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Executive Summary 
The use of ICT in school organisation to enhance literacy learning is prevalent. Many 

governments across the world have invested a large amount of resources to develop and 

ǎǳǇǇƻǊǘ L/¢ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜ ƛƴ ǎŎƘƻƻƭǎΦ ¢Ƙƛǎ ǊŜǇƻǊǘ ƛǎ ǇŀǊǘ ƻŦ ǘƘŜ ά[ƛŦŜƭƻƴƎ wŜŀŘŜǊǎ нΦлέ 

(LiRe2.0) project, which holds the stance that the innovative use of ICT-based, open 

educational practices and resources that connect informal, non-formal, and formal 

ǊŜŀŘƛƴƎκƭŜŀǊƴƛƴƎΣ Ŏŀƴ Ǉƭŀȅ ŀ Ǿƛǘŀƭ ǊƻƭŜ ƛƴ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ ƘŀōƛǘǎΣ ǊŜŀŘƛƴƎ ŎƻƳƳƛǘƳŜƴǘΣ ŀƴŘ 

reading skills; particularly in the case of disengaged or reluctant readers and marginalised 

learners. There is, therefore a need for the development of a systematic literature review in 

order to collect available knowledge regarding effective reading promotion through the use 

of ICT, to students aged 10-18, with an emphasis on reluctant and/or struggling readers. 

This state of the art and research report on reading promotion using ICT identifies through 

empirical and theoretical evidence best practices and innovative pedagogical methods and 

implementation strategies towards sustainable use of ICT for literacy reading enhancement. 

More specifically, the purpose of this report is to present the findings from the transnational 

research (desk-based and field-based research) that emerged through the national research 

ǊŜǇƻǊǘǎ ǇǊŜǇŀǊŜŘ ōȅ ŜŀŎƘ ǇŀǊǘƴŜǊ ƻǊƎŀƴƛȊŀǘƛƻƴ ǿƛǘƘƛƴ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ƻŦ Lhм ƻŦ ǘƘŜ ά[ƛŦŜƭƻƴƎ 

wŜŀŘŜǊǎ нΦлέ ǇǊƻƧŜŎǘΦ .ŀǎŜŘ ƻƴ ŀ ǊŜǎŜŀǊŎƘ ŦǊŀƳŜǿƻǊƪ ǘƘŀǘ ǇǊƻǾƛŘŜǎ ƎǳƛŘŜƭƛƴŜǎΣ ǇƻǎǎƛōƭŜ 

research questions, an indication of possible data collection methods for the desk-based 

research, and the focus group guides to be used for the field-based research, all the project 

partners conducted national research so as to explore the state of the art in their country in 

terms of reading promotion practices and strategies through the use of ICT. This report 

identifies through empirical and theoretical evidence the current situation in Ireland, 

Cyprus, Portugal, Romania, Greece, and Italy with respect to literacy levels, as well as best 

practices and innovative strategies towards the sustainable use of ICT for literacy reading 

enhancement.  

The most common finding in all the national research reports conducted was the fact that 

literacy levels in the partner countries are rather low, and especially when this is used as an 

indicator of student performance and achievement. In IrelandΣ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ h9/5Ωǎ {ǳǊǾŜȅ 

of Adult Skills (PIAAC), which examines literacy proficiency, numeracy proficiency, and 

problem-solving in technology-rich environments, indicated that adults (aged 16-65) in 

Ireland have an average score of 266 compared to the participating countries average of 

270, which places Ireland 17th out of 24 participating countries. From the survey, 17.9% of 

respondents in Ireland are found at or below Level 1. Similarly, Cyprus participated in the 

Progress in International Reading Literacy Study (PIRLS) in 2001 and the results indicated 

ǘƘŀǘ ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ǿŀǎ ōŜƭƻǿ ǘƘŜ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ŀǾŜǊŀƎŜ ǇƭŀŎƛƴƎ ǘƘŜ ŎƻǳƴǘǊȅ нсǘƘ 

out of the 35 countries ranked (Mullis et al., 2003). In the Programme for International 
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Student Assessment (PISA) in 2012 Cyprus was positioned in the third group, which is 

comprised of the countries that score below the average of OECD countries. The 

problematic situation of literacy levels ƛƴ /ȅǇǊǳǎ ǿŀǎ ŀƭǎƻ ǊŀƛǎŜŘ ōȅ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ŦƻŎǳǎ 

group conducted in the framework of the LiRe2.0 research phase, who also expressed the 

necessity to provide children a rich and motivating environment for learning to read.  

With respect to Portugal, PISA results for 2012 highlight that the average performance 

relating to reading for 15 year old students is 488 points when compared to the OECD 

average which is 496 points. In general terms, Portugal increased its points in Reading by 

1.6. In relation to the use of Information and Communication Technologies (ICT) in Portugal 

for children between 10 and 15 years of age, data collected by the INE (National Statistical 

Institute, 2014) report that 98% use computers, 95% access the Internet and 93% use a 

mobile phone. This does not mean, however, that they use a computer, a laptop or desktop 

at school or that these devices are well used for helping the students navigate the complex 

digital landscapes they live in. In terms of the digital literacy associated to reading among 

young Portuguese, based on OECD (2015) data which compare reading on paper (print 

reading) and digital reading, Portugal has, in both cases, levels of performance below the 

OECD average. Portuguese students seem to have a lower performance than expected with 

respect to reading in digital form, which, according to the OECD (2015) report may be 

directly related to low performance in reading on paper. 

In PIRLS (2001-2011) and PISA (2000-2012) assessments on reading comprehension and 

reading literacy, a substantial proportion of students in Romania (around 35% in both 

studies) was considered to be low performing readers. While a Eurydice Report in 2011 

reported Romania to be among the countries, where there is the most comprehensive 

ŎƻǾŜǊŀƎŜ ƻŦ ōŀǎƛŎ ǊŜŀŘƛƴƎ ƛƴǎǘǊǳŎǘƛƻƴΣ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ƛƴŎƭǳŘƛƴƎ άōŜǘǿŜŜƴ ŦƻǳǊ ŀƴŘ ǎƛȄ 

different indicators for word identification and knowledge of phonics and at least three 

ƛƴŘƛŎŀǘƻǊǎ ŦƻǊ ŦƭǳŜƴŎȅέΦ wŜƎŀǊŘƛƴƎ ƭƛǘŜǊŀŎȅ ƭŜǾŜƭǎ ǿƛǘƘ ǊŜǎǇŜŎǘ ǘƻ ǘƘŜ ǳǎŜ ƻŦ L/¢ ƛƴ ǊŜŀŘƛƴƎΣ ǘƘŜ 

ŎŜƴǘǊŀƭ ǎǘŜŜǊƛƴƎ ŘƻŎǳƳŜƴǘǎ ŎƻƴŎŜǊƴƛƴƎ ά/ƻƳǇŜǘŜƴŎŜ ƛƴǘƻ aŀǎǎ aŜŘƛŀέ ǎǘŀǘŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ 

and teachers should use ICT in all subjects in class and also for complementary activities.  

Similarly, in Greece, secondary school students have performed below average in 

international tests for literacy in reading according to the results of the 2012 PISA 

assessment, published by the OECD. In Greece, more than 5100 15-year olds from 188 

Greek schools were tested. While the report found a slight improvement in Maths, literacy 

in Reading and Science remained static. The report found Greek 15 year olds to be below 

average in reading literacy, with a mean score of 477 (OECD mean was 496) giving it a 

ranking of 30th out of 34 OECD countries and 40th out of all participating countries. 
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In Italy, the OECD PISA 2012 National Report edited by Invalsi (National Institute for the 

Evaluation of the education system) highlighted some critical elements: Italy ranks slightly 

and significantly below the OECD average. It is between the 26th and the 34th place in the 

ranking of the 65 participating countries and it is between the 19th and the 25th place 

about the 34th OECD countries. In Italy almost one-fifth of 15-year-old students is below the 

critical threshold of the minimum required skills in order to make the reading and functional 

activity. What is more, Italy lags behind most OECD countries when it comes to the 

equipment and the usage of information and communication technology (ICT) in the school. 

For example, in 2011, only 30% of Italian students in the 8th grade used ICT as a regular 

instruction tool in science classes, compared to the average 48% in an OECD country. 

In an effort to address the low literacy levels in the partner countries, the research phase 

also focused on data related to reading for pleasure by students and suggestions to promote 

this idea, based on the benefits proven to be achieved. Opinions of teachers and students, 

that participated in the LiRe2.0 research phase, ƻƴ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ǊŜŀŘƛƴƎ Ƙŀōƛǘǎ ŎƻƴǾŜǊƎŜd 

in the sense that not many students are reading for pleasure; although there are good 

efficient readers among young people, reading is seldom stated as a preferred activity or as 

part of their favourite entertainment. Furthermore, reading is associated by young people 

to school work, albeit sometimes pleasurable and interesting. Students claimed that they 

like to read fictional genres such as biographies, adventure, novels, magazines, and also 

claimed to like to read about real-life situations. Teachers corroborated ǎǘǳŘŜƴǘǎΩ ƻǇƛƴƛƻƴǎ 

and highlighted their added motivation when they read about emotional and life-

threatening events. It was also found that reading is associated by students to information: 

they read to acquire information on very specific subjects. When they do so, they may use 

the Internet and mobile technologies.  

During the last decades, a number of strategies have been proposed in order to motivate 

young people to read. Segers and Verhoeven (2002) suggest that reading interactive 

storybooks can assist primary studentss to expand their vocabulary and conceptualize the 

ǎǘǊǳŎǘǳǊŜ ƻŦ ƴŀǊǊŀǘƛǾŜ ǘŜȄǘǎΦ ¢ƘŜ ά!Ŏǘ bƻǿΗέ ǊŜǇƻǊǘ ƛƴ нлмнΣ ǿƘƛŎƘ ǿŀǎ Ǉǳōlished by the 

European Commission, suggests the use of a digital environment in an effort to improve 

ƭƛǘŜǊŀŎȅ ƭŜǾŜƭǎ ŀƳƻƴƎǎǘ ǎǘǳŘŜƴǘǎΦ !ŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŜ ƛƴǘŜƎǊŀǘƛƻƴ ƻŦ ǘŜŎƘƴƻƭƻƎȅ ƛƴ ŎƘƛƭŘǊŜƴΩǎ 

lives, Chance & Lesesne (2012) proposed the use of book trailers in order to support literacy 

through the use of technology. The positive effects of the use of technology is also depicted 

ƛƴ 9ŘŜƴΣ {ƘŀƳƛǊΣ ŀƴŘ CŜǊǎƘǘƳŀƴΩ ǎ όнлмоύ ǎǘǳŘȅΣ ǿƘƛŎƘ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ǘŜŜƴŀƎŜ ǎǘǳŘŜƴǘǎ όŀƎŜŘ 

13ς16) with learning disabilities, who used laptops, had significantly improved their spelling 

capabilities as opposed to the group of participants that did not use laptops. Motivation has 

been identified by researchers and teachers as an important factor for ȅƻǳǘƘΩs engagement 

in reading activities. As both conclude, when young people are motivated to read for 
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pleasure then they tend to develop positive stance and cultivate their reading skills without 

putting too much cognizant effort (Mullis et al., 2003; Seitz, 2010; Snowball, 2005).  

ICT initiatives and programs have up to now been loosely connected to reading promotion, 

although there have been projects and programs in this area that have promoted digital 

resources, such as e-books and digital reading contests. E-books are an easy way to find 

favourite books and they are also easy to carry and to store. Both students and teachers 

agreed that the use of these technologies would probably motivate reluctant readers and 

marginalized readers to read more; however, they also shared some concerns as to the 

compatibility of reading and ICT, by stating that reading online can be fragmented and 

therefore unsuitable to sustain the attention and interpretation skills required from a 

literary piece of art.  

In order to integrate the use of ICT in combating low literacy levels, it is necessary to help 

both teachers and students to get access to necessary equipment and good internet 

connection at school, especially in those areas where the infrastructure is poor. Developing 

curricula, which can respond to the real needs of the 21st-century students, is one of the 

various national measures at the partner countries to combat low literacy levels. At school, 

training courses for teachers, but also optional courses for students have to be conceived to 

combat low literacy levels. A different selection of the texts in the curricula would be one of 

the most important national measures that can be taken to promote reading for teenage 

students, who are at high-risk before they drop out. Also, it is important to include in such 

curricula differentiated guidelines for printed material and for digital material or for the 

integration of ICT in promoting reading or specific texts, ICT tools, or Web 2.0 tools 

incorporated in the curricula with the objective of promoting reading. 

Teachers that participated in the research phase of LiRe2.0 in partner countries indicated a 

number of strategies to support ǎǘǳŘŜƴǘǎΩ reading through the use of ICT and Web 2.0 

technologies, including the use of websites through which readers can look for public 

libraries as well as listen to storytelling by famous actors and learn about events regarding 

the books in which they are interested. Moreover, they suggested the development of a 

learning environment enriched by learning materials, like story books and other reading 

documents, which could capture the interest of the students. In addition, modelling reading 

- teachers act as models to illustrate how reading is being done - and setting up a mobile 

library traveling through the schoƻƭΣ ŎǊŜŀǘŜ ŀƴ ƛƴǎǇƛǊƛƴƎ ŀǘƳƻǎǇƘŜǊŜ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ 

reading motivation are strategies, which were also suggested by the teachers. Another issue 

addressed was also ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǇŀǊŜƴǘǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ 

reading, as well as the significance of peer-reading relationships. 
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It should be noted here, that this Executive Summary only presents a brief overview of the 

research phase conducted by the LiRe2.0 partners and the information presented in the 

ǇŀǊǘƴŜǊǎΩ ƴŀǘƛƻƴŀƭ reports. For detailed information on the specifics of each country and 

extensive description on various findings of the national reports on the state of the art in 

each of the partner countries, the following sections of this Collective Research Report need 

to be consulted.   
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Introduction 
The purpose of this report is to present the findings from the transnational research (desk-

based and field-based research) that emerged through the national research reports 

prepared by each partner organization within the framework of Ihм ƻŦ ǘƘŜ ά[ƛŦŜƭƻƴƎ wŜŀŘŜǊǎ 

нΦлέ ǇǊƻƧŜŎǘΦ Based on a research framework that provides guidelines, possible research 

questions, an indication of possible data collection methods for the desk-based research, 

and the focus group guides to be used for the field-based research, all the project partners 

conducted national research so as to explore the state of the art in their country in terms of 

reading promotion practices and strategies through the use of ICT.  

The scope of the individual national research reports was to provide an account of the state-

of-the-art, meaning what currently exists, in each of the partner countries with respect to 

the following thematic categories: 

¶ Status of national literacy levels 

¶ Reading habits and interests of youth 

¶ Types of texts that interest youth and modes of reading  

¶ Strategies for promoting reading  

¶ Best practices to promote reading and writing 

¶ Challenges involved in promoting reading through ICT 

¶ Review of national curricula 

Based on the above thematic categories that needed to be discussed in the national reports, 

and based on what each project partner provided in their national report (and the data that 

were available in each country), this transnational research reports provides a collection of 

the research findings in each country and tries to draw some conclusions on similarities and 

differences in reading practices through ICT in the partner countries, with the objective of 

reaching a common framework on which the next IOs can be developed.  

It should also be noted here that with respect to the field-based research and the results of 

the focus groups conducted with teachers and students, it was up to each partner to either 

incorporate the results in the general discussion of the report or as a separate section. For 

this reason, in the case of Ireland, Cyprus and Portugal, the results are presented 

incorporated in each relevant thematic category, while in the case of Romania, Greece, and 

Italy, the results are presented separately in the relevant Appendix to this report.  
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Status of national literacy levels  
 

Ireland 
In 2012 the Irish Stationery Office published a report (Office, 2013). This report presents the 

ǊŜǎǳƭǘǎ ŦƻǊ LǊŜƭŀƴŘ ƻƴ ǘƘŜ h9/5Ωǎ {ǳǊǾŜȅ ƻŦ !Řǳƭǘ {ƪƛƭƭǎ ŀƭǎƻ known as PIAAC. The survey was 

carried out in Ireland between August 2011 and March 2012 by the Central Statistics Office 

on behalf of the Department of Education and Skills. Ireland was one of 241 countries that 

participated in the survey under the direction and supervision of the OECD and a consortium 

of international institutions. The findings from each participating country were then 

outlined in an international report by OECD. Ireland had a very high response in comparison 

to participating countries with response levels of almost 6,000 adults aged between 16 and 

65. 

PIAAC reports collect statistics and information in relation to three specific skills sets and 

areas: literacy, numeracy and problem solving in technology-rich environments. PIAAC 

builds on the findings of two previous international surveys, the International Adult Literacy 

Survey (IALS) and the Adult Literacy and Life skills survey (ALL). Ireland participated in IALS in 

1994 but not in ALL.  

!ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ h9/5 ǘƘŜǎŜ ŀǊŜŀǎ ŀǊŜ ŎƻƴǎƛŘŜǊŜŘ άƪŜȅ ƛƴŦƻǊƳŀǘƛƻƴ ǇǊƻŎŜǎǎƛƴƎ ǎƪƛƭƭǎέ 

ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜ ƴŜŎŜǎǎŀǊȅ ŦƻǊ Ŧǳƭƭȅ άǇŀǊǘƛŎƛǇŀǘƛƴƎ ƛƴ ǘƘŜ ƭŀōƻǳǊ ƳŀǊƪŜǘΣ ŜŘǳŎŀǘƛƻƴ ŀƴŘ 

ǘǊŀƛƴƛƴƎΣ ŀƴŘ ǎƻŎƛŀƭ ŀƴŘ ŎƛǾƛŎ ƭƛŦŜέ (ibid, p. 2). This shows the importance of each of these 

areas in terms of vocational and academic skills and they were purposefully designed in 

order to imitate everyday tasks.  

The literacy tasks require the respondent to read through texts of varying complexity to find 

specific pieces of information. The structure of the presented texts include newspaper 

articles, websites and posters. The questions were based on real-world problems and 

ranged from simple addition and subtraction to the calculation of averages, percentages and 

the estimation of quantities. The third area, problem solving skills in technology-rich 

environment required the respondent to interact with one or more common computer 

applications in order to solve a problem.  

¢ƘŜ ǎǳǊǾŜȅ Ƙŀǎ ǘǿƻ ǎǘŀƎŜǎΦ ¢ƘŜ ǊŜǎǇƻƴŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜǎŜ ƛƴŘƛǾƛŘǳŀƭ ǘŀǎƪǎ ǿŀǎ 

converted into an average or mean score for each domain, representing his/her proficiency 

in that area. With the use of these average scores it is possible to calculate the percentage 

of the population who fall within different levels of each skill domain. Literacy and 

numeracy proficiency have been split into five levels and problem solving in technology-rich 

environments has been split into three.  
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Adults (aged 16-65) in Ireland have an average score of 266 compared to the participating 

countries average of 270. This score places Ireland 17th out of 24. Other countries that have 

similar average literacy scores are Poland (267), Austria (266) and Northern Ireland (265).  

From the survey, 17.9% of respondents in Ireland are found at or below Level 1, compared 

to 16.7% on average across participating countries. This is statistically on par with other 

countries that also participated in the survey, including Canada (17.3%), England (17.8%), 

Poland (18.8%), Germany (19.0%).  

At the higher end of the literacy scale, a combined average of 50.0% of adults in 

participating countries score at Levels 3, 4 or 5. In Ireland, the percentage of adults scoring 

at Levels 3, 4 or 5 is slightly less at 44.5%. This is statistically similar to other countries such 

as Northern Ireland (44.2%), Poland (44.7%), Austria (45.7%) and the United States (45.7).  

Countries such as Japan (71.1%) and Finland (62.9%) have the highest percentage of adults 

at Levels 3, 4 and 5.  

In relation to the statistics for problem solving and technology-rich environments only three 

proficiency levels were created compared to the five levels that exist for literacy and 

numeracy.  

On the problem solving scale the average score of adults at or below Level 1 is 41.7%. In 

Ireland 42% of respondents scored at or below Level 1 (29.5% at Level 1, 12.6% below Level 

1). Ireland is one of several countries that are on a similar level to the average score, 

including Finland (39.9%) and Sweden (43.9%).  

At the higher end of the scale, 25.3% of Irish adults are proficient at Level 2 and 3. This is 

8.7% lower than the international average of 34.0%. Despite being lower than the average, 

Ireland ranks slightly higher than Poland (19.2%) and on par with Slovak Republic (25.6%).  

The survey also showed that 10% of Irish adults had no computer experience at work or at 

home. This is more than the average of 8%. Ireland (5%) also scored close to the average 

(4.9%) of adults who failed the basic computer skills assessment.  

The European Commission published a report based on Irelands PIAAC findings 

(Commission, 2013). The report analyses the PIAAC survey results in order to see if there are 

any findings that are relevant for education and training policies in Europe. Several pieces of 

information from the Survey are relevant for EU education and training policies. 

One such finding is that 25% of adults lack the skills to effectively make use of ICTs for 

problem solving. Results from the survey show that nearly 14% of the EU population aged 

16-65 can only perform simple tasks that would be considered to be far below an average 
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ǇǊƻŦƛŎƛŜƴŎȅ ƭŜǾŜƭΦ ¢ƘŜ ǎǳǊǾŜȅ ŀƭǎƻ ǎƘƻǿŜŘ ǘƘŀǘ ǘƘŜ мо҈ ƻŦ ǇŜƻǇƭŜ ǎǳǊǾŜȅŜŘ ŎƻǳƭŘƴΩǘ ǘŀƪŜ ǘƘŜ 

test due to lack of ICT ability. Across Europe all countries showed less than 9% of people 

surveyed performed at Level 3, the highest level. Rather than computer based testing, a 

paper based test was also offered to participants with 17% of Irish adults opting out which is 

significantly higher than the EU average of 11% but lower than Poland at 23%. In many ways 

this reflects the insufficient skills of people within Ireland to deal effectively with ICT in 

relation to problem solving.  

The 16-24 year olds show results that are lower than the averages for the whole population 

with approx. 13% identifying as having little or almost no ICT skills or experience compared 

to the 16-65 year olds averaging at approx.28%. The findings acknowledge the disparity 

between the statistics that show the same amount of 16-24 year olds have only Level 1 ICT 

problem solving proficiency as the overall whole population. This leads us to believe that 

despite the high volume of young people using ICT outside of work, this does not necessarily 

develop problem solving skills through the use of ICT. These findings show a correlation 

between the use of ICT and literacy levels. According to the survey, participants who 

showed high levels of ICT usage at the workplace scored approx.14 points higher on the 

ƭƛǘŜǊŀŎȅ ǎŎŀƭŜ ƛƴ ŎƻƳǇŀǊƛǎƻƴ ǘƻ ǘƘƻǎŜ ǿƘƻ ŘƻƴΩǘ ǳǎŜ L/¢ ŀǘ ǿƻǊƪΦ ¢ƘŜ ǎǳǊǾŜȅ ǊŜŦŜǊǎ ǘƻ L/¢ 

being one of the strongest links to proficiency in literacy as well as having a positive 

connection existing between the uses of ICT and reading practice.  

Another finding from the survey was that 20% of the EU working age population has low 

literacy and low numeracy skills.   

In literacy, participating EU countries on average perform slightly worse than OECD 

countries as a whole but comparable to the US. While in EU17, 9% of the population showed 

high levels of literacy skills (levels 4 and 5) the share for the OECD is almost one third higher 

(12%); in numeracy, the difference between the two is slightly lower. However, considerable 

differences in the distribution of skills across participating countries exist. (ibid p.7) 

The statistics in relation to the younger population are slightly different and on average are 

better. Across all participating countries 16-24 year olds score 7 points better on the 

proficiency scale in literacy (5 points in numeracy) than the overall population, which 

roughly equates to one year of education. 

The OECD Better Life Initiative (OECD, 2015) was launched in 2011 and focuses on the 

aspects of life that people feel matters most to them and what helps to shape the quality of 

their lives. From the findings it is discovered that Irish users of the Better Life Index (ibid, 

2015), find the most important aspects of their lives are life satisfaction, health and 

ŜŘǳŎŀǘƛƻƴΦ ¢ƘŜ ƛƴƛǘƛŀǘƛǾŜ ŀƛƳǎ ǘƻ ƛƴŦƻǊƳ ǇƻƭƛŎƛŜǎΣ ƎŜƴŜǊŀǘŜ ǎǳǇǇƻǊǘ ŀƴŘ ƛƳǇǊƻǾŜ ǇŜƻǇƭŜΩǎ 

lives and well-being.  
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According to the findings, the reading skills of Irish students are among the highest in OECD 

ǇŀǊǘƛŎƛǇŀǘƛƴƎ ŎƻǳƴǘǊƛŜǎΦ ¢ƘŜ ǎǳǊǾŜȅ ŀƭǎƻ ƴƻǘŜǎ ǘƘŀǘ мпΦф҈ ƻŦ LǊƛǎƘ ǎǘǳŘŜƴǘǎ ǊŜǇƻǊǘ ΨŦŜŜƭƛƴƎ ŀ 

ƭƻǘ ƻŦ ǇǊŜǎǎǳǊŜ ŦǊƻƳ ǎŎƘƻƻƭǿƻǊƪΩ όƛōƛŘΣ ǇΦ оύ ƛƴ ŎƻƳǇŀǊƛǎƻƴ ǘƻ ǘƘŜ млΦу҈ ƛƴ h9/5 ŀǾŜǊŀƎŜΦ 

Ireland also falls higher than the OECD average of 7.1% of teenagers aged 15-19 who are not 

in employment or in education or training. Irish students score at 10.6%, much higher than 

the OECD average (ibid, p.3). The report also shows findings in relation to inequalities in 

education and literacy standards of young people from low socio-economic backgrounds. 

άLƴ LǊŜƭŀƴŘΣ ƻƴ ŀǾŜǊŀƎŜ ŎƘƛƭŘǊŜƴ ŦǊƻƳ ƘƛƎƘ ǎƻŎƛƻ-economic backgrounds have higher reading 

literacy scores than children from low socio-ŜŎƻƴƻƳƛŎ ōŀŎƪƎǊƻǳƴŘǎΦέόƛōƛŘΣ ǇΦоύΦ   

In relation to educational attainment, 81.9% of the working population has at least an upper 

secondary education in the south and east of Ireland, while this statistic is much less at 

ттΦн҈ ƛƴ ǘƘŜ ōƻǊŘŜǊΣ ƳƛŘƭŀƴŘ ŀƴŘ ǿŜǎǘŜǊƴ ǊŜƎƛƻƴ ƻŦ LǊŜƭŀƴŘΦ !ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǊŜǇƻǊǘ άThis 

gap (4.7 percentage points) is smaller than the regional differences in educational 

ŀǘǘŀƛƴƳŜƴǘ ƛƴ Ƴƻǎǘ ƻǘƘŜǊ h9/5 ŎƻǳƴǘǊƛŜǎΦέ όƛōƛŘΣ ǇрύΦ wŜƎƛƻƴŀƭ ŘƛŦŦŜǊŜƴŎŜǎ ŀǊŜ ŀƭǎƻ 

ŀŎƪƴƻǿƭŜŘƎŜŘ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ƛƴǘŜǊƴŜǘ ŎƻƴƴŜŎǘƛǾƛǘȅ ǿƛǘƘ ǘƘŜ ǊŜǇƻǊǘ ǎǘŀǘƛƴƎ ǘƘŀǘ ά¢ƘŜ share of 

households with a broadband connection ranges from 70% in the Southern and Eastern 

ǊŜƎƛƻƴ ǘƻ ƻƴƭȅ рф҈ ƛƴ ǘƘŜ .ƻǊŘŜǊΣ aƛŘƭŀƴŘ ŀƴŘ ²ŜǎǘŜǊƴ ǊŜƎƛƻƴΦέ όƛōƛŘΣ ǇрύΦ  

Education at a Glance, 2014, was published in September 2014 by the OECD (OECD, 

Education at a Glance 2014- OECD Indicators A Country Profile for Ireland, 2014). The main 

focus is to compare Ireland against other OECD countries. EAG compares the educational 

attainment and skills levels of Irish participants in comparison with their OECD counterparts. 

From this, many comparisons can be made in relation to Irish statistics correlating with 

OECD averages. Findings showed that adults with third level education were more likely to 

score higher in the literacy category of PIAAC. The findings also nƻǘŜ άLƴǘŜǊŜǎǘƛƴƎƭȅΣ ƛƴ 

Ireland of those with upper secondary level attainment, there was little difference in the 

literacy skill levels of those with a general and those with a vocational qualification, with a 

similar proportion of the population scoring aǘ ŜŀŎƘ ƭŜǾŜƭΦ ό¢ŀōƭŜ !мΦу[ύέ όнлмпΣ ǇрύΦ  

¢ƘŜ ǎǳǊǾŜȅ ŀƭǎƻ ǎƘƻǿǎ ǘƘŀǘ άCǳƭƭ ǘƛƳŜ ǿƻǊƪŜǊǎ ŀƭǎƻ ǘŜƴŘŜŘ ǘƻ ƘŀǾŜ ǎŎƻǊŜŘ ōŜǘǘŜǊ ƛƴ ǘƘŜ 

PIAAC literacy domain, with 13% of all full time employed people scoring at Level 4/5, 

compared to 7% of all part time employed ǇŜƻǇƭŜΦ ό¢ŀōƭŜ !рΦмлŀ ό[ύΥtмомύΦέ όƛōƛŘΣ ǇтύΦ  

Due to rapid growth in national income as well as in public expenditure, spending by public 

authorities on education also grew rapidly in Ireland, as it did in most other OECD countries. 

Between 2005 and 2011 total public and private spending increased in Ireland by 38% 

(compared to 12% on average across OECD countries) for all levels of education combined 

below Higher Education.  
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Expenditure on education (public and private combined) in 2011 was 6.2% of Gross 

Domestic Product (up from 5.6% in 2008), which is now slightly above average OECD 

expenditure at 61% of GDP and above the EU-21 average of 5.8% GDP. This figure reflects 

LǊŜƭŀƴŘΩǎ ŎƻƴǘƛƴǳŜŘ ƳŀƛƴǘŜƴŀƴŎŜ ƻŦ ƘƛƎƘŜǊ ǎǇŜƴŘƛƴƎ ƭŜǾŜƭǎ ƻƴ ŜŘǳŎŀǘƛƻƴ ŀǎ ǘƘŜ ŜŎƻƴƻƳȅ 

shrunk. (ibid, p. 11) 

EAG also examines the learning environment and organisations of Irish schools in relation to 

OECD statistics. The findings show that instruction time in relation to primary and lower 

secondary level Ireland was higher than the OECD average.  

Ψнл҈ ƻŦ ŎƻƳǇǳƭǎƻǊȅ ƛƴǎǘǊǳŎǘƛƻƴ ǘƛƳŜ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǿŀǎ ƎƛǾŜƴ ǘƻ ΨwŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎ ŀƴŘ 

ƭƛǘŜǊŀǘǳǊŜΩ - ōŜƭƻǿ ǘƘŜ h9/5 ŀǾŜǊŀƎŜ ƻŦ нн҈Ω όƛōƛŘΣ ǇΦмуύΦ  

This gives the impression of a decrease in time allocated to literacy in comparison to other 

OECD ŎƻǳƴǘǊƛŜǎΦ Lǘ ƛǎ ƴƻǘŜŘ ǘƘŀǘ ΨwŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎ ŀƴŘ ƭƛǘŜǊŀǘǳǊŜΩ ŀƴŘ ƳŀǘƘŜƳŀǘƛŎǎ άƛƴŎƭǳŘŜǎ 

the additional time allocated to literacy (i.e. one hour per week) and to numeracy (i.e. 70 

minutes per week) provided for under the implementation of the National Literacy and 

bǳƳŜǊŀŎȅ {ǘǊŀǘŜƎȅΦέ όƛōƛŘΣ ǇΦ муύΦ !ƴƻǘƘŜǊ ƛƳǇƻǊǘŀƴǘ ƴƻǘŜ ƛǎ ǘƘŀǘ 9ƴƎƭƛǎƘ ŀƴŘ LǊƛǎƘ ƛǎ ǘŀǳƎƘǘ 

ƛƴ ŀƭƭ ǎŎƘƻƻƭǎ ōǳǘ ǘƘŜ ǘƛƳŜ ŀƭƭƻŎŀǘŜŘ ǘƻ ΨǊŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎ ŀƴŘ ƭƛǘŜǊŀǘǳǊŜΩ ƛǎ ƻƴƭȅ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ 

of the first language of the school.  

The report acknowledges Circular 0056/2011 which allows schools to increase designated 

time given to literacy through an arrangement of methods such as: (ibid, p. 26) 

ΨLƴǘŜƎǊŀǘƛƴƎ ƭƛǘŜǊŀŎȅ ŀƴŘ ƴǳƳŜǊŀŎȅ ǎƪƛƭƭǎ ǿƛǘƘ ƻǘƘŜǊ ŎǳǊǊƛŎǳƭǳƳ ŀǊŜŀǎΦ ¦ǎƛƴƎ ǎƻƳŜ ƻǊ ŀƭƭ ƻŦ 

discretionary curriculum time for literacy and numeracy activities. Re-allocating time spent 

on the other subjects in the curriculum to the development of literacy and numeracy. 

Prioritising the curriculum objectives which are considered most valuable in supporting 

ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜƭŀȅƛƴƎ ǘƘŜ ƛƴǘǊƻŘǳŎǘƛƻƴ ƻŦ ŜƭŜƳŜƴǘǎ ƻŦ ǎƻƳŜ ǎǳōƧŜŎǘΦΩ 

In 2008, ECDL Foundation (Foundation, 2009) undertook a detailed survey of digital literacy 

levels across the population of 15 countries. Almost 8000 people were surveyed across 

Europe, Asia, Africa and South America. The aim of the survey was to analyse levels of digital 

literacy within each country and analyse patterns of computer usage.  

!ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǎǳǊǾŜȅ ŦƛƴŘƛƴƎǎΣ ŀ ŎƻƳōƛƴŜŘ ƳŜŀƴ ƻŦ со҈ ǎǳǊǾŜȅŜŘ ǿŜǊŜ ΨŘƛƎƛǘŀƭƭȅ ƭƛǘŜǊŀǘŜΦΩ 

34% displayed basic or lower than basic computer skills. 37% displayed skills gaps between 

their competency and full digital levels. (2009, p.5). 

Lƴ ǊŜƭŀǘƛƻƴ ǘƻ ŘŜƳƻƎǊŀǇƘƛŎ ŦƛƴŘƛƴƎǎΣ ǘƘŜ ƎǊƻǳǇ ŘƛǎǇƭŀȅƛƴƎ Ƴƻǎǘ ΨƻǾŜǊ ŎƻƴŦƛŘŜƴŎŜΩ ǿŜǊŜ мс-25 

Year olds. Findings also show that there was no observable difference between gender and 

that digital literacy in urban areas was slightly greater than in rural areas. It also shows that 
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the largest skills gap for young people is in the use of word processing and spreadsheet 

applications. (ibid, p.6).  

The survey shows that a mean percentage of 84% of participants use computers daily and a 

high percentage of 94% using a computer several times a week. (ibid, p.16). In Ireland, PC 

usage is widespread with 82% using a PC everyday which is slightly below the average mean 

percentage of 84%. 93% of Irish participants responded as using a PC several times a week. 

(ibid, p.37).  

The main sources of computer training were school for the 16-25 age categories, while up to 

60% of those in the labour market (ages 26-55) had taken training at work or in a private 

training centre. A mean of 83% of total respondents had taken some form of formal 

training. (ibid, p.16).  

In relation to Ireland, the findings showed that  

The most common areas for training to take place were at college (22%) and at a training 

centre (22%) where Ireland scored above the survey average for training at college (11%) 

ŀƴŘ ŀōƻǾŜ ǘƘŜ ǎǳǊǾŜȅ ŀǾŜǊŀƎŜ ŦƻǊ ǘǊŀƛƴƛƴƎ ŎŜƴǘǊŜǎ ƻŦ όмт҈ύΦέ όƛōƛŘΣ ǇΦотύΦ 

In 2013, in preparation of a Digital Strategy for Schools, PDST-TIE (Professional Support 

Service for Teachers- Technology in Education) undertook a census of ICT in primary, post-

primary and special schools on behalf of the Department of Education and Skills (Jude 

Cosgrave, 2014). The online teacher questionnaires were set up in order to gather 

information and data relating to ICT, its impact on teaching and learning and ICT integration.  

The results show that in Ireland  

Proposed changes in curriculum and assessment at both primary and post-primary levels 

provide an opportunity to promote understandings of how to make innovative use of ICTs 

ōŜȅƻƴŘ άƛƴǘŜƎǊŀǘƛƻƴέ όŜΦƎ WǳƴƛƻǊ /ȅŎƭŜΣ tǊƻƧŜŎǘ aŀǘƘǎΣ LƴǘŜƎǊŀǘŜŘ tǊƛƳŀǊȅ [ŀƴƎǳŀƎŜ 

Curriculum for infants to second class, review of primary mathematics, and revision of the 

Senior Cycle sciences). (2014, p. 8). 

The report gives findings on ICT infrastructure in schools and the use of ICT Devices. 

According to the survey, the overall average ratio of students to working computing devices 

in schools was 4.6 to 1 at primary level, 3.7 to 1 at post-primary level, and 1.7 to 1 in special 

schools. At both primary and secondary level, DEIS schools (Delivering Equality of 

Opportunity in Schools) had more favourable ratios than non-DEIS schools. The ratios of 

students to computers/ devices specifically for student use were 11.1 at primary level, 8.8 at 

post-primary level, and 3.3 in special schools. This shows that a very large proportion of ICT 

within a school are designated for teacher or administrative use in comparison to the 
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amount designated for student use. However, it also noted that 99% of post-primary 

schools reported having a dedicated computer room for students. Other forms of ICT were 

also reported in both primary and post-primary such as interactive whiteboards and digital 

projectors. In relation to the use of ICTs in schools, areas such as Web 2.0 technologies were 

also referred to in the report with 97% of post-primary schools, 71% of primary schools and 

65% of special schools reporting that they had a website or blog for their school. (2014, p. 

14). Software to support literacy, numeracy and students with disabilities were also 

mentioned as being commonly used within primary and post-primary schools with a general 

overall positive attitude towards the effects of ICT on teaching and learning in relation to 

improvements in literacy, numeracy and engaging students. 43% of primary level principals 

ƛŘŜƴǘƛŦƛŜŘ άǳǎŜ ƻŦ L/¢ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƪŜȅ ǎƪƛƭƭǎ ǎǳŎƘ ŀǎ ƭƛǘŜǊŀŎȅ ŀƴŘ 

ƴǳƳŜǊŀŎȅέ ŀǎ ōŜƛƴƎ ƻƴŜ ƻŦ ǘƘŜ ǇǊƛƻǊƛǘƛǎŜŘ ŀǊŜŀǎ ŦƻǊ ǘŜŀŎƘŜǊǎΩ ŎƻƴǘƛƴǳƛƴƎ ǇǊƻŦŜǎǎƛƻƴŀƭ 

development.  

In 2013, desktop computers accounted for 54% of working computers available to students 

in primary schools, 83% in post-primary schools, and 51% in special schools. (Figure 4.1). 

Tablets accounted for 5% of devices in primary and post-primary schools, and ne quarter of 

devices in special schools. (2014, p. 12).  

According to the EU Kids Online paper (Brian O'Neill, 2012), the online activity use of 9-16 

year olds in Ireland are significantly below European averages and that many young people 

are lacking basic internet safety skills. The paper emphasised the importance of digital 

literacy and its value towards enhancing creativity, literacy and other skills. The report 

confirms the low levels and range of online activities among 9-16 year olds in Ireland. It 

shows a lot of gaps and it shows a need for improvement. It is also mentioned that the data 

comprised from EU Kids Online shows how much the internet influences activities that 

children use online. The use of the internet for entertainment and socialisation is the 

highest form of internet usage. According to the survey the most popular online activities of 

Irish children aged 9-мс ŀǊŜ ΨǿŀǘŎƘƛƴƎ ǾƛŘŜƻ ŎƭƛǇǎΩ ŀƴŘ ΨǇƭŀȅƛƴƎ ƛƴǘŜǊƴŜǘ ƎŀƳŜǎΩΦ .ƻǘƘ ƻŦ 

which scored at 76%. The survey also discusses the difference in activities depending on the 

specific age bracket of the young person. For example watching video clips and playing 

computer games are popular with all ages; communication use (SNS, email, IM) is more for 

teenagers. The use of the internet for schoolwork and social network sites also scored 

favourably high at 58% each.  

¢ƘŜ ǇŀǇŜǊ ǳǎŜǎ άƭŀŘŘŜǊ ƻŦ ƻǇǇƻǊǘǳƴƛǘƛŜǎέ ǿƘƛŎƘ ƛǎ ŦƛǾŜ ŘƛǎǘƛƴŎǘ ǎǘŜǇǎ ƻǊ ǎǘŀƎŜǎ ƻŦ ǇǊƻƎǊŜǎǎƛƻƴ 

of online activities used by Irish children. (Livingstone, S., & Helsper, E. (2007). Graduations 

in digital inclusion: children, young people and the digital divide. New Media Society, 9(4), 

671-696.). (2012, p.2). 
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Stage 1 shows that 23% of young people only use less than two activities online and 

predominantly use the internet for schoolwork and video games. Stage 2 discusses how up 

to 34% of young people aged 9-16 use the internet for up to five activities to include 

watching video clips. It is interesting to note that according to the paper 57% of young 

people do not move beyond this step. Out of those who do progress on to Stage 3, 33% use 

up to nine activities to include SNS, email, instant messaging and social network sites. Stage 

4 includes 9% using entertainment, online gaming and downloading films. Only 2% reach 

Stage 5 which includes a wider range of web 2.0 technologies such as webcam, blogging and 

reading online news.  

¢ƘŜ ǇŀǇŜǊ ǳǎŜǎ ǎƛȄ ŎƭǳǎǘŜǊǎ ǘƻ ǊŜǇǊŜǎŜƴǘ ǇŀǘǘŜǊƴǎ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƻƴƭƛƴŜ ǳǎŜΦ /ƭǳster one is 

ŘŜǘŜǊƳƛƴŜŘ ŀǎ ōŜƛƴƎ ά[ƻǿ ǳǎŜΣ ƭƻǿ ǊƛǎƪέΦ ¢Ƙƛǎ ŎƭǳǎǘŜǊ ƛǎ ƛŘŜƴǘƛŦƛŜŘ ŀǎ ƘŀǾƛƴƎ ǾŜǊȅ ƭƻǿ ƭŜǾŜƭǎ 

and range of online activities. Cluster two is identified as being quite entertainment focused. 

Cluster three is relevant in relation to being consideǊŜŘ άƭŜŀǊƴƛƴƎ-ƻǊƛŜƴǘŀǘŜŘΦέ ¦ǎŜǊǎ ƛƴ ǘƘƛǎ 

range have a much wider range of activities to include school work, reading the news as well 

ŀǎ ŜƴǘŜǊǘŀƛƴƳŜƴǘΦ /ƭǳǎǘŜǊ ŦƻǳǊ ƛŘŜƴǘƛŦƛŜǎ ǳǎŜǊǎ ŀǎ ōŜƛƴƎ άŎƻƳƳǳƴƛŎŀǘƛƻƴ-ƻǊƛŜƴǘŀǘŜŘέ ŀƴŘ 

focuses on communication based activities and accounts for 25% of children. 7% represent 

cluster five which is characterised as being high-use and social networking focused. Cluster 

six which is similar to cluster five in its high use and focus of social networking. 

 

Cyprus 
Education in Cyprus, whether public or private, is mandatory until the age of 15. Pre-primary 

to secondary and some parts of post-secondary education are all under the auspices of the 

Ministry of Education and Culture (MoEC). Pre-primary education, primary and lower 

secondary education are mandatory and offered free of charge in the public domain. Pre-

ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ƛǎ ƻƴŜ ȅŜŀǊΩǎ ŘǳǊŀǘƛƻƴ ŀƴŘ ƛǎ ŦƻƭƭƻǿŜŘ ōȅ ǎƛȄ ȅŜŀǊǎ ƻŦ ǇǊƛƳŀǊȅ ŜŘǳŎŀǘƛƻƴ ŦƻǊ 

ages 6-12. Secondary education is divided into two cycles: the lower (gymnasium) and the 

upper high school (lyceum and technical school). Figure 1 below provides a clear view of 

how the educational system in Cyprus is structured, how many years are required for each 

grade, which parts are compulsory and what choices are available for students. 
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The Cyprus Educational System 

 

The following tables indicate specific demographic as they are provided by the Statistical 

Service (2015) of the Republic of Cyprus. Namely, Table 1 indicates in detail the number of 

pupils (10yrs+) by school type and sex for the school year 2012-2013. Also, table 2 indicates 

in detail the number of teachers, school type, and sex in Primary Education for the school 

year 2012-2013. 

Demographics of Students in Primary Education in Cyprus (10 yrs+) 

STUDENTS  

Type of school Male Female 

Public  8.919 8.205 

Private  656 697 

TOTAL 9.575 8.902 
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Demographics of Teachers in Primary Education in Cyprus 

TEACHERS 

Type of school          Male      Female 

Public headmaster & teaching 

personnel 

772 3.588 

Private headmaster & teaching 

personnel 

49 263 

TOTAL 821 3.851 

 

The following table presents the number of pupils in Gymnasium circle (lower secondary) by 

type of school, age, grade, and sex for the school year 2012-2013. 

Demographics of Students in Gymnasium circle in Cyprus 

STUDENTS 

 Grade 1  Grade 2  Grade 3  

Type of school Male Female Male Female Male Female 

Public  4.159 3.816 3.983 4.006 4.075 3.919 

Private  721 714 854 745 871 802 

TOTAL 4.880 4.530 4.837 4.751 4.946 4.721 

 

The following table shows the number of pupils in Lyceum circle (upper secondary) by type 

of school, age, grade, and sex for the school year 2012-2013. The one following it, indicates 

in detail the number of teachers, school type, and sex in Secondary Education for the school 

year 2012-2013. 
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Demographics of Students in Lyceum circle in Cyprus 

STUDENTS 

 Grade 1 Grade 2 Grade 3 

Type of school Male Female Male Female Male Female 

Public 3.163 3.918 3.163 3.904 3.339 4.091 

Private 823 831 945 846 882 779 

Evening 

Gymnasium 
44 15 11 4 2 1 

Evening 

Gymnasium 

private 

0 0 0 0 1 1 

Technical 

Vocational public 
1.290 301 1.091 256 923 166 

Technical 

Vocational 

private 

0 0 4 5 1 9 

TOTAL 5.320 5.065 5.214 5.015 5.148 5.047 

 

Demographics of Teachers in Secondary Education in Cyprus 

TEACHERS 

Type of school Male Female 

Public Headmaster & High school 

Teachers  

2,259 3,931 

Private Headmaster & High school 

Teachers  

458 954 

TOTAL 2.717 4.885 
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wŜŀŘƛƴƎ ƭƛǘŜǊŀŎȅ Ƙŀǎ ōŜŜƴ ŎƻƴŎŜǇǘǳŀƭƛǎŜŘ ōȅ ǘƘŜ 9!/9! tф 9ǳǊȅŘƛŎŜ όнлммύ ŀǎ άǘƘŜ 

comprehensive aptitude to understand, use and reflect on written language forms in order 

ǘƻ ŀŎƘƛŜǾŜ ǇŜǊǎƻƴŀƭ ŀƴŘ ǎƻŎƛŀƭ ŦǳƭŦƛƭƳŜƴǘέ όǇΦтύΦ ¢Ƙƛǎ ŘŜŦƛƴƛǘƛƻƴ ŎƻƳŜǎ ǘƻ ŀ ŎƻƴǎŜƴǎǳǎ with 

ǘƘŜ ŘŜŦƛƴƛǘƛƻƴ ǇǊƻǾƛŘŜŘ ōȅ ǘƘŜ tLw[{Ωǎ ǊŜǇƻǊǘ ǿƘƛŎƘ ŘŜŦƛƴŜǎ ƛǘ ŀǎ άǘƘŜ ŀōƛƭƛǘȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘ 

and use those written language forms required by society and/or valued by the individual. 

Young readers can construct meaning from a variety of texts. They read to learn, to 

ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŎƻƳƳǳƴƛǘƛŜǎ ƻŦ ǊŜŀŘŜǊǎΣ ŀƴŘ ŦƻǊ ŜƴƧƻȅƳŜƴǘέ όǇΦ ооύΦ aƻǊŜƻǾŜǊΣ h9/5Ωǎ όнлмоύ 

definition also indicates the importance of literacy in terms of the successful engagement of 

students in the social and civic life by conceptualisiƴƎ ƛǘ ŀǎ ǘƘŜ άǳƴŘŜǊǎǘŀƴŘƛƴƎΣ ǳǎƛƴƎΣ 

ǊŜŦƭŜŎǘƛƴƎ ƻƴ ŀƴŘ ŜƴƎŀƎƛƴƎ ǿƛǘƘ ǿǊƛǘǘŜƴ ǘŜȄǘǎΣ ƛƴ ƻǊŘŜǊ ǘƻ ŀŎƘƛŜǾŜ ƻƴŜΩǎ ƎƻŀƭǎΣ ǘƻ ŘŜǾŜƭƻǇ 

ƻƴŜΩǎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǇƻǘŜƴǘƛŀƭΣ ŀƴŘ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǎƻŎƛŜǘȅέ όфύΦ ¢ƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ǎǳƎƎŜǎǘ 

that literacy is important as it provides children with the necessary means to conceptualise, 

attach meanings and negotiate the world of which they are part of, while they are at school 

and later on as active members of the society.   

Evidence from the report Teaching Reading in Europe: Contexts, Policies and Practices 

ό9!/9! tф 9ǳǊȅŘƛŎŜΣ нлммύ ƘƛƎƘƭƛƎƘǘǎ ǘƘŀǘ άƛƴ нллфΣ ŀǇǇǊƻȄƛƳŀǘŜƭȅ ƻƴŜ ƛƴ ŦƛǾŜ мр-year olds in 

the EU-нт ŎƻǳƴǘǊƛŜǎ ƘŀŘ ŘƛŦŦƛŎǳƭǘƛŜǎ ǳǎƛƴƎ ǊŜŀŘƛƴƎ ŦƻǊ ƭŜŀǊƴƛƴƎέ όǇΦмоύΦ /ƻƴǎŜǉǳŜƴǘƭȅΣ ƛŦ 

Europe is to achieve its benchmark by 2020 -the percentage of low-achieving 15-years olds 

in reading, mathematics and science should be less than 15%- (European Commission, 

2009), the aforementioned situation needs to be reversed. 

Research data on the availability of leisure time of children in Cyprus, indicates that a 

percentage of 62% of the children who attend the primary and secondary schools do not 

spend their free time in reading literary books (Papavasiliou et al., 2005). Considering that 

improved literacy enhances innovation, prosperity and cohesion in society as well as the 

well-being, social participation and employability of all citizens (High Level Group of Experts 

on Literacy, 2012a) it is important for all governments across the world to regard it as their 

legal obligation to provide all the necessary support for effective reading promotion to 

students through the use of ICT. 

The past few years, the Cyprus Education System (CES) has taken positive steps in order to 

support reading. Namely, since the Education Reform and the development of New 

Curricula in the Republic of Cyprus, reading is being regarded as a core objective in the CES. 

According to the new Curricula at all educational levels (preschool, primary and secondary 

education) internal motives are provided n in order to encourage children to establish a 

constant relationship with reading literature and outside the school environment (MOEC, 
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2010, p.35). In the next paragraphs we present the measures-actions that have been 

adopted to support literacy levels in Cyprus. 

According to Michaelidou ς Evripidou (2012) in pre-primary education the teacher is 

responsible for identifying problems and reporting them to the Ministry through a specific, 

participatory procedure and pre-defined route. At this stage there are no standardised tools 

or formal testing.  

In primary level, since 2007-луΣ ǘƘŜǊŜ ŀǊŜ ǘŜǎǘǎ ǿƘƛŎƘ ŀǊŜ ōŜƛƴƎ ǇŜǊŦƻǊƳŜŘ ŀǘ ǘǿƻ ΨƪŜȅ 

ǎǘŀƎŜǎΩ ŦƻǊ ƛŘŜƴǘƛŦȅƛƴƎ ǎǘǳŘŜƴǘǎ Ψŀǘ ǊƛǎƪΩΦ bŀƳŜƭȅΣ ǘƘŜ ƭƻƴƎƛǘǳŘƛƴŀƭ ΨtǊƻƎǊŀƳƳŜ ŦƻǊ CǳƴŎǘƛƻƴŀƭ 

[ƛǘŜǊŀŎȅΩ Ǌǳƴǎ ōȅ ǘƘŜ /ŜƴǘǊŜ ŦƻǊ 9ŘǳŎŀǘƛƻƴŀƭ wŜǎŜŀǊŎƘ ŀnd Evaluation (CERE) on a national 

scale for all primary school pupils at the third and sixth primary school grade aiming at the 

ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ƻŦ ǇǳǇƛƭǎ Ψŀǘ ǊƛǎƪΩ ŦƻǊ ŦǳƴŎǘƛƻƴŀƭ ƛƭƭƛǘŜǊŀŎȅΦ ¢ƘŜ ǊŜǎǳƭǘǎ ŀǊŜ ŦƻǊǿŀǊŘŜŘ ǘƻ ǎŎƘƻƻƭǎ 

and the Directorates of Education at the Ministry of Education and Culture (MOEC), so that 

these pupils receive early support, while at school. A data bank is being kept for monitoring 

ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎΦ 5ǳǊƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊ нлмо-2014, the Functional Literacy Programme 

was held for the seventh consecutive year in the sixth grade of the Elementary School 

(Primary Education). The total number of students that were involved completed 7695 

essays for Language and 7721 tests for Mathematics. The results indicated the following: 

¶ 5.8% of students were likely to remain language illiterate.  Also 3.1% of students 

belonged to both risk groups.  

¶ The corresponding rates for the school year 2012-2013 for sixth grade were 6.9% for 

Language. 

Synoptically, the results which emerged from these tests indicated the following: 

¶ {ǇŜŎƛŦƛŎ ǎŎƘƻƻƭǎ ƛƴŘƛŎŀǘŜ ƘƛƎƘŜǊ ǊŀǘŜǎ ƻŦ ǎǘǳŘŜƴǘǎ Ψŀǘ ǊƛǎƪΩ 

¶ Identification of sex differences with respect to literacy levels. Boys tend to face 

more literacy problems than girls 

¶ ¢ƘŜ ǎƻŎƛƻŜŎƻƴƻƳƛŎ ōŀŎƪƎǊƻǳƴŘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎ Ψŀǘ ǊƛǎƪΩ ƛǎ ŀ ŦŀŎǘƻǊ ǿƘƛŎƘ ƛǎ ƘƛƎƘƭȅ 

linked to the literacy problems 

¶ Specific professional development ς in service training of the teachers is needed 

¶ bŜŜŘ ǘƻ ƛƴǘǊƻŘǳŎŜκǊŜŦƛƴŜ ǎǳǇǇƻǊǘ ǇǊƻƎǊŀƳƳŜǎ ŦƻǊ ΨǎǘǳŘŜƴǘǎ ŀǘ ǊƛǎƪΩ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭ 

¶ ¢ƘŜ ŀƭƭƻŎŀǘŜŘ ǘƛƳŜ ŦƻǊ ΨŎƻƴǎƻƭƛŘŀǘƛƻƴΩ ƛƴǘǊƻŘǳŎŜŘ ƛƴ ǘƘŜ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ǘƛƳŜǘŀōƭŜΣ 

Ŏŀƴ ōŜ ǳǎŜŘ ŦƻǊ ǎǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎ Ψŀǘ ǊƛǎƪΩ 

(CERE, 2015; Michaelidou ς Evripidou, 2012) 

With respect to the last point regarding the consolidation period, a teacher from the focus 

group stated that: 
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The introduction of the consolidation period was an innovation of the curriculum 

reform. During this period, pupils, in collaboration with their teacher, should 

have had the opportunity to cover any gaps identified and focus on the 

acquisition and consolidation of core knowledge. Unfortunately, based on my 

experience this is not the case. Due to the increased material teachers need to 

cover throughout the year, this consolidation period is not used to support 

students but instead to cover the existing material. (Female, Teacher Focus 

group) 

At gymnasium level, there is a literacy programme that is running under the auspices of the 

Educational Psychology Service (scientific responsibility) and the Secondary Education 

Directory (administrative responsibility). This programme aims to provide equal educational 

opportunities, prevent social exclusion by fostering basic skills, reinforcing self-esteem and 

offering emotional support. Also, in the year 2004ς2005, in an attempt to enhance literacy 

subjects, the institution of teacher advisors for literary subjects in Secondary Education was 

introduced. The teacher advisors visit schools, both public and private, and offer advisory 

support, using new methods and approaches, often through teaching practices, while they 

prepare supportive material for literary subjects and samples of examination papers to 

cover the fields of Ancient and Modern Greek, History, Latin as well as other literary 

subjects (Michaelidou ς Evripidou, 2012; MOEC, 2015).  

At the end of lower secondary school (Gymnasium) and the first grade of upper secondary 

(Lyceum) students participate in the Programme for International Student Assessment 

(PISA). PISA which takes place in three-year cycles and it is organised by the Organization for 

Economic CooǇŜǊŀǘƛƻƴ ŀƴŘ 5ŜǾŜƭƻǇƳŜƴǘ όh9/5ύ ǇǳōƭƛǎƘŜǎ ǊŜǇƻǊǘǎ ƻƴ ǎǘǳŘŜƴǘǎΩ 

performance in science, mathematics, reading literacy and cooperative problem solving 

levels in more than 70 countries across the world. PISA utilises proficiency levels to depict 

the type of skills students are able to use at each level, for each cognitive area. Specifically, 

Level 1 is the lowest and level 6 is the highest proficiency level. Students at Level 2 ςwhich is 

considered the baseline level- indicates that students hold the basic skills, which will permit 

them to fit in and engage effectively in the social and civic life.  

The following table indicates the average of student performance in reading and the 

classification of Cyprus. It should be noted that in PISA 2012 Cyprus is positioned in the third 

group which is comprised by the countries which score below the average of OECD 

countries. As the table also shows, the 32.9.9% of 15-year-old students was identified below 

level 2 and therefore are considered low performing readers. In addition, only a small 

percentage of 4% was identified on the higher levels of the PISA reading literacy scale (levels 

5 and 6) (CERE, 2014). 
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Average of student performance in reading and the classification of Cyprus in Pisa 2012. 

 

Another international large scaled survey which is being used to evaluate the reading 

literacy levels is the Progress in International Reading Literacy Study (PIRLS) and it is 

conducted by the International Association for the Evaluation of Educational Achievement 

(IEA). This programme has a frequency of five years to permit the participatory countries to 

monitor their children's literacy achievement. Cyprus participated in PIRLS in 2001 and the 

ǊŜǎǳƭǘǎ ŀƭǎƻ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ǿŀǎ ōŜƭƻǿ ǘƘŜ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ŀǾŜǊŀƎŜ 

placing the country 26th out of the 35 countries ranked (Mullis et al., 2003).   

It should be noted that currently Cyprus participates in the European Literacy Policy 

Network (ELINET) which was founded in 2014 and has 78 partner organisations in 28 

European countries. The main scope of this network is to improve literacy policies in its 

participatory countries aiming at the limitation of the number of children, young people and 

adults with low literacy skills (ELINET, 2016). ELINET is inspired by the work of European 

High Level Group of Experts on Literacy (2012a) which defined 3 key issues for European 

literacy policies: 

¶ Creating a more literate environment 

¶ Improving the quality of teaching 

¶ Increasing participation, inclusion (and equity) 

(High Level Group of Experts on Literacy, 2012a, p. 38) 

The importance of the development of a digital environment and the utilisation of digital 

devices into the school context has been highlighted in the Curricula of the Republic of 

Cyprus. It is also crucial to note that in the new language curriculum there is a clear 

connection between the ICT and literacy. Specifically, the language curriculum supports 

comprehension and development of oral and written discourse in broadly used means of 
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new technologies. Despite the fact that there is no ICT curriculum in primary education in 

Cyprus, the new curricula are comprised of a wide range of strategies and practices about 

ICT in an effort to support quality of teaching and learning through media in all subjects 

(MOEC, 2010). A teacher who participated in the focus group further explains: 

In the primary schools each classroom owns at least one computer and a 

projector in order to help the teachers to support teaching and learning 

procedures. Some schools are also equipped with interactive boards as well. 

Depending on the number of the students, primary schools have a computer 

room where students can work in groups on specific educational software. This 

software is provided by the MOEC. It should be noted though that schools 

encounter many problems with the equipment. In many occasions the software 

or the computers do not function properly. Of course there are ICT counsellors 

who visit the school at least twice a year to help teachers with the use of 

technology in their teaching but this is not enough. (Teacher focus group, 

female) 

With respect to the secondary education classrooms are equipped with computers and a 

projector. Also, in each school there are 2-3 laptops and 2-3 portable projectors that can be 

borrowed by teachers in order to be used in classroom (MoEC, 2015; ELINET, 2016).  

 

Portugal 
In this section key policies and national and European governmental reports are analyzed to 

provide data on the status of literacy levels for Portugal from 2008 to 2014 with a special 

highlight on reading skills and related ICT programs and initiatives. Reference is made to 

ǎŜǾŜǊŀƭ ǊŜǇƻǊǘǎΣ ǎǳŎƘ ŀǎ ά¢ƘŜ 9ŎƻƴƻƳƛŎ 5ƛƳŜƴǎƛƻƴǎ ƻŦ [ƛǘŜǊŀŎȅ ƛƴ tƻǊǘǳƎŀƭΥ ! wŜǾƛŜǿέΣ 

published in 2009; the Eurostat regional yearbook 2015 (European Union, 2015); the PISA 

Report as relevant for Portugal and the OECD 2015 Report on digital literacy; as well as 

national statistics and government initiatives on young people and their use of ICT; and the 

2015 OECD Study on Students, Computers and Learning. 

The Economic Dimensions of Literacy in Portugal 

!ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǊŜǇƻǊǘ άThe Economic Dimensions of Literacy in Portugal: A ReviewέΣ 

published in 2009, literacy ς the ability to understand and apply knowledge presented in 

print ς has long been recognized as a key determinant of economic growth. Portugal 

displays in this area among the lowest literacy skills when compared to other European 

nations. Contrarily to other nations, in Portugal literacy scores have little impact on 

individual labor market success, except at the very highest level of literacy. This may be due 



                                                                 

 

  "The European Commission support for the production of this publication does not constitute 
an endorsement of the contents which reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be made of the information 
contained therein." 

to the low literacy intensity of most jobs in the country. A large number of jobs in the 

Portuguese labor market are low skilled in terms of reading engagement (approximately 

71%). For these jobs, formal education can be thought of as having little to no value in terms 

of labor productivity. Thus among low to semi-skilled jobs, experience, seniority and/or 

other structural factors are more likely to be important in determining wage earnings in 

Portugal. Thus, one may characterize Portugal as a literacy-poor environment. This has a 

negative impact on schools and school education.  

Because of under-investment historically the population has a low level of educational 

attainment and the quality of the workforce measured on adult literacy scales is low 

compared with OECD countries. Changing this rapidly is near impossible because the size of 

incoming cohorts of graduates is shrinking, the upper secondary graduation rate is still far 

from universal (although compulsory for 12 years since 2009-2010), access to tertiary 

education remains restricted and unequal, and performance on standardized tests of 

student achievement still leaves much to be desired. 

It is also known that at the macro-economic level, literacy matters and that having a high 

proportion of adults with low literacy scores constrains economic growth. Thus, improved 

levels of adult literacy scores in the population should eventually yield significant social and 

economic benefits. In a study commissioned by the Portuguese Ministry of Education 

(Coloumbe and Tremblay 2009) there is a 47% gap in real per capita GDP between Portugal 

and the OECD average. 

The quoted study highlights that Portugal should worry about the economics of literacy, 

because of its influence on the capacity of the economy to create wealth, and because it 

would reduce undesirable levels of inequality in education. 

Eurostat Regional Yearbook 2015  

In 2014, according to the Eurostat Regional Yearbook 2015, the proportion of early leavers 

from education and training in Portugal was 17.4%. However, between 2008 and 2014 

tƻǊǘǳƎŀƭ ŀƭǎƻ ǊŜŎƻǊŘŜŘ ŀ мтΦр ǇŜǊŎŜƴǘŀƎŜ Ǉƻƛƴǘ ǊŜŘǳŎǘƛƻƴ ƛƴ ŜŀǊƭȅ ƭŜŀǾŜǊǎΩ ǊŀǘŜǎΦ 5ŜǎǇƛǘŜ ǘƘƛǎ 

improvement, Portugal still registers a gap of 7 percentage points to the national target set 

for 2020 in relation to the proportion of early leavers from education and training (Eurostat, 

2015:38). 

There are some regions in Portugal where one fifth of the population was classified as early 

leavers from education and training (Eurostat, 2015: 89).The biggest reductions between 

2008 and 2014 were also recorded in Portugal (in the Norte region there was a reduction by 

more than 20%; in the Centro region (where IPCB is located); in the Algarve; and Lisbon). 
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PISA 

The PISA (Program for International Student Assessment) international report which began 

in the year 2000 has, since then, been done periodically every three years, having to date 

already written 6 international reports, the last edition corresponding to the year 2015.  

Among the various indicators that are included in the report, student literacy has been 

highlighted in three different areas, particularly: Mathematics, Science and Reading. The 

PISA includes 34 countries associated to the OECD and 30 countries which are distributed 

throughout the rest of the geographic areas that represent about 80% of ǘƘŜ ǿƻǊƭŘΩǎ 

economy. Given that the LiRe 2.0 project focuses on reading, in sum, the results for Portugal 

can be listed from the year 2000 up to 2012, with regards to the data already published: 

¶ 2000: 27th place (410 points) 

¶ 2003: 28th place (478 points) 

¶ 2006: 31st place (472 points) 

¶ 2009: 27th place (489 points) 

¶ 2012: 30th place (488 points) 

Taking into consideration the results obtained in 2012, the average performance relating to 

reading for students who are 15 years old is 488 points when compared to the OECD 

average which is 496 points. In general terms, Portugal increased its points in three areas: 

Mathematics (+2.8); Sciences (+2,5); Reading (+1,6). According to the OECD (2014), 

highlighted reference is made to Portugal that, from 2003 to 2012, has been increasing its 

general points as to student performance.  

ICT statistics  

In relation to the use of Information and Communication Technologies (ICT) in Portugal for 

children between 10 and 15 years of age, data collected by the INE (National Statistical 

Institute, 2014) reported that 98% use computers, 95% access the Internet and 93% use a 

mobile phone. 35% of students spend at least 4 hours on line during weekend days in 

Portugal against the 30% OECD average (OECD, 2015: 42). Boys also spend more time than 

girls (18 minutes across OECD countries). 

In what concerns ICT use at school, Portugal is below the OECD level (OECD, 2015: 53), 

although there has been a significant increase from Pisa 2009 to Pisa 2012 results in 

Portugal. The average time Portuguese students spend using the Internet at school is 24 

minutes per day. 41%, however do not use the Internet at school during a typical school day 

(OECD 2015: 55). When comparing 2009 to 2012 more students in Portugal had access to 
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computers (98%). However, the access to laptop computers at school is still relatively low 

when compared to other European countries. 

In what concerns digital reading assessed through PISA 2012 data (OECD, 2015: 113), 

Portugal scores below the OECD average. Most Portuguese students have moderate 

browsing activity and when performing task-oriented browsing, they score above the OECD 

average (OECD, 2015: 115). This may mean that students are selective in their online 

ƴŀǾƛƎŀǘƛƻƴ ŀƴŘ Ŧƻƭƭƻǿ ǊŜƭŜǾŀƴǘ ƭƛƴƪǎ ǘƻ ǎƻƭǾŜ ǘŀǎƪǎΦ {ǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ŘƛƎƛǘŀƭ ǊŜŀŘƛƴƎ 

is, however, not perfectly aligned with their performance in print reading (OECD, 2015: 

119). 

Initiatives to improve reading skills 

Making the connection between digital literacy associated to reading, based on OECD (2015) 

data which compares reading on paper (print reading) and digital reading, in both cases, 

Portugal has levels of performance below the OECD average. By making a more objective 

reading of the results it can be seen that Portuguese students have a lower performance 

than expected with regards to reading in digital form, adding to the OECD (2015) report that 

this result can have a direct relationship with a low performance in reading on paper. 

Associating the data from the various PISA reports, Portugal has had an average score of its 

ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ǎƛǘǳŀǘŜŘ ōŜƭƻǿ ǘƘŜ h9/5 ŀǾŜǊŀƎŜΣ ŘŜǎǇƛǘŜ ǘƘŜǊŜ ōŜƛƴƎ ŀ ƎŜƴŜǊŀƭƛȊŜŘ 

increase (but still not enough) in terms of the performance of Portuguese students. For this 

reason, the Portuguese Government has been taking measures and initiatives that allow 

Portuguese students to improve their literacy levels. It was through the 17th Constitutional 

Government that the following national programs have been issued: 

¶ Continuous Training Program in Mathematics for teachers of the 1st Stage of Basic 

Education with the objective of creating  an articulated network between the initial 

training institutions and schools / school groups, increasing knowledge in 

mathematics, teaching and curriculum (Order No. 812 / 2005 , 24th of October). 

¶ Training Program in Experimental Teaching of Science involving teachers of the 1st 

Stage of Basic Education between 2006 and 2010 (Order No. 2143/2007, 9th of 

February and Order No. 701/2009, 9th of January) that aimed to increase scientific 

literacy levels of Portuguese students by developing the professional skills of 

teachers of the 1st Stage of Basic Education. 

¶ National Program for Teaching Portuguese (mother tongue) in the 1st Stage of Basic 

Education (PNEP) that focused teacher training in the use of systematic methods and 

explicit strategies for Portuguese language teaching in the classroom, in order to 
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improve levels of reading comprehension and oral expression (Order No. 546/2007, 

11th of January). 

¶ In another aspect, associated with ICT, the same Constitutional Government, 

through the Order No. 143/2008, dated January 3rd, created the Technological Plan 

for Education (PTE) with the main objective of placing Portugal among the five most 

advanced European countries in technological modernization of education. 

Following this initiative, the e.Escolinha program is designed for students enrolled in 

the 1st to 4th year of primary education and the e.Escola program for students 

enrolled in the 5th to 12th year. Order No. 20956/2008, 11th of August, created 

conditions so that families could be supported in acquiring computers and 

broadband access according to their income and size of respective household. A 

laptop was distributed under the e.Escolinha Program, with internet access which 

was known as ζaŀƎŀƭƘńŜǎη and which contained a set of educational software 

related to the curriculum of the 1st stage of Basic Education. According to official 

ŘŀǘŀΣ пмпΣмнл ζaŀƎŀƭƘńŜǎη ǿŜǊŜ ŘƛǎǘǊƛōǳǘŜŘΦ !ǎ ŦƻǊ ǘƘŜ e.Escola program, very 

favourable conditions were created for the purchase of laptop computers with an 

internet connection, involving a partnership between the Portuguese Government 

and mobile telecommunications companies, 476,041 devices having been 

purchased. This initiative lasted from 2008 to 2011. As claimed by Pereira and 

Pereira (2011), the PTE trebled numbers in 2009 when compared with the figures for 

2005, in the number of computers connected to the Internet in schools.  

¶ The 18th Constitutional Government ended the PTE initiative, having created a new 

initiative by Order No. 10252/2015, 15th of September under the designation Learn 

and Innovate with ICT, with the establishment of multidisciplinary teams of the 

Ministry of Education: Educational Resource and Technologies Team (ERTE). The 

ERTE was acknowledged as a multidisciplinary team with the following main 

objectives: 

a) To propose methods aimed at integrating the effective use of ICT into curricula 

and programs of different subjects in a transversal way in all levels of education 

and teaching. 

b) To encourage and promote research into the use of ICT in educational contexts, 

as well as the dissemination of these results. 

c) To propose guidelines that will allow for the creation, development, monitoring 

and evaluation of innovative and promotional initiatives of educational success 

through the inclusion of ICT into the teaching and learning process. 
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d) To promote initiatives that contributes to the defining of reference guidelines for 

initial, continuous and specialist training of educators and teachers in the 

educational use of ICT. 

e)  Ensure participation in international projects and institutions involving the 

study, promotion, evaluation and use of ICT in educational contexts. 

Under the responsibility of ERTE other previous initiatives already under way were 

reorganized, where it is possible to highlight: SeguraNet; eTwinning; Education for Media; 

Programming and Robotics in the 1st Stage of Basic Education; Learning laboratories (e.g. 

EduLabs; Tablets in Education, Future classrooms); Distance learning. 

Synthesising the various initiatives and programs in ICT, the following table presents, in 

chronological terms, those that were most representative: 

National Program Activity 

Period 

Entity/Institution 

responsible 

Levels of teaching 

covered  

Project MINERVA 1985-1994 Ministry of 

Education (GEP and 

DEPGEF) 

All levels of teaching 

tǊƻƎǊŀƳ bƽƴƛƻ-{ŞŎǳƭƻ 

XXI 

1996-2002 Ministry of 

Education 

All levels of teaching 

uARTE ς Internet in 

Schools 

1997-2002 Ministry of Science 

and Technology 

All levels of teaching 

Program 

Internet@EB1 

2002-2005 Ministry of Science 

and Technology; 

Schools of Higher 

Education; FCCN 

1st Stage of Basic 

Education  

Project CBTIC@EB1 2006-2007 Ministry of 

Education (CRIE) 

1st Stage of Basic 

Education 

School Initiative, 

Teachers and Laptops 

2006-2007 Ministry of 

Education 

All levels of teaching 

Technological Plan for 

Education 

2007-2011 Ministry of 

Education (GEPE) 

All levels of teaching 

Safe Internet  2007- Χκ UMIC; Ministry of All levels of teaching 
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Education 

(ERTE/PTE-DGIDC); 

FCCN; Microsoft 

Initiatives e-Escolinha* 

e e-Escola** 

2008-2011 MOPTC *1st Stage of Basic 

Education 

** 2 nd and 3rd Stages of 

Basic Education and 

Secondary Education  

Learning and 

Innovating with ICT 

2010- Χκ Ministry of 

Education (ERTE-

DGIDC) 

All Levels of Education 

Table: National initiative Programs related to the promotion and use of ICT in educational 

contexts, in the period 1985-2016. (Adapted from Pereira and Pereira (2011)). 

As can be seen from the table above, since 1985 to the present, Portugal has been 

implementing a set of national programs and / or initiatives conducive to promoting the use 

of ICT in the teaching and learning process in initial and continuing training of teachers 

which, in full, already accumulated 30 years of experience. Another note, worthy of 

highlighting, has to do with the fact that the vast majority of these initiatives have involved 

all levels of education. However, it is also important to note that some of these initiatives 

were only directed towards students of the 1st Stage of Basic Education (6-10 year olds) 

because it was this education stage where the biggest gaps were felt both in equipping in 

terms of computers and in connection and respective Internet access. Another aspect to 

highlight is that there are still two initiatives running: the 'Safer Internet' and 'Learn and 

Innovate with ICT. The first remains imperative relating to the criminal context where there 

has been, more seriously, the existence of issues related to cyber bullying, with paedophilia 

and theft and use of personal data and identity. The second, simply for having a very wide 

scope and a set of initiatives and programs at an international level, which already has a 

relevant background, continues to be given the respective follow-up. 

On a more global assessment there is a certain tendency for each Constitutional 

Government and / or Minister of Education to leave their mark, which could even be 

positive since it allows for new, more updated and more consistent proposals to emerge 

with educational and social challenges. So there is the realization that there is a certain 

correlation between public policies with the different political cycles (Pereira and Pereira, 

2011). 
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Romania 
The levels of reading literacy based on national statistics 

According to the report of Education Policy and Data Center  - EPDC (2014, 2), learning is 

measured through literacy rates which are important because literacy is a foundational skill 

needed to attain higher levels of learning and  national performance  on learning 

assessments. The EPDC statistics show that in Romania the literacy rate is 99% among the 

youth population, higher than the average youth literacy rate in other upper middle income 

countries. In comparison to other low and middle income countries in access to education, 

measured as the primary school net enrolment rate and youth literacy, Romania ranks at 

the 30 percentile in access and 76 percentile in learning. 

Country reading levels/literacy levels based on international assessment measures  

The mean score of students in fourth grade in Romania on the PIRLS (2011, 90) overall 

reading scale was 502 points. This was significantly below the EU-24 average of 535. Among 

EU countries, just Malta (477) had a lower mean score than Romania. The performance of 

students in Romania was about the same across the reading purpose and reading process 

scales, according to ELINET report (2015, 23)   

The PIRLS (2011)1 reading results for Romania in Grade 4, shows that αƴŜŀǊƭȅ мп҈ ƻŦ ǘŜǎǘ 

takers in Romania performed below the lowest performance benchmark in reading, 

ŎƻƳǇŀǊŜŘ ǘƻ ŀƴ ŀǾŜǊŀƎŜ ƻŦ мо҈ ŦƻǊ ƻǘƘŜǊ ŎƻǳƴǘǊƛŜǎ ǘƘŀǘ ǘƻƻƪ ǘƘŜ ǎŀƳŜ ŀǎǎŜǎǎƳŜƴǘέ. 

The PISA (2012) survey on the maths, science and reading skills of 15 year-olds revealed that 

Romania fall far short of the EU average, 37.3% are low achievers in reading (EU average: 

17.8%), 40.8% in maths (EU average: 22.1%) and 37.3% in science (EU average:16.6%). The 

same study also shows big disparities in learning outcomes between students coming from 

different socioeconomic backgrounds. 15 year-olds in the bottom 20% of the scale scored an 

average of 404 in maths, as compared with 506 on average among those in the top 20%. For 

reading, according to Education and Training Monitor for Romania (2014, 7) the gap is even 

wider (392 average for the bottom 20% and 496 for the top 20%).  

In the ELINET report (2015, 5) it is stated that αwƻƳŀƴƛŀ ǇŀǊǘƛŎƛǇŀǘŜŘ ƛƴ tLw[{ ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ 

пǘƘ ƎǊŀŘŜǊǎΩ ǊŜŀŘƛƴƎ ŎƻƳǇǊŜƘŜƴǎƛƻƴ ƛƴ нллмΣ нллс ŀƴŘ нлммΣ ŀƴŘ ƛƴ ŦƻǳǊ ǊƻǳƴŘǎ ƻŦ tL{! 

ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ мр ȅŜŀǊ ƻƭŘǎΩ ǊŜŀŘƛƴƎ ƭƛǘŜǊŀŎȅ ƛƴ нллл-12. This means it is possible to describe 

change over time in average reading proficiency, according to different characteristics of the 

readers. Romania performed well below the EU average in both PIRLS and PISA. The gap 

between the performance in Romania and the EU average is larger in PISA than in PIRLS. 

Between 2001 and 2011 in PIRLS and 2000 and 2012 in PISA, the performance did not 
                                                      
1 http://timssandpirls.bc.edu/pirls2011/framework.html 
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improve significantly. In PIRLS, the pupils even performed worse in 2011 than in 2001. The 

lack of significant growth at either level over the last decade is a cause of concern. A 

substantial proportion of pupils (around 35% in both studies) can be considered as low 

performing readers. At best they can read simple texts, retrieve explicit information, or make 

straightforward inferences, but they are not able to deal with longer or more complex texts, 

and interpret beyond what is explicitlȅ ǎǘŀǘŜŘ ƛƴ ǘƘŜ ǘŜȄǘΦέ 

National educational standards with respect to literacy 

In the Eurydice report (2011, 57) it is stated that αǘƘŜ Ǿŀǎǘ ƳŀƧƻǊƛǘȅ ƻŦ ŎǳǊǊƛŎǳƭŀ ǇǊƻǾƛŘŜ ŀǘ 

least two different types of indicators related respectively to word recognition, fluency and 

knowledge of grapheme-phoneme correspondences. The most comprehensive coverage of 

basic reading instruction can be found in Ireland, Greece, Spain, Cyprus, Luxemburg, 

Romania and Slovenia. Their curricula include between four and six different indicators for 

ǿƻǊŘ ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ƻŦ ǇƘƻƴƛŎǎ ŀƴŘ ŀǘ ƭŜŀǎǘ ǘƘǊŜŜ ƛƴŘƛŎŀǘƻǊǎ ŦƻǊ ŦƭǳŜƴŎȅΦέ 

In Romania, the Law on National Education no. 1/2011 strengthened a competence based 

curriculum in order to address quality issues in education. Transversal approaches under the 

curriculum and new transversal assessment tests have recently been implemented, as 

shown in the Education and Training Monitor for Romania (2014, 8). 

As a result of ongoing reforms, Romanian policy makers have taken promising steps to 

strengthen literacy performance: for example, Romania has introduced in 2014 a national 

evaluation specifically aimed to evaluate literacy related competencies in the field of 

Language and Communication for the grades 2, 4 and 6. Furthermore, digital literacy was 

made a focal point both in initial teacher training and in continuous professional 

development of teachers. The most significant change, though, was the turn towards a 

competence-based curriculum. (ELINET 2015, 8) 

Distinction in literacy level measures and standards for primary and secondary education 

!ŎŎƻǊŘƛƴƎ ǘƻ wƻƳŀƴƛŀΩǎ ƴŜǿ bŀǘƛƻƴŀƭ /ǳǊǊƛŎǳƭǳƳΣ ǘƘŜ Ƴŀƛƴ ǊŜŀǎƻƴ ǿƘȅ ŎƘƛƭŘǊŜƴ ƴŜŜŘ ǘƻ 

study Romanian Literature and language in the primary school is to develop elementary 

competences in written an oral communication and conversacy with fiction and non-fiction 

texts appropriate for their age. The requirements of the new curriculum have substantially 

changed how primary school children study Romanian language. The previous artificial and 

arbitrary division of Romanian into three domains ς reading, learning content, and 

communication ς has been replaced by a functional model (Noveanu et al. 2007, 182). 

For the 15 year-olds students reading attitudes and metacognitive strategies are envisaged. 

aƻǊŜ ǇǊŜŎƛǎŜƭȅΣ ǎǘǳŘŜƴǘǎΩ ŜƴƧƻȅƳŜƴǘ ƻŦ ǊŜŀŘƛƴƎ ŀƴŘ ǘƘŜƛǊ ŀǿŀǊŜƴŜǎǎ ƻŦ ŜŦŦƛŎƛŜƴǘ ǊŜŀŘƛƴƎ 
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strategies in order to summarize a text on the one hand, to understand and remember a 

text on the other hand. At this level, reading proficiency should be related to the enjoyment 

of reading, and metacognitive strategies (Valtin et al. in ELINET report, 2015, 48). 

The Ministry of Education, Research and Youth (2013), has produced through its National 

Evaluation and Examination Service (SNEE: Serviciul National de Evaluare si Examinare SNEE) 

standards for students to meet at the end of the 4th grade (age 10/11), at the end of the 8th 

grade (age 14/15) and at the end of the 12th grade (age 18/19), respectively. 

Literacy levels with respect to the use of ICT in reading 

In Romania, there is a national strategy covering training measures in Information and 

Communications Technology (ICT) in schools. Central steering documents from the 

European Commission concerning ά/ƻƳǇŜǘŜƴŎŜ ƛƴǘƻ aŀǎǎ aŜŘƛŀέ state that students and 

teachers should use ICT in all subjects in class and also for complementary activities. The 

documents also contain recommendations to use e-book readers, computer projectors 

(beamers), communication software and multimedia applications (Valtin et al. in ELINET 

report, 2015, 48). 

!ǎ ŜƳǇƘŀǎƛȊŜŘ ōȅ {ǘŇƴƛƭŇ ϧ CƻǘƛŀŘŜ όнлмоΣ о-4) α{ǘŀǊǘƛƴƎ ǘƘŜ ȅŜŀǊ нллл ǘƘŜ aƛƴƛǎǘǊȅ ƻŦ 

bŀǘƛƻƴŀƭ 9ŘǳŎŀǘƛƻƴ ƛǎ ŎƻƴŎŜǊƴŜŘ ǿƛǘƘ ǘƘŜ ǇǳǇƛƭǎΩ ŀŎŎŜǎǎ ǘƻ ƛƴŦƻrmation and so encourages 

ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ ŦƻǊ ƛƴŦƻǊƳŀǘƛƻƴ ŀƴŘ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ǎƪƛƭƭǎΦ ¢ƘŜ ǘǊŀƴǎŦƻǊƳŀǘƛƻƴ ƻŦ ǘƘŜ 

school libraries into Centers for Documentation and Information (CDIs) is linked directly to 

the objectives of the Ministry to develop information literacy to ensure access to 

ƛƴŦƻǊƳŀǘƛƻƴΦέ 

 

Greece 
Greek secondary school pupils performed below average in international tests for literacy in 

reading according to the results of the 2012 PISA (Programme for International Student 

Assessment) project, published by the OECD. The survey involved testing half a million 15 

year olds in 65 countries in Maths, Science and Reading literacy skills. In Greece, more than 

5100 15-year olds from 188 Greek schools were tested. While the report found a slight 

improvement in Maths, literacy in Reading and Science remained static. The report found 

Greek 15 year olds to be below average in reading literacy, with a mean score of 477 (OECD 

mean was 496) giving it a ranking of 30th out of 34 OECD countries and 40th out of all 

participating countries. Four previous surveys took place in 2000, 2003, 2006 and 2009. The 

reading literacy results over the years have been as follows (numbers in parentheses): 2003 

(472), 2006 (460), 2009 (483) and 2012 (477). The numbers are relatively consistent over the 

past 9 years (PISA, 2012). 
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Greece took part in the 1991 IEA Reading Literacy Study, also known as the prePIRLS test. 

Greece scored near the average. Future testing in 2001 showed a significant increase in the 

average student performance, placing Greece in the 75th percentile. Greece has not taken 

part in PIRLS since then. PIRLS is designed to assist participating countries in monitoring the 

reading literacy of their fourth-grade populations in comparison to other countries. 

Compared to the United States, which the other countries are measured against, Greece 

had a combined reading literacy score of 524, below the United States average of 542. 

However, Greece scored higher than the international average, which was 500. Scores 

between 510-570 mean that the children could make elementary interpretations, were able 

to locate specific parts of the text to retrieve information, and were able to make 

observations about whole texts. They were not, however, able to make inferences and 

ŘŜǎŎǊƛōŜ ŀƴŘ ŎƻƴǘǊŀǎǘ ŎƘŀǊŀŎǘŜǊǎΩ ŀŎǘƛƻƴǎΦ tŀǊǘƛŀƭƭȅ ƛƴ ƻǊŘŜǊ ǘƻ ŎƻǊǊŜŎǘ ǘƘƛǎ ǇǊƻōƭŜƳΣ Lƴ ǘƘŜ 

last ten years, the reformed curricula in Greece now encourage links between curriculum 

subject areas and the new curricula in primary and secondary education changed as of 

2012/13. The new curriculum makes provision for an extra hour per week of Modern Greek 

for reading literature texts, among other changes (Education Statistics, 2015). 

Levels of reading literacy based on national statistics 

The UNESCO Institute for Statistics on Literacy Rates (2012) reports the following results for 

Greece: % of females aged 15-24 who were literate in 2012: 99.30%; % of males aged 15-24 

who were literate in 2012: 99.45%. The literacy rate % of people aged 15 and above 

increased 6.85% between 1981 and 2012. No specific statistics were found reporting literacy 

levels for primary and secondary education aged children; however, if the rates increased in 

the population aged >15, they most certainly increased in children <15 (UNESCO, 2012). 

Literacy levels with respect to the use of ICT in reading 

For fifteen-year-olds, a variety of reading materials and engagement in reading were very 

important for developing proficiency in reading, as PISA 2000 and 2009 results suggest 

(OECD 2002, 2010d). Online reading also had a positive effect, although this was not as 

pronounced as the reading of printed texts (Eurydice, 2011). Students who were engaged in 

online reading activities were generally more proficient readers than students who did little 

online reading (OECD, 2010d).  Online reading activities include reading e-mails, chatting, 

reading news, using an online dictionary or encyclopedia, participating in group discussions 

and searching for information. These results suggest that materials normally considered to 

be of lesser value in schools than fiction, e.g., magazines, newspapers and online reading 

materials, may, in fact, help some pupils to become more proficient readers (Eurydice, 

2011).  
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In 2012, 96% of 15-year-old students in OECD countries reported that they have a computer 

at home, but only 72% reported using one at school. It appears that even computer use in 

the classroom has a mixed impact on student performance. Students who use computers 

moderately at school tend to have somewhat better learning outcomes than students who 

use computers rarely. But students who use computers very frequently at school, do a lot 

worse in most learning outcomes, even after accounting for social background and student 

demographics. The results also show no appreciable improvements in student achievement 

in Reading, Maths or Science in the countries or schools that have invested heavily in ICT for 

education. Put simply, ensuring that every child attains a baseline level of proficiency in 

Reading and Mathematics created better results than can be achieved by expanding to 

highȤtech devices and services (OECD, 2015).  

Education plays an important role in reading. Only 12.9% of people from low educational 

levels read books. 43.1% of people with medium education read books whereas 70.9% of 

people with a higher education read (Mathioudaki, 2005).  

A study was made to determine the attitudes towards the use of ICT in 951 male and female 

primary school teachers from all over Greece. The results revealed that although the 

majority believes that ICT is a useful tool for teaching and learning, and generally agrees 

with its exploitation in schools, it appears that they are not yet fully convinced about the 

advisability of the immediate introduction of new technologies in primary education (Kiridis, 

Drossos, Tsakiridou, 2006). 

¢ƘŜ ǎǘǳŘȅ ǇǊŜǎŜƴǘŜŘ ŀǘ ǘƘŜ нлмп bƛŜƭǎŜƴ /ƘƛƭŘǊŜƴΩǎ .ƻƻƪ {ǳƳƳƛǘ ǿŀǎ ǎǇŜŎƛŦƛŎ ǘƻ ǘƘŜ ¦{Σ ōǳǘ 

presented interesting findings that are relevant to digital books internationally. 

!ŎŎƻǊŘƛƴƎ ǘƻ bƛŜƭǎŜƴΣ άст҈ ƻŦ ƪƛŘǎ ǊŜŀŘ ŦƻǊ Ŧǳƴ ŦŀƛǊƭȅ ƻŦǘŜƴΦέ ¢ƘŜǊŜ ƛǎ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ǇǊŜŦŜǊŜƴŎŜ 

for print over digital books, with 71% of kids purchasing in print. As a matter of fact, 

ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪǎ ƛƴ ǇǊƛƴǘ ŀǊŜ ǘƘŜ ƭŀǊƎŜǎǘ ƎǊƻǿƛƴƎ ǎŜŎǘƻǊ ƛƴ ǇǳōƭƛǎƘƛƴƎ ƎƭƻōŀƭƭȅΦ 

In the U.S., reading rated at the top of leisure activities for kids 0-10; it drops for kids 11-13, 

and then at 14-17, reading is completely superseded by social media. 

²ƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ǘƘŜ ŘƛƎƛǘŀƭ ǾǎΦ ǇǊƛƴǘ ǉǳŜǎǘƛƻƴΣ ǘŜŜƴΩǎ ǇǊŜŦŜǊŜƴŎŜ ŦƻǊ ǇǊƛƴǘ ƛǎ ƭƻǳŘ ŀƴŘ ŎƭŜŀǊΥ 

54% of teens generally prefer print, 28% have no preference, and only 18% prefer e-Books. 

²ƘƛƭŜ Ƴƻǎǘ ǘŜŜƴǎ ƛƴ ǘƘŜ ǎǘǳŘȅ ǿŜǊŜ άƭƛƎƘǘ ǊŜŀŘŜǊǎΣέ όо-6 hours a week), 15-year old girls 

tended to read the most. Among these readers 56 percent prefer print. 

For children aged 13-17, 92% said they play video games weekly and 66% responded that 

they also read for pleasure. Almost all readers, then, are gamers. 93% of teens that read 

also play games, as well as 94% of kids aged 6-12. Again, the survey showed that they prefer 
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print books to e-.ƻƻƪǎ ό/ǊǳƴŎƘƛƴƎ bǳƳōŜǊǎ ŀǘ ǘƘŜ bƛŜƭǎŜƴ /ƘƛƭŘǊŜƴΩǎ .ƻƻƪ {ǳƳƳƛǘΣ 

Publishers Weekly, 2014, December 16).  

According to the EU High Level Group of Experts on Literacy (2012), adolescents devote 

more time to electronic and digital media (including television, computers and electronic 

games) than any other single activity. Some 77 % of 13-16-year-olds in Europe have a social 

networking profile. Time spent online far surpasses time spent reading for the 

overwhelming majority of young Europeans. Though this may be viewed negatively, children 

and young people can also develop the skills needed to support academic work through 

ƛƴŦƻǊƳŀƭ ŎƻƳǇǳǘŜǊ ΨǇƭŀȅΩΦ 5ƛƎƛǘŀƭ ŀŎǘƛǾƛǘƛŜǎ Ŏŀƴ ōŜ ōŜƴŜŦƛŎƛŀƭ ŦƻǊ ǊŜŀŘƛƴƎ ǇǊƻŦƛŎƛŜƴŎȅΥ 

teenagers who spend more time browsing the Internet for fun at home have better digital 

reading results. (PISA 2009). The digital environment is not used enough as a medium for 

reading promotion and for supporting the engagement of adolescents in reading. The 

market for educational apps is exploding and educational content is becoming a selling point 

for handheld devices. Nevertheless, the availability of e-Reading material specifically for 

teenagers, particularly in languages other than English, is limited (EU High Level Group, 

2012). 

1500 people aged 15 and up took part in a survey in 2010. 6% of the people were 15-18 

years old. 43% of those questioned read at least one book vs. 34% in 2004. 7% of people 

aged 15-24 read >10 books/per year. Of those 9.4% were women and 6.8% were men. 

43.8% aged 15-24 read 1-9 books/year. Of those, the women read 40.2% and the men 28%. 

Those who read more went on to university and lived in urban areas. Of those who finished 

high school, the ones who had learned a foreign language or had travelled or lived abroad, 

read more than those who remained in Greece. Of the avid readers (>10 books/yr.), 85% 

read books and 4% magazines. Of those who read < 10 books/yr., 57% read books as their 

first choice and newspapers as their second choice. The non-readers prefer newspapers 

(40%) and magazines (11%). e-Books were not mentioned. 

Use of ICT: 43% of people said they use computers and approximately the same number 

visited the Internet daily to find information, write e-mails, look at social media pages and 

download music (National Book Centre of Greece, EKEBI, 2010, 2012). 

In a survey undertaken by the Pedagogical Institute, 78% of students voted in favor of 

enriching their literature course using ICT. The author pointed out that though the literature 

lesson has evolved over the past 30 years to accommodate the wishes of the 

readers/children, the number of children reading literature has declined. First they 

illustrated the books, then they reduced the segment of the book the children had to read, 

followed by adding modern literature and removing classical literature. None of these 

actions led more children to reading; in fact, the opposite happened and literacy rates have 
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dropped. They decided to enhance books in primary schools with recipes, brief ads and 

webpages. This may make the students happy but it is doubtful if they will learn about the 

great poets in school (Rizospastis, 2010). 

 

Italy 
Italy lags behind most OECD countries when it comes to the equipment and the usage of 

information and communication technology (ICT) in the school. For example, in 2011, only 

30% of Italian students in the 8th grade used ICT as a regular instruction tool in science 

classes, compared to the average 48% in an OECD country2. The potential of technology for 

transforming education goes well beyond equipping each classroom with an interactive 

whiteboard or other comparable technology. Two initiatives of the national plan give 

selected teachers and schools the possibility to pilot a variety of pedagogic uses of ICT and 

to reinvent teaching and learning in a technology-rich environment: Cl@sse 2.0, that grants 

a lump sum for one classroom within a school, and Scuol@ 2.0, for the entire school. These 

initiatives have two objectives: showcase the power of educational technology and make it 

even more desirable; pilot new schooling models for the Italian education system. The 

current national policy for large-scale introduction of ICT in all schools, Piano Nazionale 

Scuola Digitale, was launched in 2007. The current policy marks a clear discontinuity with 

previous national efforts to introduce ICT in schools: it aims at introducing the use of ICT 

equipment directly in the standard, everyday classroom, rather than in separated computer 

labs that have to be booked in advance; moreover, it transcends disciplinary boundaries by 

seeking ICT adoption in all subject fields and at all levels of education. Understanding the 

problematic of using Information Technologies, demands a consideration of some more 

fundamental educational issues. ICT is often perceived as a catalyst for change: in teaching 

style, in learning approaches and in accessing to information. Yet, the rhetoric for change 

has been too associated with the symbolic function of technology in society, which sits 

uncomfortably with teachers professional judgements. So educational computing, it would 

appear, has yet to find its own voices. Technology plays an important and pervasive role 

both in modern society and in modern education and everyday life. Understanding the 

problematic of using Information Technologies demands a consideration of some more 

fundamental educational issues. It is not only perceived as a catalyst for change, but also 

change in teaching style, and conversely not impressed by change that appears to focus on 

what the technology can do rather than on learning. From this, it will emerge a clearer 

template of what change is required in education, and the new expectations and 

relationships for both teachers and technologies in order to achieve it. 

                                                      
2OECD (2010), Are the New Millennium Learners Making the Grade? Technology Use and Educational 
Performance in PISA 2006, OECD Publishing 
http://www.oecd.org/edu/ceri/Innovation%20Strategy%20Working%20Paper%2090.pdf 

http://www.oecd.org/edu/ceri/Innovation%20Strategy%20Working%20Paper%2090.pdf
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Status of national literacy levels 

The analysis of all the documents and statistical information shows that more than half of 

Italians do not read even one book a year. A survey by ISTAT (National Statistics Institution), 

carried out in 2015, shows that only 42 % of people, aged six years and more (24 millions), 

have read one book for professional or not educational reasons, during the past year. 

This percentage stays stable, after a progressive decrease starting in 2012. (Graphic) 

In fact, the number of people that read books is decreasing, moving from 43% in 2013 to 

41,4% in 2014. All the data of 2015 are stable. The only difference regards 15-17-year-old 

readers, who have increased from 51,1% in 2014 to 53,9% in 2015. 

 

 

There are a lot of gender differences and social inequalities that influence literacy levels. 

Regarding gender differences, female readers are 48,6%, against 35% of male readers. 

People who read the most, are young girls between 15 and 24 years: They (60%) read at 

least one book a year. This percentage raises up to 66,1% for girls between 15 and 17 years 

old. Female readers in their 60s or more fall below 50%, while male readers of all ages 

always show a lower percentage, while boys between 11 and 14 years old stay around 45%.  

Another variable that influences reading data is the place of origin. Thus, people from the 

southern part of Italy read less than the rest of the country: 1 out of 3 reads at least one 

book in a year (28,8%), while in the Islands (Sicily and Sardinia), readers have increased 

moving from 31,1% in 2013 to 33,1% in 2014. However, in the northern part of Italy more 

than 48% of people read a book per year (49,6% of readers live in North-West). 

Also the urban dimension of the places seems to influence literacy levels. In the 

municipalities of metropolitan area, readers are 51% of the population, while in small urban 

municipalities with fewer than 2.000 inhabitants, the percentage decreases to 35,5%. 

Besides, regardless of the territorial context, the Educational Level is one of the most 

important factors that affect reading practice. 3 out of 4 graduates read books (75% in 2014, 
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against 77,1% in 2013). However, the proportion lowers down to 1 out of 2 people among 

undergraduates and A Level holders, (50,2%; 53% in 2012) and to 1 out of 4 for people who 

hold a primary school diploma. 

Another massive factor that influences reading habits is represented by the family context. 

The propensity of children to reading books is directly related both to their parents' literacy 

levels and to their reading habits and books-familiarity.  

Children readers between 6 and 10 years old, whose parents define themselves as fond of 

reading, are 63,7%, while 11-14-year-old children readers are 66,8%. On the contrary, 

children readers who belong to non-reading families of the same age are, respectively, 

26,7% and 30,9%. 

Almost half of the national readers (45,5%), the so-called "weak readers", has not read more 

than 3 books in 12 months. They were 11,5 millions of people in 2013, while in 2014 the 

number decreased to 10,7 millions, since the rest of them turned directly to non-readers. 

This 6,8% decreasing proves the importance of the so-ŎŀƭƭŜŘ άƳŀƛƴǘŜƴŀƴŎŜ ƳŜŀǎǳǊŜǎέΣ ƛƴ 

order to avoid the progressive loss of irregular readers. 

In Italy the so-called strong readers (people who read at least 1 book per month) are 13,7% 

(14,6% women; 12,4% of men). 

Almost 1 family out of 10 owns no books (9,1%: about 2,3 millions of families). This 

percentage is well above the national average in Puglia (18,2%), Calabria (16,3%) and 

Basilicata (16,1%). Among those families who do own some books at their home place, 

22,2% of people do not equally read a single book in a year, while 1 out of 4 (24,5%) reads 

approximately three books a year (18,3% in 2014). 

During the last years, a significant increasing on reading habits has been given by the 

spreading of digital products and eBooks. 4,5 millions of people (8,2 %) in the last three 

months have read or downloaded books or eBooks. 6% of those people do not normally 

either own or read printed books. The use of eBooks mainly affects young people: in 

particular, 22,4% of people aged 18-19 use the web as a constant tool in order to relate with 

reading. 

However, data highlight that most of the people who regularly read eBooks, currently reads 

and buys also printed books, since percentages of eBooks reading are related to the number 

of printed books owned at home. Among eBooks buyers, people aged 16-74 who own 50 or 

less printed books are 17,4%, while those who own 200 or more printed books are 39,3%. 

The international PISA 2012 (Program for International Student Assessment) measures the 

performance of 15-year-old students in reading literacy, tested in 65 countries. The reading 
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literacy is read as "the ability to understand and use written texts, reflect on and engage 

them in reading in order to reach their goals, develop their knowledge and potential and be 

an active part in society" (OECD, 2009). The OECD PISA 2012 National Report edited by 

Invalsi (National Institute for the Evaluation of the education system) highlights some critical 

elements: Italy ranks slightly and significantly below the OECD average. It is between the 

26th and the 34th place in the ranking of the 65 participating countries and it is between the 

19th and the 25th place about the 34th OECD countries. In Italy almost one-fifth of 15-year-

old students is below the critical threshold of the minimum required skills in order to make 

the reading and functional activity. Against a national average share of low performers in 

reading equal to the 19.5% of the total students, high schools have only the 5.6% and 

technical colleges the 20.3%, but the incidence rises to the 41,7% for the Vocational Training 

Centers and to the 44.9% in vocational schools. In addition, only students of secondary 

schools, with an average of 537 points, achieved in reading significantly higher than both 

the national and the OECD average. Students of technical institutes (476), of vocational 

schools (415) and the Vocational Training Centres (421) are all below both the national and 

the OECD average. Students in the North West (514) and North East (511) are placed above 

both the national average (490) and the OECD average (496), with a statistically significant 

difference: the Center (486) and the South (475) get a result in line with the Italian average. 

The Central Italy is also in line with international benchmarks; the South ranking below this 

value, especially in some regions it is below the national average; South Island (453) is 

placed significantly below both the averages of reference, as well as the Area's convergence 

regions (Campania, Calabria, Puglia and Sicily) that, overall, get an average score of 465. In 

particular, it concerns a high rate of illiteracy, which affects about the 70% of Italian adults 

and that puts Italy the last place among OECD countries for literacy and the second lowest 

for math skills. 

 

The Italian young from 16 to 29 years, no longer in an educational/training program but 

equally engaged in an occupational activity, that is the so-called NEET (Not in Education, 

Employment or Training), are the social groups with the lowest levels of literacy. Only the 

18.2% of them reaches level 3; young workers reach the 32.3%, students reach the 42.9% 

and workers and students the 45.8%. It is necessary to improve their relationship with 

reading, because they rarely read. From the data analyzed, it well emerges which are the 

objectives and priorities regarding the actions and the promotion of reading strategies 
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(National Plan for the Promotion of reading, good practices, etc ..) which need to be taken in 

order to raise awareness and create new readers, among young people and not only. 

Promotional activities, infrastructural interventions must pay particular attention to the 

South, since not even a third of residents reads one book a year, and the levels of 

participation in cultural life are much lower than the national average. There is a huge gap 

between the southern regions and the rest of the country, which can no longer be ignored, 

since the fate of the book and culture necessarily coincides with the destiny of Italian 

country. 

 

Reading habits and interests of youth 
Ireland 
The results were taken from two separate Focus Groups. One focus group (School 1) took 

place on 16/03/16 in a Secondary School. Students in this group are aged 15 and 17 and are 

all in their fourth year of Post-Primary school which is a transition year between Junior and 

Senior cycle and are male and female. The second student focus group (School 2) that 

results are taken from were a group of students in a different school. Students in the group 

range from aged 14 to 20 and included both male and female. The students in School 2 are 

currently completing Junior Certificate and Leaving Certificate equivalent courses.  

Students in School 1 listed sports, listening to music, going out with friends and watching 

Netflix as their favourite things to do in their free time. Students in School 2 expressed a 

variety of different things that they like to in their spare time such as hanging out with 

friends, being outside, playing guitar, sleeping, watching TV, playing PlayStation, watching 

Netflix and eating. Favourite leisure activities that were mentioned by students in both 

schools were sports, tennis, football and going to the gym. School 1 students specifically 

mentioned football, martial arts and playing guitar are their favourite hobbies. Only one 

student from School 1 and two students from School 2 said that they like read books in their 

free time. The rest said that they dƛŘ ƴƻǘ ƭƛƪŜ ǘƻ ǊŜŀŘ ƻǊ ǎŀƛŘ ǘƘŀǘ ΨǎƻƳŜǘƛƳŜǎΩ ǘƘŜȅ ǿƻǳƭŘ 

read in their spare time. In relation to how many books that students read a year, the 

ŀƴǎǿŜǊǎ ƎǊŜŀǘƭȅ ǾŀǊƛŜŘ ŀƳƻƴƎǎǘ ǘƘƻǎŜ ŀǎƪŜŘΦ Lƴ {ŎƘƻƻƭ мΣ ŀƭƭ ǎǘǳŘŜƴǘǎ ŀǎƪŜŘ ǎŀƛŘ άŀǊƻǳƴŘ м 

ƻǊ нέ ŀƴŘ ǘƘŀǘ ǘƘŜǎŜ ǿere mostly in school. In School 2, one female student aged 18 answer 

3, one male students aged 19 said 8-10 and another female student said 1.  

When asked what kinds of books do they like to read students in School 1 said that they 

ǿƻǳƭŘ ǊŜŀŘ άŀƴȅǘƘƛƴƎ ǘƘŀǘ ƛǎ ƎƻƻŘέ ƛƴ {ŎƘƻƻƭ н ƻƴŜ ƳŀƭŜ ǎǘǳŘŜƴǘ ŀƎŜŘ му ŀƴǎǿŜǊŜŘ Ψ.ƻƻƪǎ 

ŀōƻǳǘ ŘƻƎ ōǊŜŜŘǎΩ ŀƴƻǘƘŜǊ ƳŀƭŜ ǎǘǳŘŜƴǘ ŀƎŜŘ му ŀƴǎǿŜǊŜŘ ΨLǊƛǎƘ IƛǎǘƻǊȅΩΦ hǘƘŜǊ ƎŜƴŜǊŀƭ 

ŀƴǎǿŜǊǎ ŦǊƻƳ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ΨŜǾŜǊȅǘƘƛƴƎΩ ŀǎ ǿŜƭƭ ŀǎ ŎǊƛƳŜΣ ǎǳǇŜǊƘŜǊƻ ŎƘŀǊŀŎǘŜǊǎΣ WŀŎǉǳŜƭƛƴŜ 
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Wilson books, ƳŀƎŀȊƛƴŜǎ ŀƴŘ ōƻƻƪǎ ŀōƻǳǘ ǇŜƻǇƭŜΩǎ Řŀƛƭȅ ƭƛŦŜΦ hƴŜ ǇŀǊǘƛŎǳƭŀǊ ŦŜƳŀƭŜ 

students aged 17 said that she enjoys reading books that are based on diaries such as The 

Diary of Anne Frank. Another male student aged 17 answered that he enjoys books that are 

based on true stories and articles online. One particular male student aged 16 said that he 

ƻŦǘŜƴ ŘƻŜǎ ƴƻǘ ŎƻƳǇƭŜǘŜ ŀ Ŧǳƭƭ ōƻƻƪ ŀǎ ƘŜ άƎŜǘǎ ƘŀƭŦ ǿŀȅ ǘƘǊƻǳƎƘ ŀƴŘ ƎŜǘǎ ōƻǊŜŘΦέ hƴŜ 

ŦŜƳŀƭŜ ǎǘǳŘŜƴǘ ŀƎŜŘ мт ǎŀƛŘ ǎƘŜ ǊŜŀŘǎ н ōƻƻƪǎ ŀ ȅŜŀǊ ōǳǘ ƳŜƴǘƛƻƴŜŘ ά²ƘŜƴ L ǿŀǎ ƭƛǘǘƭŜ I 

used to read non-ǎǘƻǇΦέ ²ƘŜƴ ǉǳŜǎǘƛƻƴŜŘ ŀōƻǳǘ ǘƘŜ ŘŜŎǊŜŀǎŜ ƛƴ ƘŜǊ ǊŜŀŘƛƴƎ ƘŀōƛǘǎΣ ǎƘŜ ǎŀƛŘ 

ǘƘŀǘ ǎƘŜ ǊŜŀŘǎ ƭŜǎǎ ƴƻǿ ōŜŎŀǳǎŜ ǎƘŜ ƛǎ άōǳǎȅ ǿƛǘƘ ƭƛŦŜέΦ hƴŜ ŦŜƳŀƭŜ ǎǘǳŘŜƴǘ ƛƴ {ŎƘƻƻƭ м ŀƎŜŘ 

14 said that she likes to read books that are based on films and recently read The Fault in 

Our Stars on holidays. When asked about books such as The Hunger Games or Harry Potter, 

ǘƘŜ ǎǘǳŘŜƴǘǎ ƛƴ {ŎƘƻƻƭ м ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ ŘƛŘƴΩǘ ƭƛƪŜ ǘƘŜǎŜ ōƻƻƪǎ ŀǎ ǘƘŜȅ ǿŜǊŜ ǘƻƻ ƭƻƴƎ ōǳǘ 

other books that they do like are sports based books particularly based on football.  

Students from school 2 listed off specific features that they would look for in a text such as a 

topic that they are interested in like crime, football, true life stories. One particular female 

students aged 17 said that she specifically looks for books with characters that she can 

ǊŜƭŀǘŜ ǘƻ ƭƛƪŜ ŎƘŀǊŀŎǘŜǊǎ ǘƘŀǘ ŀǊŜ ƻŦ ŀ ǎƛƳƛƭŀǊ ŀƎŜ ŀƴŘ ƳŜƴǘƛƻƴŜŘ ŀ ŎƘŀǊŀŎǘŜǊ ŎŀƭƭŜŘ Ψ¢ǊŀŎŜȅ 

.ŜŀƪŜǊΩ ǘƘŀǘ ǎƘŜ ǿŀǎ ŦƻƴŘ ƻŦ ǿƘŜƴ ǎƘŜ ǿŀǎ ȅƻǳƴƎŜǊΦ hǘƘŜǊ ŦŜŀǘǳǊŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǎŀȅ ǘƘŜȅ 

look for in a text are if it has something interesting in it like local news or events in 

newspapers or magazines. One particular female student aged 18 who stated she read 1 

book a year said that she much prefers books or magazine based on fashion, make-up and 

famous people. A female student aged 15 in School 1 said that she would judge whether a 

ōƻƻƪ ƛǎ ƎƻƻŘ ƻǊ ƴƻǘ ŘŜǇŜƴŘƛƴƎ ƻƴ ƛǘǎ ŎƻǾŜǊ ŀƴŘ ǘƘŀǘ ǎƘŜ ǿƻǳƭŘ ƭƻƻƪ ŦƻǊ ōƻƻƪǎ ǘƘŀǘ άŎŀǘŎƘŜǎ 

ǘƘŜ ŜȅŜέ ƛŦ ƛǘ ƘŀŘ άƎƻƻŘ ǊŜǾƛŜǿǎέΦ  

When asked how often do they visit a bookshop or a library students in School 2 every 

student apart from 2 said either never or once a year. The two students (one male 19, one 

ŦŜƳŀƭŜ муύ ǘƘŀǘ ǎŀƛŘ ǘƘŜȅ Ǿƛǎƛǘ ōƻƻƪǎƘƻǇǎ ŀƴŘ ǘƘŜ ƭƛōǊŀǊȅ ŀǊƻǳƴŘ ΨŜǾŜǊȅ ǿŜŜƪ ƻǊ ǘǿƻ ǿŜŜƪǎΩ 

and that they buy books from the book shop. Students in School 1 said that they visit 

bookshops mostly around Christmas to buy books for themselves. Also mentioned was the 

Mobile Library in the area which one student (female, aged 14) said she attends with her 

Mother and little brother.  All students in School 2 said that they have a library in the 

Literacy Class and that they read during class and during book club. One male student aged 

му ǎŀƛŘ ǘƘŀǘ ƘŜ ŘƻŜǎƴΩǘ ǳǎŜ ǘƘŜ ƭƛōǊŀǊȅ ŀǘ ŀƭƭΦ ²ƘŜƴ ŀǎƪŜŘ ƛŦ ǘƘŜƛǊ ǘŜŀŎƘŜǊǎ ǎǳƎƎŜǎǘŜŘ ōƻƻƪǎ 

for them to read, ŀƭƭ ǎǘǳŘŜƴǘǎ ƛƴ {ŎƘƻƻƭ н ǎŀƛŘ Ψ¸Ŝǎ- ǎƻƳŜǘƛƳŜǎΦΩ  ²ƘŜƴ ŀǎƪŜŘ ƛŦ ǘƘŜǎŜ ōƻƻƪǎ 

are part of the curriculum or not, students responded saying that it is for their class work as 

well as for their own enjoyment and that as part of their Book Club they must write a book 

review but it can be based on any book that the students chose. In School 1 students said 

that they have a school library and that they use it sometimes as part of class. They also said 
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ǘƘŀǘ ΨǎƻƳŜǘƛƳŜǎΩ ǘƘŜƛǊ ǘŜŀŎƘŜǊǎ ǎǳƎƎŜǎǘ ōƻƻƪǎ ŦƻǊ ǘƘŜƳ ǘƻ ǊŜŀŘ ŀnd that teachers suggest 

books and put them at the front office for students to see. All students in School 2 apart 

from two said that they would not discuss the books that they read with their classmates 

and that they would not recommend the books that they read to others however all 

students in School 1 said that they would recommend books to their friends and classmates.  

When asked how they might chose a book from the bookstore or library students gave a 

range of answers in response. School 1 students said that they would chose a book based on 

its cover or the blurb on the back. Several students said they would chose based on their 

knowledge of the author and if they had read previous books by the author. Almost 

mentioned by a student was that he would lƻƻƪ ŦƻǊ ƪŜȅ ǿƻǊŘǎ ƭƛƪŜ ΨŦƻƻǘōŀƭƭΩ όƳŀƭŜ- aged 17) 

and if it looks interesting. One female student aged 17 said she would pick a book if they 

were relatable or based on TV or a movie. Another student in School 2 said that he often 

brings a book home and reads it to see if it is good. When asked where do they like to read 

books, students answered a mixture or home and at school. Many of the reluctant readers 

seemed to read most at school and very rarely at home whereas the more advanced readers 

prefer to read at home. In School 1, all students said that they much referred to read at 

ƘƻƳŜ ŀǎ ƛǘ ǿŀǎ ΨŎƻǎȅΩ ŀƴŘ ǘƘŜȅ ŎƻǳƭŘ ǊŜŀŘ ƛƴ ōŜŘ ŀƴŘ ǘƘŜǊŜ ŀǊŜ ƭŜǎǎ ŘƛǎǘǊŀŎǘƛƻƴǎΦ hƴŜ ŦŜƳŀƭŜ 

student aged 17 in School 2 also said that she much preferred to read at home in bed. In 

School 2 one female student aged 17 mentioned that she enjoyed reading while flying and 

travelling. In relation to their access of books at home, students in School 2 all said that they 

regularly read magazines and newspapers at home and that many of the books that they 

have are books from school or were novels that were part of the school curriculum. Nearly 

all of the students mentioned that they have access to books that their parents own at 

home, in particular books on crime, fiction and music as well as encyclopaedias and novels. 

Two students mentioned that they read online at home as well as through the use of e-

books and kindles.  

All students were asked if their parents encouraged them to read. One girl aged 17 said she 

Ƙŀǎ άƴƻ ŜƴŎƻǳǊŀƎŜƳŜƴǘ ǘƻ ǊŜŀŘ ŦǊƻƳ Ƴȅ ǇŀǊŜƴǘǎέΣ ƻƴŜ ƳŀƭŜ ǎǘǳŘŜƴǘ ŀƎŜŘ мс ǎǘŀǘŜŘ ά¸ŜǎΣ 

Ƴȅ ǇŀǊŜƴǘǎ ŜƴŎƻǳǊŀƎŜ ƳŜ ǘƻ ǊŜŀŘ ŀƴŘ ǘƘŜȅ ŀƭǿŀȅǎ ǘŜƭƭ ƳŜ ǘƻ ǊŜŀŘΦέ ! ƳŀƭŜ ǎǘǳŘŜƴǘ ŀƎŜŘ мт 

said that his Father regularly encourages him to read and recommends books to him quite 

often.  One male studeƴǘǎ ŀƎŜŘ му ǎŀƛŘ ǘƘŀǘ ƘŜ ƛǎ ǊŜƎǳƭŀǊƭȅ ǘƻƭŘ ōȅ Ƙƛǎ ƳƻǘƘŜǊ ǘƻ άDŜǘ ƻŦŦ ǘƘŜ 

tƭŀȅ{ǘŀǘƛƻƴ ŀƴŘ ǊŜŀŘέΦ ¢ƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ƛƴ {ŎƘƻƻƭ н ǎŀƛŘ ǘƘŀǘ ǘƘŜȅ ǳǎŜŘ ǘƻ 

have a lot of encouragement to read from their parents when they were younger and in 

Primary school but this has diminished as they have gotten older. This seemed to be a 

common response to all students and they all felt that they were encouraged a lot more by 

their parents to read when they were younger. In School 1 all students felt that their 
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parents encouraged them to read but that they had been much more encouraged when 

they were younger and in primary school.  

All except one student (male aged 19) said that they prefer to read printed texts and 2 

students said that they use an e-reader (female aged 18, and male aged 19). When students 

in School 1 and 2 were asked if they were interested in e-readers or digital books the 

responses varied greatly. In School 1, 3 female students aged 14-15 said that they had e-

readers. In School 2 some students said they would like to use them and might find them 

ŜŀǎƛŜǊ ǘƻ ǊŜŀŘΣ ƻƴŜ ǎǘǳŘŜƴǘ όƳŀƭŜ ŀƎŜŘ мтύ ǎŀƛŘ ƘŜ ǿƻǳƭŘ ōŜ άƳƻǊŜ ƭƛƪŜƭȅ ǘƻ ǊŜŀŘ ƛŦ ǿŜ ƘŀŘ 

e-ōƻƻƪǎ ƛƴ ǎŎƘƻƻƭΦέ IƻǿŜǾŜǊ ŀ ŦŜƳŀƭŜ ǎǘǳŘŜƴǘ ŀƎŜŘ мт ǎŀƛŘ ǘƘŀǘ ǎƘŜ ƭƛƪŜǎ άǘƘŜ ƻƭŘ ŦŀǎƘƛƻƴŜŘ 

way and the smells oŦ ōƻƻƪǎΦέ hǘƘŜǊ ǎǘŀǘŜƳŜƴǘǎ ǘƘŀǘ ǿŜǊŜ ƳŀŘŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ Ŝ-books or 

ŀǳŘƛƻ ōƻƻƪǎ ǿŜǊŜ άǘƘŜȅΩǊŜ ŀƴƴƻȅƛƴƎέ άŀƴƴƻȅƛƴƎ ǾƻƛŎŜέ άIŀǾŜƴΩǘ Ǝƻǘ ǘƘŜ ǇŀǘƛŜƴŎŜ ǘƻ ƭƛǎǘŜƴέ 

ŀƴŘ ǘƘŀǘ άƴƻōƻŘȅ ǳǎŜǎ ǘƘŜƳΦέ {ǘǳŘŜƴǘǎ ƳŜƴǘƛƻƴŜŘ ǘƘŀǘ ǘƘŜȅ Řƻ ǳǎŜ ǎƻŎƛŀƭ ƳŜŘƛŀ ŀǎ ŀ ǿŀȅ ƻŦ 

reading news or journal articles. Students in School 1 said that they regularly online 

particularly on Facebook. One female student aged 14 said that she reads a lot on Facebook 

such as articles on social issues like bullying. This same student also said that she felt like e-

ǊŜŀŘŜǊǎ ŀƴŘ YƛƴŘƭŜǎ ǿŜǊŜ ΨŎƻƻƭΩ ŀƴŘ ǘƘŀǘ ǎƘŜ ƭƛƪŜǎ ǘƘŀǘ ƛŦ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ ŀ ǿƻǊŘ ƛǎ ȅƻǳ 

can use it to look the word up and find out its meaning. Snapchat was also mentioned by 

students in School 1 and as one female student aged 14 said that she would send a snapchat 

picture of a book she was reading to her friends. All students in School 1 said that they 

would be more likely to read if they had access to iPads and e-readers and could download 

the books at home. Several students in School 2 also said that they would use google to look 

up information on things and then share it to their Facebook or other social media accounts. 

When asked about difficulties or challenges that they face when reading or when using 

technology to read, nearly all of the students in School 2 said that they are easily distracted 

ŀƴŘ ƘŀǾŜ ƳǳŎƘ ƭŜǎǎ ŎƻƴŎŜƴǘǊŀǘƛƻƴ ǿƘŜƴ ǊŜŀŘƛƴƎ ƻƴƭƛƴŜ ōŜŎŀǳǎŜ ŀ άŦǊƛŜƴŘ ƳƛƎƘǘ ǎŜƴŘ 

ǎƻƳŜǘƘƛƴƎέ ŀƴŘ ǘƘƛǎ ǿƻǳƭŘ ŎŀǳǎŜ ǘƘŜƳ ǘƻ ōŜŎƻƳŜ ǎƛŘŜ ǘǊŀŎƪŜŘΦ {ǘǳŘŜƴǘǎ ƛƴ {ŎƘƻƻƭ м 

mentioned not having free time and the high cost of books being some of the reasons that 

prevent them from reading more, they also mentioned that in relation to using e-readers it 

can be very bad for your eyes. Students in School 1 said that Facebook should be used to 

share book reviews or information on authors to encourage reading promotion among 

young people using ICT. 

 

Cyprus 
Reading habits and reading interests of teenagers has been the focal point of research 

studies the past six decades. Reading habit is considered as an important aspect for 

developing a literate society in this world as it forms the character of the citizens and assists 

them in the development of proper thinking methods (Palani, 2012). Recent studies have 
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also highlighted the significant positive correlation between academic achievement and 

reading habits (Kaur and Pathania, 2015; Singh, 2011; Sherafat and Murthy, 2016). 

In order to draw conclusions about the reading habits and reading interests of children in 

/ȅǇǊǳǎ ǿŜ ǊŜǘǊƛŜǾŜ ƛƴŦƻǊƳŀǘƛƻƴ ŦǊƻƳ ǘƘŜ ǇǊƻƧŜŎǘ ά!ǊŜ ȅƻǳ wŜŀŘƛƴƎΚέ ǿƘƛŎƘ ŀƛƳŜŘ ǘƻ 

investigate the reading motivation, attitudes, habits and behaviours of primary school 

students in relation to reading and develop programs to promote a love of reading.  

According to research findings, 30-40% of the children expressed positive attitudes towards 

reading, 20% were neutral and 30-40% of the participants were negative. A 57.8% of the 

research participants stated that they like visiting bookstores as opposed to a 34.4% who 

like visiting public libraries. In terms of reading preferences, the children stated that they 

prefer comics, adventure and mystery stories. On the contrary, only a small percentage of 

students (9.6%) indicated their preferences in reading newspapers, tales with princess and 

princesses (10.8%) and biographies (11.7%). In terms of reading at school, 29% stated that 

they read a book in silence approximately 1-2 days per week whereas a percentage of 26% 

replied that they do this practice every day.   

In terms of reading using technological means at school, the vast majority of students 

(60.8%) do not seem to use technology to read stories. Only a percentage of 16.8% uses 

computers and only the 15.1% uses the internet. Even a smaller percentage of students uses 

their mobiles (2.3%) or their tablets (4%) to read stories at school. However, a large number 

of participants use technology at home. Specifically, 27.7% of the children use computers 

and the internet (23.4%) to read stories at home. Nevertheless, it should also be noted that 

a percentage of 39.2% do not use technology to read at home (Kyprianou, 2014). A 

participant from the focus group offers an explanation of this limited use of technology in 

schools and at home: 

Although some efforts have been made to support the use of technology in 

schools, the infrastructure is not adequate and it is not supported to a great 

extent. However, the main reason of the limited use of technology in terms of 

supporting reading is that a considerable number of teachers and parents do not 

hold the belief that the use ƻŦ L/¢ Ŏŀƴ Ǉƭŀȅ ŀ Ǿƛǘŀƭ ǊƻƭŜ ƛƴ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ ƘŀōƛǘǎΣ 

reading commitment, and reading skills. On the contrary, they believe that the 

use of technology has a negative impact upon reading. (Teacher focus group, 

female). 

Several studies however, contradict the aforementioned by highlighting that the use of ICT 

ŘƻŜǎ ǇǊƻƳƻǘŜ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ŀƴŘ ƭƛǘŜǊŀŎȅ ŘŜǾŜƭƻǇƳŜƴǘ όŘŜ WƻƴƎ ϧ .ǳǎΣ нллоΤ {ƘŀƳƛǊΣ 

YƻǊŀǘ ϧ CŜƭƭŀƘΣ нлмнΤ ¸ŜƭƭŀƴŘΣ Iƛƭƭ ϧ aǳƭƘŜŀǊƴΣ нллсύ ƛƴ ŀŘŘƛǘƛƻƴ ǘƻ ŜƴƘŀƴŎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ 

motivation to learn. 
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International studies have also investigated the reading habits and reading interests of 

teenagers. Specifically, in a study regarding reading which was conducted in 30 schools in 

the south-west of England, findings indicated that a 61% of the 707 school students (11 and 

15 yrs old), claimed to be reading a book at home. Moreover, these participants tended to 

select books that other students have enjoyed and were relevant to their own experiences 

ŀƴŘ ŎƻƴŎŜǊƴǎ όIƻǇǇŜǊΣ нллрύΦ IƻǿŀǊŘΩǎ ǎǘǳŘȅ όнллуύ Ƙŀǎ ŀƭǎƻ ŘŜǇƛŎǘŜŘ ǘƘŜ ǊƻƭŜ ƻŦ ǘŜŜƴǎΩ 

ǇŜŜǊǎ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ǘŜŜƴŀƎŜǊǎΩ ǊŜŀŘƛƴƎ ƘŀōƛǘǎΦ !ǎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǎǘŀǘŜŘ ΨŦƻǊ Ƴŀƴȅ ȅƻǳƴƎ 

teen readers, reading takes place almost exclusively in a social context and is seen as an 

effective way to cement peer friendships. These teens actively seek to read the same 

materials as their closest friends and use reading (talking about reading, exchanging reading 

ƳŀǘŜǊƛŀƭΣ ŦƻƭƭƻǿƛƴƎ ǘƘŜ ǎŀƳŜ ǎŜǊƛŜǎύ ŀǎ ŀ ŦƻǊƳ ƻŦ ǎƻŎƛŀƭ ōƻƴŘƛƴƎΩ όǇΦ фύΦ 

This influence of peer recommendation also highlights the gap that exists between what 

teenagers read and what teachers offer them as reading material. An earlier study 

conducted by Thomson (1987) highlighted this gap by stating that the majority of student 

ǘŜŀŎƘŜǊǎΩ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘŜŜƴŀƎŜ ŦƛŎǘƛƻƴ ƛǎ ǘƻƻ ƭƛƳƛǘed for them thus making them incapable 

of making commendations that will permit school students to enhance their reading skills 

and habits. 

 

Portugal 
In this chapter attention is given to reading habits and interests of Portuguese youth 

retrieved from desk research and a focus group interview with young people and two focus 

groups with teachers and school librarians (and reports on these interviews). Information is 

also collected on what young people like to read and how they approach reading printed 

and digital material, with a special emphasis put on the use of e-readers or e-books or any 

other form of online reading material and Web 2.0 tools in connection to reading.  

Low-skilled readers and social background 

Research shows that over 50 per cent of todayΩǎ tƻǊǘǳƎǳŜǎŜ ȅƻǳǘƘ ŀǊŜ ŎƭŀǎǎƛŦƛŜŘ ŀǎ ƭƻǿ 

skilled in the key subjects of reading literacy, mathematics and science, although these 

ƴǳƳōŜǊǎ ŀǊŜ ƛƳǇǊƻǾƛƴƎΦ ¢Ƙƛǎ ǊŜǎǳƭǘ ŎŀǊǊƛŜǎ ƛƳǇƻǊǘŀƴǘ ƛƳǇƭƛŎŀǘƛƻƴǎ ŦƻǊ tƻǊǘǳƎŀƭΩǎ ŦǳǘǳǊŜ 

economic prospects because workers with skills below Level 3 will have great difficulty 

competing in the global knowledge economy. Portugal has among the lowest rates of 

persistence to upper secondary completion in Europe, a fact that limits the efficacy of 

school-based interventions for these students. International comparative data suggest that 

upper secondary graduation is a critical marker, one that maximizes the probability of 

students reaching Level 3 on the international proficiency scales. Level 3 has been judged to 
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be the level needed to support tertiary participation, lifelong learning, labor productivity 

and democratic engagement.  

Teachers in Focus group 2 highlight some concrete reasons connected to reading that may 

explain early school dropout and the low levels described in the paragraph above: some 

students in the 3rd cycle of basic education (13-15 year-olds) still have problems with 

reading in the sense of decoding texts, which seriously impairs their possibility of enjoying 

reading or making sense of what they read. Research confirms that reading among children 

11 to 15 may still be affected by low reading comprehension. A student who cannot 

comprehend what he reads, cannot be motivated to read. Thus choice of reading material 

may be as important as strategies to scaffold reading. But prior to this, there is the need to 

help students decrease their perceived difficulty and avoidance of reading, when this is the 

case. There are multiple aspects of motivation to reading, but studies have shown that 

teachers need to enable students to experience the benefits and uses of reading all types of 

texts in multiple concrete situations. 

More specifically, research has it that the reading proficiency of Portuguese youth is highly 

conditioned by their social background. Students coming from socially disadvantaged homes 

achieve much lower average scores than their more advantaged peers. Comparative 

analysis of the PISA data suggests that reducing the level of social inequality in reading 

practices and hence educational outcomes is one of the most effective ways of improving 

overall scores. The OECD Study Students, Computers and Learning (2015:3) further 

reiterates that the digital divide is better bridged by ensuring that every child develops 

baseline reading and mathematics skills than through expanding high-tech devices and 

services. 

One particular set of data to be gathered from several reports is that the early school 

dropout percentage is higher among boys than it is among girls and that the percentage of 

girls in tertiary education in Portugal is higher than that of boys (Eurostat, 2015), which 

points to a growing gap between the literacy levels of boys and girls that deserves the 

attention of policy makers and educators.  

Characterization of students as readers  

A survey conducted at Secondary School Manuel de Arriaga, in the Azores region (one of the 

ǊŜƎƛƻƴǎ ǿƛǘƘ ƘƛƎƘŜǊ ŘǊƻǇƻǳǘ ƭŜǾŜƭǎύ ƛƴ tƻǊǘǳƎŀƭΣ ŜƴǘƛǘƭŜŘ άhǎ ƧƻǾŜƴǎ Ŝ ŀ ƭŜƛǘǳǊŀέ ό¸ƻǳƴƎ 

people and reading) developed during the school year 2009 and 2010 shows that in grade 7, 

47% of the young boys consider reading to be positive; by year 8, the percentage is 50%; by 

year 9, 55% of the boys consider reading to be positive. All these percentages are below 

those for girls. This survey also shows that boys read less than girls per day; in fact only 8% 

do so every day in grade 8; 11% in grade 9; and 2% in grade 10. As to type of reading, boys 
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in grades 7 and 8 claim to prefer reading magazines or newspapers, cartoons and adventure 

stories; in grade 9, besides adventure stories, boys claim that they also appreciate detective 

stories, crime fiction and science fiction. The most interesting data of this survey relates to 

results among grades 7, 8 and 9 male teachers, 31% of which consider reading boring and 

рн҈ ƻŦ ǿƘƛŎƘ ŎƭŀƛƳ ǘƘŀǘ ǘƘŜȅ ƻƴƭȅ ǊŜŀŘ ƻƴŎŜ ƛƴ ŀ ǿƘƛƭŜΦ пл҈ ŎƭŀƛƳ ǘƘŀǘ ǘƘŜȅ ŘƻƴΩǘ ƭƛƪŜ ōŜƛƴƎ 

given books. As to the activities that they consider more useful in connection to reading, 

83% highlight debate and discussion about the book; and 87% literature analysis and 

interpretation; as well as research under teacher supervision (74%) and research done by 

the students themselves (63%). Focus group interviews (focus group 3) highlighted that 

among the interviewed boys and girls who liked to read there were books at home and 

parents read; although parents did not buy books for their children, there were other 

relatives that would, as one student stated. 

!ƴƻǘƘŜǊ ǎǳǊǾŜȅΣ ŎƻƴŘǳŎǘŜŘ ƛƴ нлмм ŀƴŘ нлмн ό¸ǳōŜǊƻΣ [ŀǊǊŀƷŀƎŀ ŀƴŘ tƛǊŜǎ нлмпύ ǿƛth 1116 

young people in 9 Higher Education Polytechnic institutes and universities, aged 18 to 25, 

Ƴŀȅ ōŜ ǳǎŜŘ ǘƻ ǊŜŦƭŜŎǘ ƻƴ ȅƻǳƴƎŜǊ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ ǘǊŀƧŜŎǘƻǊƛŜǎ ŦǊƻƳ ǎŎƘƻƻƭ ǘƻ ƘƛƎƘŜǊ 

education. Higher education students will be among the students who are achievers. It is 

also known to be true that from childhood to late adolescence the rates of voluntary 

reading decrease and that the older the student the less he reads for pleasure. The majority 

of the 1116 students surveyed claim they read to get information and keep updated;  one 

third claims they read in order to learn, and only 19% claim that they do so for pleasure.  5% 

ǊŜŀŘ ǘƻ ΨƎŜǘ ƻǳǘ ƻŦ ǘƘŜ ǊŜŀƭ ǿƻǊƭŘέΦ ¢ƘŜǊŜ ŀǊŜ ƴƻ ǎƛƎƴƛŦƛŎŀƴǘ ŘƛŦŦŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ ƳŀƭŜǎ ŀƴŘ 

females, even if more females than males answer that they read because they like to do so 

(46,8 versus 36,4).  

Among the interviewed students, aged 13 to 15, males and females, the majority said they 

read because they have to, for school work. They said they used the school library 

frequently, to relax, to read about their interests and to get books from to take home on 

loan. Only 2 claimed they read for pleasure. What they prefer to do for entertainment is to 

practice sport, watch television and listen to music.  

Teachers in Focus group 2 add to these that students like their online social networking 

through mobile technologies, also. According to these teachers there are a couple of young 

students that are passionate about reading, there are others who are regular and efficient 

readers. Some 14-year-old students may be reluctant and marginalized readers because 

they still lack the decoding skills necessary to read; others because they still cannot 

comprehend what they read and therefore additional pedagogies of reading are required to 

motivate them for reading. One fact mentioned by one teacher in Focus group 2 is that 

while these students may not like to read they like to hear others reading. Students in focus 

group 3 attribute the lack of enthusiasm for reading among their peers to the fact that there 
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are many other entertainments that concur with reading books, such as short news pieces 

on the internet and quick access to flash news. 

Mention was also made by the focus group teachers that when asked to read literature, 

young people may still not fully comprehend what they are reading; one further aspect 

mentioned is that the reading materials that constitute mandatory reading (and the didactic 

approaches to them) in the classroom may not be appealing to students and therefore are 

felt as boring.  

Libraries and classrooms 

School libraries and reading promotion events are mentioned as effective actions that bring 

students closer to reading. School libraries not only buy the titles that are compulsory 

reading for the classroom or which are advertised in the National Reading Plan, they also try 

ǘƻ ŜƴƎŀƎŜ ǿƛǘƘ ǘƘŜƛǊ ǊŜŀŘŜǊǎΩ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ǘƻ ŎǊŜŀǘŜ ŀ ǎŀŦŜ ŜƴǾƛǊƻƴƳŜƴǘ ǿƘŜǊŜ ǎǘǳŘŜƴǘǎ 

feel at ease to do any kind of reading they like, on tablets, on the computer, through 

magazines and books, for information, for school work and for pleasure. 

School libraries work in tandem with classroom teachers to provide the books for set 

readings and to support the out-of-class readings that students are encouraged to do. They 

are open to new mobile technologies and reading on various supports and are part of a 

wider library network that supports their training in new technologies for reading and in 

reading promotion. 

Teachers in focus group 2 highlighted that the engagement of students as old as 14 or 15 

depends very much on the type of book and its theme and on the emotions and passion a 

teacher or any other adult reader can impart to the reading. These teachers also seemed 

detached from new mobile technologies in connection to reading. 

The interviewed teachers and school librarians (teacher-librarians) in both focus groups (1 

and 2) reported the slow inclusion of web technologies into school libraries but not in the 

classrooms for the purpose of reading. One of the school librarians described that only 3 in 

circa 600 users of the school library revealed computer-mediated reading habits: one used 

an e-reader, the other was sued to reading on his own I-pad and a third would read books 

both online and offline. 

 

Romania 
Reading is a great educational review for all walks of life. Reading expands the mind's 

vocabulary and gives a more positive impact on a person's life. This obviously is a good thing 

because as a child who is growing, it is important for the mind to develop in the best way it 
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could. There is a quote saying that people who read, succeed. In what follows we shall refer 

to studies conducted in Romania. In order to obtain an image as close to reality and in order 

to be objective in assessing reality, we shall relate primarily to the National Strategy for 

Youth Policy 2015 - 2020, drafted in 2014 by the Ministry of Youth and Sport and to various 

sociological studies and research relevant to our interest. 

Comparative research data by age groups show that young people are involved in a higher 

extent in various forms of cultural activities. However, Romanian youth participation in 

cultural activities cannot be considered as being high and it is rather casual. A quarter of 

teens say they never read literature; 8% do so daily, 20% 2-3 times per week, 24% 2-3 times 

per month, while 20%  read literature only 2-3 times per year3. 

According to a study  conducted in 2012 by the iVOX sociological research commissioned by 

the National Authority for Management and Regulation in Communications, the young 

Romanian have the following preferences related to places to read: bed (42.97%), outdoor 

locations (17.29%) computer (9.64%), bus or other means of transport (6.24%), bathroom 

(6.08%), school (6.06%), library (4.89%), kitchen (2.97%), book-shop (2.2%) and other 

locations (1.66%)4. 

The available studies regarding the moment when young people prefer to read reveals that 

evening and weekends are often mentioned. Also, during the holidays they read required 

books foreseen in the curriculum but also books of their choice (with a more concentration 

in the 16-18 age group). 

In Romanian society young readers are slightly different because they prefer to buy books 

from online bookstore for their comfort but also because most often the prices are better 

than in the traditional bookstores. Most of the time they read on modern devices such as 

smart phones and eBook readers and they sometimes read books published on different 

blogs. Technology created a kind of emptiness in libraries and museums the Internet prices 

being more attractive.    

According to a study in 2015, girls prefer to read the texts in digital format, while boys 

prefer text printed on paper. Specialists say that girls far exceed the boys on enthusiasm for 

reading. The girls quickly adopted the "digital literacy" while boys are more comfortable 

with traditional printed texts on paper, such as comic books, textbooks, newspapers5. 

Approximately 80% of European young people between 15 and 24 use computers and the 

Internet every day. Romania is among the countries which have recorded low levels on this 

                                                      
3 http://mts.ro/wp-content/uploads/2015/01/Strategia-tineret-ianuarie-2015.pdf 
4 http://ivox.ro/download/get/f/raport-cat-cum-si-ce-citesc-romanii-2012 
5 http://jurnalul.ro/stiri/observator/fetele-prefera-cititul-in-format-digital-studiu.html 
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indicator, along with Bulgaria, Ireland and Greece. Referring to our country, poor living 

standards and disinterest in reading has led to a situation where although there are books, 

documentaries and volumes of studies in electronic form, they are accessed to a very 

limited extent. In Bucharest, there is even a digital library, but it is accessed by people aged 

over 25 years. Compared to the data of the present reality, Romania aims to mobilize 

competent institutions and organizations - governmental and nongovernmental ones, in a 

concerted effort of expansion, quality raising and increase the efficiency of formal and non-

formal learning for young people in order to better prepare them for living and working and 

in order to develop their cultural background. 

 

Greece 
Perhaps the most pertinent research done in Greece is a study by the University Research 

Institute for Mental Health (Kokkevi, Fotiou, Xanthaki, Kanavou, 2011). The study examined 

what Greek adolescents aged 11, 13 and 15 years old do in their spare time. According to 

the results, sports activities, use of computers and listening to music are the most popular 

pastimes, independent of gender and age. When weekly activities were graphed, reading 

came in seventh place with boys at 26.6% and girls at 40.8%. The authors did a further 

breakdown of this data by age and graphed the results for 11, 13 and 15 year olds. Reading 

books came in sixth place for the combined age groups. 47.8% of 11 year olds read, while 

30.9% of 13 year olds read and 22.2% of 15 year olds read. These results show that there is a 

steep decline in the percentage of students who significantly reduce what they read by the 

age of 15. 

16.4% of adolescents, primarily boys aged 13-15 years of age, spend at least 6 hours a day 

behind a screen, be it the television, computer or playing electronic games. Compared to 

2006, in 2010 the number of students that spend time (at least 6h/day) behind a screen has 

practically tripled. Students spend less time watching TV and more time behind a computer 

screen indicating that they have replaced television with computers. 

According to the Nielsen Book Summit (2014), in the U.S., reading rated at the top of leisure 

activities for kids 0-10; it dropped for kids 11-13, and then at 14-17, reading is completely 

superseded by social media and other forms of entertainment. When it comes to the digital 

ǾǎΦ ǇǊƛƴǘ ǉǳŜǎǘƛƻƴΣ ǘŜŜƴΩǎ ǇǊŜŦŜǊŜƴŎŜ ŦƻǊ ǇǊƛƴǘ ƛǎ ƭƻǳŘ ŀƴŘ ŎƭŜŀǊΥ рп҈ ƻŦ ǘŜŜƴǎ ǎǘǊƻƴƎƭȅ ǇǊŜfer 

print, 28% have no preference, and 18% strongly prefer e-books. 

The prevalence of tablets among children is also growing. Tablets are the preferred method 

of watching videos, gaming and social networking among children aged 11-13. As kids hit 

adolescence, smart phones begin to dominate over tablets. However, 44% of teens reported 

άƴŜŜŘƛƴƎ ŀ ōǊŜŀƪ ŦǊƻƳ ƳƻōƛƭŜέ ŘŜǾƛŎŜǎΦ ²ƘƛƭŜ Ƴƻǎǘ ǘŜŜƴǎ ƛƴ ǘƘŜ ǎǘǳŘȅ ŀǊŜ άƭƛƎƘǘ ǊŜŀŘŜǊǎΣέ 
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(that read 3-6 hours a week), those who read the most within the teen segment tend to be 

girls around 15 years old. Among these readers 56 percent prefer print. 

For children aged 13-17, 92% said they play video games weekly. 66% said they also read for 

pleasure. Almost all readers, then, are gamers. 93% of teens that read also play games, as 

well as 94% of children aged 6-12. 

Despite the tech-ǎŀǾǾȅ ƴŀǘǳǊŜ ƻŦ Ƴŀƴȅ ƎŀƳŜǊ ƪƛŘǎΩ ƘƻƳŜǎΣ ǘƘŜȅ ǊŜǎǇƻƴŘŜŘ ƛƴ ǎǳǊǾŜȅǎ ǘƘŀǘ 

they generally preferred print books to e-books. Additionally, gamers often spend four times 

more leisure time gaming than they spend on reading for pleasure and their preferred 

activity is gaming, even over television. Kids and teens that are also gamers were more likely 

to respond that when they read, it was often for school rather than for pleasure. Though 

this information regards the US, it mirrors similar reading patterns in Greece in regard to 

preferences, gaming and the literacy connection. 

Adolescents in Europe devote more time to electronic and digital media than any other 

single activity. 77 % of 13-16-year-olds in Europe have a social networking profile. The 

majority of young Europeans spend more time online than they do on reading. The authors 

ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘƛǎ ƛƴŦƻǊƳŀƭ ŎƻƳǇǳǘŜǊ ΨǇƭŀȅΩ ƘŜƭǇǎ ȅƻǳƴƎ ǇŜƻǇƭŜ ŘŜǾŜƭƻǇ ǘƘŜ ǎƪƛƭƭǎ ƴŜŜŘŜŘ ŦƻǊ 

reading proficiency. They claim that teenagers who spend more time browsing the Internet 

for fun at home have better digital reading results (PISA 2009). However, they acknowledge 

limitations in using the digital environment for reading promotion of adolescents, one 

reason being the limited number of available resources. The market for educational apps is 

exploding for handheld devices (EU High Level Group, 2012). 

Engaging in certain online activities also has an impact on digital reading performance. In 

each of the 19 countries that took part in the digital reading assessment (Greece did not), 

the more frequently students search for information on line, the better their performance in 

digital reading. Students, who spend their time online with emails and chat, do not perform 

as well (PISA, 2009). 

The National Book Centre of Greece has conducted three nation-wide surveys on reading 

behaviour between 1990-2010 on the population as a whole. They found an increased 

interest in book reading in 2010, despite the economic downturn. Greek eBooks were 

launched in the trade market in 2010, following their rising success in the English-speaking 

countries. Their degree of penetration, though, six years later, is very low. This is due to the 

lack of a low-cost, readers such as Kindle, no large Greek language e-Books inventory, such 

as Amazon, and the relatively high price of tablets. Greek language e-Books amount to 

approximately 7000 titles, today, and include mostly ePub versions of the new titles that 

come out in printed form. Most of them are available through iTunes and through dedicated 

e-bookstores such as myebooks.gr and cosmotebooks.gr. Copy-free literature has been 
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promoted by initiatives such as openbook.gr. An acclaimed medium-size publisher (Periklis 

Douvitsas, from Nefeli Books) has recently launched ŀ ΨŦŀƛǊ ǘǊŀŘŜΩ Ŝ-Book platform 

όŦŀƛǊŜŀŘΦƴŜǘύΣ ŀƛƳƛƴƎ ŀǘ ǎŜǊǾƛŎŜǎ ƻŦŦŜǊŜŘ ǘƻ ŀǳǘƘƻǊǎ ŀƴŘ ǇǳōƭƛǎƘŜǊǎ όŀƴŘ ΨŦŀƛǊŜǊΩ ǘŜǊƳǎ ƻŦŦŜǊŜŘ 

to e-retailers and readers). Their focus is mainly on mobile distribution, through a reading 

app (The Age of Discontent, Kabouropoulos, January 12, 2016).  

In a 2010 survey on 1500 people, 15 years and older (90 were 15-18 years old), 43% of those 

questioned read at least one book vs. 34% in 2004. 7% of people aged 15-24 read 10 books 

or more per year. Of those 9.4% were women and 6.8% were men. 43.8% aged 15-24 read 

1-9 books/year. Of those, the women read 40.2% and the men 28%. People in the following 

categories read more: those who went to university, those who live in urban areas, those 

who had learned a foreign language or had travelled or lived abroad.  Of the reasons stated 

ŦƻǊ ƴƻǘ ǊŜŀŘƛƴƎΥ оф҈ ǎŀƛŘ ǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ ǘƛƳŜΣ ол҈ ǎŀƛŘ ǘƘŜȅ ŘƛŘƴΩǘ ƭƛƪŜ ǊŜŀŘƛƴƎ ƻǊ ƛǘ ǿŀǎ 

boring, and 11% said they had health issues. Of the avid readers (>10 books/yr. read books 

and magazines. Those who read <10 books/yr. read books and newspapers. The non-

readers preferred newspapers and magazines. When listing how readers make their choices, 

the first choice was recommendations by friends or relatives (66%), then visits to bookstores 

58%. The Internet was rated lower, at 15%. They read mostly during vacation (44%), on 

weekends (21%) or daily (21%). 

As for the use of ICT: 43% of people used computers whether their parents finished 

university or if they only had a secondary education. Both groups visited the Internet daily 

at an average of ~38% to find information, write e-mails, read social media pages, and 

download music (National Book Centre of Greece, 2010). 

 

Papastergiou and Solomonidou (2005) investigated gender differences in Internet use by 

Greek high school pupils within school and out of school environments. A sample of 340 

pupils (170 boys and 170 girls), aged 12-16 years, completed a written questionnaire on 

their attainability, location, frequency and purposes of Internet access. The data analysis 

ǎƘƻǿŜŘ ǘƘŀǘ ƳƻǊŜ ǇǳǇƛƭǎ ǳǎŜ ǘƘŜ LƴǘŜǊƴŜǘ ƻǳǘǎƛŘŜ ǎŎƘƻƻƭ όŀǘ ƘƻƳŜΣ ƛƴ LƴǘŜǊƴŜǘ ŎŀŦŞǎύ ǘƘŀƴ 

within school and that boys have more opportunities to access the Internet. Both inside and 

outside school, pupils' favourite Internet activities relate to information gathering for 

personal purposes and to entertainment. Boys use the Internet for entertainment and Web 

page creation more than girls do, whereas no other significant gender differences were 

noted regarding pupils' other Internet activities, such as communication via e-mail, chat or 

videoconferencing, Web surfing and information search for personal or school purposes. 

PISA 2000 and 2009 results for fifteen-year-olds, suggest that a variety of reading materials 

and engagement in reading were very important for developing proficiency in reading 
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(OECD 2002, 2010d). Students who regularly read fiction and other materials, such as 

magazines, newspapers and nonfiction, tended to perform particularly well in reading 

surveys. Reading comic books, however, was not generally associated with better reading 

performance. However, comic books could be useful for inspiring less motivated students to 

try other reading material. In addition, online reading also had a positive effect, although 

this was not as pronounced as the reading of printed texts. Students who were engaged in 

online reading activities (reading e-mails, chatting online, reading news online, using an 

online dictionary or encyclopedia, participating in online group discussions and searching for 

information online) were generally more proficient readers than students who did little 

online reading. These results suggest that a wider variety of reading materials provided in 

ǎŎƘƻƻƭǎ ƳƛƎƘǘ ōŜ ƘŜƭǇŦǳƭ ƛƴ ƛƴŎǊŜŀǎƛƴƎ ōƻȅǎΩ ƛƴǘŜǊŜǎǘ ƛƴ ǊŜŀŘƛƴƎ ŀǎ ǘƘŜȅ ǘǊŀŘƛǘƛƻƴŀƭly tend to 

find fiction less appealing than girls (Eurydice, 2011). 

 

Italy 
The young, including the very young, distinguish themselves by reading very little. Six out of 

ten consider the Internet as their main source of free and independent information. Those 

who keep themselves informed through the Internet, usually participate more often in 

Internet campaigns, signing petitions, as well as in actual demonstrations. However, 

participation in political initiatives involves more those who ς in addition to the web - get 

ƛƴŦƻǊƳŀǘƛƻƴ ǘƘǊƻǳƎƘ ǘǊŀŘƛǘƛƻƴŀƭ ƴŜǿǎǇŀǇŜǊǎΦ ¢ƘŜ ƛƴǘŜǊǘǿƛƴƛƴƎ ōŜǘǿŜŜƴ ΨŀŎǘǳŀƭΩ ŀƴŘ ΨǾƛǊǘǳŀƭΩ 

information seems to trigger therefore a virtuoso circle for participation6.Generally 

speaking, we can confirm the negative trend where Italian teenagers are little inclined to 

reading, which is considered as a boring and oppressive activity, dropped down from above 

and imposed by teachers. 

As for the majority of the non-book-lover teenagers, reading is seen as an obligation, so 

they read at home, alone (considering reading as a school assignment to be executed at 

home, like a school continuum). 14-18-year-old teenage boys who read extra schoolwork 

are 55%, while teenage girls are 77%. Teenagers between 14 and 18 who spend their free 

time reading are 21%.  

About half of the Italian teenagers who attend secondary schools (between the ages of 11 

and 19) do not read books in their free time and those who do, they read very little (only 5% 

of all reads at least one book a week)7. More than 90% of teenagers are regular Internet 

users and 60% of them have at least one hand held device (smartphone, tablet and e-

                                                      
6http://www.demos.it/a00511.php 
7See. REPORT ISTAT Produzione e Lettura Di Libri in Italia 2013, concerning the years 2011-2012, available on 

http://www.istat.it/it/archivio/90222, pp.1-5. The datum is also confirmed by Report 2014 and 2015. 

http://www.demos.it/a00511.php
http://www.istat.it/it/archivio/90222
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reader). Young people generally read at home, outdoors, on means of public transport, at 

ǎŎƘƻƻƭΣ ƛƴ ǘƘŜ ƭƛōǊŀǊȅΣ ŀǘ ǊŜƭŀǘƛǾŜǎΩ ǇƭŀŎŜǎΣ ƛƴ ōƻƻƪǎƘƻǇǎ ŀƴŘ ŀǘ ǘƘŜƛǊ ŦǊƛŜƴŘǎΩ ƘƻǳǎŜǎΦ 

However, the reading datum seems to be influenced in quite a significant way by the 

presence of reader-parents in family. 

Young people today seem to prefer digital material to the printed one, especially the weak 

readers, as an e-book can be easily copied, cut, pasted, underlined, noted down, put into 

paragraphs; therefore, it can be personalized and customized to various learning styles 

much more easily than a paper text. 

Young people use with a certain ease and without sensing any competition either ICT or 

Web 2.0 tools or printed books. Reading on the web and, most of all, reading an e-book, 

therefore, does not exclude or eliminate the printed book; on the contrary, if well-organized 

and handled by a teacher, within an educational programme, the use of e-book can play an 

active role in improving and making more effective every reading method. 

 

Types of texts that interest youth and modes of reading 
Ireland 
The results are taken from two separate Teacher Focus Groups. One took place in a 

Secondary School (School 1- Teachers) with different subject post-primary teachers. The 

second took place in an education centre (School 2- Teachers) with a variety of different 

ǎǳōƧŜŎǘ ǘŜŀŎƘŜǊǎΦ ²ƘŜƴ ŀǎƪŜŘ ΨIƻǿ Řƻ ȅƻǳƴƎ ǇŜƻǇƭŜ ǎǇŜƴŘ ǘƘŜƛǊ ŦǊŜŜ ǘƛƳŜΚΩ All teachers in 

the School 1 focus group expressed that they felt that young people do not read during their 

free time but instead engage in other activities such as going online or going on their 

phones. Similar findings were discovered in with the School 2 Teachers. Areas such as 

playing sports, video games, and social media were all mentioned as activities that young 

people participate in. It was the overall opinion that reading did not appear to be a way in 

which young people spend their free time.  

All teachers in School 1 expressed awareness of a number of students that they teach that 

have learning difficulties which can cause challenges when reading. Also mentioned in 

ǊŜƭŀǘƛƻƴ ǘƻ ŘƛŦŦƛŎǳƭǘƛŜǎ ƛƴ ǊŜŀŘƛƴƎ ƛǎ ŀ ƎŜƴŜǊŀƭ ΨƭŀŎƪ ƻŦ ǇǊŀŎǘƛŎŜΩ ōȅ ǎƻƳŜ ǎǘǳŘŜƴts. The School 

2 teachers elaborated on this much further and gave answers on why some young people 

have difficulties in reading such as some students lacking basic reading skills or primary 

education, non-English speakers, gaps in knowledge and comprehension, lack of exposure to 

reading as well as learning difficulties such as dyslexia. One particular School 2 IT teacher 

mentioned that many students have difficulty focusing on reading and that many are over 
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stimulated from social media. This teacher also mentioned the difficulties for many young 

ǇŜƻǇƭŜ ǿƛǘƘ ƭŀƴƎǳŀƎŜ ōŀǊǊƛŜǊ ǿƛǘƘ ǘƘŜ ŜȄƛǎǘŜƴŎŜ ƻŦ ΨǘŜȄǘ ƭŀƴƎǳŀƎŜΩ ƻǇǇƻǎŜŘ ǘƻ ǘǊŀŘƛǘƛƻƴŀƭ 

English.  

²ƘŜƴ ŀǎƪŜŘ Ψ²Ƙŀǘ ǘȅǇŜǎ ƻŦ ǘŜȄǘǎ Řƻ ȅƻǳƴƎ ǇŜƻǇƭŜ ǊŜŀŘΚΩ ¢ƘŜ ǘŜŀŎƘŜǊǎ ƛƴ {ŎƘƻƻƭ м 

mentioned that boys in particular have preference for action and sports related books and 

girls enjoy drama, novels and blogs. School 2 teachers mentioned online tools such as wiki 

spaces etc. The Literacy teacher spoke about boys having particular interest in sports and 

sport persons biographies, crime and science fiction. In relation to female students the 

ǘŜŀŎƘŜǊ ƳŜƴǘƛƻƴŜŘ ǎǇŜŎƛŦƛŎ ΨǘǊǳŜ-ƭƛŦŜΩ ǎǘƻǊƛŜǎ ǿƘƛŎƘ ǎƻƳŜ ŦŜƳŀƭŜ ǎǘǳŘŜƴts had taken a huge 

interest in. These were books around women with difficult lives, adoption and drug use. It 

was also noted that the many girls had taken an interest in celebrity books and a book on 

beauty and skin care. Other popular books that we were mentioned by teachers were books 

that were also made into movies such as The Hunger Games, P.S I Love You, Harry Potter, 

The Fault in Our Stars etc.  

¢ŜŀŎƘŜǊǎ ƛƴ ōƻǘƘ ŦƻŎǳǎ ƎǊƻǳǇ ǿŜǊŜ ŀǎƪŜŘ Ψ5ƻ ȅƻǳ ƘŜƭǇ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻ ŎƘƻƻǎŜ ǊŜŀŘƛƴƎ 

material of their inteǊŜǎǘΚΩ Lƴ ǘƘŜ {ŎƘƻƻƭ м ¢ŜŀŎƘŜǊ CƻŎǳǎ DǊƻǳǇ Ƴŀƴȅ ƻŦ ǘƘŜ ƴƻƴ- English 

teachers said that they did not help their students to choose reading material. Those that 

said they do recommend reading material to students expressed that they most often 

encourage students to read material that is relevant to their specific subject area. The IT 

teacher in the School 2 group often suggests reading material based on the students 

interest, usually online, and feels like IT is their preferred method of reading. The Literacy 

teacher in School 2 said that she specifically orders in books that she thinks that the young 

people might be interested in based on their interests such as beauty, hairdressing, child-

care or sports. She also mentioned that during reading time she would suggest specific 

books to particular students based on their interests.  

The School 1 teachers mentioned a school library where students can be taken for class or 

study groups and that students have access to the library but only the English classes have 

specific reading material or books in their classes. This is also the case in relation to School 2 

and a small library is located in the Literacy class. Non-English subject specific teachers in 

School 1 expressed that they do not allow time for reading for pleasure during class time. 

hƴŜ ǘŜŀŎƘŜǊ ƛƴ {ŎƘƻƻƭ м ƳŜƴǘƛƻƴŜŘ ǘƘŀǘ ǘƘŀǘ ǎƻƳŜǘƛƳŜǎ ǎƘŜ ǳǎŜǎ Ψ5ǊƻǇ ŀƴŘ wŜŀŘΩ ŘǳǊƛƴƎ 

class at different intervals to give students time to read. The IT teacher in School 2 said that 

during ICT classes, free time is often given to students to allow them to read articles of their 

own choice online. Teachers in School 2 also gave information around a timetabled schedule 

ŦƻǊ ǊŜŀŘƛƴƎ ƛƴ ǘƘŜƛǊ ǎŎƘƻƻƭΦ 9ŀŎƘ Ŏƭŀǎǎ Ƙŀǎ Ψ.ƻƻƪ /ƭǳōΩ ƻƴŎŜ ŀ ǿŜŜƪ ŀƴŘ ǘƘŜȅ Ŏŀƴ ǳǎŜ ǘƘƛǎ 

time to read any book, magazine, newspaper or online text that they wish. In both schools, 
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time is also sometimes given to students at the end of classes for them to read whatever 

they chose.  

In relation to encouraging reading for pleasure, teachers in School 1 mentioned areas such 

as the use of iPads and iBooks, greater interaction and recommendations from English 

ǘŜŀŎƘŜǊǎ ŀƴŘ ƭƛōǊŀǊȅ ŀǎǎƛǎǘŀƴǘǎ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ƭƛǘŜǊŀŎȅ ƳƻǾŜƳŜƴǘ Ψbƻǘ /ƻƻƭΩ ŀǎ ŀŎǘƛƻƴǎ ǘƘŀǘ 

could be taken in order to encourage reading for pleasure. School 2 also expressed similar 

answers and mentioned the use of IT to promote books, the use of audio books as well as 

the inclusion of various types of reading material in the school library. Several School 2 

teachers mentioned the need for books to be relevant to the students and that students 

participate in choosing material for the library.  

{ŜǾŜǊŀƭ ǘŜŀŎƘŜǊǎ ƛƴ {ŎƘƻƻƭ м ƳŜƴǘƛƻƴŜŘ ΨƭŀȊƛƴŜǎǎΩ ŀƴŘ ΨǎƻŎƛŀƭ ƳŜŘƛŀΩ ŀǎ ƘŀǾƛƴƎ ŀ ƘǳƎŜ ƛƳǇŀŎǘ 

in the factors that prevent young people from reading books or other reading material. One 

particular suggestion from a teacher in School 1 is that reading could be improved by 

ƛƴǘŜƎǊŀǘƛƴƎ ƪŜȅ ǿƻǊŘǎ ŦǊƻƳ ǊŜŀŘƛƴƎ ƛƴǘƻ ŜǾŜǊȅ ƭŜǎǎƻƴΦ aŀƴȅ ŜȄǇǊŜǎǎŜŘ ǘƘŀǘ ǘƘŜȅ ΨŘƛŘ ƴƻǘ 

ƪƴƻǿΩ ǿƘŀǘ ŎƻǳƭŘ ƳƻǘƛǾŀǘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ ǊŜŀŘ ƳƻǊŜ ƛƴ ǘƘŜƛǊ ŦǊŜŜ ǘƛƳŜΦ {ŎƘƻol 2 

ŜȄǇǊŜǎǎŜŘ ǎƛƳƛƭŀǊ ŀƴǎǿŜǊǎ ǎǳŎƘ ŀǎ ΨƭŀȊƛƴŜǎǎΩ ŀƴŘ ΨǎƻŎƛŀƭ ƳŜŘƛŀΩ ŀƴŘ ŀƭǎƻ ŦŀŎǘƻǊǎ ǎǳŎƘ ŀǎ ƭƻǿ 

levels of literacy and general lack of interest.  

Both schools referred to the National Strategy to Improve Literacy and Numeracy among 

Children and Young People 2011-2020 devised by the Department of Education and Skills as 

a way in which the Department of Education and the National Curricula promote reading for 

young people. Also mentioned by both school was the integration of reading into the 

National Curricula particularly in the English and Irish syllabus.  

²ƘŜƴ ŀǎƪŜŘ ǘƘŜ ǉǳŜǎǘƛƻƴ Ψ5ƻ ȅƻǳ ŎƻƻǇŜǊŀǘŜ ǿƛǘƘ ƻǘƘŜǊ ŎƻƭƭŜŀƎǳŜǎ ǘƻ ǇǊƻƳƻǘŜ ǊŜŀŘƛƴƎΚΩ 

Both schools spoke about integrating literacy in daily lesson plans and annual schemes of 

work. All teachers said that literacy and numeracy must be incorporated into their lessons. 

School 2 mentioned that there is a Literacy working group in their school and areas such as 

policies; literacy assessments and creating print-rich environments are regularly discussed.  

In relation to involving parents and the wider community in promoting reading, both 

schools said very little was done outside of the school. Both mentioned that there is no local 

library apart from the Library Bus that sometimes visit the area.  

²ƘŜƴ ŀǎƪŜŘ ΨIƻǿ Řƻ ȅƻǳ ƎŜǘ ƛƴŦƻǊƳŜŘ ŀōƻǳǘ ƳƻŘŜǊƴ ǊŜŀŘƛƴƎ ǇǊƻƳƻǘƛƻƴ ƳŜǘƘƻŘǎ ŦƻǊ 

ȅƻǳƴƎ ǇŜƻǇƭŜΚΩ .ƻǘƘ ƎǊƻǳǇǎ ƻŦ ǘŜŀŎƘŜǊǎ ƳŜƴǘƛƻƴŜŘ ŜƳŀƛƭΣ ƻƴƭƛƴŜ ŀƴŘ /t5 ŀǎ ǇƭŀŎŜǎ ǿƘŜǊe 

they would find out about modern reading promotion methods for young people. National 

Adult Literacy Agency and Reading Association of Ireland were also mentioned as being 

excellent resources for information on reading promotion. The ICT teachers in both schools 
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expressed significant engagement of their students with ICT and Web 2.0 technologies as 

listed wikis, blogs, journal articles and websites as some of the tools used in their classes to 

promote reading. Both schools said that they do not currently use e-readers or e-book in 

teaching, School 2 said that computers and laptops are regularly used by students and 

would consider purchasing them for the school if there would be beneficial and effective in 

reading promotion. Teachers from both schools said that a huge challenge in using ICT and 

Web 2.0 tools for reading is the need for constant monitoring of students and that young 

people often get distracted and go on to other websites or social media sites. This is 

considered to be a massive challenge when using ICT within schools.  

 

Cyprus 
The reading interests of middle school-sixth, seventh, and eighth grade-students in a 

metropolitan, public school located in a southeastern state Atlanta, Georgia have been 

examined in a study conducted by Higginbotham (1999). The results of this study showcase 

the differences in interest by sex, as females reported a stronger interest in Romance, 

Friendship, Animal Stories, Adventure, and Historical Fiction, while the males reported 

stronger preferences for the categories of Sports and Science. Moreover, the male 

participants had a stronger preference for non-fiction than did the female participants. 

IŞōŜǊǘ ϧ tŀƎƴŀƴƛΩǎ ǎǘǳŘȅ ǿƘƛŎƘ ǿŀǎ ŎƻƴŘǳŎǘŜŘ ƛƴ нлмл ŀƭǎƻ ƛƴŘƛŎŀǘŜǎ ǘƘƛǎ ŘƛŦŦŜǊŜƴŎŜ 

between male and female students with respect to their reading interests by highlighting 

the fact that boys tend to read more nonfiction than girls.  

A female teacher who participated in the focus group also reported this difference by 

stating that: 

Female and male students tend to read different genres of books. Based on my experience 

ƳŀƭŜ ǎǘǳŘŜƴǘǎΩ ŦŀǾƻǳǊƛǘŜ ƎŜƴǊŜǎ ƻŦ ōƻƻƪǎ ςwhen they do not play video games- are science 

fiction, comics, graphic novels or mysteries fantasy, science fiction, sports stories and funny 

stories.  On the contrary, girls choose to read narrative and popular fiction, romance stories, 

or fashion texts (Teacher focus group, female). 

The statement provided by this teacher complies with several studies which depicted an 

interest in the investigation of sex differences in reading. Specifically, it has been repeatedly 

found that girls generally prefer to read narrative and popular fiction, romance stories, 

plays, poetry, books about contemporary issues or fashion texts whereas boys are more 

likely to read cartoons, comics, adventure texts, sport texts, news or science fiction (Katz & 

Sokal, 2003; Topping, Samuels, & Paul, 2008). 
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Portugal 
Lƴ ǘƘŜ ǎǳǊǾŜȅ ōȅ  ¸ǳōŜǊƻΣ [ŀǊǊŀƷŀƎŀ ŀƴŘ tƛǊŜǎ όнлмпύ ǉǳƻǘŜŘ ŜŀǊƭƛŜǊΣ ŦƻǳǊ ŎŀǘŜƎƻǊƛŜǎ ǘƘŀǘ 

aimed at typifying readers were introduced: Frequent Readers, Occasional Readers, False 

Readers and Nonreaders. In the group of the young male adults, there is a percentage of 

56,3 of Frequent Readers, 26,2% of Occasional Readers and 17,5% of  Nonreaders; Young 

female adults, by contrast, show the following results: 53,9% of Frequent Readers, 36,1% of 

Occasional Readers, but only 10,1% of  Nonreaders. On the whole, girls read more. In what 

concerns preferences of text type, females and males highlighted novels (80.6% and 42.3% 

respectively), while males rated significantly higher for essays (17.1% as against 7.7% among 

females). There is a marked preference of girls for romance (49.8%), followed by adventure 

(39.1%) and mystery (36.9%), while boys rated adventure first (41.3%), followed by science 

fiction (32.2%), mystery (29.4%) and history (26.6%). 

These data fall in line with the opinions expressed by boys and girls in the focus group, 

although there were no striking differences between them. At 13 ς 15 their favorite books 

are diaries, adventure, essays, novels, adventure, true stories, non-fiction, and crime fiction. 

Teachers in focus group 2 highlighted also historical fiction, besides this eclectic mixture and 

emphasized that any book that dealt with values, social themes, adolescence issues (eg. 

pregnancy) and justice would engage readers more; they also claimed that books connected 

to movies would be more popular among those that take books on loan from the library. 

Some teachers claimed that visual and graphic novels and cartoons would be popular (Focus 

group 1), while one teacher-librarian in Focus group 2 claimed that her experience showed 

her the contrary. 

Reading and web2.0 

Lƴ ǘŜǊƳǎ ƻŦ ǘƘŜ ŦƻŎǳǎ ƎǊƻǳǇ ǊŜǎŜŀǊŎƘΣ ǎǘǳŘŜƴǘǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ǿƛǘƘ ǊŜŀŘƛƴƎ ŀƴŘ ǘƘŜ ǿŜō нΦл 

educational potential may be summed up in one point: little involvement with reading on 

web 2.0 and resistance to transfer the experience of reading a book to other equally 

valuable experiences on web and mobile technologies, besides little experience in 

participatory methodologies in connection to reading.  

The students interviewed did not connect reading and books easily to online reading. For 

them (focus group 3), a book is different from an e-book, reading a book amounts to a 

totally different experience from reading a book online and the reading most people do 

online is essentially fragmented and superficial. The internet is associated to reading short 

pieces of news, articles, searching for information; not to the experience of reading a book 

or a literary work of art. The internet gives you access to videos and to documentaries, 

claims one student, as if the internet gave you access to one type of information and books 

to another. However, when questioned on what they like to read, they mostly converged to 
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reading about real life issues, historical facts, technologies, besides adventure, 

autobiography, and novels, which they are unaware can be equally found on line. One 

student clearly stated that the experience she has with a physical book could never be 

equaled to reading online. 

The focus groups with teachers (focus group 1 and focus group 2) clarified that young 

people devote a long time to surfing on the internet or on their mobile phones: they read 

short pieces of news and browse through websites. Despite the time devoted to reading on 

the web, they do not necessarily read fiction. According to teachers and librarians 

interviewed reading is not an entertainment for young people but a school requirement. 

There may be a few students who are readers and fewer who read for pleasure and 

entertainment, but listening to music on social networks, playing online, social networking 

through mobile phones, or sports are far more absorbing activities for young people. This is 

confirmed by the young people themselves, although they were shy to confess that they 

used a lot of online social networking. 

 

Romania 
Reading provides the child the knowledge about the environment, about the human and 

animal life, about the historical past of the people, about different jobs and professions, 

cultural artistic and moral-religious education8. Young readers learn very early the parallel 

using of books and modern audio-visual books as an essential means of efficient learning. 

Children can read both literary works dedicated to them and others which by the 

problematic beauty of language and message interest adults alike. 

Among the literary prose, tales and stories remain the most popular ones loved by children 

from early childhood to adolescence. The educational value of fairy tales is great. They make 

a valuable contribution to the development of knowledge and affective processes, to the 

formation of character and personality traits. The crisis of reading among pupils, the 

decreased appetite for books in favour of ICT and difficulties of lyrical approach lead to 

identifying new ways in which young people get back into the library and in direct contact 

with the text, paradoxically through materials / applications from the media. 

According to a study conducted among primary school, secondary school and high school 

students, to the question what they like to read, most students interviewed answered: 

(45.11%) like to read novels, (41.13%) prefer to read magazines, (31,32%) like to read 

poetry; 19.63% mentioned among items scientific book, 8.18% prefer memoirs, 16.52% read 

                                                      
8 http://www.tribunainvatamantului.ro/importanta-lecturii-in-instruirea-si-educarea-elevilor 
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newspapers, 10.76% read plays, and 16.55%  opted for variant "something else" (fairy tales, 

stories, comics, online articles)9. 

According to the same study mentioned above, the high school level (14-18) students are 

fond of novels 29.01% and 25.29% of journals. At the secondary school level (10-14), young 

turn preferences especially for novels (12.4%), magazines (11.26%) and poems (10.49%). At 

primary school pupils like poetry in a very low percentage (6.54%), then magazines (4.57%) 

followed by the category "something else" (i.e. fables, stories). 

Preferences related to physical bookstore and online bookstore differ in accordance with 

the criteria considered. Thus, young people choose online stores when they think to 

products range offer (55.02%), to the price promotions offer, discounts (64.31%), comfort 

(63.98%) and available information (60%). Participants choose physical bookstores when 

they consider the atmosphere (74.7%) or fastness (53.71%). 

The same study shows that 44.6% of young people prefer more special reading devices (e-

readers and tablets). As age increases, the preference for reading digital formats decreases. 

Firstly, in a digitized society, which does not promote any interest in culture, young people 

copy the same pattern, understanding that they do not have to read. Yet, with technology 

development e-book have emerged and, people, attracted by the new devices, started shyly 

to pay little attention to reading. For example, e-books are an easy way to find favorite 

books, they are easy to carry and to store. In the train, underground or tram, to make the 

trip more enjoyable, young people (especially 16-18) cast their eyes on an eBook.  

Secondly, even if the contemporary world is built all over by modern technology, some 

young people are still attracted by a classic book, they want to smell the leaves just printed, 

to browse and to understand its message, to understand the efforts of the author to write. 

 In conclusion, technology and reading are incompatible, young people always trying to take 

their time with other pursuits, not being able to appreciate the value of a book.10 

As mentioned above, the National Youth Strategy 2015 - 2020 aims to develop young 

people's interest in reading, including also reading books in digital format. For now, either 

out of ignorance or simply the lack of identification of an immediate advantage makes the 

use of Web 2.0 tools very rare among young people. In the best case, they use social 

networking platforms (Facebook, Twitter, etc.) for distributing material of interest. 

 

                                                      
9 http://www.ccdab.ro/biblioteca%20ccd/Elevii%20si%20lectura%20in%20secolul%20XX!.pdf 
10 http://revistaderecenzii.ro/ionela-sorescu-rolul-tehnologiilor-moderne-in-promovarea-lecturii-in-
randul-tinerilor 
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Greece 
Malafantis (2006) in an overview of the literature and through a review of multiple studies, 

had much to say about literacy and strategies to help people improve their reading skills. 

Most of his recommendations stem from the role of teachers. 

1. Teachers can create a pleasant environment in the classroom that promotes reading. 

 2. The presence of a library in the classroom or a library corner affects the reading stance of 

the students and can lead to the decision to read. In Greece, most schools have limited 

libraries; very few schools have good libraries. The first step, therefore, is the creation of 

libraries in the classroom or in the community in order to increase availability books. 

3. Children develop a curiosity for those books they are familiar with.  

4. Research in Greece, which agrees with a number of international research findings, show 

that children have a ǾŜǊȅ ǿƛŘŜ ǊŀƴƎŜ ƻŦ ǊŜŀŘƛƴƎ ǇǊŜŦŜǊŜƴŎŜǎ ŀƴŘ ƛǘΩǎ ǿǊƻƴƎ ǘƻ ƛƴǎƛǎǘ ǘƘŀǘ ǘƘŜ 

teacher knows what book preferences children of any age and gender have. When children 

participate in programs that emphasize autonomy and free choice as regards to reading, 

they exhibit intrinsic motivation and increase their use of strategies for reading 

comprehension  

5. Teachers should model reading to the children and be a model for them since, for some 

ŎƘƛƭŘǊŜƴΣ ǘƘŜȅ Ƴŀȅ ōŜ ǘƘŜ ƻƴƭȅ ŀŘǳƭǘ ǘƘŜȅ ƻōǎŜǊǾŜ ǊŜŀŘƛƴƎΦ ! ǘŜŀŎƘŜǊΩǎ ƎŜƴŜǊŀƭ reading 

attitude (beliefs, feelings, enthusiasm and behaviors related to reading) is an important 

factor that children observe and pick up. When teachers share their own reading 

experiences, children are drawn to the book and to reading. 

6. The emotional relationship of a teacher to each of his students is also important for the 

cultivation of the love of reading. 

7. Teachers must know their students' reading preferences in order to provide them with 

the right reading material. High interest coincides with frequent reading and better 

performance in it. 

8. When students themselves can choose books and the texts to be read, they spend more 

time in learning and understanding the material. The children in the sixth grade (10-11 years 

old) that had the most positive reading experiences at school were those who were able to 

choose what to read. Children should be free to choose between a wide range of genres. 

Also, the freedom of choice resulted in greater commitment to their work, increased effort 

and perseverance in the face of difficulties. 
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9. Contrary to the widely held view that educators only need to cultivate intrinsic 

motivation, it has been argued that motivation is a multidimensional phenomenon, and that 

the teacher must recognize that, external motivation in the sense of tangible remuneration, 

can benefit students with low motivation and interest in reading. 

10. Reading Aloud informs, confirms, amuses, creates curiosity and inspires. Usually pre-

teens and young teenagers enjoy books that portray strong emotions. The more excitement 

ǘƘŜ ǘŜŀŎƘŜǊ ǎƘƻǿǎ ŦƻǊ ǿƘŀǘ ƘŜκǎƘŜ ǊŜŀŘǎΣ ǘƘŜ ōŜǘǘŜǊ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ 

reading. 

11. Sustained silent reading (SSR) is a method in which students read material that is their 

own choice for a certain period of time. Researchers have identified certain benefits from 

{{wΥ ȅƻǳ ǊŜŀŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ŘŀȅΣ ƴƻǘ ƻƴƭȅ ǿƘŜƴ ȅƻǳΩǾŜ ŦƛƴƛǎƘŜŘ ǿƛǘƘ ȅƻǳǊ ƘƻƳŜǿƻǊƪΦ 

Reading is for everyone. It strengthens self-ŜǎǘŜŜƳΣ ǘƘŜǊŜΩǎ ŀ ŦǊŜŜŘƻƳ ƻŦ ŎƘƻƛŎŜ ŀƴŘ ƛǘΩǎ ƴƻǘ 

competitive. Reading is communicating with the teacher and classmates about a text and 

discovering that it can be interpreted in different ways by different people. Children have 

quiet time to collect their thoughts. Books are written to be read cover-to-cover and not just 

in part. The teacher trusts that the kids actually read without proof by filling in a worksheet. 

This develops a love for reading, a climate of confidence and responsibility. Children are free 

to choose books they think are good and worth sharing. 

12. It is advisable to encourage boys to read literature portraying male heroes with whom 

they can identify. This relationship between masculinity and reading is key to gender 

differences in regard to reading attitudes and tastes. 

13. When 10-12 year old children themselves were asked about reading, they said that 

teachers should tell them interesting stories, show them films, suggest books to read and 

take them to the library.  

14. In another survey, children in Grades 7-9 responded by saying that teachers should talk 

to them about interesting books and help them create images in their minds about what is 

happening in the books. These findings suggest that children are not confident enough in 

their choice of reading material and feel they need the suggestions and recommendations 

of teachers. The younger the children are, the more they seem to be affected by the 

recommendations of their teachers. 

 

Italy 
Young Italian people love reading mostly those texts which are not perceived as an imposed 

reading. Free choice takes place from below, beyond school recommended readings, 
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through channels that should not sound as an imposition. In this way, the best reading 

model is the one provided by the peer group, that benefits also from the advice through 

social networks. 

Nowadays, young people read less for fun. 31% of 6-17-year-old young state that they read 

for personal pleasure at least five days a week: in 2010 they were 37%. This reduction 

occurs especially among males and older teenagers, who generally read less. 

As for literary genres, Italy aligns itself with a general transnational tendency which tends to 

consider the youth literature with a comparative approach. Hence, not surprisingly, the 

young's favourite genres are those linked to the presence of a strong plot: adventure, 

science-fiction, detective stories and fantasy; poetry is placed at the bottom of the ranking. 

As for the authors: Rowling, Paolini, Evangelisti, Troisi; Meyers (mostly among girls), John 

Green, Collins seem to be the most common read, as well as beloved, readings. 

Teenagers between 14 and 18 like books that tell stories about youth issues and everyday 

life, treated in a simple and realistic way, since they like to find their own experiences within 

the pages of the book. As an alternative, fantasy books seem to allow an outward escape in 

a world that may be also lived in by teenagers in their video game experiences, the 

experience of reading thus mirroring other experiences of augmented reality. Magazines 

(relating to engines, sports, music and ICT) and comic strips are considered an enjoyable 

form of reading by most of young readers. 

Moreover, a book will be successful with young people if it shows a simple and modern 

language. 

Meetings with the authors can stimulate young people to read, almost as much as entering 

a library or a bookshop full of books (this applies especially to strong readers). 

Technological instruments, like tablets or e.ƻƻƪǎΣ ƘŀǾŜ ƛƴŎǊŜŀǎŜŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ǿƛƭƭ ǘƻ 

read: 8.2% of the whole population (that is, 4.5 million people, equal to 14.1% of the people 

who have surfed the Net in the last three months) has read or downloaded online books or 

eBooks in the last three months. 

By now, young people represent a new reader model, which we may call medial reader and 

which has been progressively more visible in the last decade. This reader moves in the 

textual flow of the media; uses texts of every type; tends to direct itself towards easily used 

media and texts; consequently, he/she uses mobile phones rather than books and verb-

visual texts instead of writings. 

Being a technological tool (pc, tablet, smartphone) owned nearly by every young person, yet 

the young seem not to use either e-readers or eBooks very often, while they continue 
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reading ς either for studying or for pleasure ς printed texts, which are said to grant a deeper 

concentration. However, teenage readers agree that eBooks take up little space, are 

cheaper and of easy storage. Moreover, although not so keen in using ICT as a current study 

tool, the digital generation can find any title immediately with a download and can start the 

reading right away. 

On the contrary, online reading is regarded as an option in case of texts which have 

originally been created in digital form (blog, information sites, Wikipedia, sharing media 

platforms like YouTube or Flickr, social networks like Facebook or Twitter...). Using such 

apps and tools, teenagers are therefore able to stay in contact with their teachers, who may 

involve them beyond the usual school schedule, hence providing the digital classroom with 

extra work, and explanations (e.g. educational videos and other useful information for their 

cultural training). 

Young people usually use the Internet out of school, therefore their ICT competence mostly 

develops outside the school environment and on the basis of their needs and desires. It is 

the so-ŎŀƭƭŜŘ άŘƛƎƛǘŀƭ ƎŜƴŜǊŀǘƛƻƴέΣ Ŏƻƴǎǘŀƴǘƭȅ ŎƻƴƴŜŎǘŜŘ ǘƘǊƻǳƎƘ ŦƻǊǳƳǎ ŀƴŘ ŎƘŀǘǎΦ Lƴ ǘƘƛǎ 

respect, the privileged tool remains the smart-phone, because it enters in a pocket and is 

handheld. 

A huge matter which needs to be discussed is represented by illegal downloading practices, 

which may regard also the eBooks market. In this respect, overcoming the opposing and 

often unproductive positions between cultural and pirate industries, involves a radical re-

ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ŀǳŘƛŜƴŎŜ ŀƴŘ ǇǊƻŘǳŎŜǊǎΣ ǎƛƴŎŜ ǘƘƻǎŜ ǿƘƻ άǇƛǊŀǘŜέ ǘƘŜ 

most, are also those who spend more on cultural products (reading, music, film). 

 

Strategies for promoting reading 
Ireland 
Literacy and Numeracy for Learning and Life (Department of Education and Skills, 2011) is 

the national strategy to improve literacy and numeracy standard among children and young 

people in the Irish education system. The strategy seeks to identify challenges faced within 

the education system in order to develop national literacy and numeracy levels. The 

strategy acknowledges the need for our concept of literacy to include much more than the 

ǎƪƛƭƭǎ ƻŦ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎΦ ¢ƘŜ ǎǘǊŀǘŜƎȅ ŘŜŦƛƴŜǎ ƭƛǘŜǊŀŎȅ ŀǎ ōŜƛƴƎ άǘƘŜ ŎŀǇŀŎƛǘȅ ǘƻ ǊŜŀŘΣ 

understand and critically appreciate various forms of communication including spoken 

ƭŀƴƎǳŀƎŜΣ ǇǊƛƴǘŜŘ ǘŜȄǘΣ ōǊƻŀŘŎŀǎǘ ƳŜŘƛŀΣ ŀƴŘ ŘƛƎƛǘŀƭ ƳŜŘƛŀΦέ όнлммΣ ǇΦ у). The strategy 

identifies the needs to develop the literacy skills of all young people through paper and 
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digital forms such as through emails, the internet and digital media. It emphasises the 

benefits of using ICT to promote literacy such as reading capabilities being connected to 

education progression, to attain high skilled jobs. The report states that  

children who do not learn to read, write and communicate effectively are more likely to 

leave school early and in later life to be unemployed or in low skilled jobs, to have poorer 

emotional and physical health, to have limited earning power, and are more likely to be 

imprisoned.(ibid, p. 9) 

Effective strategies and educational interventions are pivotal to improving learning 

outcomes and standard for all students particularly those from disadvantaged socio-

economic backgrounds. The strategy also reiterates the need for literacy and numeracy skills 

to be consistently developed from early childhood the whole way up through post-primary 

schooling. This is necessary in order to create lifelong learning process. The need for such 

ǎǘǊŀǘŜƎȅ ǿƛǘƘƛƴ LǊƛǎƘ ǎŎƘƻƻƭǎ ƛǎ ōŀŎƪŜŘ ǳǇ ōȅ ŜǾƛŘŜƴŎŜ ǎǳŎƘ ŀǎ άƻƴŜ ƛƴ ǘŜƴ ŎƘƛƭŘǊŜƴ ƛƴ LǊƛǎƘ 

schools has serious difficulty with reading or writing; in some disadvantaged schools this is 

ŀǎ ƘƛƎƘ ŀǎ ŀƭƳƻǎǘ ƻƴŜ ƛƴ ǘƘǊŜŜ ǎǘǳŘŜƴǘǎΦέ !ƭǎƻ ƎƛǾŜƴ ŀǎ ŜǾƛŘŜƴŎŜ ƛǎ ǘƘŜ tL{! нллф ǘŜǎǘƛƴƎ 

ǊŜǎǳƭǘ ǘƘŀǘ άмт ǇŜǊ ŎŜƴǘ ƻŦ ŀƭƭ LǊƛǎƘ ŦƛŦǘŜŜƴ ȅŜŀǊ ƻƭŘǎ ŀƴŘ ŀƭƳƻǎǘ ƻƴŜ ƛƴ ŦƻǳǊ ǘŜŜƴŀƎŜ ōƻȅǎ ƭŀŎƪ 

ǘƘŜ ƭƛǘŜǊŀŎȅ ǎƪƛƭƭǎ ǘƻ ŦǳƴŎǘƛƻƴ ŜŦŦŜŎǘƛǾŜƭȅ ƛƴ ǘƻŘŀȅΩǎ ǎƻŎƛŜǘȅΦέόƛōid, p. 13). 

During the period from 2011-нлнл ǘƘŜ ǎǘǊŀǘŜƎȅ ŀƛƳǎ ǘƻ άǊŀƛǎŜ ǇǳōƭƛŎ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ 

importance of oral and written language in all its forms (including print, writing and digital 

ƳŜŘƛŀΦύέ όƛōƛŘΣ ǇΦмтύΦ Lǘ ŀƭǎƻ ŀƛƳǎ ǘƻ ƛƴŎǊŜŀǎŜ ǇǊƻƳƻǘƛƻƴ ƻŦ ǘƘŜ importance of digital literacy 

and include assessments of primary and post-ǇǊƛƳŀǊȅ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǊŜŀŘ ŘƛƎƛǘŀƭ 

material as part of the national assessments of English reading (ibid, p. 18). It is also hoped 

that the strategy will influence PISA testing scores and aims to halve the percentage of 15-

year old students performing at or below the lowest level 1 in the reading literacy and 

numeracy PISA tests by 2020.   

The strategy encourages parents and communities to support their children and that they 

have an important role in literacy development. The report states that  

The National Assessments of Mathematics and English Reading in 2009 show that there is a 

strong link between the home environment and student achievement. For example, high 

achievement was associated with the amount of books and educational resources in the 

home, while low achievement was associated with practices such as locating a television in a 

ŎƘƛƭŘΩǎ ōŜŘǊƻƻƳ ŀƴŘ ǎǇŜƴŘƛƴƎ ŜȄŎŜǎǎƛǾŜ ǘƛƳŜ ƻƴ ǘƘŜ ƛƴǘŜǊƴŜǘ ƻǊ ƎŀƳƛƴƎΦ όƛōƛŘΣ ǇΦ мфύΦ   

There is also an awareness of the need of particular support for parents with literacy 

difficulties and for families to engage with the wider community in order to develop their 

ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀŎȅ ŘŜǾŜƭƻǇƳŜƴǘ ǎǳŎƘ ŀǎ ǾƛǎƛǘƛƴƎ ƭƛōǊŀǊƛŜǎΦ [ƛōǊŀǊƛŜǎ ŀǊŜ ŘŜǎŎribed as being a 



                                                                 

 

  "The European Commission support for the production of this publication does not constitute 
an endorsement of the contents which reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be made of the information 
contained therein." 

valuable resource for families to promote literacy and encourage reading and in particular 

are valuable in providing assistance for families who find it difficult to meet the financial 

costs of providing books and resources in their homes. The concept of a reading space helps 

to create a lifelong love of books and reading amongst children. This link with libraries is 

also important within the school structure and creates a positive reading environment that 

can include print and digital material for young people. As part of the strategy objective to 

ŎǊŜŀǘŜ ŀǿŀǊŜƴŜǎǎ ƻŦ ǇǊŀŎǘƛŎŀƭ ǎǘŜǇǎ ǘƘŀǘ ǇŀǊŜƴǘǎ Ŏŀƴ ǳǎŜ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀŎȅ 

and reading, the Department of Education and Skills pledge responsibility to such details as 

campaigniƴƎ ǇǳōƭƛŎ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ŀǎǎƛǎǘ ǘƘŜ ǇŀǊŜƴǘǎ ǊƻƭŜ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭƛǘŜǊŀŎȅ 

development, making online and digital resources available and provision of spaces that can 

ōŜ ǳǎŜŘ ǘƻ ŀǎǎƛǎǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀŎȅ ŀƴŘ ƴǳƳŜǊŀŎȅ ŘŜǾŜƭƻǇƳŜƴǘΦ  

The strategy acknowledges the need for teachers to engage in professional development in 

order to improve the teaching of literacy. It states that there needs to be an emphasis on 

ŜƴǎǳǊƛƴƎ ǘŜŀŎƘŜǊǎ άǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǇǊƻŎŜǎǎ ōȅ ǿƘƛŎƘ ŜŀǊƭȅ ǊŜŀŘƛƴƎ ƛǎ ŀŎǉǳƛǊŜŘ ŀƴŘ Ƙƻǿ 

reading sƪƛƭƭǎ ŀǊŜ ǎǳōǎŜǉǳŜƴǘƭȅ ŘŜǾŜƭƻǇŜŘΦέόƛōƛŘΣ ǇΦ олύ ŀǎ ǿŜƭƭ ŀǎ ōŜƛƴƎ ŀōƭŜ ǘƻ ǳǎŜ ǾŀǊƛŜŘ 

methodologies, achieve literacy attainment for children from socially disadvantaged 

backgrounds, supporting additional needs as well as engaging with parents. With this there 

is an objective within the strategy to cooperate with the Teaching Council to ensure that 

digital literacy and how ICT can be used to support and enrich literacy developments plays a 

role in initial teacher education courses for both primary and post-primary levels. The 

strategy also expresses a need for teachers to be provided with the best resources and skills, 

in online and other formats, in order to promote literacy effectively.  

The strategy documents potential and existing challenges that post-primary teachers face 

within the national curriculum in their attempt to improve the quality of literacy and 

numeracy. Examples of such challenges include the open nature of the Junior Certificate 

English syllabus which gives choice to teacher to engage their students with varied literary 

and non-literary texts. However, due to over reliance on textbooks and too narrow focus on 

examinations, the use of such reading is not fully exploited. It is also mentioned that there is 

a challenge of engaging boys in non-literary texts due to the lack of diversity of available 

texts with a much broader range needed. The strategy also examines the challenges 

involved with the English and Irish post-primary syllabus not being able to fully utilize 

electronic devices or digital media. The strategy expresses a need for young people to be 

given the opportunity to engage with IT to facilitate the development of literacy as well as 

the reading of literary and non-literary texts in both English and Irish. (ibid, p.52). 

The draft of this strategy was responded to by many associated education and reading 

associations in Ireland. One such response was compiled by Reading Association of Ireland: 

A response by Reading Association of Ireland to The Department of Education and Skills 
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Document-  Better Literacy and Numeracy for Children and Young People: A Draft Plan to 

Improve Literacy and Numeracy in Schools, February 2011 (Reading Association of Ireland, 

February 2011). In its response, The Reading Association of Ireland recommends that a 

clearer definition of literacy and even a broader conceptualisation of literacy be provided in 

the national plan. For example, RAI refer to a need for a distinction between literacy and 

specific reading literacy. There is also a recommendation for the national plan to specify 

ƭƛǘŜǊŀŎȅ ŎƘŀƴƎŜǎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘǎ ŘŜǇŜƴŘŀƴǘ ƻƴ ǘƘŜ ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ ŀƎŜ ǎǘŀǘƛƴƎ άLǎ ǘƘŜǊŜ ŀ 

difference in what we mean by literacy for a 5-year old and for a 15-year old? What changes 

ǿƻǳƭŘ ōŜ ŜȄǇŜŎǘŜŘΚέ όнлммΣ ǇΦ нύΦ w!L ŀƭǎƻ ŀŎƪƴƻǿƭŜŘƎŜ the reference of multimedia 

literacies within the plan but suggest that there is a lot of room for expansion on how ICT 

can be specifically used and utilised in the promotion of reading and literacy. RAI refer to 

The NCTE (2008) to give an insight into the ICT literacy related skills that young people need 

such as the use of technology, skills to share information online as well as create and 

analyse multi-ƳŜŘƛŀ ǘŜȄǘǎΦ w!L ǊŜŎƻƳƳŜƴŘ ǘƘŜ ƛƴŎƭǳǎƛƻƴ ƻŦ άƴŜǿ ƭƛǘŜǊŀŎƛŜǎέ ǘƘŀǘ ƛƴŎƭǳŘŜǎ 

multimedia literacy to applicable to the definition of literacy used in the national plan so 

that it will in turn become a regular provision within all future strategies and policies for 

literacy.  

CǊƻƳ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ ǎǘǊŀǘŜƎȅΣ ŀ ǇǊƻƎǊŀƳƳŜ ŎŀƭƭŜŘ Ψ/ǊŜŀǘƛƴƎ [ƛŦŜƭƻƴƎ wŜŀŘŜǊǎΩ was 

developed by Donegal Country Childcare Committee Ltd, 2012. The programme aims to 

ŀǇǇǊŜŎƛŀǘŜ Ƙƻǿ ŀ ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ ƭƛŦŜ Ŏŀƴ ōŜ ŜƴǊƛŎƘŜŘ ōȅ ǊŜŀŘƛƴƎ ŀƴŘ ŜƴŀōƭŜ ǘƘŜƳ ǘƻ 

ōŜŎƻƳŜ ƭƛŦŜƭƻƴƎ ǊŜŀŘŜǊǎΣ ŘŜƳƻƴǎǘǊŀǘŜ Ƙƻǿ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀŎȅ ǎƪƛƭƭǎ Ŏŀƴ ōŜ ǎǳǇǇƻǊǘŜŘΣ 

promoting the importance of positive images through books, and how teachers and parents 

can be influential reading role models to young people. The programme emphasises the 

importance of creating lifelong readers and that encouraging children to read can give them 

a lifelong interest in reading and gives practical reading tips and information on library 

services.  

There are many views on digital literacy in Irish Education; some of these views are 

expressed in a submission by the Department of Education and Skills to the Joint Oireachtas 

Committee on Education and Social Protection in 2013 which discusses Digital Literacy 

(Department of Education and Skills, 2013).  

This document gives an overview of a range of policy issues which touch on digital literacy 

to include The National Strategy to Improve Literacy and Numeracy among Children and 

Young People 2011-2020 (Department of Education and Skills, 2011), Irish results in the 

OECD PISA Digital Literacy Test and ICT in schools in Ireland.  

The document acknowlŜŘƎŜǎ ǘƘŜ ƛƴŎƭǳǎƛƻƴ ƻŦ ŘƛƎƛǘŀƭ ƭƛǘŜǊŀŎȅ ƛƴ ǘƘŜ bŀǘƛƻƴŀƭ {ǘǊŀǘŜƎȅΩǎ 

definition of literacy and the need for young people to be able to read digital media as well 
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as the inclusion of digital literacy in the targets and actions set out in the strategy plan. 

There is also an acknowledgement of the PISA 2009 results that showed gender 

discrepancies such as in the print reading and assessment of digital reading, girls performed 

significantly better than boys on average in all countries. The link between frequent reading 

and better literacy skills is also reiterated in the report. 

Students in Ireland who reported that they did not engage in any print reading for 

enjoyment (42% of 15 year olds) achieved significantly lower scores on both the pencil-and-

paper test and the digital literacy test than students who read for up to 30minutes a day 

(26% of 15 year olds). Students who read for 30-60 minutes per day (16%) achieved 

performance levels on both print and digital reading that were better than those (sic) did no 

leisure reading, or read for up to 30 minutes a day. Students who read for more than one 

hour a day (16%) performed at the same levels on print digital reading as those who read for 

30-60 minutes (2013, p. 6). 

 

Cyprus 
The development of a literate environment, at home, in the classroom, in the workplace and 

in the community is important in cultivating literacy skills and positive attitudes and habits 

towards reading (EFA Global Monitoring Report, 2006). An earlier systematic review of 

Andrews et al., (2002) indicated the positive effect ICT on literacy learning in English. Since 

then, ample evidence suggests that the use of ICT in the curriculum could improve writing 

and reading skills, develop speaking and listening skills as well as support collaboration, 

creativity, independent learning and reflection. Indeed, ICT has been used both in literacy 

campaigns as well as to support the dissemination of education of disadvantaged groups 

(UNESCO, 2002). In addition to this, research studies indicate that new technologies offer 

access to new means that make reading more available to the students who have being 

ƛŘŜƴǘƛŦƛŜŘ ǘƻ ōŜ Ψŀǘ ǊƛǎƪΩ όaŀǊǎƘΣ нллрΤ bŜǳƳŀƴΣ нллфύΦ 

During the last decades a number of strategies have been proposed in order to motivate 

children to read. Segers and Verhoeven (2002) suggest that reading interactive storybooks 

can assist primary pupils to expand their vocabulary and conceptualise the structure of 

narrative texts. This findings comes to a consensus with the perspective of other researchers 

who claimed that using ICT during reading can offer phonological awareness, vocabulary 

development, reading comprehension and spelling (Van Daal and Reitsma, 2000) as well as 

assist in the conceptialisation, visualisation and interpretation of challenging texts 

(Birmingham and Davies, 2001). 

It is evident therefore, that new technologies can play a vital role towards the improvement 

ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀŎȅΦ ¢ƘŜ ά!Ŏǘ bƻǿΗέ ǊŜǇƻǊǘ ƛƴ нлмн ǿƘƛŎƘ ǿŀǎ ǇǳōƭƛǎƘŜŘ ōȅ ǘƘŜ 9ǳǊƻǇŜŀƴ 
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Commission suggests the use of a digital environment in an effort to improve literacy levels 

amongst students. Namely, the digital contexts such as social networking within which 

students interact every day, could be transformed into reading resources and act as a means 

that links the academic work with the use of computers (EU High Level Group of Experts on 

[ƛǘŜǊŀŎȅΣ нлмнōύΦ !ŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŜ ƛƴǘŜƎǊŀǘƛƻƴ ƻŦ ǘŜŎƘƴƻƭƻƎȅ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ /ƘŀƴŎŜ ϧ 

Lesesne (2012) proposed the use of book trailer in order to support literacy through the use 

of technology. Specifically, a book trailer is a visual representation of a book like a movie 

ǘǊŀƛƭŜǊ ǘƘŀǘ ŀƛƳǎ ǘƻ ŎŀǇǘƛǾŀǘŜ ǇŜƻǇƭŜǎΩ ŀǘǘŜƴǘƛƻƴ ƛƴ ƻǊŘŜǊ ǘƻ ƳƻǘƛǾŀǘŜ ǘƘŜƳ ǘƻ ǊŜŀŘ ǘƘŜ ōƻƻƪΦ 

The book trailer is converting words into images and sometimes includes music and/or 

words and dialogues. The underpinning idea of the book trailer concept lies to the fact that 

the person who watches the book trailer will be eager to read the book.  

The Digital Book Talk is an online database which offers readers with specific information 

ŀōƻǳǘ ǘƘŜ ōƻƻƪΩǎ Ƴŀƛƴ ƛŘŜŀΣ ƛǘǎ Ƴŀƛƴ ŎƘŀǊŀŎǘŜǊǎ ŀƴŘ ƛǘǎ ŎƻƴǘŜƴǘΦ ! ǎǘǳŘȅ ŎƻƴŘǳŎǘŜŘ ōȅ 

DǳƴǘŜǊ ϧ YŜƴƴȅ όнллуύ ǿƘƛŎƘ ƛƴǾŜǎǘƛƎŀǘŜŘ ƘƛƎƘ ǎŎƘƻƻƭǎ ŀƴŘ ƳƛŘŘƭŜ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎΩ 

perceptions regarding reading and book trailers indicated that students modified their 

attitudes towards reading upon their participation in the research activities. Specifically, 

they appreciated and conceptualised the value of narrating a story through creative ways in 

terms of comprehending the book content. 

Neuman (2009) draws our attention to the positive effects of combining computers, 

television, and radio in addition to printed materials. Her main argument was that this 

ŎƻƳōƛƴŀǘƛƻƴ Ŏŀƴ ŜƴƘŀƴŎŜ ǘƻ ŀ ƎǊŜŀǘ ŜȄǘŜƴǘ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀŎȅ ƭŜǾŜƭǎ ŀƴŘ ƛƴŦƭǳŜƴŎŜ ǘƘŜƛǊ 

learning. de Jƻƴ ŀƴŘ ±ŜǊƘŀƭƭŜƴΩǎ όнлмоύ ǎǘǳŘȅ ŀƭǎƻ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ŘƛƎƛǘŀƭ ǘŜŎƘƴƻƭƻƎȅ Ŏŀƴ ōŜ 

used to stimulate early  literacy skills in kindergarteners at risk. Through a number of 

randomised experiments the researchers depicted the excess value of video storybooks for 

understanding storyline and vocabulary. Another important finding of this research study 

was the positive effect of multiple-choice questions during the video storybooks on 

ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ  

The positive effects of the use of technology is depicted in 9ŘŜƴΣ {ƘŀƳƛǊΣ ŀƴŘ CŜǊǎƘǘƳŀƴΩ ǎ 

(2013) study which revealed that teenaged pupils (aged 13ς16) with learning disabilities 

who used laptops, had significantly improved their spelling capabilities as opposed to the 

group of participants who did not use laptops.  In their study, Segal-Drori, Korat, and Klein 

όнлмоύ ŜȄŀƳƛƴŜŘ ǿƘƛŎƘ ƳŜŀƴǎ Ŏŀƴ ōŜǘǘŜǊ ǎǳǇǇƻǊǘ ƭƻǿ {9{ ƪƛƴŘŜǊƎŀǊǘŜƴŜǊǎΩ ǊŜŀŘƛƴƎ ŀƴŘ ǘƘŜȅ 

concluded that the group of participants who were reading an e-book with adult mediation 

exhibited the greatest progress in letter name recognition, emergent word reading, and 

ƎŜƴŜǊŀƭ ǊŜŀŘƛƴƎ ŀƳƻƴƎ ŀƭƭ ǘƘŜ ǇŀǊǘƛŎƛǇŀǘƻǊȅ ƎǊƻǳǇǎΦ {ƛƳƛƭŀǊƭȅΣ {ƘŀƳƛǊΣ YƻǊŀǘ ŀƴŘ CŜƭƭŀƘΩǎ 

(2013) study revealed the positive effects of the use of Hebrew educational e-books in 

terms of supporting literacy among Israeli preschool children at risk for learning disabilities. 
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Connor and her colleagues (2013) highlighted the positive effects of technology on school 

children by revealing that the greater the extent of time third-grade teachers spent using 

the software, the greater were the benefits for their students in terms of reading 

comprehension. Teale and his colleagues (2013) also indicated the positive impacts of an 

online learning environment aiming at the promotion of literacy. In this online learning 

environment, nine to twelve-year-old at-risk students in American elementary schools with 

adult mentors had the opportunity to engage in book discussion and authentic literacy tasks 

and exchange letters. 

Motivation has been identified by the researchŜǊǎ ŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŦŀŎǘƻǊ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ 

engagement in reading activities. As researchers conclude, when children are motivated to 

read for pleasure then they tend to develop positive stance and cultivate their reading skills 

without putting too much cognizant effort (Mullis et al., 2003; Seitz, 2010; Snowball, 2005). 

As the OECD/UNESCO (2003) report suggests, those who spend more time reading for 

pleasure, read a wide range of materials and indicate more positive attitudes towards 

reading. As it was also stated, άŀƭƳƻǎǘ everyone who struggles with reading and writing 

ŎƻǳƭŘ ŘŜǾŜƭƻǇ ŀŘŜǉǳŀǘŜ ƭƛǘŜǊŀŎȅ ǎƪƛƭƭǎΣ ƎƛǾŜƴ ǘƘŜ ǊƛƎƘǘ ǎǳǇǇƻǊǘΦέ ό9¦ IƛƎƘ [ŜǾŜƭ DǊƻǳǇ ƻŦ 

Experts on Literacy 2012a, p. 30). Motivation has been discussed thoroughly during 

ǘŜŀŎƘŜǊǎΩ ŦƻŎǳǎ ƎǊƻup as the factor that will help reluctant readers to engage effectively in 

activities that are meaningful to them and attached to their own interests: 

²Ŝ ƴŜŜŘ ǘƻ ƳƻǘƛǾŀǘŜ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜŀŘΧ Lƴ ƻǊŘŜǊ ǘƻ Řƻ ǎƻ ǿŜ ƴŜŜŘ ǘƻ ƻŦŦŜǊ ǘƘŜƳ 

a wide variety of resources and topics in a variety of forms. These topics need to 

be enjoyable for all students in order to engage even the most reluctant ones. 

The material needs to be meaningful for them and connected to their own 

interests. For example, students are more keen on topics such as sports, comics, 

action which unfortunately cannot be found in the school or classroom libraries. 

Therefore, if you want to engage all students, if you want them to develop 

reading habits you need to provide them with material that satisfies their 

diversified needs. The material should satisfy their personal interests and create 

them the need to read and explore. In this way only, they will develop positive 

attitudes and turn into successful readers (Teacher focus group, female) 

 

Portugal 
The major milestones relate to the creation and implementation of a national initiative to 

promote reading through the National Program for Teaching Portuguese (PNEP) in 2007; the 

ongoing PTE program that follows on previous projects and programs such as e-Escolinha 

and e-School. This sequence in terms of time and simultaneity of the initiatives in ICT and 
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Reading were synergies that were self-driven and that allowed a real return on resources 

available for students and on reading improvement. In 2008, the Order No. 27282/2008, 

14th of November, came to continue the PNEP where it stresses the need to continue to 

have the improvement in the reading comprehension levels and oral and written expression 

of the students as its fundamental objective. 

In this same line of implementing initiatives, the National Reading Plan (PNL ς Plano 

Nacional de Leitura) was created in 2005 by the Joint Order No. 1081/2005, 22nd of 

December, aiming to promote the development of skills in reading and writing as well as the 

broadening and increasing of reading habits of the whole Portuguese population. In this 

regard, the PNL beyond the obvious promotion of reading in itself, also sought to create 

favorable social environments for these practices for different audiences, identifying and 

valuing teaching practices aimed at stimulating the pleasure of reading among children, 

youth and adults, in formal and informal spaces. In this field particular relevance was given 

to the Network of School Libraries (RBE) in order to intensify the contact with books and 

reading in school, particularly in classrooms, in libraries and in the family context. According 

ǘƻ !ƭœŀŘŀ Ŝǘ ŀƭ όнллсύ сΣрлл ƪƛƴŘŜǊƎŀǊǘŜƴǎ ƛƴǾƻƭǾƛƴƎ ŀōƻǳǘ нрлΣллл ŎƘƛƭŘǊŜƴΣ уΣллл ǇǊƛƳŀǊȅ 

schools involving, in turn, 700,000 students, and about 1,300 school libraries were covered. 

This process also accounted for 15,000 educators and 70,000 teachers.  

It should be noted that the PNL involved all levels of education. In an informal context, the 

PNL included all institutions or entities that could promote reading (cultural, recreational 

and social welfare institutions), other non-conventional reading spaces (theaters, hospitals, 

prisons, public transport ...) and the social media. The external evaluation to PNL allowed, 

according to Costa et al (2008), to prove that students from pre-school up to the 3rd Stage 

of Basic Education were reading more. One reason for this had to do with guided reading 

activities in the classroom which, according to Ramos (2010) helped to increase students' 

reading skills and, in particular, increase the emotional relationship of young people with 

books and raise interest in them.  

Alongside the curriculum initiatives, as previously referenced, initiatives were implemented 

in non-formal spaces for teaching and learning. For example, the Reading Week that 

involved more than 1,400 schools that included activities such as role-plays, meetings with 

writers and illustrators, book fairs and shows. Another aspect included the presentation of a 

list of works recommended by the PNL which had a great influence since these books were 

sold to the public with a stamp with the "PNL" logo, which conferred a quality assurance 

seal.  

!ǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΣ ŀ ǿŜōǎƛǘŜ ǿŀǎ ŎǊŜŀǘŜŘ ǿƛǘƘ ǘƘŜ ǘǊŀŘŜƳŀǊƪ ζ[9wҌη ǿƘŜǊŜ ŀƭƭ ǘƘŜ tb[ 

initiatives were publicized and all publications were in digital format. It should be noted and 
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pointed out that this website was (and is) constantly updated. Under the PNL LER+  initiative 

ǘƘŜ aƛƴƛǎǘǊȅ ƻŦ 9ŘǳŎŀǘƛƻƴ ƛǎǎǳŜŘ ǎŜǾŜǊŀƭ ōǊƻŎƘǳǊŜǎ ǿƛǘƘ ζDǳƛŘŜƭƛƴŜǎ ŦƻǊ wŜŀŘƛƴƎ !ŎǘƛǾƛǘƛes - 

tǊƻƎǊŀƳΥ Lǘϥǎ wŜŀŘƛƴƎ ¢ƛƳŜη ǿƛǘƘ ŀ ǎŜǘ ƻŦ ƻōƧŜŎǘƛǾŜ ǇǊƻǇƻǎŀƭǎ ŀƴŘ ǎŜǾŜǊŀƭ ŜȄŀƳǇƭŜǎ ǊŜƭŀǘŜŘ 

to the implementation of the reading activities and the detailed inclusion of stages and 

steps to achieve them (Ministry of Education, 2007). 

In digital space the PNL website continues active to date 

(http://www.planonacionaldeleitura.gov.pt/): it contains a number of areas, which are listed 

below: 

¶ Ler+ Schools (functioning in 2016): Write a Poem; National Reading Competition 

/ƻƴŎǳǊǎƻΤ /ƻƳǇŜǘƛǘƛƻƴ Lƴşǎ ŘŜ /ŀǎǘǊƻΤ tǊƻƧŜŎǘ [ŜǊҌ ¸ƻǳƴƎ tŜƻǇƭŜΤ wŜŀŘƛƴƎ ²ŜŜƪ 

2016; Spoken Books; Tell us a story; Project Ler+ Sea; Eastern and Western Readings. 

¶ Novas Leituras/ New Readings 

¶ [ŜǊҌ ŜƳ CŀƳƝƭƛŀ όwŜŀŘƛƴƎ ƳƻǊŜύ ŀǎ ŀ ŦŀƳƛƭȅ 

¶ Adults (Reading more) Ler+  

¶ Reading Club 

¶ Ler+ Teatro (Theatre)  

¶ Reading Volunteers 

¶ [ŜǊҌ 5ł {ŀǵŘŜ όwŜŀŘƛƴƎ ƳƻǊŜύ ƳŀƪŜǎ ȅƻǳ ƘŜŀƭǘƘȅ 

¶ Quizzes and Competitions 

¶ Ler+ (Reading more) Studies and Research  

¶ Practices of Reading programs in OECD countries  

¶ ά/ŀƳƛƴƘƻ Řŀǎ [ŜǘǊŀǎέΥ aǳƭǘƛƳŜŘƛŀ {ǳǇǇƻǊǘ ŀƴŘ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ  

¶ Digital Book Libraries (3/6 year olds; 7/10 year olds; 11/13 year olds; 14/16 year 

olds;) 

It is easy to verify that the PNL continues to be associated with a wide range of initiatives 

and activities where goals related to the development and deepening of skills for Reading 

are combined, where various actors, spaces and ages are embedded. In this context, it is 

also worth noting the variety of digital resources therein contained, with ICT having an 

important role both in the diffusion or the availability of numerous different multimedia 

http://www.planonacionaldeleitura.gov.pt/
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digital resources. The interviewed teachers in Focus groups 1 and 2 continuously referred to 

it as a booster for reading among young people. In focus group 2 they admitted it was 

limited in what concerned the range of interests of students, but it was a list they could fall 

back on whenever necessary. 

In conclusion, in the initiatives described, ICT is often used as a tool in a transdisciplinary 

process, whatever the subject, subject area or non-curricular subject area. In this sense, 

with regard to the promotion of reading and its respective competences, ICT will always be 

used instrumentally, understood as a support for teachers, as underlying support for 

materials & resources included in the planning of educational activities. Tavares & Barbeiro 

(2011) reinforce that ICT will always be regarded as instrumental in education for 

communicative purposes, while enabling teachers and students to recreate classroom space 

and consequently the learning space. This has become quite obvious in today's digital 

society, and there have been repeated calls issued by the Ministry of Education for teachers 

to use of ICT in order to promote access to books, stimulating and diversifying reading 

activities, as well as retrieve information about books and respective authors (Ministry of 

Education, 2007).  

As stated by Ramos (2010), the results of the research on the PNL and the role of ICT have 

shown that new and different ways of reading are being promoted, involving new ways of 

gathering, selecting and interpreting what is contained in the texts that children read in 

multimedia environments and through multimodality. For this reason, Ramos (2010) also 

states that reading activities through ICT, since it is especially attractive to children, can be 

used advantageously. New approaches to multimodal literacy may lead to the 

implementation of reading abilities of different texts and in different forms, separately, 

consecutively or simultaneously (Tavares & Barbeiro, 2008).  

However, despite the consensus positive view of Tavares & Barbeiro (2011: 29), to make 

good use of ICT it is necessary that "(...) the reader is a good reader." Hypertext, which 

transforms one 'simple' text into 'open' or 'plural' texts requires that each reader has to 

choose and select their reading path from different 'subtexts' as well as the respective links 

between them and the global text. This association between hypertext and hypermedia 

makes the texts become 'more fluid' and with a wealth of different (and custom) 'reading 

itineraries'. This means that the reading is performed on the computer screen where the 

ǘŜȄǘ ƛǎ ϥŦƭƛŎƪŜŘ ǘƘǊƻǳƎƘΩΣ ƛǎ ϥƻǾŜǊƭŀƛŘϥ ƛǎ ϥŘƛǎǇŜǊǎŜŘϥ ōȅ ƳǳƭǘƛǇƭŜ ǿƛƴŘƻǿǎ ǘƘŀǘ ǎǇŀƴ ϥŜȄternal 

and internal links' where each reader becomes responsible for their own 'reading path'. For 

this reason, Tavares & Barbeiro (2011) reinforce the reader's need to anticipate and go on 

reflecting on their reading project because they also consider that electronic reading 

becomes a complex activity that involves various actions and cognitive operations. 
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In a more critical and reflective dimension, it is important to remember that today's 

students move around in new contexts. In this context, Rosnay (2006) refers to the fact that 

ŎǳǊǊŜƴǘ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ōŜŎƻƳŜΣ ƛƴ Ƙƛǎ ǿƻǊŘǎΣ ϥŎƘƛƭŘǊŜƴ ƻŦ ǘƘŜ ǎŎǊŜŜƴǎϥ ƻǊ ϥǇǊƻƴŜǘŀǊƛŀǎΩ ǎƛƴŎŜ 

these are students who have moved very quickly from the 'real world' into the 'virtual 

world'. In this 'virtual world' the present day students, as proposed by Johnson (2005), are 

also to be considered as 'polychronous', because they move from screen to screen and 

navigate, almost simultaneously, in real spaces and virtual spaces. The latter are those they 

most spend their time in and where they carry out their activities. 

In this new digital reality, as proposed by Tavares & Barbeiro (2011) and Ramos (2010), 

conditions are created so that the reading process performed by the students can be 

distributed into 3 different types: 

 a) Reading by zapping: a kind of quick reading that tends to eliminate and select 

information, often driven by personal tastes, with emotion and, mostly by chance, that 

turns into Reading of a random character;  

 b) Selective reading: in this case there is a direct association with a given  reading 

project which seeks specific information or a reading that can  deepen or complement a 

given aspect. 

c) Extensive or in depth reading: it corresponds to a type of reading that aims to 

increase a given information but that requires available time from the reader. 

In a digital environment, whatever the associated type, it is important to take into 

consideration the opinion of Rouet (2001) who states that reading in a digital format is 

associated with the designated phenomenon of 'cognitive overload' for the reason that in 

very small fractions of time the reader has to make several decisions related to reading 

being done across a wide variety of options that are available. The potential confusion that 

may arise will not only have to do with the hypermedia support factor but with the 

students' difficulties in being able to identify markers and discursive categories. In this 

context, Tavares & Barbeiro (2011) refer to the need of the students to also possess a set of 

discursive skills, which will allow for a proper reading of the media of text in hypermedia 

format. 

Comparing an analogue connection and a digital context, Silveira (2014, 5) states that "(...) 

the challenge is not in the reading itself because the brain activation process for the reader 

act seems to be invariable, but in the way mediation reading is responding to stimuli from 

ǘƘŜ ŘƛƎƛǘŀƭ ƭŀƴŘǎŎŀǇŜέΦ  ¢ƘŜ ǊŜŀŘƛƴƎ ƳŜŘƛŀǘƻǊ ŘƻŜǎ ƴƻǘ ƳƛƴƛǎǘŜǊ ǊŜŀŘƛƴƎ ǎƪƛƭƭǎΣ ǘƘŜȅ ǎƘƻǳƭŘ ōŜ 

an agent that reinforces it, creating reading cultures where an extensive culture of reading 

can prevail and not only a reading based on timeliness and usefulness. This requires that the 
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reading correspond "(...) to an address, a path to a resource and an incursion" (Silveira, 2014 

9).  

Furthermore for Silveira (2014), the creation of a culture should include 4 synergies: the unit 

(understand reading as a phenomenon and social act, the reading should be framed in a 

given educational community so that everyone feels affected around reading); homogeneity 

(it is understood that reading creates a democratic and pluralistic approach among 

individuals so that it can lead to a standardization of attitude towards reading); Longevity 

(create contexts throughout all of the schooling years students can live under a reading 

culture at all levels of education and without any constraint or limitation); and simplicity 

(make reading a simple process where the operation of the reading culture can be done 

voluntarily and spontaneously within the respective educational community). In this sense, 

the school will have to teach students to adopt different paths and endower them with the 

skills that lead them to being able to carry out contextualization and interpretation 

mobilizing interactive reading processes. 

In Portugal the combination of national programs and/or initiatives either through the 

Portuguese language (particularly reading) and ICT, enabled several generations and 

students, to the present, to have experienced this interaction that has enabled the 

promotion of reading skills where articulate and proactive digital skills have been included. 

In the opinion of the interviewed teachers (focus group 1), best practices in the classroom 

should focus on reading other types of texts than those that are mandatory reading in the 

curriculum and the PNL; promoting opportunities for pleasurable reading; choosing themes 

and topics that young people relate to; engaging more with books that have tie-ins with 

other media (trailers, videos, movies, webpages, flying books, etc.); reading aloud; providing 

good models for reading aloud; as well as promoting interactivity with the reading through a 

series of web 2.0 technologies. Among these, focus group 1 mentioned e-books, digital book 

libraries and repositories, mobile technologies used for reading and writing about the 

reading or creating competitions, use of interactive whiteboards to support reading 

activities; using blogs and the library Facebook page; as well as use of QR codes in 

connection to reading.  

 

Romania 
The literacy levels in Romania can be improved if the factors that lead to the present 

situation are correctly identified and taken into account. So, according to the situation 

registered in PISA tests between 2000 and 2009, there is a great difference between the 

European countries with respect to the number of the weakly effective readers. Compared 

to the situation of the testing in 2000, the average number of the effective readers 
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diminished. As an exception, there are countries where the situation improved (Poland, 

Switzerland, Hungary, and Germany). In 2009 the Romanian students got almost the same 

results as those in 2006. With respect to reading/literacy Romania placed on the 49th 

position out of 65 countries which took part in the test. 4,776 students in 159 educational 

institutions in Romania, both in the rural and urban areas (vocational education institutions, 

professional education institutions and theoretical education institutions) participated in 

the testing. In 2012, 5,250 15 year old students in 178 Romanian schools proved that the 

rate of low literacy level results diminished, so European Commission considers that 

Romania shows notable progress. 

The research outcomes prove that there are three risk factors which contribute to 

increasing the number of weakly effective readers, such as the gender difference in reading 

ŀōƛƭƛǘƛŜǎΣ ǘƘŜ ǎƻŎƛŀƭ ǎǘŀǘǳǎ ƻŦ ǘƘŜ ǊŜŀŘŜǊǎΩ ŦŀƳƛƭƛŜǎΤ ǘƘŜ ŜƳƛƎǊŀƴǘ ǎǘŀǘǳǎΦ ά5ƛŦŦŜǊŜƴŎŜǎ ŀŎǊƻǎǎ 

countries in the extent to which student-level factors (such as family structure, paǊŜƴǘǎΩ Ƨƻō 

status and immigrant background) and school-level factors (such as how resources are 

allocated across schools) are associated with performance show that policies and practices 

ƘŀǾŜ ŀƴ ƛƳǇŀŎǘ ƻƴ ōƻǘƘ Ŝǉǳƛǘȅ ŀƴŘ ǇŜǊŦƻǊƳŀƴŎŜΦέ as shown by the PISA report (2012, 13) 

What strategies can help young people in choosing texts, accessing texts, being less 

reluctant readers? 

This question seems to be addressed only to teachers, but writers, librarians, even parents, 

could also be interested in advising/ helping young people with improving their reader 

status. With respect to this issue, the opinion expressed in an interview by IŀǳƭƛŎŇ, writer 

and editor, is relevant; when asked what we should do to promote reading to young people, 

he suggested that we should give them books other teenagers read, instead of books that 

somebody considers to be educative. We should also develop reading programs, libraries 

should offer new titles, writers should be invited in schools. In a word, Ministry of Culture 

and Ministry of Education should develop a series of policies together. A previous project 

report (Chelariu 2010, 99-106) mentioned that άLƴ ǘŜǊƳǎ ƻŦ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜΣ ƛǘ ƛǎ ǾŜǊȅ 

important that we promote those texts student considers relevant and interesting; these are 

authentic texts for teenagers. The reader renders authenticity to a text, relating to it with 

interest and endowing iǘ ǿƛǘƘ ƳŜŀƴƛƴƎΣ ŘǳǊƛƴƎ ǘƘŜ ǊŜŀŘƛƴƎ ǇǊƻŎŜǎǎέΦ 

What would make young people read more? 

ά{ŎƘƻƻƭǎ ǿƛǘƘ ƳƻǊŜ autonomy over curricula and assessments tend to perform better than 

schools with less autonomy when they are part of school systems with more accountability 

arrangements and/or greater teacher-principal collaboration in ǎŎƘƻƻƭ ƳŀƴŀƎŜƳŜƴǘέ (PISA 

2012, 24). This view could lead to a greater autonomy of schools with respect to choosing 

ǘƘŜ ǘȅǇŜǎ ƻŦ ǘŜȄǘǎ ƳƻǊŜ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ǘŜŜƴŀƎŜǊǎΩ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎΦ ¢Ƙe diversity of the 
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ǘƻǇƛŎǎ ŀƴŘ ǘƘŜ ǘŜȄǘǎ ǿƘƛŎƘ ŀǊŜ ŘƛǊŜŎǘƭȅ ƭƛƴƪŜŘ ǘƻ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎ ŎƻǳƭŘ ōŜ ǘǿƻ ǊŜƭŜǾŀƴǘ ŎǊƛǘŜǊƛŀ 

for selecting the texts in the curricula. Another idea would be to use adapted reading 

materials, in order for the reluctant readers to have easier access to fundamental literary 

works.  

How can ICT promote reading? What are the benefits of using ICT for promoting reading for 

young people? 

Taking into account only the educational framework, there can be traced two main 

directions of specialistǎΩ ƻǇƛƴƛƻƴǎ ǊŜƭŀǘŜŘ ǘƻ ǳǎƛƴƎ L/¢ ŦƻǊ ǇǊƻƳƻǘƛƴƎ ǊŜŀŘƛƴƎ ŦƻǊ ǘŜŜƴŀƎŜ 

students. On the one hand, it is useful for students to have quick access to a lot of 

information by means of internet or for teachers to replace the old black/white board with 

the computer. On the other hand, literature teachers and specialists in literature and theory 

ƻŦ ǊŜŀŘƛƴƎ ƘŀǾŜ ǎŜǊƛƻǳǎ Řƻǳōǘǎ ŀōƻǳǘ ŀ ŎƻƳǇǳǘŜǊ ŎŀǇŀŎƛǘȅ ƻŦ ǊŜŀƭƭȅ ŦŀŎƛƭƛǘŀǘƛƴƎ ǎǘǳŘŜƴǘǎΩ 

access in an emotional fictional universe. They fear that the technology mediation between 

ǘƘŜ ǊŜŀŘŜǊΩǎ ǿƻǊƭŘ ŀƴŘ ǘƘŜ ǿǊƛǘŜǊΩǎ ǿƻǊƭŘ ŎƻǳƭŘ ŘƛǎǘƻǊǘ ǘƘŜ ŀǊǘƛǎǘƛŎ ƳŜŀƴƛƴƎΣ ŀǎ ǎƘƻǿƴ ōȅ Ilie 

(2014, 159-160). 

What strategies/tips can teachers use to promote reading through the use of ICT? 

Most of the teachers admit that including the new technologies in the educational system 

represents a priority, which is why computers are frequently used as an auxiliary in teaching 

and learning. A proper form of using ICT in a literature class would be an educational soft 

that could be more effective as teenage students often prefer what fulfils his/her need for 

knowledge and reject what is out of dated. An educational soft represents a learning 

opportunity not only for students, but also for teachers, as it stimulates the critical thinking 

and the educational partnership in an interdisciplinary and attractive context.     

What strategies/tips can parents use to promote reading through the use of ICT? 

The research in this direction has not lead to much information about this issue, but the role 

model offered by the parents remains very important. In Romania, 60% of the children live 

in rural area, where the social and economic level of many families is pretty low, so, even if 

ǘƘŜ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ L/¢Σ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ƭŀŎƪ ƻŦ ŜŘǳŎŀǘƛƻƴ ƛƴ ǘƘƛǎ ŘƛǊŜŎǘƛƻƴ ǇǊŜvents 

them to help their children. School has often the most important role in guiding children 

towards reading. 

How can young people be more self-motivated with respect to reading for fun?  

Romanian students are the least motivated in all the participant countries, according to PISA 

results (2012, 29). Lack of motivation not only for reading, but also for mathematics or 

science may have a tight connection to the social and economic environment, so, in order to 
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increase their motivation, the wider community they live in must be involved. An example of 

community involvement in promoting reading is the campaign άIŀǾŜ ŀ ōƻƻƪέΣ developed by 

α.ǊŜŀƪ¢ƘŜ²ŀƭƭǎέ group of students in Cluj. The open objective of this campaign is to 

ǇǊƻƳƻǘŜ ŀƴŘ ƛƴŎǊŜŀǎŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƛƴterest in reading and among the activities the 

students developed, there are sessions of informing high school students about the 

importance of reading to their personal development. Another interesting campaign started 

in Cluj in 2014, where a small group of people initiated a movement called ά.ƻƻƪǎ ƻƴ ȅƻǳǊ 

faceέΣ ǳǊƎƛƴƎ ǇŜƻǇƭŜ ǘƻ ǎƘŀǊŜ ǘƘŜƛǊ Ǉŀǎǎƛƻƴ ŦƻǊ ǊŜŀŘƛƴƎ ōȅ ŀ ǎŜǊƛŜǎ ƻŦ ƻƴƭƛƴŜ ŀƴŘ ƻŦŦƭƛƴŜ 

original activities. Considering that a book can be representative for a person, the 

ƻǊƎŀƴƛȊŜǊǎΩ ǎƭƻƎŀƴ ά.ƻƻƪ ǎŜƭŦƛŜ ƛǎ ǘƘŜ ƴŜǿ ǎŜƭŦƛŜέ encouraged people to post such a selfie on 

Facebook, then several shops, including a book-ǎƘƻǇ ŀƴŘ ŀ ŘŜƴǘƛǎǘΩǎ ƻŦŦƛŎŜ ƻŦŦŜǊŜŘ ǘƘŜƳ ŀ 

discount. An interesting proposal was addressed to the mayor in Cluj, suggesting that the 

readers should travel for free with public transportation, at least one day in a month. 

What strategies would help young people in using ICT for reading? 

There are several examples of strategies which are effectively used in Romania and one of 

them is creating a stimulating reading environment, referring to reading for fun. In order to 

create such an appropriate reading environment, it is necessary to offer interesting texts 

ŀƴŘ ƳƻǘƛǾŀǘƛƴƎ ǇƭŀŎŜǎ ŦƻǊ ǊŀƛǎƛƴƎ ǘŜŜƴŀƎŜǊǎΩ ƛƴǘŜǊŜǎǘ ŦƻǊ ǊŜŀŘƛƴƎΣ ǎǳŎƘ ŀǎ ǊŜŀŘƛƴƎ ŎƻǊƴŜǊ ƛƴ a 

ǎŎƘƻƻƭ Ƙŀƭƭ ƻǊ ƛƴ ŀ ƭƛōǊŀǊȅΣ ǊŜŀŘŜǊΩǎ ǘŜƴǘΣ ǊŜŀŘƛƴƎ ŎŀƳǇ ŜǘŎΦ ¢Ƙƛǎ ǘȅǇŜ ƻŦ ŜȄǇŜǊƛŜƴŎŜǎ ƛǎ 

important especially for children who come from families where reading is not a tradition, 

ǎƻ ǘƘŜȅ ƎŜǘ ǘƘŜ ŦŜŜƭƛƴƎ ǘƘŀǘ ǊŜŀŘƛƴƎ ƛǎ ŀ άŎƻƻƭέ ŀŎǘƛǾƛǘȅΦ ¢Ƙƛǎ ŦŜŜƭƛƴƎ is enhanced if ICT is 

ƛƴǾƻƭǾŜŘΣ ŀǎ ǘƘŜ ƎŀŘƎŜǘǎ ƳŀƪŜ ǊŜŀŘƛƴƎ άŎƻƻƭŜǊέΦ aƻǊŜƻǾŜǊΣ ǎƻƳŜ ƻŦ ǘƘŜ ǎǘǊŀǘŜƎƛŜǎ 

developed for teachers to help especially boys to improve their reading skills, such as Using 

technology to get boys interested in literacy (get the net), could be also used with girls who 

are reluctant readers. 

In 2015, literacy rate considering youth (15 to 24 years old) was 96.8%, 96.6% with male 

population, 97% with female population in Romania. Comparing these figures to the data in 

1992, which showed that the literacy rate was 99.1% (99.2% with male young adults and 

99.0% with female young adults), it is obvious that the trend is a decreasing one (UNESCO 

2013, 41). 

How can the literacy levels in Romania be improved? 

The answer at the question can be offered in a short variant: motivation. The key of solving 

the literacy problem with young people, or with teenagers, is to increase their interest in 

learning, to offer them a motivation powerful enough for them not to drop out or to despise 

school. Some considerations in MoLeYa Guide (2010, 28) for motivation suggest some 

reasons that make teenage students have a decreasing interest in learning. Research 
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showed that developing a positive and informal atmosphere, different from that they 

experienced in school and the negative feelings associated with, is important in motivating 

young adults to learn, so one of the ways to improve literacy levels and to prevent dropping 

out is to change the atmosphere in school. ά! ǊŜƭŀȄŜŘ ŀƴŘ ƛƴŦƻǊƳŀƭ ŀǘƳƻǎǇƘŜǊŜ ƘŜƭǇǎ ȅƻǳƴƎ 

adults to feel confident and happy. Such feelings are fundamental for motivation and success 

ƛƴ ƭŜŀǊƴƛƴƎΦ ¢ƘŜ ŜƴǾƛǊƻƴƳŜƴǘ ƛǎ ŀƭǎƻ ƛƳǇƻǊǘŀƴǘΦέ  

What national measures/policies can be taken to combat low literacy levels? 

As many young adults report negative experiences from school and they often associate 

them with failure, irrelevance and boredom, the educational curriculum should be improved 

and this is one of the directions that could be followed at the national level. In order to 

combat low literacy levels, there can be taken several national measures, such as:  

¶ Preventing dropping out school by stimulating the students. The relation between 

dropping out school and illiteracy is direct and illiteracy could be seen as the final 

result of dropping out. AccorŘƛƴƎ ǘƻ .ƻƎŘŀƴ {ƛƳƛƻƴΣ /ƘŀƛǊƳŀƴ ƻŦ bDhǎΩ ŦƻǊ /ƘƛƭŘǊŜƴ 

Federation, in Romania dropping out is 17% and this is an increasing problem. The 

Education Ministry initiated a program, ά¢ƘŜ {ŜŎƻƴŘ /ƘŀƴŎŜέΣ which addresses to 

children and young adults who left education system, but this chance is hardly 

accessed.       

¶ Developing a new curriculum which can respond to the real needs of the 21st-century 

students can be another way to improve the literacy level. In 2010, in a Draft of 

Committee of the Regions Notification (rapporteur Mireille Lacombe) submitted to 

European Parliament, it was asserted that the functional illiteracy affects all the age 

categories, not only young people, and the issue is more and more important 

because it occurs both with the unemployed and with people who have a job. The 

fight against functional illiteracy represents an essential component of lifelong 

learning which means it also involves the education system that should produce less 

low literate school leavers. 

What measures can be taken at the school level to combat low literacy levels? 

It is obvious that traditional systems did not function for many of young adults, so the things 

that motivate young students should be considered upon, in order for schools staff to create 

new ways and strategies that help them progress. Teachers should be offered professional 

development opportunities, and then they should use their abilities and their experience to 

create more active learning activities which will eventually generate a higher rate of literacy 

among students. Schools may conceive not only training courses for teachers, but also 

optional courses for students where they can break the routine. 
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What national measures/policies can be taken to promote reading for high-risk students and 

drop-outs? 

A different selection of the texts in curriculum would be one of the most important national 

measures that can be taken to promote reading for teenage students who are high-risk, 

before they drop out. Teachers, especially Literature teachers, recommend to their students 

literary works which belong to the classic/canonic list, but this way teenage students may 

become reluctant as they do not like or understand the texts. A more effective measure 

would be promoting the type of texts they prefer, disregarding the fact that their 

literary/aesthetic value is low or inexistent. Moreover, it is known that formal education 

often uses learning strategies based on reading, writing and listening activities, so the 

students having difficulties related to these abilities could learn better by other methods. 

[ŀǎǘΣ ōǳǘ ƴƻǘ ƭŜŀǎǘΣ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ƭŀŎƪ ƻŦ ŜŘǳŎŀǘƛƻƴ ǊŜǇǊŜǎŜƴǘǎ ŀ ǊŜŀǎƻƴ ŦƻǊ ŘǊƻǇǇƛƴƎ ƻǳǘΣ ǎƻ 

ǎƻƳŜ ƴŀǘƛƻƴŀƭ ƳŜŀǎǳǊŜǎ ǎƘƻǳƭŘ ŀƭǎƻ ƛƴǾƻƭǾŜ ǎǘǳŘŜƴǘǎ ΨŦŀƳƛƭƛŜǎΣ ƛƴ ƻǊŘŜǊ ǘƻ ƎŜǘ ƳƻǊŜ 

significant results. 

How can ICT be utilized to combat low literacy levels? 

Various, interesting and appropriate resources and materials, according to teenage 

ǎǘǳŘŜƴǘǎΩ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎΣ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǘƘŜƛǊ ƳƻǘƛǾŀǘƛƻƴΣ ǘƘŀǘ ƛǎ ǿƘȅ 

materials should be good quality, easy to read and understand. In this context, using ICT 

could be an important factor for raising/increasing their interest in learning, although not all 

the teenage students are interested in ICT and some of them may need an additional 

support for accessing ICT.   

What measures integrating the use of ICT are in place or could be employed? 

In order to integrate the use of ICT in combating low literacy level, it is necessary to help 

both teachers and students to get access to school, especially in those areas where the 

infrastructure is poor, then to support schools to purchase enough PCs. At the local level, 

there are programs, projects, various activities which involve use of ICT in libraries and 

schools, which contribute to improving the literacy with teenage students (PISA, 2012). 

 

Greece 
The first and one of the most important influences on reading habits is the family.  Having 

books at home does not necessarily mean that parents or children read them. When parents 

read, talk about books they liked as children, visit a bookshop or library with their children, 

or read aloud to them on a regular basis, then they are more effective in making their 

children love reading from an early age. The majority of students that took part in our Focus 
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Groups say that their parents encourage them to read. Having the necessary reading skills 

from an early age is also very important and it is suggested that pre-school education is vital 

in that respect. (Fragiadaki, 2012) 

The latest data from the Greek book market show that parents still spend a considerable 

amount of money on books for their children. At a time when book production is half what 

it used to be in 2008, books for children are published at the same rate and account for 1/5 

of the total book sales representing 22.2% of total book sales up from 21.4% in 2008. This, in 

turn, creates a boost for literature directed at young readers. (Baskozos, 2016). 

2015 data from www.greekstatistics.gr/en/greece-in-figures show that 68.1% of Greek 

homes have an Internet connection and 98.5% of those are broadband connections. 65.7% 

of Greek people aged 17-74 use the Internet for social networking, 85.4% for reading 

magazines and newspapers and 47.7% for education and training. Results from the 

ǎǘǳŘŜƴǘǎΩ CƻŎǳǎ DǊƻǳǇǎ ŀƭǎƻ ǎƘƻǿ ǘƘŀǘ ȅƻǳƴƎ ǇŜƻǇƭŜ ƭƛƪŜ ǘƘŜ ŘƛƎƛǘŀƭ ǿƻǊƭŘ ŦƻǊ ƎŀƳŜǎ ŀƴŘ 

social interaction. Some students aged 10-14 have even read a digital book. Teachers who 

participated in our Focus Groups find that their students are more interested in digital 

rather than printed material. Teachers read blogs to get informed but do not use e-Readers 

or e-Books because they prefer traditional books and are not very familiar with e-Readers or 

e-Books. Household spending for education purposes has increased from 2.9% in 2004 to 

3.5% in 2014.  

Another very important influence on reading skills and nurturing a love of reading is school. 

In Greek schools, Literature is taught as a separate subject. There are 757 official school 

libraries and a network for schools with multiple functions. www.sch.gr  connects 16,453 

schools from all over Greece. It is available to a community of 1,300,000 students and 

160,000 educators and administrative staff. It provides e-learning services, communication, 

collaboration, e-government services as well as helpdesk and user-support services. 

Digital material and scenarios for teaching literature, linking it to other subjects and making 

use of technology are available to teachers. ERT, the Greek National Television and Radio 

station, has collaborated with primary and secondary school teachers to match audio-visual 

material from its archives with school books. A set of resources linked to teaching literature 

exists at www.ert-archives-.gr/V3/public/main/ertatschool.aspx. In this resource, teachers 

have designed a set of scenarios on Greek literature that link it to other subjects and use ICT 

technology. The scenarios are available online and were funded by the European Union and 

the Greek Government. (www.proteas.greek-language.gr) Teachers who participated in the 

Focus groups do not use any IT tools to promote reading, though. 

Teachers of literature are encouraged to use forums, blogs, Facebook, Twitter and Wikis to 

share creative work produced by their students. Creativity, collaboration and 

http://www.greekstatistics.gr/
http://www.sch.gr/
http://www.ert-archives-.gr/V3/public/main/ertatschool.aspx
http://www.proteas.greek-language.gr/
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communication are also encouraged as means of understanding, constructing, modifying 

and experimenting with texts. Creative writing and projects using multimedia are mentioned 

as examples of work produced by the students that can lead them to exploring more texts, 

will improve their critical skills and, through sharing their work with others, appreciate 

reading, in general. In reality, fewer than half of the teachers who participated in the Focus 

Groups use blogs or wikis. 

School libraries are staffed by 1-2 teachers that spend one or two working hours each day in 

the library. Each of these libraries has to be open 2-6 hours a week. There are more school 

libraries that have been put together by teachers and parents that do not fall into this 

category. Whereas teachers refer their students to the library to do research and read, they 

also find that many of their students rarely visit the library. Students use the school library 

more when they are 10-14 and less when they are 15-18, but most of them say that they 

would not like to visit the library.  

The Greek curriculum does not allow for enough time for activities that promote reading. 

The time allocated for covering the necessary material is not enough to begin with and any 

changes made so far have only added extra material and hours making it very difficult, if not 

impossible, to include activities to promote reading. Suggested activities from EU projects 

such as Lifelong Reading and Boys Reading are: expressive reading, partner reading, silent 

reading, discussing what you read and working with teachers and schoolmates to create 

something. These activities all require class time that is not available. On top of that, the 

amount of homework also limits the time students have after school to read and engage in 

creative and collaborative tasks. This is supported from data by both the teachers and 

student Focus Groups. As students grow older and their curriculum demands more and 

more, they read fewer books per year. Teachers also say that class time for reading would 

be more available if they could be more flexible with the curriculum. In their opinion one of 

the reasons their students do not read more is that they have a lot of homework. 

Despite these constraints, teachers and parents as well as volunteers have organized events 

and activities that interest and inspire young people. These are available on the school 

network www.sch.gr. School newspapers, available for those who want to share their work, 

are published on www.schoolpress.sch.gr.  

Based on their personal preferences, several professionals are offering ideas, help and 

support on creating cartoons, comics, movies, reviews, radio programs, songs and theatre 

activities. Teachers and schools can make use of the material available in the form of 

tutorials, seminars, lesson plans and examples of previous creations, as well as visits, 

workshops, seminars and talks in the following sites: www.educartoon.gr www.junior-

http://www.sch.gr/
http://www.schoolpress.sch.gr/
http://www.educartoon.gr/
http://www.junior-comicdom.gr/
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comicdom.gr, www.theatroedu.gr, www.karposontheweb.org, www.i-create.gr, 

www.kinoumeno.gr. 

Research suggests that teachers need special training to promote reading, especially when 

dealing with reluctant readers, high-risk students, and dropouts. Training should start with 

university students who will go on to become teachers in primary or secondary education. 

Their support and training should be long-term and updated instead of short-term and 

fragmented, following data collected by reliable procedures that will keep teachers up-to-

date with issues related to causes of low literacy. 

(www.eacea.eacea.europa.eu/education/Eurydice./documents/thematic_reports/130EL.pdf

)    

 

Methods/approaches in combating low literacy levels 

±ƻƭǳƴǘŜŜǊǎ ƛƴ ƎǊƻǳǇǎ ǎǳŎƘ ŀǎ ΨwŜŀŘ ǘƻ aŜΩ ƻǊ ΨL wŜŀŘ ŦƻǊ hǘƘŜǊǎΩ ƘŜƭǇ ǇŜƻǇƭŜ ǿƘƻ ǿƻǳƭŘ ƭƛƪŜ 

ǘƻ ǊŜŀŘ ōǳǘ ƘŀǾŜ ŘƛŦŦƛŎǳƭǘƛŜǎΦ ΨwŜŀŘ ǘƻ aŜΩ ƛǎ ŀ ƎǊƻǳǇ ƻŦ ǾƻƭǳƴǘŜŜǊǎ ǘƘŀǘ ŎƻƳŜǎ ŦǊƻƳ ŀ ōƻƻƪ 

club in Thessaloniki. They read aloud to groups of people in public places such as retirement 

homes, public libraries, psychiatric facilities, schools for the blind and shelters for the 

ƘƻƳŜƭŜǎǎΦ ΨL wŜŀŘ ŦƻǊ hǘƘŜǊǎΩ ƴƻǘ ƻƴƭȅ ǊŜŀŘ ŀƭƻǳŘ ōǳǘ ŀƭǎƻ ǊŜŎƻǊŘ ƳŀǘŜǊƛŀƭ ŦƻǊ ǘƘŜ ōƭƛƴŘΦ 

Around 800 people currently belong to this group. They are active in Athens, Thessaloniki 

and Crete. Both groups are active on social media sites. That is where volunteers keep 

offering their services and organize events. (facebook.com/diavasemou, 

www.giatousallous.gr). 

Social surroundings also influence reading preferences and attitudes. Young people are 

more influenced by their peers than their parents. Sharing their opinions on what they read 

and creating something original will not only engage young people more but will also 

encourage their peers to read more. A local library can be of immense value. In Greece 

there are 46 public libraries, 29 of which are central, equipped with mobile library units. 9 

were founded more than a hundred years ago. Medialab is the newest project of the Future 

Library team funded by the Stavros Niarchos Foundation. Medialab has equipped nine 

municipal libraries in different parts of Greece with the necessary equipment for providing 

teenagers, students, professionals, unemployed people and immigrants with opportunities 

to immerse themselves in ideas and technology through services that focus on the 

development of their creativity. The libraries chosen are in Drama, Livadia, Nafpaktos, 

Kozani, Trikala, Chania, Keratsini-Drapetsona, and Ilioupoli. The 

www.medialab.futurelibrary.gr site is under construction at the moment. Following the very 

successful summer campaigns in 2012-2013 and 2014, Future Library managed to engage 

and motivate children, librarians and local people who volunteered in the campaign, 

http://www.junior-comicdom.gr/
http://www.theatroedu.gr/
http://www.karposontheweb.org/
http://www.i-create.gr/
http://www.kinoumeno.gr/
http://www.eacea.eacea.europa.eu/education/Eurydice./documents/thematic_reports/130EL.pdf
http://www.eacea.eacea.europa.eu/education/Eurydice./documents/thematic_reports/130EL.pdf
http://www.giatousallous.gr/
http://www.medialab.futurelibrary.gr/
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creating a network for the libraries involved, providing a forum for members, training 

librarians and eventually putting local libraries on the map in the community. The National 

Library of Greece has taken over since then in coordinating reading campaigns that are now 

different in each area and take place at different times. New premises are under 

construction for the National Library of Greece. This library is due to open within 2016. 

Local libraries, public libraries and school libraries are not connected the same way that 

academic libraries are (www.seab.gr, www.kallipos.gr). Not only that, but a different 

Ministry is involved in overseeing them. Right now the government is preparing a legal 

framework that will take care of these matters. At the same time, they are applying for 

funding, so that it will be possible to inter-connect all Greek libraries.  

The Ministry of Education approves of several competitions and events that publishing 

houses organize to promote reading. Psichogios hosts a page with tips on how to promote 

reading (it has no reference to ICT or Web 2.0 tools), and, among other activities, shows 

children how an e-Book is made and offers to arrange a visit by a writer to the schools that 

are interested. Events are primarily for younger children. Metaixmio, another publishing 

house, organizes a national reading competition for primary and secondary schools. It is in 

its fifth year and many schools from all over Greece take part. There are prizes for the 

students and books for ten of the participating schools. Again, the publisher can arrange for 

the author whose work is the subject of the competition, to visit interested schools. There is 

a blog available which can host the creative writing part of the competition for teenagers. 

The Greek branch of IBBY (International Board on Books for Young People) also organizes a 

competition each year with awards foǊ ǘƘŜ ōŜǎǘ ŎƘƛƭŘǊŜƴΩǎκȅƻǳƴƎ ŀŘǳƭǘΩǎ ƭƛōǊŀǊȅΣ ǘƘŜ ōŜǎǘ 

program for promoting reading and an award for any school, library or other body that 

promotes reading with the use of ICT, mainly the Internet. 

Bookshops often invite writers to present their books live and read for their audience, 

ŀƴǎǿŜǊ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ŘƛǎŎǳǎǎ ǘƘŜƛǊ ǿƻǊƪΦ hƴŜ ǎǳŎƘ ōƻƻƪǎǘƻǊŜΣ ΨtǳōƭƛŎΩΣ ƻǊƎŀƴƛȊŜǎ ŀƴ ŀǿŀǊŘ 

ŎŜǊŜƳƻƴȅ ƻƴ ǇǊƛȊŜǎ ǾƻǘŜŘ ƻƴ ōȅ ǘƘŜ ǊŜŀŘŜǊǎΦ ¢ƘŜǊŜ ƛǎ ŀƴ ŀǿŀǊŘ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀǘǳǊŜ ŀƴŘ 

another for young adult literature. In 2015, 83,000 readers were involved in this endeavour, 

45% of which were from smaller cities and towns.  

Publishers are facing numerous problems. 47% believe the absence of a national policy is 

one of those problems. They offer solutions such as: supporting programs that promote 

reading on a local and national level, establishing a national authority exclusively 

responsible for books and reading, and supporting and modernizing libraries (Kapos, 2016). 

The Greek National Book Centre, ɳɼɳɰɹ, which used to provide data, coordinate activities 

and events, organize book fairs and conduct surveys, was closed and then reorganized but 

under a different organization, the Hellenic Foundation for Culture, www.hfc-worldwide.gr. 

http://www.seab.gr/
http://www.kallipos.gr/
http://www.hfc-worldwide.gr/
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Lack of coordination by a central authority is also mentioned in academic studies and in 

articles in the press.  

Lack of data is also a problem when it comes to assessing the situation in Greece. 

www.biblionet.gr, a portal that provides information on books, is not deemed reliable as it is 

understaffed and cannot keep up-to-date.  

±ŜǊȅ ǊŜŎŜƴǘƭȅΣ 9ǳǊƻǇŜŀƴŀ {ǇŀŎŜ ŀƴŘ ǘƘŜ hƴŀǎǎƛǎ /ǳƭǘǳǊŀƭ /ŜƴǘǊŜ ƛƴ !ǘƘŜƴǎ ƻǊƎŀƴƛȊŜŘ ŀ ΨIŀŎƪ 

¢ƘŜ .ƻƻƪΩ ŜǾŜƴǘ ƛƴ ǿƘƛŎƘ ǎŜǾŜǊŀƭ ƎǊƻǳǇǎ ǇŀǊǘƛŎƛǇŀǘŜŘ ǿƛǘƘ ǘƘŜ ŀƛƳ ƻŦ wŜƛƳŀƎƛƴƛƴƎ ǘƘŜ .ƻƻƪ 

with the aid of new technology. Out of the three groups selected, one focused on 

redesigning the classics so as to make them more attractive to young readers. Vivl.io draws 

upon literary classics and aspires to enable readers, especially children and pre-adolescents, 

to create their unique book-specific universe, both at home and in the classroom. In an 

interview, Giorgos Papanagiotou describes how they incorporated maps of the locations 

mentioned in the book and how much more could be incorporated such as timelines, 

character maps and interactive games. There are instructions for children, parents and 

educators on how to 3D-ǇǊƛƴǘ ǎƻƳŜ ƛǘŜƳǎΦ ¢ƘŜǊŜ ƛǎ ŀƭǎƻ ŀ ŦǊŜŜ ǾŜǊǎƛƻƴ ƻŦ ǘƘŜ ΨaƛƴŜŎǊŀŦǘΩ 

game available so that readers can create 3D-models based on the plot, eventually creating 

their very own experiences revolving around the plot while playing at the same time 

(www.popaganda.gr 31-01-2016). Interestingly, one of the people involved in the team is 

the webmaster of www.eanagnostis.gr. The site encourages readers to read an e-Book the 

first week of March as part of a campaign to promote e-Books. The site also includes useful 

information and lists on e-Books and e-Readers in the Greek market. 

There are not many e-Books available in Greek. For educational purposes, though, there are 

quite a few classics available for free that could be used effectively in the classroom. There 

are also titles in English and other foreign languages that can be of use in different contexts. 

A good example would be the 9th High School of the Volos Municipality, which has uploaded 

eleven free books on its online library. The list includes two international titles in Greek. The 

material is available to the students through the official school network provided by the 

Ministry of Education. 

 

Italy 
In order to increase Italian literacy levels, all social actors ï readers, educators/teachers and 

families ï must act in a concerted way, while remembering that such levels are deeply 

influenced by readers' socio-economic conditions. Investments must be made in training 

teachers, in new technologies that make reading activities engaging, and in raising 

awareness among families. In order to bridge the socio-economic gap, egalitarian and 

general access to education must be guaranteed from early childhood, and family literacy 

http://www.biblionet.gr/
http://www.popaganda.gr/
http://www.eanagnostis.gr/
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programmes must be promoted. Learning materials and methods must be examined 

regularly, in light of growing digitalisation, in order to motivate the learner, and greater use 

must be made of informal sources of learning. Development of software for schools should 

be promoted, in order to help teachers identify new approaches to improving literacy11. 

In order to address the issue of reluctant readers, we must look at how books are written; 

they should be simpler and more engaging in terms of structure, narrative and language 

used. EBooks represent a current book technology, and can play a determining role, as they 

represents a form of technology that is "adaptable" to the rights of the readers.  

Cavanaugh suggests various "best practices" for addressing reluctant readers, focusing in 

particular on those aimed at active involvement and customisation. Comparing different 

models, he identifies 5 essential techniques that offer an effective strategy for those who 

are demotivated and/or "tired" of reading: 

¶ Facilitating access to a wide range of reading materials. 

¶ Guaranteeing readers the opportunity to read, by varying the type ï and above all 

the number ï of the characters. 

¶ Always providing the option of multiple methods of reading and/or interacting with 

the text. 

¶ Facilitating access to dictionaries and glossaries in order to enrich the reader's 

"vocabulary" as much as possible. 

¶ Systematically using pre-reading techniques or reading guides (for example: 

suggesting questions that the readers can look for answers to in the text, and 

encouraging them to make a note of their expectations).  

These techniques are not only effective for "reluctant readers", but also for so-called 

"remedial readers". 

A close link has been found between eBooks and the set of strategies deemed most 

effective to support reading. Compared with physical books, digital texts can easily be made 

larger and their appearance can be changed. Easy access to a wide range of reading 

materials is another inherent feature of eBooks, and it enables customised libraries to be 

developed for reluctant readers. The multiple methods of interaction between the reader 

and the text is, in turn, a feature of digital texts and of the latest generation devices. Text-

to-speech software can easily be applied to digital texts, transforming electronic books into 

audio books: this possibility opens up the option of systematically exploring integrated 

                                                      
11  See Council of the European Union Report on Literacy, 15 November 2012, 

http://hubmiur.pubblica.istruzione.it/alfresco/d/d/workspace/SpacesStore/7f777c65-4e05-4f8f-8242-

eae856985c69/consiglio_alfabetizzazione_261112.pdf 
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strategies of guided accompaniment, to facilitate rediscovery of the pleasure or significance 

of reading through a combination of text and voice. 

The most important element that encourages young people to read more is the sense of 

having the freedom to choose, and so transitioning from imposed reading to elective 

reading. If we are forced to read as a duty, expecting no delight, we are likely to find it a 

boring business. Great importance is placed on what Aidan Chambers has called "the 

reading environment". Since reading is a life-enhancing occupation, not a pastime, the 

reading setting, both in school classrooms, and at home, not to mention young readers' 

spare time, plays an active role in enhancing reading skills. Reading aloud to young children, 

creating an adult environment which lends itself naturally to reading, creating dialogue-

based reading and opportunities for discussion, response and debate around reading, are 

just some strategies that have been found to be successful, according to the leading 

theories. 

ICTs represent a new opportunity to make reading more engaging and, as Marchetta notes, 

the use of the internet and social networks can be a winning strategy in this regard. 

Indeed, thanks to solutions that offer high levels of technological content, ICTs extend the 

possibilities provided by Assisted Technologies (AT) in terms of developing independence. 

As Pavone observes, the use of disability assistance technologies in educational contexts 

involves both didactic-methodological issues and technical issues regarding the choice of 

ŘŜǾƛŎŜΦ L/¢ǎΣ ŘǳŜ ǘƻ ǘƘŜƛǊ ƛƴƘŜǊŜƴǘ ŦŜŀǘǳǊŜǎΣ ƻŦŦŜǊ ŀǘ ƭŜŀǎǘ ǘƘǊŜŜ ǎǘǊƻƴƎ ǇƻƛƴǘǎΥ ζƳƻǘƛǾŀǘƛƻƴΣ 

ǊƛƎƻǊΣ ŀŘŀǇǘŀōƛƭƛǘȅηΦ 

It is important to make the most of the potential offered by new technologies, by not 

focusing solely on the direct use of digital technology in the classroom, but on the indirect 

benefits that one can achieve through creative use of technology, if it makes sense to use it; 

and if huge gaps can be identified to rethink teaching thanks to new tools that can help 

achieve an old, but ever-current and necessary objective: encouraging non-reader students 

to read, and stimulating those who already read to do so more regularly and with greater 

awareness. The Italian curricula, from pre-primary to secondary school, are based on 

collective projects in terms of reading: students are taught to read using the same texts. This 

is good practice, which could be implemented through targeted use of ICTs. This involves 

two separate levels of learning to use ICTs. On a basic level, conscious use of ICTs should be 

taught, through training in web quest and page rankings, and therefore what Bandini has 

defined as a "philology of the web". In this sense, it is fundamental to work to create 

platforms and digital bookshops that are both easy to find and accessible. 

On a second level, ICTs can be used specifically to promote an approach to reading that is 

more spontaneous and/or wilful, through effective practices such as skimming and 
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scanning. Furthermore, hypermediality and intertextuality of online texts make it possible to 

include links and ad hoc references to other forms of media associated with the text being 

read, thus enhancing the reading experience in a multi-sensory way. Furthermore, a 

growing tendency to create book previews and booktrailers places the book within a viral 

and social realm, putting it on a par with other forms of media (for example films), which 

are perceived as being more appealing. Finally, social media and blogs can serve as precious 

teaching tools to create and fuel a fruitful reading circle before, during and after the 

collective/semi-collective reading of a text. 

To use Prensky's definition, today's students are ñDigital nativesò (they have accepted the 

communicative forms of the media that they use in their day-to-day lives), and so their 

method of learning is in line with extremely rapid exposure to information, processed, in 

turn, at the same time as other inputs, with the same degree of efficiency previously 

reserved for computer CPUs. The term used to refer to this ability is multitasking, making 

the link between digital natives and the pervasive influence of technology on their lives even 

clearer. Added to this is a clear predilection for graphics over text, a preference for hyper-

textual type organisation of knowledge (random access rather than sequential) and greater 

efficiency in terms of working online. These distinctive traits, that represent a different 

"model through which to see and construct the world", typical of those born and brought up 

with technology, are at odds with slow-paced teaching techniques, based on progressive 

steps, which do not take online approaches or gamified forms of learning into account. This 

happens because education is exclusively provided by the so-called "Digital Immigrants", 

adults who have had to adapt to learning the language of technology, less spontaneously, 

and who continue to be inclined toward traditional methods of communication. 

The only way to proceed is to change the formal contexts, through a decisive move towards 

the introduction of gamification and edutainment in teaching. Teaching must become more 

fast-paced, multidimensional and interconnected, while continuing to pursue the objective 

of developing reflectiveness and critical thought, central to the traditional approach.  

The natives' approach to communication and learning is, in fact, game-based, focused on 

customisation and sharing of information with their peer group (peering). The 

characteristics of the technologies acquired by the natives can be used effectively by 

parents and schools to bridge the gap between their language and that of the natives. From 

this perspective, technologies provide a tool to implement constructivist type lessons and 

pedagogical practices. In order to make this possible, ICTs must not simply be adopted as 

work tools, teaching agents or sources of information; ICTs must be transformed into 

genuine learning environments that make the most of the approaches favoured by digital 

natives. As such, ICTs must be regarded as "tools" that enable the students' potential to co-
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construct their learning journey, making it more social and therefore customising it to suit 

their cognitive styles and educational needs. 

Young people are motivated to read when they discover that reading a book can be a way of 

taking care of themselves, a tool which not only promotes knowledge but also acquisition of 

awareness. Young people often perceive books as objects that contain stories about 

characters that they can identify with and reflect upon. Identifying with characters in a book 

helps them to discover hidden sides of their personalities and dispel fears and anxieties. As 

such, the pages of a book can offer them a way to better understand themselves and those 

around them. 

Digital teaching techniques, and the use of ICTs in particular, offer teachers, parents and 

adults an active teaching strategy, capable of bridging the gap between young people and 

learning, and putting them to the test in an environment that is more suited to their way of 

thinking and acting, combining knowledge and know-how, which has not often been done in 

Italian society. 

The use of ICTs offers strategies for work, sharing and cooperation that enables young 

people to approach reading in an integrated way and encourages them to engage in 

independent reading and learning. Young people can engage in reading more easily thanks 

to ICTs, because such approaches enable them to use serious games, digital sharing 

platforms, edutainment platforms that offer tools for an "alternative", but not episodic, 

reading experience. Over time young people become more assiduous readers, perhaps 

without even noticing that they are reading12. 

Methods/approaches in combating low literacy levels 

Literacy is a personal, economic, cultural and social issue. As such, a series of social actors ï 

from businesses to media, NGOs, social parties, those working in the area of informal 

education, cultural institutes, and social services ï must be involved in initiatives aimed at 

improving literacy levels. 

The creation of a cultural context aimed at promoting reading and improving literacy 

requires greater availability of reading materials in schools, libraries, and media libraries, 

but also in unconventional locations, as well as in the home, and greater support for 

families. Parents must be made aware of the crucial role that they can play in improving 

reading and writing skills in young people, and in supporting them to be motivated to make 

an effort with reading, from early childhood and throughout their school years. 

                                                      
12  Observations drawing on http://www.educazionedigitale.it/ 

http://www.educazionedigitale.it/
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These measures are particularly urgent in relation to readers from disadvantaged socio-

economic backgrounds. Certain data indicates that family literacy programmes are cost-

efficient and very effective. To reduce the socio-economic gap and provide young people 

with a solid base for adulthood, it is fundamental that their education system encourages 

the development and stimulation of language, including through games, and that this task is 

entrusted to qualified personnel. Education professionals and teachers must be equipped 

with the necessary skills to identify and treat language and learning difficulties from an early 

stage. This involves improving elementary school teachers' pedagogical skills in terms of 

teaching reading and writing, for example through the pedagogical use of ICTs. 

Furthermore, measures to support teachers in secondary schools to teach reading and 

writing skills across all subjects, and to promote access for all teachers to expert 

consultants, would contribute to strengthening skills and achieving further progress. 

The education systems have not taken full advantage of the impact of new technologies on 

literacy. A review of teaching materials and methods in light of growing digitalisation, and 

support for teachers in using new pedagogical methods, can reinforce learners' motivation.  

Employers could be made more aware of the advantages, in motivation and economic 

terms, associated with improving reading and writing skills among employees, and 

encouraged to take appropriate measures: promoting development and implementation of 

family literacy programmes, particular for families that are disadvantaged in socio-economic 

terms. Learning materials and methods must be examined regularly, in light of growing 

digitalisation, in order to motivate the learner, and greater use must be made of informal 

sources of learning. Development of software for schools should be promoted, in order to 

help teachers identify new approaches to improving literacy. 

The technologies must be incorporated into the day-to-day learning environment, so that 

their presence is accepted and it becomes natural to use them. In Italy, new technologies in 

educational contexts are often still located in dedicated environments ï specifically, 

computer labs ï without any transformation of spaces, schedules or roles.  

It is therefore important that educators (and schools, first and foremost) review their role in 

relation to Media Education, to facilitate the development of "a new media ecology" within 

which young people can create a new form of citizenship, within a public space transformed 

by new media. As such, technologies should be viewed as an "intergenerational bridge", 

rather than as a reason for separation. 

Culture, changed by new media, has become more participative today, and has enabled new 

environments to be built in which young people learn through: 

 - affiliation: participation in different communities; 
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- creative expression: production from the bottom up of content that combines different 

languages; 

- collaborative problem-solving: group cooperation, which is often asynchronous and always 

remote, which makes use of online tools; 

- circulation: management of information according to its methods of dissemination and 

application. 

In order for these transformations to translate into learning opportunities, young people 

must be able to develop the abilities necessary to use ICTs in a conscious and active way, 

through: 

- Games: considered the basis for all learning, particularly in early childhood, games 

represent an opportunity to develop problem-solving skills, in an informal context that limits 

frustrations arising from lack of success and stimulates the desire to put oneself actively to 

the test; 

 - Simulation: the opportunity to see knowledge represented in new and ever-changing 

forms stimulates interpretation and reading of phenomena from various perspectives. As 

with games, of which simulation is a component, progress is made through trial and error, in 

an approach to learning that is very closely linked to the concept of "discovery"; 

- Performance: the ability developed by assuming different identities, by creating an avatar 

or writing alternative biographies. Role play is an example of this: requiring people to take 

on new perspectives becomes an educational tool in and of itself, privileging processes 

more so than results; 

- Appropriation: critical and aware acquisition of material already produced by others, for 

the purposes of a personal and creative reformulation of content (through original 

combinations and genre and language remixing); 

- Multitasking: Pedagogical approaches that facilitate multitasking do not limit potential 

learning styles in favour solely of focused attention but, on the contrary, consider 

alternative learning methods; 

- Distributed knowledge: the ability to use technological and social tools (archives, 

calculation devices, interconnected networks) and entrust part of the workload to them, in 

order to be able to channel attention into other tasks, which are sometimes more complex; 

- Collective intelligence: the ability to expand your knowledge by interacting with the 

knowledge of others. From a pedagogical perspective, this translates into the need to 
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stimulate knowledge-building in a cooperative way, and to encourage the formation of 

learning communities, including remote communities; 

- Transmedia navigation: consisting of being able to use and produce materials expressed in 

different languages and distributed across different media. 

- Negotiation: faced with the availability of information from global sources, this consists of 

the ability to engage with different perspectives, which often contrast with one another. 

ñThe mainstreaming of ICT also depends on teachers' learning and training opportunities as 

well as on the availability of a sufficient number of digital pedagogic resources. [...] 

Otherwise the ICT equipment may not be usedò13. It therefore seems clear that the potential 

offered by ICTs goes beyond simply equipping classrooms with LIMs or other devices. The 

structural renewal plan must instead consider how to make teaching the main objective and 

ICT the tool that enables it. This process began in Italy with the Piano Nazionale Scuola 

Digitale [National Digital School Plan]. 

The priorities are to provide tools to support ICT integration into all curricula and to develop 

assessment systems for teachers in relation to the results achieved in terms of ICT skills. The 

main deficit in Italy consists of the fact that the skills associated with the ICT field are not 

integrated into educational courses in the individual subject areas. The curricula needs to be 

reformed in a way that aims to align the teachers' current teaching practices with ICT-based 

practices; a reform process that would certainly be capable of producing rapid results 

without the need for significant budget expenditure. 

Integrating investments in digital infrastructure in schools, wiring, WiFi in classrooms, 

multimedia and scientific labs, is the main integrative measure for ICT-use, and is in line with 

the priority objectives specified by the OECD. At the same time, more teachers need to be 

able to train at the regional training centres. The Italian digital school scene is varied. There 

is no shortage of interesting projects and good practices, but these phenomena are not 

always coordinated. It is therefore fundamental that the Ministry works to coordinate the 

various networks of schools and teachers. Aligning technological resources with traditional 

teaching methodologies, with the objective of improving the quality of teaching/learning, is 

a measure that can serve to integrate ICT use if teachers succeed in effectively using the 

technology for the purposes of better pursuing the teaching/educational objectives14.  

 

                                                      
13 See Avvisati, F. & Hennessy, S. & Kozma, R.B. & Vincent-Lacrin, S. (2013). Review of the Italian 

Strategy for Digital Schools. 
14 http://www.openeducationeuropa.eu/en/article/E-learning-Nordic-2006---Uncovering-the-Impact-of-ICT-on-
Education-in-the-Nordic-Countries. 
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Best practices to promote reading and writing 
Ireland 
 

Title  Effective Interventions for Struggling Readers 

URL http:// www.education.ie/en/Education-Staff/ Information/NEPS-

Literacy-Resource/neps_literacy_good_practice_guide.pdf 

http:// www.education.ie/en/Education-Staff/ Information/NEPS-

Literacy-Resource/neps_literacy_resource_pack.pdf 

Funding Agency Duration 

National Educational Psychological Service. The synthesis of research findings reported 

are drawn from twelve studies all 

completed within the last 15 years. 

Short Description (max. 200 words) 

Effective Interventions for Struggling Readers (National Educational Psychological Service, 

2012):  

This is a guide for teachers, learning support and resource teachers in special education 

settings. This guide has been developed by psychologists from NEPS and aims to help 

teachers in primary, post-primary and special schools, by sharing information about 

evidence-based approaches to teaching reading for students aged 6-18 years old. It 

encompasses all students with reading difficulties, dyslexia, as well as those who have poor 

progress in reading and may have general learning difficulties. Information can be applied 

to students from disadvantaged backgrounds, minority groups, students with reading 

difficulties and for those whom English is not a first language. The focus of the guide is 

reading skills, the ability to decode and understand text.  

Objectives (General & Specific) 

To assist teachers, learning support teachers, resource teachers and teachers in special 

education settings. 

Give assistance to struggling readers. 

Evidence-based approaches to teaching reading. 
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Focus on reading skills. 

How to help students who struggle with reading. 

Description of Main Activities and Methods  

¶ The Good Practice Guide also comes with an accompanying resource pack. 

Throughout the Good Practice Guide there are links to relevant materials in the 

resource pack, linked to the relevant literature and guidance.  

¶ The guide collates research evidence from a range of sources and suggests how this 

evidence can be applied to teaching practice.  

¶ The guide shows that the following areas should be part of an effective programme 

of effective reading instruction: 

- Phonemic awareness and the teaching of phonics. 

- Decoding and word studies, including the learning of a sight vocabulary. 

- Language development, to include vocabulary development. 

- The explicit teaching of comprehension strategies. 

- Meaningful writing experiences 

- The development of fluent reading by reading and rereading familiar texts. 

- A wide-range of reading materials. 

- Opportunities for both guided and independent reading. 

¶ The research refers to Brooks (2007) and his use of ratio gains as a method of 

measuring progress in reading and sets a standard by which literacy interventions 

for failing readers can be measured.  

- Ratio gain is the amount of progress a student makes in reading age, divided by 

the time spent between pre and post intervention. 

- The calculation of ration gains must be done by using a test that gives age 

equivalent scores.  

- 9ȄŀƳǇƭŜΥ LŦ ŀ ǎǘǳŘŜƴǘ ƳŀƪŜǎ ƻƴŜ ȅŜŀǊΩǎ ǇǊƻƎǊŜǎǎ ƛƴ ǿƻǊŘ ǊŜŀŘƛƴƎ ƻǾŜǊ ǘƘŜ 

course of one year, then the ratio gain is 12 months (progress) divided by 12 

months (time spent) giving a ratio gain of 1. 
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- Brooks (2007) suggests that we should be aiming for students to make ration 

gains of 2 and that we should be aiming for struggling readers to make two 

years progress in one year. 

¶ The guide emphasizes the need for structured, explicit and systematic teaching and 

ǊŜŦŜǊǎ ǘƻ ΨǎǘǊǳŎǘǳǊŜǎ ǎǇŜŎƛŀƭƛȊŜŘ ǘǳƛǘƛƻƴΩ όǇΦ млύΦ tǊƻƎǊŀƳƳŜǎ ǘƘŀǘ ŀǊŜ ŘŜǎŎǊƛōŜŘ ŀǎ 

enhancing progress for struggling readers are the systematic teaching of phonics 

and teaching sight vocabulary. Also included is a specific guide and advice on 

Teaching Sight Vocabulary/ High Frequency Words and other specific websites that 

contain high frequency words and related activities.  

¶ The guide recommends the use of small groups or 1:1 tuition for effective teaching 

of reading and that the teaching of reading in groups of more than 4 or 5, are less 

effective approaches for the teaching of reading.  

¶ The guide also advises on the frequency and duration of intervention and that 

short, intensive interventions, with daily, targeted support are most likely to be 

effective.  

¶ The guide advises on teaching to the point of automaticity as well as teaching 

students to read fluently.  

¶ The guide gives detailed reference to several forms of assessment that can be used 

by teachers in assessing literacy skills. 

Results 

(p. 8 & 9) The guide gives examples of results from interventions that are well targeted and 

well delivered and how these can be effective with students from a range of backgrounds 

and with a range of abilities. 

(p. 8) MacKay (2007) in relation to a ten year project in West Dunbartonshire to eradicate 

ƛƭƭƛǘŜǊŀŎȅ ǿƛǘƘ слΣллл ǎǘǳŘŜƴǘǎ ƛƴ {ŎƻǘƭŀƴŘ ŎƭŀƛƳŜŘ Ψƻƴƭȅ ǘƘǊŜŜ ǇǳǇƛƭǎ ǊŜƳŀƛƴŜŘ ǿƛǘƘ bŜŀƭŜ 

Analysƛǎ ŎƻǊŜǎ ōŜƭƻǿ ǘƘŜ фȅ сƳ ƭŜǾŜƭ ƻŦ ŦǳƴŎǘƛƻƴŀƭ ƭƛǘŜǊŀŎȅΩ ΨόǇΦ омύΦΩ  

It also refers to results from Nugent (2010) who found  that children from the Travelling 

/ƻƳƳǳƴƛǘȅ ƳŀŘŜ ƻǾŜǊ ŀ ȅŜŀǊΩǎ ǇǊƻƎǊŜǎǎ ƛƴ ǊŜŀŘƛƴƎ ǎƪƛƭƭǎ ƻǾŜǊ ŀ ǘƘǊŜŜ ƳƻƴǘƘ ƛƴǘŜǊǾŜƴǘƛƻƴ 

period, while Kennedy (2010) found students in schools with disadvantaged status made 

very significant progress when their teachers engaged in focuses professional 

development.  

The raising of teacher expectation is also cited as being a feature of raising achievement 
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and success. (Eivers et al., 2004) 

The guide refers to the need for small group and 1:1 tuition and refers to results that 

ǎǇŜŎƛŦȅ ǘƘŀǘ ΨǘƘŜ ƭŀǊƎŜǎǘ ǎƛȊŜ ƻŦ ŀƴ ŜŦŦŜŎǘƛǾŜ ǘŜŀŎƘƛƴƎ ƎǊƻǳǇΣ Ƙŀǎ ōŜŜƴ ŦƻǳƴŘ ǘƻ ōŜ ǘƘǊŜŜ 

ǎǘǳŘŜƴǘǎΩ ό±ŀǳƎƘ Ŝǘ ŀƭΦΣ нлллύΦ !ƭǎƻ ǊŜŦŜrred to in the guide is that Shinn et al. (1997) found 

that an in-class model of support, was not effective in raising the achievement of failing 

readers.  

The guide refers to the fact that regular assessment and on-going monitoring of student 

literacy achievement is associated with positive outcomes.  

Co-operative Learning and Peer Support are referred to in the guide. There is also a specific 

guide to using Paired Reading and that is a highly effective intervention.  

The guide gives five evidence-based interventions that has been collected in Ireland over 

four years of research by NEPS. These are interventions that have been proven to be 

effective in Irish schools.  

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

(p. 17) 

The guide refers to computer assisted learning. The NRP (2000) noted that computer 

assisted learning has a lot of potential particularly in relation to word processing 

approached, as reading and writing activities can be integrated. It is mentioned that 

specifically targeted programmes especially those with speech-feedback can have a 

significant impact.  

The guide gives specific advice and tips regarding motivating and engaging students which 

are relevant to the LiRe2.0 project of creating lifelong readers.  

(p. 17) The following approaches are recommended: 

- aŀƪŜ ƭƛǘŜǊŀŎȅ ŜȄǇŜǊƛŜƴŎŜ ǊŜƭŜǾŀƴǘ ǘƻ ǎǘǳŘŜƴǘΩ ƛnterest, everyday life and to current 

environmental events. 

- Provide a positive learning environment that promotes student autonomy in learning. 

- Allow choice. Empower students to make decisions. 

- Build strategies such as goal setting, self-directed learning and collaborative learning. 

- Give feedback that is motivational but not controlling. The best type of feedback is 
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informational feedback that conveys realistic expectations and links performance to effort. 

It is better to praise students for effort rather than to praise for ability. 

- Give the students opportunities to engage in meaningful reading and writing activities, 

ƛƴŎƭǳŘƛƴƎ ǊŜŀŘƛƴƎ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ǇŜŜǊǎΩ ǿƻǊƪΦ 

- Offer students access to a wide range of high quality reading material.  

 

The guide includes a guidance document on the use of positive declarations in the 

classroom. This could be used in the LiRe2.0 project as a tool for teachers to promote 

reading. Psychological research has shown that making bold positive declarations about 

future reading achievement can have a significant impact on both reading ability and 

attitude to reading (see McKay 2006).   The expectation is that each child will make a 

minimum of 3 positive declarations per day about future reading achievement and the 

enjoyment of books/ reading. Declarations can be general or specific and can be done 

individually, in groups or as a whole class group.   

 

The guide emphasizes the need for effective reading instructors, teacher education and 

continuing professional development and how this is linked with attaining significantly 

higher student achievement. This correlates with the teacher training workshop output 

within the LiRe2.0. Reference is also made to non-teachers delivering programmes and 

tapping into the power of parents. This is also relevant to LiRe2.0 in creating lifelong 

readers and that many people play a role in supporting the development of literacy and 

reading skills of children. An awareness of supporting parents and non-teachers could also 

be acknowledged in the resource section and toolkit as part of the LiRe2.0 project.  

Everything that is included in the guide can be included as recommendations to teachers to 

promote reading and create lifelong readers and be adapted to include the promotion of 

the use of ICT and web 2.0 technologies in reading promotion.   

The inclusion of the effective usage of paired reading in the guide ties in with the use of 

Web 2.0 technologies in reading promotion and the ability of young people to engage, 

collaborate and react to what they read. All reference to pair reading in the guide can be 

adapted to be relevant to promoting reading through the use of ICT.  
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Title  Effective literacy and numeracy practices in DEIS schools 

URL https://www.education.ie/en/Publications/Inspection-Reports-

Publications/Evaluation-Reports-

Guidelines/insp_deis_effective_literacy_and_numeracy_09_pdf.pdf 

Funding Agency Duration 

Department of Education and Science  

Short Description (max. 200 words) 

In this publication (Department of Education and Science, 2009), inspectors from the 

department of education and science describe ways in which schools can help children to 

learn better in the areas of literacy and numeracy. The publication is intended to support 

the sharing of good practice among schools and teachers. It describes a range of 

approaches that schools and teachers have taken in the teaching of literacy and numeracy 

in eight schools designated as serving areas of considerable socio-economic disadvantage. 

The work of each of the eight schools is described in individual chapters. Chapters 2, 4, 6, 8 

and 9 describe effective best practices in relation to literacy and reading promotion. 

Chapters 3, 5 and 7 focus on mathematics and numeracy.  

Objectives (General & Specific) 

It is hoped that other teachers and schools will be inspired by the success and progress of 

the eight schools mentioned and will use the best practices given to promote and literacy 

and numeracy within their own schools. Over several days with each of the schools the 

inspector reviewed relevant school documents and assessment data, observed teaching 

and learning in various settings, interacted with pupils, staff, management and parents. 

The report uses the findings of each school in order to offer best practice for other schools, 

teachers and parents. It is recommended that schools and teachers use the good practice 

of each school and adapt the recommendations to their own school.  

Description of Main Activities and Methods  

One particular school is discussed as showing best practice in maximising literacy 

achievement. Observations and recommendations that were made were:  

- A systematic, whole-school approach to raising literacy standards. 

- In school literacy team 

- Targeting specific language needs 
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- Significant number of teachers have completed, or are currently pursuing, post-

graduate studies. 

- The school has prioritised the development of early-literacy skills. 

- Carried out a whole-school literacy review. 

- Willingness of staff to update their teaching skills 

- Devised a co-ǘŜŀŎƘƛƴƎ ŀǇǇǊƻŀŎƘ ǘƻ ƭƛǘŜǊŀŎȅ ŎŀƭƭŜŘ ΨƭƛǘŜǊŀŎȅ ǿƻǊƪ ǎǘŀǘƛƻƴ ƳƻŘŜƭΦΩ 

- Completed a pilot of the model. 

- Production by the school of a training DVD for the literacy work station model 

for the staff.  

Literacy Work Station Model: (p. 13-16). 

- Participation is timetables for an hour each day. 

- 9ŀŎƘ Ŏƭŀǎǎ ŘƛǎǇƭŀȅǎ ǘƘŜ ǎŜǎǎƛƻƴΩǎ ǘƛƳŜǘŀōƭŜΦ 

- Throughout the hour, students must spend time at four out of the five different 

work stations. 

- The stations are listening, guided reading, independent reading, writing, word- 

detective work. 

- Each students spends twelve minutes at each station. 

- The stations are then followed by a whole-class plenary session.  

- The mainstream class teacher directs the guided reading station. 

- The learning support teacher manages the word-detective station.  

- All activities have clear learning objectives. 

The Listening Station: 

- The listening station is managed by the pupils themselves. 

- A group led by a captain, listens to the recording of a story or a shared-reading 

session. 

- The station is set up with headphones and a listening device. 
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The Guided Reading Station: 

- This is compulsory in every literacy session. 

- The teacher teaches reading skills and strategies using texts that provide an 

appropriate level of challenge. 

- The choice of texts is monitored closely. 

- This session includes re-reading of texts, reviewing difficult words, new words 

and new books. 

- The teacher uses encouraging prompts and questioning techniques to 

encourage new words. 

- The teacher records students reading in a reading log. 

Library Station: 

- The aim of the library station is to enable students to read independently.  

- This station has cushions, rugs, posters, large-format books and displays of 

students work. 

- Reading material is presented in four browsing baskets. 

- There is a reference book basket, a comic/newspaper/ periodicals basket, a 

ǇƻŜǘǊȅ ōŀǎƪŜǘΣ ŀƴŘ ŀ ōŀǎƪŜǘ ŦƻǊ ǘƘŜ ǇǳǇƛƭǎΩ ƻǿƴ ŀƴǘƘƻƭƻƎƛŜǎ ŀƴŘ ǿƻǊŘ-detective 

books. 

- The reading material varies depending on reading abilities. 

- The group captain logs the reading texts. 

- Students select and read themselves. 

The Writing Station: 

- Students are offered a variety of writing tools such as coloured pencils, pens, 

and crayons as well as various types of paper. 

- The teacher provides a number of writing activities.  

- These can include: fact files, menus, letters and reports. 

- Students are encouraged to brainstorm and plan what they will write. 
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- Also included are interactive word walls, word families, posters with grammar 

and punctuation conventions.  

- The students select their best effort to be placed on display in the writing 

corner.  

The Word Detective Station: 

- This is the most highly structured session. 

- Involves direct, systematic teaching of phonics, new vocabulary and sentence 

construction. 

- Teachers use flashcards, charts, posters and word walls as part of this station. 

- This session also includes a kinaesthetic approach to learning punctuation.  

Plenary Session: 

- Each literacy lesson concludes with an eight minute plenary session called 

ΨbŜǿǎǘŀƭƪΩΦ 

- This is when students give feedback about the last activity that they completed 

and what they found helpful in completing the task. 

The findings also include collaborative planning and co-teaching of phonological awareness 

are pivotal in raising literacy standards. In relation to leading success in reading, a whole-

school phonic programme is included as being a best practice programme within one 

particular school. Included in this programme is teaching manuals, teaching materials, 

charts, photo-copiable books, flashcards and a tutorial video.  

Whole-school approach to the teaching of reading is also mentioned in the report as being 

a key feature of best practice within one particular school. This includes a policy on 

integrating reading, targets that students must meet and are expected to achieve as well as 

resources, materials and methodologies. Activities such as DEAR- Drop Everything And 

Read are also considered to be best practice in reading and literacy promotion.  

Results 

The Literacy Work Station Model is described has having many beneficial results. Evidence 

is reported as being seen in how adept the students are at describing what they are 

learning and how they are learning. Teachers report students being able to read with much 

greater fluency and expression. The results of standardized assessment have also increased 

with students becoming more independent as learners and move confidently through the 
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stations choosing books to read and selecting topics for writing. Teachers also spoke about 

the confidence that they have gained from the literacy work station model.  

Teachers are referred to having great success in standardized tests due to the 

implementation of the phonics programme in every classroom.  

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

Each area identified in each of the schools as being beneficial in reading and literacy 

promotion and can be recommended to other schools and teachers as a guide of what 

programmes or activities can be included.  These recommendations can be included as part 

of the LiRe2.0 resource collection on the website or as part of the toolkit.   

 

 

Title  The Reading Process- A Guide to the Teaching and Learning of Reading. 

Dublin, 2014.  

URL http://www.pdst.ie/sites/default/files/Reading%20Booklet%20-

%20to%20circulate.pdf 

Funding Agency Duration 

PDST- Professional Development Service for 

Teachers 

Department of Education and Skills. 

 

Short Description (max. 200 words) 

This manual has been compiled by members of the Professional Development Service for 

Teachers (Professional Development Service for Teachers Department of Education and 

Skills, 2014). Its sole purpose is to enhance teaching and learning in Irish primary schools 

and will be mediated to practising teachers in the professional development setting. 

Objectives (General & Specific) 

The booklet attempts to highlight the main components that should be considered in when 

teaching reading. Such as, varied and rich vocabulary, development of phonological 

processes, the need for relevant comprehension strategies, focus on reading fluency, and 

attitude and motivation. The booklet seeks to provide background knowledge on each of 
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these areas by outlining practical suggestions that can be applicable in the classroom. 

Recommendations are given for the planning and teaching of reading as well as a suggested 

6 Step Approach to a Reading Lesson. 

Description of Main Activities and Methods  

Attitude and Motivation (p. 7-8): The booklet advises that teachers can promote excitement 

and motivation to read by providing students with: 

- Interesting and rich texts 

- Choice of text 

- Authentic purposes for reading 

- Opportunities to explore, interact and experiment with text.  

Best Practice tips are also given as way of fostering enjoyment of reading and is 

recommended as being achieved in several ways such as: 

- A print rich environment 

- Choice and control 

- Reading to students 

- Optimal challenge 

- Opportunities for collaboration and social interaction 

Also included is a detailed explanation of ways of motivating students such as reading time, 

sharing, reading to students, using fads, films and TV, poetry, inventories and surveys, book 

discussion groups, class-created books, publicity campaigns, different audiences, reading 

timeline, read with a friend, this is your life, lonely texts, TV vs. Reading and Where in the 

World. There is also an inclusion of tips to work effectively with unmotivated students.  

Reading Fluency:  

The booklet describes a range of activities that can be used at home and at school to 

support the development of fluent reading such as guided reading, reading partners, peer 

tutoring, C.A.P.E.R, Readers Theatre and Shared Reading. Recommended websites are also 

given that would be useful for teachers looking for resources on reading fluency such as 

http://www.p dst.ie/node/294 http://www.aaronshep.com/rt/RTE.html 

http://www.thebestclass.org.rtscripts.html 

http://www.pdst.ie/node/294
http://www.aaronshep.com/rt/RTE.html
http://www.thebestclass.org.rtscripts.html/
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http://www.teachingheart.net/readerstheater.htm  

Comprehension Strategies: (p. 12-14) 

The booklet suggests the importance of comprehension strategies that need to be taught in 

order to develop independent readers. It is mentioned that dividing instruction time into 

pre-reading, during reading and post-reading. This allows teachers to design activities 

around each area and provides an opportunity for teachers to demonstrate strategies that 

readers can use at each stage of the reading process. Examples of reading strategies given 

are predicting, connecting, comparing, inferring, synthesizing, creating images, self-

questioning, skimming, scanning, determining importance, summarizing and paraphrasing.  

Word Identification Strategies: (p. 15) 

The concept of word attack is described as a way of tackling unfamiliar words. Word 

ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ǎǘǊŀǘŜƎƛŜǎ ƴŜŜŘ ǘƻ ōŜ ǘŀǳƎƘǘ ǎǳŎƘ ŀǎ ΨǎƻǳƴŘƛƴƎ ƻǳǘΩ ΨŎƘǳƴƪƛƴƎΩ ΨǊŜ-ǊŜŀŘƛƴƎΩ 

ΨǊŜŀŘƛƴƎ ƻƴΩ ΨǳǎƛƴƎ ŀƴŀƭƻƎȅΩ ΨŎƻƴǎǳƭǘƛƴƎ ŀ ǊŜŦŜǊŜƴŎŜΩ ŀƴŘ ΨŀŘƧǳǎǘƛƴƎ ȅƻǳǊ ǊŜŀŘƛƴƎ ǊŀǘŜΦΩ 

Vocabulary: (p. 16) 

Activities to support vocabulary development are included in the booklet such as small 

words in big words, semantic gradient, compound words, multiple meanings, vocabulary 

deep processing activity, word wall, word taxonomy, valuing vocabulary, vetting vocabulary 

and word of the week. 

Phonological Awareness and Phonics: (p. 22) 

The booklet emphasizes the importance of phonics and how they are key to the reading 

process. Methodologies such as syllabic awareness, onset-rime awareness, rhyming games 

and phonic awareness. Other strategies for phonics that are included as best practice are 

making and breaking words and chunking.  

The booklet gives evidence of assessment in reading that can be used to monitor a students 

reading development and the impact of reading initiatives. 

Reading Assessment Continuum is included in the booklet with best practice assessment 

initiatives such as self-assessment, conferencing, portfolio assessment, concept mapping, 

questioning, teacher observation, teacher-designed tasks and tests, standardized testing 

and diagnostic tests. 

Top Tips for Parents/ Guardians are also given for students in 5th and 6th class. (p. 41) 

1. Encourage your child to visit the local library as often as possible. 

http://www.teachingheart.net/readerstheater.htm
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2. Recognise and ǇǊŀƛǎŜ ȅƻǳǊ ŎƘƛƭŘΩǎ ŜŦŦƻǊǘ ƛƴ ǊŜŀŘƛƴƎΦ 

3. Ensure your child has access to a wide range of reading material- newspapers, 

magazines, guides etc. 

4. ¢ŀƪŜ ŀƴ ƛƴǘŜǊƴŜǘ ƛƴ ŘƛŦŦŜǊŜƴǘ ŎƘƛƭŘǊŜƴΩǎ ŀǳǘƘƻǊǎΦ 

5. Discuss ideas and points of view proposed by newspaper articles etc. 

6. Provide a well-lit study/reading area. 

7. Ensure that you value and enjoy reading yourself. 

8. Allow your child to choose his/her own reading material. 

9. Encourage your child to read for information- timetables/ weather/ forecasts/ 

menus. 

10. Encourage your child to try and guess unknown words.  

Results 

There are no specified results mentioned in the guide. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

All strategies, activities and methodologies in the manual can be used and adapted for the 

LiRe2.0 project. They can be used as part of the teaching training tutorials, as part of the 

Toolkit and online in the resource section. These areas are all relevant for teachers in their 

teaching of reading.   

 

Cyprus 
The following tables provide an overview of national best practices that aim at promoting 

reading and writing though the use of ICT. Therefore, we provide a description of the 

national programs that have been completed or are currently being implemented with the 

objective of promoting reading and writing through the use of ICT, or Web 2.0 tools, or 

some form of technology/digital material in general.  

Title  Life Long Readers 
 

URL http://www.lifelongreaders.org/ 
 

http://www.lifelongreaders.org/
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Funding Agency Duration 

Lifelong Learning Programme  
 

24 months  

Short Description (max. 200 words) 

Lifelong Readers (LiRe) Project aimed to provide school librarians, teachers, and 
administrators with guidance and tools for encouraging children of ages 6-12 to develop 
lifelong reading habits. 
 

Objectives (General & Specific) 

The Lifelong Readers (LiRe) project aimed: 

¶ To convince stakeholders about the need to devote more time and effort to 
reading promotion and to place reading for pleasure at the centre of their 
policies, approaches and practices. 

¶ To provide stakeholders with guidance, training, and an array of tools for reading 
promotion in the primary school. 

¶ To initiate change by implementing reading promotion programmes in all 
participating countries. 

 

Description of Main Activities and Methods  

The LiRe project built a reading promotion framework which features: (i) Summary 
descriptions of successful reading promotion programs; (ii) Principles, strategies and 
approaches for promoting the joy of reading, building reading communities, and 
sustaining reading cultures; (iii) An extensive collection of reading promotion actions, 
grouped under such categories such as Reading Promotion through Play/ ICT/ 
Volunteerism/ Awards/ the Arts; (iv) An annotated catalogue of relevant sources and 
resources; (v) Reading promotion evaluation tools.  
In accordance to the above-stated aim, the general objective of the LiRe project was to 
create and disseminate a Lifelong Readers Framework, which strived to convince, guide 
and support reading promotion in European primary schools. The LiRe Framework 
gathered reading promotion experience and knowhow from across the EU and the globe, 
organised it into solid and accessible bits of information, and made it available to 
stakeholders. It provided both actual examples of successful reading promotion and 
general guidance regarding successful designing and implementation of such 
programmes.  
More analytically, the completed LiRe framework features: (i) Summary descriptions of 
successful reading promotion programs; (ii) Principles, strategies and approaches for 
promoting the joy of reading, building reading communities, and sustaining reading 
cultures; (iii) An extensive collection of reading promotion actions, grouped under 
categories; (iv) An annotated catalogue of relevant sources and resources; (v) Reading 
promotion evaluation tools. LiRe Training Modules have also been developed and 
implemented, which address the reading promotion training of teachers, school 
librarians, and administrators.  
After developing the framework, the LiRe consortium proceeded to implement reading 
promotion action plans in several EU primary schools and published Implementation 
Reports (Case Studies); these case studies were presented to all stakeholders as 
examples of applied, whole-school, LiRe reading promotion programmes. Translated, 
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localized and condensed versions of the LiRe Framework have been published and 
disseminated. Partners presented and published about the Lifelong Readers project, in 
order to maximize its impact on European reading promotion.  
 

Results/ What we learned 

Reading promotion is rarely organised as a whole-school educational programme, or 
planned and encouraged on a nation-wide basis, let alone on a European basis. Through 
its Reading Promotion Framework and Training Modules, the Lifelong Readers project 
provides the first of its kind programme at a European level, encouraging educational 
authorities and schools to view reading promotion as something that has to be pursued 
in an organised, systematic and systemic manner.  
LiRe engages and addresses the needs of all school staff members; it covers all facets of 
reading promotion, such as reaching disadvantaged pupils and families, involving parents, 
promoting reading to children, promoting reading through ICT; it also amasses a large 
body of successful reading promotion actions, providing schools with an assortment of 
choices. 
 
Descriptions of successful reading promotion programmes (Framework  Part A); this is a 
set of twenty four documents which summarize real cases of successful reading 
promotion programmes. In this manner, the framework provides stakeholders with solid 
information about how a successful reading promotion programme looks like.  
Research report & Guiding Principles, Strategies and Approaches (Framework Part B), 
which communicates to stakeholders research results regarding reading promotion, as 
well as guidance through a series of Guiding Principles, Strategies and Approaches, to be 
used when designing and implementing a reading promotion programme. 
The Assortment of Reading Promotion Actions (Framework Part C), which aims to 
compiles and assorts one hundred and two proposed reading promotion actions, from 
which a school may select and adjust the ones it finds most appropriate for its context 
and its own reading promotion programme.  
Reading Promotion Sources & Resources (Framework Part D); an annotated catalogue of 
theoretical sources and educational resources which pertain to reading promotion. 
Through this product, primary school administrators, librarians and teachers have access 
to a large and multifaceted body of sources and resources that will help them in their 
efforts to build quality reading promotion programmes. 
 
 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
project?   

The whole approach of LiRE can be adjusted to match the needs of the current project. 
The LiRE framework that is based on a whole school program is very appropriate, along 
with the reading promotion actions and activities as they were designed and 
implemented for this project.  
The adjustments we need to make in several of these activities are related to the target 
group. In this regard, we will use texts more relevant to children and engage tools such as 
comics, tablets, games that are connected to their experiences as well as Web 2.0 tools.  
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Title  Are you reading? 

URL http:// www.cardet.org/diavazoume/  
 

Funding Agency Duration 

Lifelong Learning Programme  
 

24 months  

Short Description (max. 200 words) 

The project explored the reading motivation, attitudes, habits and behaviors of primary 
school students. At the same time, it aimed to develop and implement a pilot project to 
promote a love of reading. Specifically, the project explored why, how, when, and how 
children read in Cyprus and developed strategies and approaches that encouraged them to 
read. 
 

Objectives (General & Specific) 

In-depth scientific research into the causes behind the poor literacy levels in Cyprus, in 
order to detect one of the obstacles to be removed and the other incentives and additional 
positive factors that should be strengthened.  
Proposal for a specific, comprehensive strategy and approach, which can be used directly as 
part of the Education Reform and the new Curriculum.  
Support of schools, directors and teachers in implementing the new Curriculum for 
Literature and the pursuit of the central objective to foster a love of reading.  
 

Description of Main Activities and Methods  

The results are derived based on data collected from large-scale mixed research 
methodology (mixed methods), with the participation of students, parents and teachers in 
all grades of the elementary schools in all districts of Cyprus. Collected quantitative and 
qualitative data both through questionnaires and through interviews and investigative 
laboratories. Followed by processing and analyzing data. 
Tools were designed based on the findings of the literature review and considering the 
Cyprus composed as to dimensions of reading attitudes of students 1st ς 6th grades. After 
designing the six research tools, a pilot implementation was conducted. 
Data collection included: 
Focus groups for students 1st ς 3rd grade at Primary school 
Interviews with parents of students 1st ς 3rd grade at Primary school 
Focus groups with teachers who teach in 1st ς 3rd grade at Primary school 
Students Questionnaire 4th ς 6th grade Primary School  
Parents Questionnaire for students 4th ς 6th grade Primary School 
Interviews with teachers who teach in 4th ς 6th  grade at Primary school 
 
Main deliverable for the project was Guide to Promote a love of reading and the sampling 
Reading program, which consists of the following parts:  

http://www.cardet.org/diavazoume/
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wŜŀŘƛƴƎ .ƻƻƪ ŀƴŘ ƳƻǘƛǾŀǘƛƻƴ ζǊŜŀŘƛƴƎ ŜƴƎŀƎŜƳŜƴǘη  
General Strategy: Parallel development of reading skills and reading motivation  
Approach and techniques to promote a love of reading  
Guiding principles for effectively promoting a love of reading  
Libraries, schools and communities that support a love of reading successfully 
 

Results/ What we learned 

The project at the beginning, formed a complete and factual picture of the reading 
attitudes, habits and behaviors of students of Cypriot primary school, motivation and 
positive factors that can enhance or strengthen the engagement of children in the book, 
and barriers that restrict love reading in Cyprus. This was achieved through a large-scale 
study, the findings and recommendations of which were utilized to develop appropriate 
strategies and approaches to removing barriers and increasing incentives for reading books 
from primary school pupils.  
 
The results of the project respond to the following questions:  
What are the reading attitudes, habits and behaviors of primary school pupils?  
 What barriers and other factors operate negatives for reading books from primary school 
pupils in their spare time?  
What incentives and other positive factors may enhance or strengthen the involvement of 
primary school pupils with the book?  
What strategies and approaches could remove barriers and enhance incentives for reading 
books from primary school pupils? 
 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
project?   

The cultivation of love for reading offers advantages that last for the entire life of children. 
The main ideas of this project can be adjusted to match the needs of the current project.  
Cultivation of positive attitudes and perceptions towards reading books in his spare time  
Incentives for students  
Involvement of teachers and parents / guardians  
Collaboration between school and parents / guardians  
Support training of reading experts 
 

 

 

Title  Science Fiction in Education (SciFiEd) 
 

URL http://www.scifieducation.org/  
 

Funding Agency Duration 

Comenius LLP project   
 

24 months  

http://www.scifieducation.org/
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Short Description (max. 200 words) 

The SciFiEd project, focuses on providing teachers with tools, training, and guidance that 
will assist them in enhancing their teaching, making science more attractive to students, 
connecting it with real-life issues such as the environment, and providing girls and other 
marginalised groups with access to science. 
 

Objectives (General & Specific) 

The general objective of the SciFiEd project is to create and disseminate a SciFi in Education 
Toolkit, which will strive to convince, guide, and support educators in introducing Science 
Fiction in education, gather and develop experience and knowhow in this field, organise it 
into solid and accessible bits of information, and make it available to stakeholders. 
More specific the SciFiEd project aims to: 

¶ LƴŎǊŜŀǎŜ ǇǳǇƛƭǎΩ ƳƻǘƛǾŀǘƛƻƴ ŀƴŘ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ǎŎƛŜƴŎŜ ŀƴŘ ƻǘƘŜǊ ǎǳōƧŜŎǘǎΣ ǘƘǊƻǳƎƘ 
the introduction of Science Fiction in education. 

¶ Enhance the quality of teaching Science and Technology, as well as an array of other 
subjects to children aged 9-15 and higher. 

¶ Connect science education with real-life issues such as the environment. 

¶ Provide girls and other marginalised groups with better access to science education. 

¶ Contribute to the improvement of initial teacher education and in-service 
professional development of science teachers and to the exchange of innovative 
teaching practices. 

 

Description of Main Activities and Methods  

Research Report and Summary of Suggested Approaches and Methods (Part I of "SciFiEd 
Toolkit").  
LƴǘǊƻŘǳŎǘƛƻƴ ǘƻ {ŎƛŜƴŎŜ CƛŎǘƛƻƴ ŀƴŘ ƛǘǎ {ǳōƎŜƴǊŜǎ όtŀǊǘ LL ƻŦ ά{ŎƛCƛ9Ř ¢ƻƻƭƪƛǘέύ  
Review of Significant SciFi Texts for Children and Young Adults  
Guidelines and Ideas for Incorporating SciFi in Various Educational Areas (Part IV of "SciFi-
Ed Toolkit")  
Guide for Educators: How to Use Multimedia Technologies to Effectively Introduce Science 
Fiction in Education.  
Sample Cross-Curricular SciFi Units  
 

Results/ What we learned 

Based on results of field research performed in partner countries, we may draw the 
following conclusions: 
In some participating countries, like Poland and Romania, SF literature is well developed 
and popular among children and young people. In the rest of the participating countries 
science fiction for children and young adults is at a developing stage. In some countries, 
such as Cyprus, recent developments in the field show an emerging appreciation for and 
development of the SF genre. As far as translated SF is concerned, American science fiction 
seems to be popular in most participating countries. 
In all countries, while there is not much reference to teaching scientific facts, concepts or 
processes through SF. This is not found in teacher-training either and a vast number of 
educators are not familiar with SF and its pedagogical potential. Nevertheless, a limited 
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number of practitioners do propose and employ interesting educational activities that 
utilize SF.  
In all participating countries, the inclusion of SF in curricula is marginal and limited, if it 
exists at all. Additionally, when referred to, it is only included under Literature and never in 
relation to Science.  Interdisciplinary approaches to SF are rare and only generally 
described. The pedagogical and educational valences of SF literature are not fully exploited 
ƛƴ ŜŘǳŎŀǘƛƻƴΣ Ƴƻǎǘ ƻŦ ǘƘƛǎ ƛǎǎǳŜ ōŜƛƴƎ ƭŜŦǘ ǘƻ ǘŜŀŎƘŜǊǎΩ ŎƘƻƛŎŜΦ  
In all countries, there is the potential for SF to be introduced by teachers should they 
choose, and the majority of educators believe that SF could be of use in many areas such as 
Science, English & Communications, Maths, Social Studies, Environmental Education and 
History. 
Teachers and experts recognize multiple educational benefits stemming from SF in 
education: increased student motivation; vocabulary and language skills; critical thinking; 
environmental and civic sensitivity; imagination and self-esteem; opportunities to explore 
Ǿƛǎƛƻƴǎ ƻŦ ǘƘŜ ŦǳǘǳǊŜ ŀƴŘ ŎǊƛǘƛǉǳŜ ƻŦ ǘƘŜ ǇǊŜǎŜƴǘΤ ǎǘǳŘŜƴǘǎΩ ŎƻƎƴƛǘƛǾŜ ŀǿŀǊŜness and critical 
ŀǿŀǊŜƴŜǎǎ ŀōƻǳǘ ǎŎƛŜƴŎŜΤ ǎǘǳŘŜƴǘǎΩ ǊŜŀƭƛȊŀǘƛƻƴ ƻŦ ǘƘŜ ƛƴǘŜǊŎƻƴƴŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ǎŎƛŜƴŎŜΣ 
technology, culture, society, and the environment. 
There are at least four types of activities for utilizing SF film and other media:  
Use of comics or film as a stimulating introduction to a new subject/theme;  
Interrogations of the scientific bearings of sci-fi scenes; 
Peruse of sci-fi film and cartoons to study phenomena and even perform measurements 
(using technology); 
Analysis of how science, technology and scientists are depicted in these media. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
project?   

The use of the science fiction as a book genre can be a useful tool in order to engage 
children in reading as it is appealing to children and it fits to their interests.  
 

 

 

Title  European Pictures Book Collection II (EPBC II) 
 

URL http://epbcii.eu/ 
 

Funding Agency Duration 

Comenius Multilateral LLP project   
 

24 months  

Short Description (max. 200 words) 

EPBC II aimed to create a collection of picture books from all 27 member states with 
accompanying educational material using cutting edge ICT. It will benefit from the 
advancement of educational technology to build a comprehensive, interactive and user-
friendly database which will make all of the project outputs available on-line. 
This project is a continuation of the original European Picture Book Collection (EPBC) which 

http://epbcii.eu/
http://www.ncrcl.ac.uk/epbc/EN/index.asp
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was created by European scholars and educators working in the field of children's literature 
and teacher education. Through reading the visual narratives of at least one picture book 
from each member state, the first EPBC was devised to help both teachers and children to 
learn more about their European neighbours' languages, literatures and cultures. 
EPBC II project promoted a structured pedagogical use of picture books focusing on second 
language teaching and learning.  The picture books appeared as flipping books (either the 
whole book or parts of it depending on copyright permissions) and will be accompanied by 
on-line interactive activities that will bring the e-books in dialogue with each other and 
engage students in creative literary, linguistic and cultural comparative processes.  
 

Objectives (General & Specific) 

The project aimed to build a European Picture Book Collection (EPBC) by European scholars 
and educators working in the field of children's literature and teacher education and 
purported to bring to children across Europe at least one picture book per country. 
 
More specific, the project goals are the following: 
Collect picture books from 27 EU states and ethnic, linguistic or religious groups within 
them 
Make them available to children, educators, librarians, and scholars 
Provide the means and support to educators in order to incorporate EPBC II in their 
teaching 
 

Description of Main Activities and Methods  

The main activities of this project are:  
Bibliographic Catalogue: useful information regarding all 65 picture books of the EPBC II 
collection 
Group of suggested activities that can be used in the classroom (Culture, Language, 
Literature translated in English, Estonian, German, Greek, Polish, Romanian) 
Guide for Teachers: guidelines and suggestions on how to get started with the EPBC II, 
translated in English, Estonian, German, Greek, Polish, Romanian.  
Training Modules for Teachers: these modules are a useful tool for teacher-trainers who 
wish to train teachers in the use of EPBC II or other European picture books. 
Online Activities: short, interactive activities connected to specific books from the collection 

Results/ What we learned 

Exploiting picture  Books, we learned that the read image is: 
Required: the study of images as separate entities from the text  
Image - text: different sources of information that contribute in different ways to the 
narrative of history 
Pictures Books from Educational area (literature), students are:  
Adopt a positive stance towards reading literature  
Develop literacy awareness through metacognitive reflection  
Appreciate and take pleasure in the aesthetic qualities of European pictures books 
  

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
project?   

EPBC II is having a profound and multifaceted impact on educators and students and their 

http://epbcii.eu/files/activities/en/Pool_of_Activities_1_Literature.zip
http://epbcii.eu/files/activities/est/Activities_for_Literature_EST.zip
http://epbcii.eu/files/activities/grm/Literature_Activities_in_German.zip
http://epbcii.eu/files/activities/gr/Literature_Activities_in_Greek.zip
http://epbcii.eu/files/activities/pol/Activities_for_Literature_PL.zip
http://epbcii.eu/files/activities/rmn/Activities_for_Literature_RO.zip
http://epbcii.eu/files/activities/en/Pool_of_Activities_1_Literature.zip
http://epbcii.eu/files/activities/est/Activities_for_Literature_EST.zip
http://epbcii.eu/files/activities/grm/Literature_Activities_in_German.zip
http://epbcii.eu/files/activities/gr/Literature_Activities_in_Greek.zip
http://epbcii.eu/files/activities/pol/Activities_for_Literature_PL.zip
http://epbcii.eu/files/activities/rmn/Activities_for_Literature_RO.zip
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teaching/learning practices, by encouraging, enhancing and supporting: 
Improvements in pedagogical approaches regarding  
the teaching of European languages and literatures 
The learning of modern foreign languages 
The quality and European dimension of teacher training and student learning 
The development of innovative ICT-based content and pedagogies 
 
That impact can be transferred to the current project with some adjustments. 
 
 

Title  Edu Comics Project 
 

URL http://www.educomics.org/ 
 

Funding Agency Duration 

Comenius LLP project   
 

24 months  

Short Description (max. 200 words) 

EduComics show educators how online comics can be used in the classroom to enhance 
learning, engage and motivate students, and use technology in a practical and effective 
way. The project created training material for teachers and organized seminars for 
teachers in Greece, Cyprus, UK, Italy and Spain, in order to show strategies and lesson 
plans in their schools. 
The potential for Web comics to be used in education offers educators a means of using 
multimedia (text, images, audio and video) with their students in most curricular areas. 
For example, within science, a student can navigate through a web comic book that shows 
different characters/actors arguing about a science topic. In languages, characters could 
be placed in a restaurant were they have to order a meal. A web comic can also allow 
audio in the languages. 
 

Objectives (General & Specific) 

The main goal of the project was to help children forge an alternative pathway to 
literacy by writing, designing, and publishing original web comic books. 
More specific, Edu Comics goals were: 
To show educators how online comics can be used in the classroom to enhance learning, 
engage and motivate students 
To create training material for teachers and organize seminars about the educational use 
of comics for teachers in Greece, Cyprus, UK, Italy and Spain. 
 

Description of Main Activities and Methods  

Description of Pilot Studies: 
¦ǎƛƴƎ ŘƛƎƛǘŀƭ ŎƻƳƛŎǎ ǘƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ŘƛǎǘƛƴƎǳƛǎƘ ōŜǘǿŜŜƴ ƻōǎŜǊvation and 
interpretation (elementary school ς Cyprus) (EN) 
Pilot Use of Educational Digital Comics in teaching Modern Greek Language in a class of 

http://www.educomics.org/
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Junior High school (Greece) (EN) 
Educational Digital Comics in a class at Junior High School (Italy) (EN) 
Educational Use of Digital Comics in a class at Primary School (Italy) (EN) 
Incorporating Digital Comics in the Learning Of English as a Foreign Language for 3rd-Year 
Secondary School Students (Spain) (EN) 
Pilot Implementation of Digital Comics in the English as a Foreign Language Classroom for 
4th-Year Secondary School Students (Spain) (EN) 
Enhancing Teaching and Learning at Primary School with Digital Resources in the 
Classroom: A case study using ComicLab (SPAIN) (EN) 
Digital comics to develop ǎǘǳŘŜƴǘǎΩ ƛƴŘŜǇŜƴŘŜƴǘ ŀŎǘƛǾŜ ƭŀƴƎǳŀƎŜ ƭŜŀǊƴƛƴƎ - 
Secondary/Adult school (Czech Republic) (EN) 
Use of Educational Digital Comics to support language learning in a group of UK students 
aged 12-13 (UK) (EN) 
 
Pilot Uses of Educational Digital Comics in Classroom 
 
Use of Educational Digital Comics with Students of Secondary Education on the subject: 
INTRA-SCHOOL VIOLENCE "Action-Reaction" (EN) 
Pilot Use of Educational Digital Comics in teaching Modern Greek Language in A class of 
Junior High school (EN) 
 
Multimedia Story Telling for Students of Primary Education 
Web Comics nella didattica (IT) 
 

Results/ What we learned 

Comics from a pedagogical perspective: 

¶ are a worldwide language understood 

¶ challenges the senses 

¶ transform the abstract into concrete 

¶ boost the imagination of teenagers 

¶ are motivating 
¶ are visual 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
project?   

The use of comics in education is based on the concept of creating engagement and 
motivation for students. It has been noted that the use of a narrative form such as a comic 
can foster pupils' interest in science and help students remember what they have learnt. 
It also provides a means of fostering discussion. So, in the current project that aims to 
make reading an integral part in the life children, who are currently unenthusiastic about 
books, we believe that comics will serve as a pleasant form of reading that students will 
worship. 
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Title  COMENIUS ALCUIN project (Active Literacy: Competence and 
Understanding, Internally NaturalisedςFrom Decoding to Understanding) 

URL http://www.ea.gr/ep/comenius-study/outcomeDetail.asp?id=215 

Funding Agency Duration 

Comenius project   
 

26 months  

Short Description (max. 200 words) 

COMENIUS ALCUIN project aimed at the development of reading methods which would 
encourage children to develop their reading skills, transform them into competent 
readers and users of their mother tongue as well as English as a second language. This 
project also aimed to enable students to analyse and critically evaluate literary texts of 
various genres as well as European perspectives, and degrees of sophistication. 
 

Objectives (General & Specific) 

The main goals of the project  were: 

¶ develop efficient and concrete pedagogical method 

¶ assist teachers to motivate students to develop their reading skills 

¶ help students acquire the ability to analyze and critically evaluate, both in writing 
and speaking, literary texts of various genres as well as European perspectives, and 
degrees of sophistication 

¶ develop methods of reading which will motivate them to address more demanding 
texts 

¶ enable students to carry out reflective in-depth readings.  
 

Description of Main Activities and Methods  

Distribution of questionnaires regarding ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ ƘŀōƛǘǎΦ !ŦǘŜǊ ǘƘƛǎ ǇǊƻŎŜǎǎΣ ǘƘŜ 
implementation of new modules took place. New didactic approaches were continuously 
tested in the classroom. 
 After each testing period of new pedagogical methods, all teachers and two students 
from each partner school participated in a partner meeting, and discussed the results of 
the previous work period.  
 Three academics from universities ensured the quality of all evaluation materials as they 
designed the questionnaires and related the results and analysis of all evaluations to 
current research. These academics collaborated with teachers and students in the 
designing of new pedagogical methods. 
The procedure of the project was published and accessible on the forum, thus ensuring 
communication between all partners. 
 Dissemination was continuously carried out by website, workshops at schools, libraries, 
ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ ŎƻƭƭŜƎŜǎ ŀƴŘ ŀǊǘƛŎƭŜǎ ƛƴ ƭƻŎŀƭ ƴŜǿǎǇŀǇŜǊǎ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ƧƻǳǊƴŀƭǎΦ 
Development of several useful and practical guidelines applicable to the classroom 
ǎƛǘǳŀǘƛƻƴ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ¢ŜŀŎƘŜǊǎΩ DǳƛŘŜƭƛƴŜǎ ŀƴŘ ŀ /5Φ 
Development of the project website to ensure sustainability of the project. 
 

Results/ What we learned 
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мΦ 9ǎǘŀōƭƛǎƘƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ Ƙŀōƛǘǎ ƛƴ ŦƛǾŜ 9ǳǊƻǇŜŀƴ ŎƻǳƴǘǊƛŜǎ 
2. Choice of different literary text types 
3. Development and implementation of ten new pedagogical ideas, used with the 
different literary text types 
4. Evaluation of the use of the different literary text types, and the implementation of the 
ten new pedagogical ideas 
5. Establishment of a Forum for communication amongst all participants, exchange of 
ideas, experiences, cultural enrichment, work sharing, etc. 
6. Cultural enrichment through meetings, country visits, and forum discussion. 
7. Involvement of all stakeholders in curriculum decision making: students, teachers, and 
researchers. 
8. Improvement of motivation of students through the implementation of the outcomes 
of the project so far. 
9. Enrichment of teaching and learning methods aiming to motivate students to read 
literary texts. 
 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
project?   

COMENIUS ALCUIN project had a profound and multifaceted impact on educators and 
students and their teaching/learning practices. Particularly it made a difference in the 
ǎǘǳŘŜƴǘǎΨ ǎǘǳŘȅ ƻŦ ƭƛǘŜǊŀǘǳǊŜ ǿƘƛŎƘ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ŀ ƎǊŜŀǘ ŜȄǘŜƴǘ ǘƻ ǎǘǳŘŜƴǘ ƳƻǘƛǾŀǘƛƻƴ 
increase in reading literature.  
This impact can be transferred to the current project with some adjustments to also 
include the use of with the use of ICT-based, open educational practices and resources to 
ŜƴƘŀƴŎŜ ŀƭƭ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ ƘŀōƛǘǎΣ ǊŜŀŘƛƴƎ ŎƻƳƳƛǘƳŜƴǘΣ ŀƴŘ ǊŜŀŘƛƴƎ ǎƪƛƭƭǎΦ 
 
 

 

Portugal 
The information described above is further detailed in the tables below that describe 

national programs that have been completed or are currently being implemented with the 

objective of promoting reading and writing through the use of ICT, or Web 2.0 tools, or 

some form of technology/digital material in general. 

Title  Biblioteca de Livros Digitais (Digital Book Library) 

URL http:// www.planonacionaldeleitura.gov.pt/bibliotecadigital/  

 

Funding Agency Duration 

Ministry of Education ongoing 
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Short Description (max. 200 words) 

The Digital Book Library is a Web 2.0 initiative, structured by the aggregation of a 

number of shared individual projects, interwoven in a dynamic links and RSS web. The 

Library aims to create a community space on the Internet, that lies beyond the 

traditional concept of place of publication on the network, understood as a mere 

repository of work. 

Objectives (General & Specific) 

The Library is a place of sharing, exchange of experiences, gathering of all those who 

promote and enjoy the pleasure of reading and are interested to expand their cycle of 

friends and acquaintances. 

Main objectives: 

- Improve reading and writing skills; 

- Share expertise and knowledge; 

- Participate in initiatives integrated into multiple forms of reading and writing 

characteristics of the 21st century. 

Description of Main Activities and Methods  

Integrated in the multiple actions of the National Reading Plan, the Digital Books Library 

is a dynamic space for initiatives related to reading and writing, which is assumed as an 

aggregate of established authors of books and approved by the National Reading Plan 

and simultaneously as a repository of works done by people interested in creating other 

texts motivated by the book you just read. 

Results 

The digital books library is the first official initiative and properly regulated with quality 

assurance of the Ministry of Education of Portugal. Taking into account the fact that 

young people do appreciate reading in digital form, this repository is an excellent 

resource for teachers. This feature provided more opportunities leading to an increase in 

reading habits by young students. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

For Lire 2.0 project this repository is a feature already tested and known by teachers and 

students. which may facilitate its use for research purposes. Another added advantage 
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has to do with the fact that it is a repository certified by the Ministry of Education which 

gives it a quality assurance label. 

 

Title  Novas Leituras 

URL http://www.planonacionaldeleitura.gov.pt/novasleituras/ 

Funding Agency Duration 

Porto Editora Publishing House and the 

Ministry of Education 

 

2015- 

Short Description (max. 200 words) 

This site is designed to showcase more books and it has as main objective to make 

authors and illustrators known. The site contains three tabs: Highlights; authors; books. 

This site facilitates access to a biography of the author or illustrator in text and 

ƳǳƭǘƛƳŜŘƛŀ ŦƻǊƳŀǘΦ Lƴ ǘƘŜ ǘŀō ϦƘƛƎƘƭƛƎƘǘǎέ ǳǎŜǊǎ Ƴŀȅ ǇǳōƭƛǎƘ ƻƴƭƛƴŜ ŎƻƳƳŜƴǘǎ ŀƴŘ 

questions directed at authors and illustrators. This creates conditions for a closer 

relationship between the reader (students) and the authors and illustrators. 

Objectives (General & Specific) 

The main goal is to bring readers (students) closer to authors and illustrators through 

digital interaction (digital mail). The web interface allows you to make comments and 

promote discussion between authors / illustrators and readers (students and teachers). 

Another objective is to disclose a brief biography of authors and illustrators. 

Description of Main Activities and Methods  

The site aims to be a place that creates conditions for a review and more reflective 

discussion of the available books. By providing an email form, it reduces the "distance" 

between readers (students and teachers) and authors / illustrators. This makes readers 

(students) feel closer to authors and creates greater empathy. This emotion may provide 

a greater willingness to read and thus increase the reading habits of the younger 

students. 

Results 

No actual immediate results. However, this is a process that needs time for readers 
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(students and teachers) to get used to including it in their routines. However, it should be 

highlighted that its impact has been positive due to its innovative character. It is the first 

time the Ministry of Education has allowed the rapprochement between readers and 

authors / illustrators. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

For Lire 2.0 Project this site is important because it will develop activities and data 

collection with authors and illustrators. The site lets you get closer to the authors and 

illustrators of books which will enable dialogue and deepen knowledge, answer 

questions and also establish partnerships and collaborations between contente creators 

(writers and illustrators) and students. 

 

 

Title  Digital Storytelling (Project TALES) 

URL http:// www.storiesforlearning.eu/?page_id=37&lang=en 

Funding Agency Duration 

LLP - Comenius 

 

2013-2015 

Short Description (max. 200 words) 

TALES (in which Portugal was a partner) investigates the educational impact of oral and 

digital storytelling in formal education. It includes state of the art about digital 

ǎǘƻǊȅǘŜƭƭƛƴƎΣ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ƻƴ ŜȄŀƳǇƭŜǎ ƻŦ ƎƻƻŘ ǇǊŀŎǘƛŎŜ ŀƴŘ Ǉƛƭƻǘ ǎǘǳŘƛŜǎΣ άǎǘƻǊƛŜǎέ 

created by schools (age range 6-18) and, most importantly, a manual for teachers 

(November 2015). 

Objectives (General & Specific) 

To investigate the impact of oral and digital storytelling in formal education and to create 

a set of cognitive tools to empower teachers to introduce storytelling into their practice 

effectively. 

To create an innovative educational approach to be introduced and applied Europe wide. 
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To develop new teaching methods and materials involving storytelling and include them 

as innovative approach and new content in initial and in-service teacher training courses. 

Description of Main Activities and Methods  

 State of the art analysis. Investigation of the position of storytelling and storytelling 

techniques in school education, initial and in-ǎŜǊǾƛŎŜ ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎ ƛƴ ǘƘŜ ǇŀǊǘƴŜǊǎΩ 

countries. 

 Collection of good practice in Europe. 20 examples of good practices will be collected, 

assessed and described. 

 Creation of draft training material. The first steps will serve as the basis for a set of 

publications (manual, guidelines, teacher training modules) in English and in each 

partner language (+ French) to be used by teachers, trainers and teacher trainers. 

 Pilot storytelling projects. All partners will pilot a storytelling project in a school in their 

country. 

 Digital storytelling. An authoring tool for creation and publishing of digital stories will be 

used in the frame of a European contest, as well as during some of the pilots. All the 

digital stories will be gathered in an innovative exploratory portal (in this website). 

 National training days. Each partner will organise a national dissemination & training day 

in his/her country. 

 An international conference. At the end of the project, an international conference will 

be organized for dissemination (location to be defined) 

Results 

1. State of the Art Report 

2. In order to allow students from all over Europe to create and share multimedia 

stories, an authoring tool, 1001voices, has been developed within the frame of 

the TALES project. The tool supports the creation of interactive multimedia 

(combining text, audio, images and video), multilingual stories.  

3.  ¢ƘŜ /w9!¢LbD ! a¦[¢La95L! b!ww!¢L±9 ²L¢I άмллм±ƻƛŎŜǎέ ¦{9w a!b¦![ 

(downloadable from 

http://www.storiesforlearning.eu/assets/1001voices_ENG.pdf) is particularly 

useful for planning digital storytelling with children. It uses a free tool that can be 

gotten from the following mail through registration: 

http://www.storiesforlearning.eu/assets/1001voices_ENG.pdf
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storiesforlearning@gmail.com 

4. There is also a Good Practices Report which includes, for example, a chapter on 

άaŀƪƛƴƎ ŘƛƎƛǘŀƭ ǎǘƻǊƛŜǎ ǿƛǘƘ a{ tƻǿŜǊtƻƛƴǘ ƻǊ a{ aƻǾƛŜ aŀƪŜǊ ς KHLim ς 

.ŜƭƎƛǳƳέΤ ²Ƙŀǘ ŘƻŜǎ ǘƘŜ ǘŜŀŎƘŜǊ ǎŀȅΚ ς KHLM ς Belgium; Of Cuberdons, Belgian 

Waffles, Beer and meatballs from Liege ς KHLim ς Belgium; Is there a Moocy 

Way? ς KHLim ς Belgium; the project Under the same sky: my food is your food 

athttp://www.1001storia.polimi.it/generate/INTERNATIONAL/1620/ by the 

Politecnico di Milano (Italy); Multi Lingual Digital Story telling ς Peace School 

London - United Kingdom; 

5. A manual aimed at teachers and teacher trainers on how to implement 

storytelling practices into formal education. 

6. Training modules 

 http://www.storiesforlearning.eu/assets/TALES_training_modules.pdf 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

The parts that concern multimedia narratives done by children and the training of 

teachers. 

The state of the art report that concerns digital storytelling. 

 

Title  Livros Falados /  Spoken Books 

URL http:// www.planonacionaldeleitura.gov.pt/escolas/projectos.php?idTipoProjecto=93 

http://area.dge.mec.pt/pnllf/default.aspx 

Funding Agency Duration 

Ministry of  Education /PNL / 

±ƛǎńƻ WǵƴƛƻǊ όƳŀƎŀȊƛƴŜύκ {ŎƘƻƻƭ 

Libraries Network (RBE) 

Ongoing  

Short Description (max. 200 words) 

The project aims at producing audiobooks through digital tools.  The project is developed in 

two parts, one concern the audio and graphic record of readings performed by the students. 

mailto:storiesforlearning@gmail.com
http://www.1001storia.polimi.it/generate/INTERNATIONAL/1620/
http://www.storiesforlearning.eu/assets/TALES_training_modules.pdf
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In addition to targeting the incentive to read through, the project aims to facilitate access to 

a wide range of texts to minority groups. 

Objectives (General & Specific) 

The project has two main objectives: 

-To promote reading through diverse ways of reading; 

-To encourage the production and dissemination of audiobooks by schools and by students. 

Description of Main Activities and Methods  

The proposed activities aim at training reading skills, promote ways of reading, such as 

reading aloud, re-telling and interpreting texts, as well as develop projects on creating 

audiobooks in two distinct thematic areas (in accordance with the objectives of the PNL and 

Curricula standards): Oral Health and Nutrition; and The Oceans. 

Results 

The project was a success in schools. The children-produced audiobooks were released 

online by ǘƘŜ ǎŎƘƻƻƭ ƭƛōǊŀǊƛŜǎΣ ±ƛǎńƻ ƳŀƎŀȊƛƴŜ ŀƴŘ ƻƴ ǘƘŜ tb[ ǿŜōǎƛǘŜΦ 

The project is still running; therefore it is early to assess itsreal impact, especially in terms of 

evaluation of its potential for WEB 2.0 educational technologies. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

Fundamentally the idea of creation and dissemination of audiobooks through the web and 

other digital platforms by students for the promotion of reading; and the dissemination of 

these ŎƘƛƭŘǊŜƴΩǎ ǇǊƻŘǳŎǘƛƻƴǎ ŀƳƻƴƎ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴŀƭ ƴŜŜŘǎΦ ¢Ƙƛǎ ǇŜŜǊ 

to peer project and its involving children in the creation of content may be good starting 

points for LIRE 2.0. 

 

 

Title  Caminho das Letras 

URL http:// www.planonacionaldeleitura.gov.pt/caminhodasletras/  

Funding Agency Duration 
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Ministry of  Education /PNL  

 

2008/2010 

Short Description (max. 200 words) 

άh /ŀƳƛƴƘƻ Řŀǎ [ŜǘǊŀǎέ ƛǎ ŀ Ǉƛƭƻǘ wϧ5 ǇǊƻƧŜŎǘ ǿƛǘƘƛƴ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ƻŦ ǊŜŀŘƛƴƎ ǘƻ ōŜ ǳǎŜŘ ƛƴ 

the early stages of schooling. The project had as its main purpose the design of an 

interactive app to be made available online to the teaching of reading in schools. It 

promotes and sustains the autonomous reading of students through digital books, among 

other aims. 

Objectives (General & Specific) 

The project offers to students the possibility to explore an amazing universe of very 

appealing images, texts and sounds, which may awaken their curiosity for words and texts. 

The main objectives of the project are: 

- to provide an interactive learning tool for reading and writing; 

-to give students a digital online tool to stimulate autonomous reading and writing; 

- to give students, teachers and families the opportunity to experiment with reading digital 

books. 

Description of Main Activities and Methods  

The interactive platform available on the WEB offers an integrated set of images, words and 

texts with which students interact to build their own reading pathways or be oriented in 

their reading. 

The tool offers possibilities for the development of several reading competences: 

autonomous reading; reading with parents and the family; practice reading in the 

classroom. 

Results 

The WEB app was made available as an important support tool for teachers and learning 

supported by the National (Curricular) Plan for Teaching of Portuguese Mother Tongue 

(PNEP). It has been widely used in schools and in the family context of pupils for the practice 

of reading. Descriptions of teacher users show it be a motivating application for students 

that stimulates reading. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 
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project?   

In the perspective of the Lire 2.0 this project highlights the relationship between learning 

and the training processes of reading through games and digital books. The games and 

interactive texts proposed may be a reference to the project LIRE 2.0. 

 

 

Title  Portal das Escolas 

URL https://www.portaldasescolas.pt/ 

Funding Agency Duration 

Ministry of Education 

 

Ongoing 

Short Description (max. 200 words) 

The project Portal for Schools is an online platform of the General Direction of Education ς  

Ministry of Education, through which the Resources and Educational Technology team 

ensures the management of digital educational resources created and made available by 

schools themselves (teachers and classes). It is a platform for sharing resources. 

Objectives (General & Specific) 

The main objectives of the portal are the sharing and use of digital educational resources 

teachers can create and make available on the Portal of educational resources. 

The integration of the repository of digital educational resources Portal with the European 

Bank of Digital educational resources guarantees the access of schools to thousands of 

educational digital resources. 

Description of Main Activities and Methods  

The Portal of the schools is the reference site for schools and is the largest collaborative 

online network of education in Portugal. The Portal is intended for schools, educational 

communities of Basic Education and Secondary Education, including teachers, students and 

families.  

Results 
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The schools Portal was created within the technological plan of education and is used by 

schools and by teachers. It plays a key role in sharing WEB 2.0 resources created by teachers 

and students. Is the largest collaborative online network of educational digital resources in 

Portugal. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

Within the framework of the Lire 2.0 Project, it is relevant to highlight this shared 

collaborative space that works as a repository of digital resources for use by schools, 

teachers, students and families, as well as explore how it may be further explored in the 

sense of purposeful networking that supports teachers and students in their learning and 

teaching. 

 

 

Romania 
Below there is a brief of two national best practices that aim at promoting reading and 

writing though the use of ICT.   

Title  Books which became movies 

URL http:// www.biblionet.ro/upload/documents/document/24718/attachement/1

72166/Ghid%20adolescenti%20-%20Cluj.pdf 

Funding Agency Duration 

άhŎǘŀǾƛŀƴ DƻƎŀέ /ƭǳƧ /ƻǳƴǘȅ 

Library   

October 2012 ς march 2013 

Short Description (max. 200 words) 

The project ά/ŜƴǘǊŜǎ ƻŦ ŜȄŎŜƭƭŜƴŎŜ ŦƻǊ ŦŀŎƛƭƛǘƛŜǎ ƻŦŦŜǊŜŘ ǘƻ ǘŜŜƴŀƎŜǊǎ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ 

ŀƎŜŘ мп ǘƻ нрέ ǿŀǎ ŎƻƴŎŜƛǾŜŘ ǘƻ ƘŜƭǇ ƭƛōǊŀǊƛŀƴǎ ǘƻ ƳŜŜǘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƴŜŜŘǎ ŀƴŘ 

interest and, as a result, one of the outcomes of the project is a Good practices Guide for 

services and programmes dedicated to teenagers and young people.  

The guide includes a detailed description of the services and programmes dedicated to 

ǘŜŜƴŀƎŜǊǎ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƘƛŎƘ ƘŀǾŜ ōŜŜƴ ƛƳǇƭŜƳŜƴǘŜŘ ōȅ άhŎǘŀǾƛŀƴ DƻƎŀέ /ƭǳƧ 

/ƻǳƴǘȅ [ƛōǊŀǊȅ ƻǊ ƻǘƘŜǊ ǇǳōƭƛŎ ƭƛōǊŀǊƛŜǎ ƛƴ /ƭǳƧ /ƻǳƴǘȅΦ hƴŜ ƻŦ ǘƘŜǎŜ ǇǊƻƎǊŀƳǎ ƛǎ ά.ƻƻƪǎ 

ǿƘƛŎƘ ōŜŎŀƳŜ ƳƻǾƛŜǎέ ǿƘƛŎƘ ǿŀǎ ƻŦŦered to college students aged between 14 to18. 

http://www.biblionet.ro/upload/documents/document/24718/attachement/172166/Ghid%20adolescenti%20-%20Cluj.pdf
http://www.biblionet.ro/upload/documents/document/24718/attachement/172166/Ghid%20adolescenti%20-%20Cluj.pdf


                                                                 

 

  "The European Commission support for the production of this publication does not constitute 
an endorsement of the contents which reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be made of the information 
contained therein." 

Objectives (General & Specific) 

ά.ƻƻƪǎ ǿƘƛŎƘ ōŜŎŀƳŜ ƳƻǾƛŜǎέ program aimed: 

1. to present a series of films based on literary works; 

2. to make the students discuss about those literary works; 

3. to develop the students capacities of identifying in a movie details which are 

related to the techniques of production, such as image, light, sound, scenery, 

motion, costumes etc. in order to stimulate their critical perception, the 

communication ability and the pleasure of reading by this type of media 

education. 

Description of Main Activities and Methods  

ά.ƻƻƪǎ ǿƘƛŎƘ ōŜŎŀƳŜ ƳƻǾƛŜǎέ program started from a very simple idea: developing the 

young people critical spirit regarding reading a literary text and also watching a movie. 

This was the very reason why the organizers chose several movies based on novels in 

Romanian literature, which could be found among the obligatory texts in the Romanian 

literature curricula, considering these could also be possible items at the baccalaureate 

exam. While at Romanian literature classes the students learnt to analyze a literary text 

in a critical way, in several perspectives, they did the same with the movies so, through 

these movies, the organizers managed to develop certain debates novel vs. movie. 

Preparations for the activities involved collaboration with college teachers and a student 

in Film and Television at University of Cluj. After choosing the movies, the most 

important parts in them were selected, considering the relevant parts in the movies from 

the novel perspective. The fragmentation of the movies was necessary in order to stress 

the most important elements which had to be pointed out. 

The first effective activity in the program consisted in a visit to the library, which aimed 

to make the students familiar with the cinema techniques, so the participants learned 

about the beginnings of cinema, about types of movies. They also found out what is 

behind the screen, from the producer to sound engineers. At the end of the meeting the 

students were asked to form several teams and to make short movies on a subject they 

prefer.  

The following three activities were similar and consisted in watching a set of sequences 

from a movie based on a novel, but they were asked to read the novel previously. Each 

sequence was discussed together a teacher and the discussion focused on the extent the 
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movie directoǊΩǎ ŀǇǇǊƻŀŎƘ ǊŜǎǇŜŎǘǎ ǘƘŜ ƴƻǾŜƭΣ Ƙƻǿ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ŀǊŜ ǇǊŜǎŜƴǘŜŘ ƛƴ ǘƘŜ 

movie vs. the novel etc. The students could come closer to the literary text by means of 

the movie. 

The fifth activity represented a Movie maker workshop, coordinated by a librarian and 

the students learnt how to paste photos, to add text, music or comments to the image 

and other facilities the application offers. The result of their work, the short movie, 

participated in a competition which represented the final activity in the program. 

At the end of the program the students were asked to express their opinions about the 

activities and they manifested their pleasure of taking part in other similar projects.    

Results 

ά.ƻƻƪǎ ǿƘƛŎƘ ōŜŎŀƳŜ ƳƻǾƛŜǎέ program was complementary to the educational process 

in school and within family. The impact of such a program is greater as it uses audio-

video resources which are carefully selected, in order to help young students to be more 

exigent in choosing the texts they read or the movies they watch.  

Such a program can be used in other domains (history, sciences or ecology) by watching 

documentaries. The commentaries that follow watching the documentaries should be 

coordinated by a specialist. 

This type of program helps school to move to the library and this is a way to encourage 

teenagers to read more. At the same time, this is an opportunity to show them that the 

library could be used as a place for socialization. 

The cinema education stimulates critical learning and perception, the analyses and the 

debates on the emotions and topics triggered by watching a movie. The teenagers also 

learn how to use the movie as a support of their own creativity.  

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

This type of program which involves different materials and resources could be 

considered attractive by teenagers, as, in general, they are interested in new 

technologies such as the techniques involved in producing a movie, and they could 

associate reading novels with watching movies and discussing then about differences 

and specific features of the two art works.  

The library involvement in the program may show teenage students that this is not only 

άŀ ōƻƻƪ ǎǘƻǊŜƘƻǳǎŜέΣ ōǳǘ ŀƭǎƻ ŀ ƳƻŘŜǊƴ ǇƭŀŎŜΣ ǿƘŜǊŜ ƛǘ ŎƻǳƭŘ ōŜ άŎƻƻƭέ ǘƻ ǎǇŜƴŘ ǘƘŜƛǊ 



                                                                 

 

  "The European Commission support for the production of this publication does not constitute 
an endorsement of the contents which reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be made of the information 
contained therein." 

free time.  

 

 

Title  DIGIFOLIO 

URL http://www.biblionet.ro/upload/documents/document/24719/attachement/172173

/Ghid%20copii%20-%20Brasov.pdf   

Funding Agency Duration 

αDŜƻǊƎŜ .ŀǊƛסƛǳέ .ǊŀǒƻǾ County 

Library 

16 weeks 

Short Description (max. 200 words) 

DIGIFOLIO program addresses to 8-14 aged children and to their teachers and it aims to 

develop multimedia skills and to improve knowledge about the way electronic portfolios are 

made. The main advantage of this program is that it does not teach students about computers, 

but about the way it is used to learn.  

¢ƘŜ ƳŜǘƘƻŘ ƛǎ άƭŜŀǊƴƛƴƎ ōȅ ŘƻƛƴƎέ ŀƴŘ ƛǘ ǳǎŜǎ ŀ ŦǊŜŜ ǇƭŀǘŦƻǊƳ ŘŜŘƛŎŀǘŜŘ ǘƻ ŜŘǳŎŀǘƛƻƴ ǿƘƛŎƘ ƛǎ 

easy to use, intuitive. DIGIFOLIO can be implementted with limited resources in county 

libraries or in school libraries and it has a major impact for children, as it ensures access to 

different technological devices, the necessary knowledge to use them effectively and, support 

and advice in making the electronic portfolios, the possibility of sharing their performances.  

Objectives (General & Specific) 

DIGIFOLIO aimed : 

1. to develop knowledge related to the way the electronic portfolios are made; 

нΦ ǘƻ ŘŜǾŜƭƻǇ ŎƘƛƭŘǊŜƴΩǎ ƳǳƭǘƛƳŜŘƛŀ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎ Τ 

3. to support developing and presenting the electronic portfolios made.  

Description of Main Activities and Methods  

1. Instructing children about the procedure of making the electronic portfolios. This activity 

may be organized as a quiz. 

2. Opening the accounts on the administration system for electronic portfolios (Weebly). The 

http://www.biblionet.ro/upload/documents/document/24719/attachement/172173/Ghid%20copii%20-%20Brasov.pdf
http://www.biblionet.ro/upload/documents/document/24719/attachement/172173/Ghid%20copii%20-%20Brasov.pdf
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librarian creates an account on the platform for each group, then the username and password 

are given to each student. Each student accesses his/her own work space by introducing the 

ǳǎŜǊƴŀƳŜ ŀƴŘ ǇŀǎǎǿƻǊŘΣ ǘƘŜƴ ǊŜŀƭƛȊŜǎ ŀ ƳŜǎǎŀƎŜ ŦƻǊ ǘƘŜ ǇŀƎŜ άŀōƻǳǘέΣ ǳǎƛƴƎ ǘƘŜ text 

instrument. 

3. Developing multimedia communication skills consists in: using the web 2.0 instruments for 

making the electronic portfolios - Voki; using the web 2.0 instruments for making the 

electronic portfolios ς Prezi; using the video camera and digital recorder; using the photo 

camera and making a banner in Photoshop Elements; using the web 2.0 instruments for the 

electronic portfolios ς Youtube;  using the web 2.0 instruments for the electronic portfolios  - 

Wikispace; using the scanner; using the graphic tablet. 

4. Finalizing the electronic portfolio by integrating all the resulted objects within the project, 

saving and editing them in free access. 

5.  Making a presentation of the activities developed within the project by means of Glogster. 

6. Making a video for promoting the program by means of an instrument called Animoto.  

Results 

The main features of the project are creativity and interactivity, so it had a major impact on 

every group involved in: students, librarians, teachers and even parents. Students became 

more and more eager to learn something new from the librarians at every meeting. The 

intense work, much information, many web 2.0 instruments presented, using and applying 

them the alert rhythm of work imposed by students became a real challenge for both 

librarians and teachers.  

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 project?   

The approach used in this program can be used in Lire2.0 because it ensures: 

- ǎǘǳŘŜƴǘǎΩ ŀŎŎŜǎǎ ǘƻ ŘƛŦŦŜǊŜƴǘ ǘŜŎƘƴƻƭƻƎƛŎŀƭ ŘŜǾƛŎŜǎΣ ǘƘŜ ƴŜŎŜǎǎŀǊȅ ƪƴƻǿƭŜŘƎŜ ŦƻǊ ŜŦŦŜŎǘƛǾŜƭȅ 

using them, assistance in making the electronic portfolios, the possibility of valorization and 

sharing their performances; 

-  ǘŜŀŎƘŜǊǎΩ ŘƛƎƛǘŀƭ ǎƪƛƭƭǎ ƛƳǇǊƻǾŜƳŜƴǘ ŀƴŘ ŘŜǾŜƭƻǇƛƴƎ ƴŜǿ ŎƻƳǇŜǘŜƴŎŜǎΣ ŀǎǎƛǎǘŀƴŎŜ ŦƻǊ 

implementing new technologies in class; 

- ǇŀǊŜƴǘǎΩ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ƪƴƻǿ ŀƴŘ Ŝŀǎƛƭȅ ƛƴŦƻǊƳ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾƛǘȅ ŀƴŘ 

performances. 
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Greece 
 

Title   Imago 2010 

URL 

http://eacea.ec.europa.eu/llp/projects/public_parts/documents/comenius/acc_mes_final_

report_2007/com_mp_142381_imago2010.pdf  

Funding Agency 

EU Comenius Project 

 

Short Description (max. 200 words) 

In the media age, children face reading literacy and visual literacy challenges even at pre-

school and primary school age. The development of broad literacy skills, which go far 

beyond a purely text-based approach (e.g. critical and competent use of visual material, 

coding and decoding of pictures) would, therefore, appear necessary. However, school 

education has traditionally focused primarily on the acquisition of written language. The 

need for an "aesthetic literacy" remains mostly ignored. The early years are critical in the 

development of language and reading skills. Working with images is particularly appealing 

to children, promotes non-linear, lateral thinking and can motivate learning. Including 

(visual) literacy is particularly valuable in language learning programs for children from an 

immigrant background. 

Objectives (General & Specific) 

The main goal of this project was to develop and test a European-style curriculum for visual 

literacy for teachers and student teachers in pre-primary and primary schools. The purpose 

of this project was therefore to develop, test and evaluate new materials and curricula, 

where the use of symbols, images and texts can be practiced and shared. The materials aim 

to develop elementary visual skills, evoke interest in visual forms of expression, promote 

individual articulacy and help to advance verbal and non-verbal linguistic skills in the form 

of best-practice examples. 

Description of Main Activities and Methods  

Elementary and primary school teachers were given the necessary professional skills and 

trained in visual skills and level-of-learning diagnosis in training sequences and further 

training modules. The international comparison in the project gives some insight into 
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cultural differences and visual communication. The reference to three different scripts 

(Latin, Cyrillic and Greek alphabets) makes this a particularly exciting project. 

Results 

The results of the project have been published for practicing teachers and it has been 

augmented by including publications for children. Articles intended for specialists and 

teacher trainers have also been published. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

The project addressed aesthetic literacy, which is important because the visual 

presentation of a given text is very important in determining whether it will be read by 

students in the target group and whether the reader will suggest it to a peer. This aspect 

also applies to reading using ICT materials. 

 

 

Title  [ŜǘΩǎ LƴǘǊƻŘǳŎŜ ŀ .ƻƻƪ ς The Little Prince 

URL http:// www.etwinning.net/en/pub/connect/browse_people_sch

ools_and_pro/profile.cf 

m?f=2&l=en&n=43099 

http:// new-twinspace.etwinning.net/web/p43099/welcome 

http://ourlittleprince.wikispaces.com/01.Home 

 

Funding Agency Duration 

eTwinning 2010-2012 

Short Description (max. 200 words) 

¢ƘǊŜŜ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ŎƭŀǎǎŜǎ ǿƻǊƪŜŘ ǘƻƎŜǘƘŜǊ ƻƴ ǘǳǊƴƛƴƎ ŀ ŎƘƻǎŜƴ ōƻƻƪΣ Ψ¢ƘŜ [ƛǘǘƭŜ 

tǊƛƴŎŜΩ ƛƴǘƻ ŀ ǘƘŜŀǘǊƛŎŀƭ performances, slide presentations and comic books published on 

the Internet. To make the experience more real, pupils produced a Little Prince visit to 

their own country, presented it on stage and organized an exhibition about the project. 
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Objectives (General & Specific) 

The pupils were 10-12 years old. The aims of the project were to motivate pupils to love 

reading, to help them improve their foreign language skills, to make contact with peers 

from other countries and to improve their computer, theatre, drawing, writing and 

speaking skills. 

Description of Main Activities and Methods  

Pupils use various techniques to design/draw scenes from the book. Pupils' drawings 

were then scanned, exchanged between the classes and printed. As part of the finale, 

pupils organized an exhibition in their schools. The slide presentations made by pupils in 

all the classes were put together in order to create a joint presentation. Similarly, all the 

videos from the theatre performances were merged to create a joint movie. 

Results 

The final presentation and comic were published on the Internet. To make the 

experience more real, pupils also produced a Little Prince visit to their own country, 

presented it on stage and organized an exhibition about the project. It encouraged 

collaboration between the classes in all phases of the execution. There were a variety of 

teaching methods used which were stimulating for the pupils. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

The collaboration and the culmination in fun and stimulating activities, which included 

the active participation of the pupils. There were also several methods exploited, giving 

the range of pupils a choice to exploit their talents in the area where they felt most 

comfortable. 

  

 

 

Title  Lifelong Readers: A European Reading Promotion Framework for Primary School 

Librarians, Educators and Administrators 

URL http://www.lifelongreaders.org/ 

Funding Agency Duration 
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EU Comenius Multilateral project 2011-2013 

Short Description (max. 200 words) 

Lifelong Readers (LiRe) aimed to provide school librarians, teachers, and administrators 

with guidance and tools for encouraging children aged 6-12 to develop lifelong reading 

habits. Because low levels of young Europeans' literacy skills have been repeatedly 

documented, the EU emphasizes and encourages the need for lifelong learning. Lifelong 

reading goes hand-in-hand with lifelong learning. 

Objectives (General & Specific) 

LiRe collected, developed, and exchanged good practices for promoting the joy of reading, 

building reading communities, and sustaining reading cultures. As only a small number of 

EU member states have achieved good results in the field and have produced innovative 

reading promotion products and processes, the project, via pertinent and concrete 

European cooperation, aimed to benefit reading education and improve the training of 

school librarians, educators and administrators across the EU. Another aim was to initiate 

change by implementing reading promotion programmes in all participating countries. 

Description of Main Activities and Methods  

To achieve these aims, the LiRe project built a reading promotion framework which 

featured: (i) Summary descriptions of successful reading promotion programs; (ii) 

Principles, strategies and approaches for promoting the joy of reading, building reading 

communities, and sustaining reading cultures; (iii) An extensive collection of reading 

promotion actions, grouped under such categories such as Reading Promotion through 

Play/ ICT/ Volunteerism/ Awards/ the Arts; (iv) An annotated catalogue of relevant sources 

and resources; (v) Reading promotion evaluation tools. 

Results 

The LiRe Training Modules addressed the reading promotion training of teachers, school 

librarians, and administrators. The material was piloted, implemented and the results 

were disseminated by all partners.  

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

There are many parallels between the LiRe1.0 program and LiRe2.0. The initial program 

touched upon reading promotion through ICT skills and it addressed a target audience of 

approximately the same age range as the LiRe2.0 project, though it was more limited.  
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Title  Bookraft 

URL http:// www.etwinning.net/en/pub/connect/browse_people_schools_and_pro/pr

ofile.cf 

m?f=2&l=en&n=28256 

http:// new-twinspace.etwinning.net/web/p28256/welcome 

http://etwinningbookraft.blogspot.be/ 

 

Funding Agency Duration 

eTwinning 2010-2011 

Short Description (max. 200 words) 

In this project, school librarians cooperated with teachers in Poland, Cyprus and 

Greece to enhance pupils' enjoyment of books through crafts and creative activities. The 

pupil age range was between 11-17 years of age. 

Objectives (General & Specific) 

The project aimed to encourage reading pleasure through a variety of creative activities 

and crafts, to teach library services and media education through e-Twinning, to apply 

peer education on the teacher level, as well as on a student level, to make the libraries 

more interesting and attractive and to make the pupils "library ambassadors." 

Description of Main Activities and Methods  

A number of subject areas, including cross-curricular areas, were considered in this 

project: Drama, History of Culture, Informatics / ICT, Language and Literature, Media 

Education and Music. The activities were conducted in Greek and English. Among the tools 

used were: audio conferencing, chat, e-mail, forums, mp3 recordings and other software 

(PowerPoint, video, pictures and drawings), Video conferencing, Virtual learning 

environments (communities, virtual classes) and web publishing. 

Results 

¢ƘŜ ǊŜǎǳƭǘ ǿŀǎ ǘƘŜ ŎǊŜŀǘƛƻƴ ƻŦ ŀ ŎƻƳƳƻƴ ōƭƻƎ ǿƛǘƘ ŀƭƭ ǘƘŜ ǇǳǇƛƭǎΩ ǿƻǊƪΦ Lƴ ŀŘŘƛǘƛƻƴΣ 

ōŜŎŀǳǎŜ ƻŦ ǘƘŜ ŘƛǎǇƭŀȅ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎǊŀŦǘǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ōƻƻƪǎΣ ǘƘŜ ƭƛōǊŀǊƛŜǎ ōŜŎŀƳŜ 

more interesting and attractive. Pupils successfully collaborated across many subject areas 
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and learning platforms, thus broadening their educational experience. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

Factors which LiRe2 can benefit from include the cooperation between schools, the 

engagement of pupils in cross-curricular subject areas and the use a variety of ICT tools to 

ŦƛƴŀƭƛȊŜ ŀƴŘ ΨǇǳōƭƛǎƘΩ ǘƘŜƛǊ ǇǊƻƧŜŎǘǎΦ  

 

 

Title  Young Poets Society 

URL http:// www.etwinning.net/en/pub/connect/browse_people_schools_and_pro/pr

ofile.cfm?f=2&l=en&n=35771 

http:// new-twinspace.etwinning.net/web/p35771/welcome 

Funding Agency Duration 

eTwinning 2010-2011 

Short Description (max. 200 words) 

Poetry can motivate students and present a wide range of learning opportunities. Through 

ǘƘŜ ά¸ƻǳƴƎ tƻŜǘǎ {ƻŎƛŜǘȅέ ǇǊƻƧŜŎǘΣ ǎǘǳŘŜƴǘǎ ŀƎŜŘ мн-15 from three different countries 

selected and exchanged poems by great poets of their countries, explored their 

characteristics. They then cooperated with each other in an effort to write their own 

poems using various structures and styles. 

Objectives (General & Specific) 

Therefore, the project aimed to introduce students to the world of poetry and to learn to 

read many different styles of poetry. In addition, they were required to work 

collaboratively and communicate with each other, share ideas and concerns, and discover 

ways in which the pupils themselves share common characteristics with the students from 

other countries, using poetry as the means for self-expression and self-realization. 

Furthermore it aimed to motivate students to improve their use of the English language 

through reading and writing poetry and reinforce their grammar, vocabulary skills, 

creativity and development of their imagination. 
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Description of Main Activities and Methods  

¢ƘŜ Ψ¸ƻǳƴƎ tƻŜǘǎΩ ǿǊƻǘŜ ǘƘŜƛǊ ƻǿƴ ǇƻŜƳǎ ǳǎƛƴƎ ǾŀǊƛƻǳǎ ǎǘǊǳŎǘǳǊŜǎ ŀƴŘ ǎǘȅƭŜǎ όƘŀƛƪǳΣ 

cinquain, quatrain, sensory-emotion poems, couplets, diamonte poems, limericks, 

shape poems, tanka, ballad, and free verse). All these poems were accompanied by 

illustrations made by the students themselves. Their combined work was incorporated 

into an e-book under the title "Young Poets Society: Collection of Poems". Students also 

use their poems creatively to make their own video or audio files, dramatize them or make 

them into songs. The resulting material was hosted in a blog specially designed for this 

project. 

Results 

The students successfully completed the project. In the process they became acquainted 

with the different types of poetry through the hands-on approach afforded them by the 

project, and rounded up the effort through digital means. A blog was also created. There 

was the added benefit of using a language that was not their native tongue, to 

communicate. 

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 

project?   

The collaboration with students from other schools and other countries is a main 

motivating factor as is using ICT tools. It is a good idea to have as a project finale an 

activity that the students select and which will necessitate the use of technology. 

  

 

Italy 
 

Title  ·!b!5¦Φ tŜǊǎƛǎǘŜƴǘ ǊŜŀŘŜǊǎΩ ŎƻƳƳǳƴƛǘȅ 

URL http://www.progettoxanadu.it 

Funding Agency Duration 

Hamelin Cultural Association - Bologna 

[ƛōǊŀǊȅ Ψ{ŀƭŀ ōƻǊǎŀΩ YƛŘǎ 

From 2004  

http://www.progettoxanadu.it/
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University of Bologna -Facultyof Education 

Sciences 

Short Description (max. 200 words) 

Xanadu is a reading promoting project dedicated to teenagers, which expands within a year 

in a already rooted and continuously growing network of schools and libraries. Its intention 

is to create an interactive community of teenagers who confront and interact to each 

other, starting from their own experience of reading and cultural consumption through a 

close dialogue among various parlances: books, films, comics, music, video games, the 

Internet and new technologies. It proposes a competition based on a bibliography on a 

specific topic. 

Xanadu website becomes an active place of exchanges and debates. The winner of the 

competition is not a reader or a class but the book that kids loved the most, which is 

celebrated at the end of the year during a meeting with writers, musicians and experts. 

Objectives (General &Specific) 

- to create a project that promotes reading among teenagers; 

- to supply new stimulus and means to help kids in their course of growth and 

individual identity development; 

- ǘƻ ŘŜǾŜƭƻǇ ŎǊƛǘƛŎŀƭ ǎƪƛƭƭ ŀƴŘ ǇŜǊǎƻƴŀƭ ƻǇƛƴƛƻƴΣ ǘƻ ƭŜŀǊƴ Ƙƻǿ ǘƻ ΨǊŜŀŘΩ ǘƘŜƳǎŜƭǾŜǎ ŀƴŘ 

reality; 

- to stimulate different cognitive capacities which give the opportunity to read and 

understand different parlances; 

- to renovate the book property of the Italian libraries. 

Description of Main Activities and Methods  

The project creates two complementary routes, one for the kids and the other one for the 

librarians, teachers and educators. 

Activity for kids: 

- literature workshops; 

- contests to determine the most loved stories; 

- comparison through new media; 
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- multidisciplinary routes (novels, short stories, poems, music, comics, movies and virtual 

reality); 

-meetings with authors; 

- ǘƘŜ ƛŘŜŀƭ ƭƛōǊŀǊȅ όǘƘŜ ΨǇŜǊƳŀƴŜƴǘ ōƻƻƪǎƘŜƭŦΩ ƛƴ ǘƘŜ LƴǘŜǊƴŜǘ ǿƛǘƘ ǘƘŜ ōƻƻƪǎ Ƴƻǎǘ ǾƻǘŜŘ ōȅ 

the kids). 

Activity for teachers, librarians and educators: 

- training courses; 

- conferences and study days; 

- independent work groups which interact online. 

Results 

11 editions 

50.000 kid participants 

Over 1,000 class participants 

Over 700 titles among the most interesting classical and contemporary literature  

3,778,521 visualizations of the site of Xanadu 

Prize 2007 for the best book and literature promoting project of the Ministry of Cultural 

Assets and Activities ς Book and Reading Centre  

What parts of this program or ideas derived from it can be adapted for the LiRe 

2.0project? 

Ideas and activities of the above project that can be used for the LiRe 2.0 project: 

- creating a community of kids and literature promoters who confront and dialog with each 

other personally or online; 

- ŎǊŜŀǘƛƴƎ ŀ ǿŜōǎƛǘŜ ǘƘŀǘ ƎŀǘƘŜǊǎ ǘƘŜ ΨƛŘŜŀƭ ƭƛōǊŀǊȅΩ ǿƛǘƘ ǘƘŜ ōƻƻƪǎ Ƴƻǎǘ ǾƻǘŜŘ ōȅ ǘƘŜ ƪƛŘǎΣ 

with close examination files; 

- using the Xanadu training methods for reading promoters through courses and seminars, 

dialogues between school and library networks, by means of  the ICT. 

 



                                                                 

 

  "The European Commission support for the production of this publication does not constitute 
an endorsement of the contents which reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be made of the information 
contained therein." 

Title  Multimedia and reading 

URL http://www.trovarsinrete.org 

Funding Agency Duration 

Public and Multimedia Libraries of 

SettimoTorinese 

Since 2000  

Short Description (max. 200 words) 

The project involves kids and students of the local schools in routes that stretch 

among books and multimedia technologies, suggesting that the new tools are not a 

menace to books and reading, but they construct an enormous access opportunity to 

the informative and cultural resources; moreover, they allow the creation of a 

community sharing the same interests, as well as provide with a place to publish or 

promote personal ideas and researches. 

Objectives (General & Specific) 

- to promote Internet and multimedia access as the appropriation of a new culture; 

- to encourage integration among the new media and the traditional communication 

tools;  

- to detect the most appropriate multimedia forms in order to promote reading; 

- to establish a connection between the multimedia and the rest of the expressive 

activities, exploiting creative potentiality; 

- to develop learning methods and the use of new technologies in ludico-creative 

forms; 

Description of Main Activities and Methods  

- reading workshops in every school;  

- multimedia workshops; 

- experimental focus group, constructed by teachers, librarians, communication 

experts to organize the online learning community; 

- web connection among all the schools involved in the project; 

- establishment of a scholarship reserved for graduates in Communication Sciences for 

http://www.trovarsinrete.org/
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the research on the transformations of reading and writing induced by multimedia 

technologies; 

- cultural and technologic training for teachers; 

- creation of a shared website, forums and onlines debates groups  

- narrating and surfing: kids and adults gather the memories of the city; 

- online game; 

- blog (online journal) 

Results 

Promoting a multimedia and interdisciplinary approach to reading 

What parts of this program or ideas derived from it can be adapted for the LiRe 

2.0project? 

-creating reading and writing workshops in schools, provided with paper and digital 

narrative texts, updated annually; 

- creating a forum as a functional place for a group of readers which includes authors, 

readers, reading promoters; 

- developing reading, net surfing and writing projects about local stories to learn and 

transmit the memories of the territories of belonging.  

 

 

Title  ІƛƻƭŜƎƎƻǇŜǊŎƘŞΣ April 23rd International Book Day 

URL http://www.ioleggoperche.it/it/home/ 

Funding Agency Duration 

AIE: Lǘŀƭƛŀƴ9ŘƛǘƻǊǎΩ !ǎǎƻŎƛŀǘƛƻƴ 

 

February, 9th 2015 - April 23rd2015  

Short Description (max. 200 words) 

240 thousand books will been trusted to thousands of zealous readers: the 
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Messengers, who, in their turns, will entrust the books to as many readers as they can 

reach. The Messengers will meet the people to whom entrust the books at schools, at 

universities, at workplaces, on local trains, in libraries and in bookshops. 

Objectives (General & Specific) 

A national campaign aimed to promote the act of reading as a viral one. 

Description of Main Activities and Methods  

250000 copies of printed books have been freely distributed by the reading 

messengers 

LƻƭŜƎƎƻǇŜǊŎƘŞ ǿŜōǎƛǘŜ Ƙŀǎ ōŜŎƻƳŜ ǘƘŜ ƳŜŀƴǎ ƻŦ ŜƴŎƻǳƴǘŜǊǎ ƻŦ ŀƭƭ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎ 

connected with reading which have been organised by the messengers during the 3-

months lasting campaign 

Results 

Interest raised on reading as a social activity. 

What parts of this program or ideas derived from it can be adapted for the LiRe 

2.0project? 

- creating a web and social platform, through which sharing reading tools, events and 

activities, as well as create actual contacts among strong and either weak or reluctant 

readers.  

 

 

Title  Le parole tra noi leggere[The light words between us], by Gargano 

Trifone 

URL http://forum.indire.it/repository/working/export/6554/index.html 

Funding Agency Duration 

INDIRE - Istituto Nazionale 

Documentazione Innovazione Ricerca 

Educativa [Italian National Institute for 

Documentation, Innovation and 

Education Research] 

From 2015 to the present 
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Short Description (max. 200 words) 

Reflections on the new aspects of reading introduced by the various digital devices, 

and the differences between these and the traditional book-form 

The teaching course introduces the teacher to the new forms of digital textuality and, 

therefore, to the tools andapps that the prosumer ς producer and consumer student ς 

finds and uses in a social and collaborative environment.  

Online reading implies the existence of a reader who makes choices, within the 

context of "possibilities" for expansion, junctions and decisions prepared by the 

author.  

Some web 2.0 software also encourages collaborative (or collective) writing 

experiences, as do the social network platforms. 

Objectives (General &Specific) 

The project includes two parallel and complementary paths, one aimed at teachers 

and the other at students. 

Objectives for the teachers: 

¶ Using ICTs, to help students engage in written and transmitted production, 

both in terms of communicative intentions and the characteristics of the text 

Objectives for the students: 

¶ To pay attention to the forms of video-writing and multimedia communication. 

¶ To use ICTs to produced significant texts in both rigid and flexible form. 

¶ To use ICTs in a cooperative and collaborative way. 

Description of Main Activities and Methods  

The activities use visual and multimedia communication tools in reference to the 

expressive strategies and technical tools of online communication. 

- Phase 1 involves watching two videos, each just a few minutes long, on the 

innovations brought about by web 2.0 and on the need to protect one's own 

privacy/online security. 

- Phases 2 and 3 offer workshop ideas to use in class.  






































































































































































