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Executive Summary

The use of ICT in school organisation to enhdibeecy learning is prevalent. Many

governments across the world have invested a large amount of resources to develop and
ddzLILIR2 NI L/ ¢ AYFNF adNHzOGdzNE Ay aOKz22fad ¢KAaA
(LiRe2.0project, which holds the stance #t the innovative use of IGJased, open

educational practices and resources that connect informal -foomal, and formal
NEFRAY3IkESENYAy3Is Oy LXFe | @AGrt NBES Ay a
reading skills; particularly in the castdisengaged or reluctant readers and marginalised

learners. There is, therefore a need for the development of a systematic literature review in
order to collect available knowledge regarding effective reading promotion through the use

of ICT, to studerst aged 1618, with an emphasis on reluctant and/or struggling readers.

This state of the art and research report on reading promotion using ICT identifies through
empirical and theoretical evidence best practices and innovative pedagogical methods and
implementation strategies towards sustainable use of ICT for literacy reading enhancement.

More specifically,lie purpose of this report is to present the findings from the transnational
research (desbkased and fielebased research) that emerged through thational research

NELIZ2 NI & LINBLINBR o6& SIFOK LI NLYSNI 2NBFYAT I GAZ2
wSFRSNB Hdnég LINR2SOdG® . FaASR 2y I NBaSkNOK ¥FN
research questions, an indication of possible data colleatiethods for the deslbased

research, and the focus group guides to be used for the-bakkd research, all the project

partners conducted national research so as to explore the state of the art in their country in

terms of reading promotion practices drstrategies through the use of ICThis report

identifies through empirical and theoretical evidence the current situatiomaland,

Cyprus Portugal, Romania, Greece, and ltalth respect to literacy levels, as well as best

practices and innovativstrategies towards the sustainable use of ICT for literacy reading
enhancement.

The most common finding in all the naial research reports conducteds the fact that

literacy levels in the partner countries are rather low, and especially when tisgdsas an

indicator of student performance and achievemelmtirelandz G KS NX &adzZ G6a 2F h9
of Adult Skills (PIAAGYhich examines literacy proficiency, numeracy proficiency, and
problem-solving in technologyich environmentsindicated thatadults(aged 1665) in

Ireland have an average score of 266 compared to the participating countries average of

270, which placesreland 17" out of 24participating countriesFrom the survey, 17.9% of

respondents in Irelandre found at or below Level Similarly Cyprugarticipated in the

Progress in International Reading Literacy Study (PIRLS) in 2001 and the results indicated
OKFG aGdzRSy(iaQ LISNF2NXIYOS g1 a 06St2¢g GKS Ay
out of the 35 countries ranked (Mullet al., 2003)In the Programme for International
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Student Assessment (PISA) in 2012 Cyprus was positioned in the third group, which is

comprised of the countries that score beldlae average of OECD countrigdfie

problematic situation of literacy levelsy’ / @ LINHza 61 & | f a2 NIAASR 0@
group conducted in the framework of the LiRe2.0 research phase, who also expressed the
necessity to provide children a rich and motivating environment for learning to read.

With respect toPortugal PISA rsults for 2012 highlight that the average performance
relating to reading fod5 year oldstudents is 488 points when compared to the OECD
average which is 496 points. In general terms, Portugal increased its poResding by

1.6.In relation to the us of Information and Communication Technologies (ICT) in Portugal
for children between 10 and 15 years of age, data collected by the INE (National Statistical
Institute, 2014) report that 98% use computers, 95% access the Internet and 93% use a
mobile phore. This does not mean, however, that they use a computer, a laptop or desktop
at school or that these devices are well used for helping the students navigate the complex
digital landscapes they live im terms of the digital literacy associated to reaglsmmong

young Portuguese, based on OH2Q15) data which compare reading on paper (print
reading) and digital reading, Portugal has, in both cases, levels of performance below the
OECD average. Portuguese students seem to have a lower performance tleatedxpith
respectto reading in digital form, which, according to the OECD (2015) report may be
directly related to low performance in reading on paper.

In PIRLS (20€2011) and PISA (20@D12) assessments on reading comprehension and

reading literacy, a substantial proportion students inRomanialaround 35% in both
studies)wasconsideredo be low performing readersWhile aEurydice Report in 2011

reported Romaniao be among the countriesvhere there ishe most comprehensive

O2@SNI IS 2F o6FAA0 NBIFIRAY3A AyaiuNHzOOGA2yS>S (GKS C
different indicators for word identification and knowledge of phonics and at least three
AYRAOIF02NE F2N) FfdzSyoOee¢d wSIIFNRAYI fAGSNF Oe
OSYuUuNIt aG0SSNAYy3d R20dzySyida O2yOSNYyAy3a a/ 2 YLIS
and teachers should use ICT in all subjects in class and also foeamengary activities.

Similarly, inGreecesecondary schodtudents have performed below average in
internationaltests for literacy in readingccording to the results of the 2012 PISA
assessmentpublished by the OECD. In Greece, more than 516@afolds from 188

Greek schools were tested. While the report found a slight improvement in Maths, literacy
in Reading and Science remained static. The report found Greek 15 year olds to be below
average in reading literacy, with a mean score of 477 (OECD weea496) giving it a

ranking of 30th out of 34 OECD countries and 40th out of all participating countries.
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In IaIy, the OECD PISA 2012 National Report edited by Invalsi (National Institute for the
Evaluation of the education system) hightigthsome critical elements: Italy ranks slightly

and significantly below the OECD average. It is between the 26th and the 34th place in the
ranking of the 65 participating countries and it is between the 19th and the 25th place
about the 34th OECD countrida.Italy almost ondifth of 15-yearold students is below the
critical threshold of the minimum required skills in order to make the reading and functional
activity. Whatismore, Italy lags behind most OECD countries when it comes to the
equipment and tle usage of information and communication technology (ICT) in the school.
For example, in 2011, only 30% of Italian students in the 8th grade used ICT as a regular
instruction tool in science classes, compared to the average 48% in an OECD.country

In an efort to address the low literacy levels in the partner countries, the research phase
also focused on data related to reading for pleasure by students and suggestions to promote
this idea, based on the benefits proven to be achiev@pinions of teachers ahstudents

that participated in the LiRe2.0 research phadg/ & 2 dzy 3 LIS2 L)X SQ& dNBIF RA Y

in the sense that not manstudentsare reading for pleasure; although there are good
efficient readers among young people, reading is seldom statedpasferred activityor as
part of theirfavourite entertainment. Furthermore, reading is associated by young people
to school work, albeit sometimes pleasurable and interesting. Studentsexdmat they

like to read fictional genres such as biographash/enture novels magazinesand also

claimedto like to read about realife situations. Teachers corroboraté (i dzZRSy 14 Q 2 LIA y )

and highlighéd their added motivation when they read about emotional and-life
threatening eventslt was also found thateading is associated by students to information:
they read to acquire information on very specific subjects. When they dihvep may use
the Internet and mobile technologies.

During the last decades, a number of strategies have been proposed in onthartitcate
young peopleo read. Segers and Verhoeven (2002) suggest that reading interactive
storybooks can assist primary studentss to expand their vocabulary and conceptualize the

&UNHzZOGdzNB 2F yIFNNI GAGS GSEG&P digh& bywtheOl b2 HE

European Commission, suggests the use of a digital environment in an effort to improve

fAGSNYI Oe tS@Sta IY2y3ad addzRSydao ! Oly2¢t SR

lives, Chance & Lesesne (2012) proposed the use of book grailerder to support literacy
through the use of technology. The positive effects of the use of technology is also depicted

AY 9RSYIX {KIFIYANE YR CSNAKGYFIYQ & ounmov a&aid

13¢16) with learning disabilities, whasad laptops, had significantly improved their spelling
capabilities as opposed to the group of participants that did not use lapMp8vation has
been identified by researchers and teachers as an important facta@ ®rdsieRg@gement

in reading actities. As both conclude, wheroung peopleare motivated to read for
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pleasure then they tend to develop positive stance and cultivate their reading skills without
putting too much cognizant effort (Mullis et al., 2003; Seitz, 2010; Snowball, 2005).

ICT iniatives and programbkave up to now beetooselyconnected to reading promotion,
although there have been projects and programs in this area that have promoted digital
resources, such astmoks and digital readingontests Ebooks are an easy way fmd
favaurite books and they are alssasy to carry and to stor®oth students and teachers
agreedthat the use of these technologies would probably motivate reluctant readers and
marginalized readers to read more; however, they also shared some conggtoshe
compatibility of reading and ICT, by stating theading onlinecan befragmented and
therefore unsuitable to sustain the attention and interpretation skills regdifrom a

literary piece of art

In order to integrate the use of ICTdaombating low literacy levslit is necessary to help
both teachers and students to get accesseressary equipment and good internet
connection atschool, especially in those areasewh the infrastructure is pooDeveloping
curricula,which can respod to the real needs of the 21sentury studentsis one of the
variousnational measuresat the partner countrieso combat low literacy levels. At school,
training courses for teachers, but also optional courses for students have to be conceived to
comhat low literacy levels. A different selection of the textshe curricub would be one of
the most important national measures that can be taken to promote reading for teenage
students who areat highriskbefore they drop outAlso, it is important tonclude in such
curriculadifferentiated guidelines for printed material and for digital material or for the
integration of ICT in promoting reading gpecific texts, ICT tools, or Web 2.0 tools
incorporated in the curricula with the objective pfomoting reading.

Teacherghat participated in theresearch phase dfiRe2.0n partner countriesndicated a

number of strategies to suppoé (i dzR &gdingthébugh the use of ICT and Web 2.0
technologiesincluding the use of websites through whigaders can look for public

libraries as well as listen to storytelling by famous actors and learn about events regarding

the books in which they are interested. Moreover, they suggested the development of

learning environment enriched by learning matdsjdike storybooks and other reading

documents, which could capture the interest of thieidents.In addition, modelling reading

- teachers act as models to illustrate how reading is being d@mel setting up a mobile

library traveling through the sclibf = ONBI 0S |y AYALANARY3I |GdY2aLl
reading motivation are strategies, which were atsmgested by the teachers. Anothssue
addressedvas alsdi KS A YLER NI FyOS 2F LI NByGaQ Sy3dal3asySy
reading, as well as theggiificance of peereading relationships.
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It should be noted here, thabis Executive Summary only presents a brief overview of the
research phase conducted by the LiRe2.0 partners and the information presented in the
LJ- NI y S NEreporty. Iotidetdlgt linformation on the specifsof each country and
extensive description on various findings of the national reportshe state of the art in

each of the partner countrieghe following sections of this Collective Research Report need

to be consulted

"The European Commission support for the production of this publication does not constitute
an endorsement of theontents which reflects the views only of the authors, and the
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Introduction

The purpose of thigeport is to present the findings from the transnational reseabsk
based and fielbased researcithat emerged through the national research reports

Lifelong Readers 2.0- LiRe2.0
Project N®: 2015-1-IE01-KA201-008625

preparedby each partner organization within the frameworklofm 2 F (G KS a[ A FSf 2

Hdné¢ IBASRdDG #@search frameworkhat provides guidelines, possible research
guestions, an indication of possible data collection methods for the-askd researh,

and the focus group guides to be used for the fielbed researchall the project partners
conducted national research so as to explore the state of the art in their country in terms of
reading promotion practices and strategies through the use &f IC

The scope of the individuahktionalresearch reportsvasto provide an account of the state
of-the-art, meaning what currently exists, in each of the partner countries with respect to
the following thematic categories:

1 Status of national literacy lelse

1 Reading habits and interests of youth

1 Types of texts that interest youth and modes of reading
1 Strategies for promoting reading

1 Best practices to promote reading and writing

1 Challenges involved in promoting reading through ICT
1 Review of national curnida

Based on the above thematic categories that negtb be discussed in theationalreports,

and based onvhat each project partner provided in their national report (and the data that
were available in each country), this transnational research regdsgides a collection of

the research findings in each country and tries to draw some conclusions on similarities and
differences in reading practices through ICT in the partner countries, with the objective of
reaching a common framework on whittte nex 10s can be developed.

It should also be noted here that with respect to the fiblaised research and the results of
the focus groups conducted with teachers and students, it was up to each partner to either
incorporate the results in the general discisssof the report or as a separate section. For
this reason, in the case of Ireland, Cyprus and Portugal, the results are presented
incorporated in each relevant thematic categpwhile in the case of Romania, Greece, and
Italy, the results are presentezkeparately in the relevant Appendix to this report.
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Status of national literacy levels

Ireland
In 2012 the Irish Stationery Office published a report (Office, 20183.report presents the

NBadzZ G§a F2NJLNBfIFIYR 2y {KbSwnaoPIABQ dhe udedydvdse 2 F
carried out in Ireland between August 2011 and March 2012 by the Central Statistics Office

on behalf of the Department of Education and Skills. Ireland was one of 241 countries that
participated in the survey under the direch and supervision of the OECD and a consortium

of international institutions. The findings from each participating country were then

outlined in an international report by OECD. Ireland had a very high response in comparison

to participating countries v response levels of almost 6,000 adults aged between 16 and

65.

PIAAC reports collect statistics and information in relation to three specific skills sets and
areas: literacy, numeracy and problem solving in technelagfyenvironments. PIAAC

builds onthe findings of two previous international surveys, the International Adult Literacy
Survey (IALS) and the Adult Literacy and Life skills survey (ALL). Ireland participated in IALS in
1994 but not in ALL.

I O0O2NRAY3 (2 (GKS h9/515BSAFTRENBFAARNBLRN2 VS A
0SS0

GNI AYyAyYy3AI | YR (b @ R)THis shoysRhe Drip@@tanCe of eAck & these

areas in terms of vocational and acaderskills and they were purposefully designed in

order to imitate everyday tasks.

The literacy tasks require the respondent to read through texts of varying complexity to find
specific pieces of information. The structure of the presented texts includespaper

articles, websites and posters. The questions were based omwadd problems and

ranged from simple addition and subtraction to the calculation of averages, percentages and
the estimation of quantities. The third area, problem solving skiltleghnologyrich

environment required the respondent to interact with one or more common computer
applications in order to solve a problem.

¢tKS adaNBSe Klha Gg2 aidl3aSaoed ¢KS NBALRYRSyidQa
converted into an average orean score for each domain, representing his/her proficiency

in that area. With the use of these average scores it is possible to calculate the percentage

of the population who fall within different levels of each skill domain. Literacy and

numeracy profi@ncy have been split into five levels and problem solving in technalogy
environments has been split into three.
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Adults (aged 1®5) in Ireland have an average score of 266 compared to the participating
countries average of 270. This score placeahal 7" out of 24. Other countries that have
similar average literacy scores are Poland (267), Austria (266) and Northern Ireland (265).

From the survey, 17.9% of respondents in Ireland are found at or below Level 1, compared
to 16.7% on average acrosarficipating countries. This is statistically on par with other
countries that also participated in the survey, including Canada (17.3%), England (17.8%),
Poland (18.8%), Germany (19.0%).

At the higher end of the literacy scale, a combined average ofb@f0adults in

participating countries score at Levels 3, 4 or 5. In Ireland, the percentage of adults scoring
at Levels 3, 4 or 5 is slightly less at 44.5%. This is statistically similar to other countries such
as Northern Ireland (44.2%), Poland (44.7A¢stria (45.7%) and the United States (45.7).

Countries such as Japan (71.1%) and Finland (62.9%) have the highest percentage of adults
at Levels 3, 4 and 5.

In relation to the statistics for problem solving and technoloigih environments only three
proficiency levels were created compared to the five levels that exist for literacy and
numeracy.

On the problem solving scale the average score of adults at or below Level 1 is 41.7%. In
Ireland 42% of respondents scored at or below Level 1 (29.5% dtl,e\26% below Level
1). Ireland is one of several countries that are on a similar level to the average score,
including Finland (39.9%) and Sweden (43.9%).

At the higher end of the scale, 25.3% of Irish adults are proficient at Level 2 and 3. This is
8.7% lower than the international average of 34.0%. Despite being lower than the average,
Ireland ranks slightly higher than Poland (19.2%) and on par with Slovak Republic (25.6%).

The survey also showed that 10% of Irish adults had no computer expedaenaek or at
home. This is more than the average of 8%. Ireland (5%) also scored close to the average
(4.9%) of adults who failed the basic computer skills assessment.

The European Commission published a report based on Irelands PIAAC findings
(Commissin, 2013).The report analyses the PIAAC survey results in order to see if there are
any findings that are relevant for education and training policies in Europe. Several pieces of
information from the Survey are relevant for EU education and trainingipslic

One such finding is that 25% of adults lack the skills to effectively make use of ICTs for
problem solving. Results from the survey show that nearly 14% of the EU population aged
16-65 can only perform simple tasks that would be considered to bedimwan average
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LINE T A OA SyOeé tS@gStod ¢KS adzNwSe |faz2 aK2gSR (K
test due to lack of ICT ability. Across Europe all countries showed less than 9% of people
surveyed performed at Level 3, the highest level. Ratih@&n computer based testing, a

paper based test was also offered to participants with 17% of Irish adults opting out which is
significantly higher than the EU average of 11% but lower than Poland at 23%. In many ways

this reflects the insufficient skilld people within Ireland to deal effectively with ICT in

relation to problem solving.

The 1624 year olds show results that are lower than the averages for the whole population
with approx. 13% identifying as having little or almost no ICT skills or erpercompared

to the 1665 year olds averaging at approx.28%. The findings acknowledge the disparity
between the statistics that show the same amount of26year olds have only Level 1 ICT
problem solving proficiency as the overall whole population. THaids us to believe that

despite the high volume of young people using ICT outside of work, this does not necessarily
develop problem solving skills through the use of ICT. These findings show a correlation
between the use of ICT and literacy levels. Aditg to the survey, participants who

showed high levels of ICT usage at the workplace scored approx.14 points higher on the

f AGSNI O alFftS Ay O2YLI NRaz2y (G2 (GK2&aS gK2 R2
being one of the strongest links to praigncy in literacy as well as having a positive

connection existing between the uses of ICT and reading practice.

Another finding from the survey was that 20% of the EU working age population has low
literacy and low numeracy skills.

In literacy, partigpating EU countries on average perform slightly worse than OECD

countries as a whole but comparable to the US. While in EU17, 9% of the population showed
high levels of literacy skills (levels 4 and 5) the share for the OECD is almost one third higher
(12%); in numeracy, the difference between the two is slightly lower. However, considerable
differences in the distribution of skills across participating countries exist. (ibid p.7)

The statistics in relation to the younger population are slightly diffeeemtt on average are
better. Across all participating countries-2@ year olds score 7 points better on the
proficiency scale in literacy (5 points in numeracy) than the overall population, which
roughly equates to one year of education.

The OECD Better ¢imitiative(OECD, 201%)as launched in 2011 and focuses on the

aspects of life that people feel matters most to them and what helps to shape the quality of

their lives. From the findings it is discovered that Irish users of the Better Life (ibetbx

2015) find the most important aspects of their lives are life satisfaction, health and

SRAzZOF A2y ® ¢KS AYAUGALFGAGS FAYaAa (G2 AYyTF2N)Y LR2f

lives and wetbeing.
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Acording to the findings, the reading skills of Irigldents are among the highest in OECD

LI NOAOALI GAy3 O2dzyiNAS&Ad ¢KS adzNBSe |faz y?2
f20 2F LINB&aadaNE FNRY a0K22f 62N]J Q 60A0ARI LI o
Ireland also falls higher than tf@ECD average of 7.1% of teenagers ageti9l®who are not

in employment or in education or training. Irish students score at 10.6%, much higher than

the OECD average (ibid, p.3). The report also shows findings in relation to inequalities in
education anditeracy standards of young people from low seempnomic backgrounds.

GLY LNBfFIYRZ 2y | @S NdcadnicOdtkgolRdsBale HgheR rvadiigh 3 K &
literacy scores than children from low so&002 Y2 YA O o6 O]l ANR dzy Ra ®¢ 6 A 0 A

[«=tN

In relation b educational attainment, 81.9% of the working population has at least an upper
secondary education in the south and east of Ireland, while this statistic is much less at

TTOW? AY GKS 02NRSNE YARfFTYR FYyR gSEiSSNY NB3
gap (4.7 percentage points) is smaller than the regional differences in educational
FGOGFAYYSYyd Ay Y2ald 20KSNJI h9/5 O2dzyGiNASadéE 0A
FOly26f SRASR Ay NBflGA2y (G2 AYyiSNyireodD2yySOi
households with a broadband connection ranges from 70% in the Southern and Eastern
NEIA2Yy (G2 2yte pd: Ay GKS . 2NRSNE aARtlFYyR |y

Education at a Glance, 2014, was published in September 2014 by the(OECD,

Educaton at a Glance 202©OECD Indicators A Country Profile for Ireland, 20ld4¢ main

focus is to compare Ireland against other OECD countries. EAG compares the educational
attainment and skills levels of Irish participants in comparison with their OECDecoarts.

From this, many comparisons can be made in relation to Irish statistics correlating with

OECD averages. Findings showed that adults with third level education were more likely to

score higher in the literacy category of PIAAC. The findings2l$b® a LYy G0 SNBAGA Yy I £ ¢
Ireland of those with upper secondary level attainment, there was little difference in the

literacy skill levels of those with a general and those with a vocational qualification, with a

similar proportion of the population scoringia SI OK f S@St ® o6¢l6fS ! Mmooy

¢CKS adzNwsSe |ftaz2z aKz2ga GKFG acdzZt GAYS 62NJ SN
PIAAC literacy domain, with 13% of all full time employed people scoring at Level 4/5,
compared to 7% of all part time employedS 2 LJt S® 6¢F 6t S ! pomnal o[ 0 Y1

Due to rapid growth in national income as well as in public expenditure, spending by public
authorities on education also grew rapidly in Ireland, as it did in most other OECD countries.
Between 2005 and 201tbtal public and private spending increased in Ireland by 38%
(compared to 12% on average across OECD countries) for all levels of education combined
below Higher Education.
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Expenditure on education (public and private combined) in 2011 was 6.2% of Gross

Domestic Product (up from 5.6% in 2008), which is now slightly above average OECD

expenditure at 61% of GDP and above theHlaverage of 5.8% GDP. This figure reflects
LNBfFIYyRQa O2y(dAydzSR YIAYydiSylyOS 2F KAIKSNI AL
shrunk. (ibid, p. 11)

EAG also examines the learning environment and organisations of Irish schools in relation to
OECD statistics. The findings show that instruction time in relation to primary and lower
secondary level Ireland was higher than the OEGDage.

WHE: 2F O02YLJzZ a2NE AyadNHzOdAzy GAYS Ay LINRAYI
f AGSND SUABQIKS h9/5 I FSNI IS 2F Hw:Q O0OAOARI L

This gives the impression of a decrease in time allocated to literacy in comparison to other
OEC2dzy i NASad LG A& y20SR GKFG WwSFRAY3AI 6 NR
the additional time allocated to literacy (i.e. one hour per week) and to numeracy (i.e. 70

minutes per week) provided for under the implementation of the Nationarhity and

bdzY SN} 08 {GNYGS3edé O0AOARI LI mMyouod ! y2iKSNI A
Ay it aOK22fa odzi GKS GAYS tt20FGSR (2 WNB
of the first language of the school.

The reportacknowledges Circular 0056/2011 which allows schools to increase designated
time given to literacy through an arrangement of methods such as: (ibid, p. 26)

WLYGSINFGAY3T €tAGSNFO& YR ydzYSNI Oe aiAftta oA
discretbnary curriculum time for literacy and numeracy activities:aRecating time spent

on the other subjects in the curriculum to the development of literacy and numeracy.

Prioritising the curriculum objectives which are considered most valuable in supgortin

OKAf RNByQa fSINYyAy3a IyR RStlreéAay3d (GKS AyidiNRRd

In 2008, ECDL Foundatifffroundation, 2009)ndertook a detailed survey of digital literacy

levels across the population of 15 countries. Almost 8000 people were surveyassacr

Europe, Asia, Africa and South America. The aim of the survey was to analyse levels of digital
literacy within each country and analyse patterns of computer usage.

I OO2NRAY3I (2 GKS adaNBSeé FTAYyRAy3Iasz | ORSWA Yy SR
34% displayed basic or lower than basic computer skills. 37% displayed skills gaps between
their competency and full digital levels. (2009, p.5).

Ly NBflFiGA2y (G2 RSY2ANI LIKAO FTAYRAYIAI-26KS 3INER
Year olds. iRdings also show that there was no observable difference between gender and
that digital literacy in urban areas was slightly greater than in rural areas. It also shows that
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thelargest skills gap for young people is in the use of word processing aratispest
applications. (ibid, p.6).

The survey shows that a mean percentage of 84% of participants use computers daily and a
high percentage of 94% using a computer several times a week. (ibid, p.16). In Ireland, PC
usage is widespread with 82% using aeR€yday which is slightly below the average mean
percentage of 84%. 93% of Irish participants responded as using a PC several times a week.
(ibid, p.37).

The main sources of computer training were school for th4&ge categories, while up to
60% of hose in the labour market (ages-86) had taken training at work or in a private
training centre. A mean of 83% of total respondents had taken some form of formal
training. (ibid, p.16).

In relation to Ireland, the findings showed that

The most commonraas for training to take place were at college (22%) and at a training
centre (22%) where Ireland scored above the survey average for training at college (11%)
FYR 02@0S GKS adz2NBSe | 9SNIF IS F2NJ GNIFAyAy3

O«
(@)

In 2013, in preparabn of a Digital Strategy for Schools, PIY&H (Professional Support

Service for Teacher$echnology in Education) undertook a census of ICT in primary, post
primary and special schools on behalf of the Department of Education and Bkilés
Cosgrave2014) The online teacher questionnaires were set up in order to gather
information and data relating to ICT, its impact on teaching and learning and ICT integration.

The results show that in Ireland

Proposed changes in curriculum and assessment at jmatiary and posfprimary levels

provide an opportunity to promote understandings of how to make innovative use of ICTs
0S@2YyR GAYGSANI GA2Yyé o0SdIT Wdzy A2NJ / @80t ST t NR2
Curriculum for infants to second class, review of auiynmathematics, and revision of the

Senior Cycle sciences). (2014, p. 8).

The report gives findings on ICT infrastructure in schools and the use of ICT Devices.
According to the survey, the overall average ratio of students to working computing devices
in schools was 4.6 to 1 at primary level, 3.7 to 1 at gmshary level, and 1.7 to 1 in special
schools. At both primary and secondary level, DEIS schools (Delivering Equality of
Opportunity in Schools) had more favourable ratios than-D&iS schools. Thatios of

students to computers/ devices specifically for student use were 11.1 at primary level, 8.8 at
postprimary level, and 3.3 in special schools. This shows that a very large proportion of ICT
within a school are designated for teacher or admir@stre use in comparison to the
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amount designated for student use. However, it also noted that 99% ofgrosary

schools reported having a dedicated computer room for students. Other forms of ICT were

also reported in both primary and peptimary such asteractive whiteboards and digital

projectors. In relation to the use of ICTs in schools, areas such as Web 2.0 technologies were
also referred to in the report with 97% of pegtimary schools, 71% of primary schools and

65% of special schools reportititat they had a website or blog for their school. (2014, p.

14). Software to support literacy, numeracy and students with disabilities were also

mentioned as being commonly used within primary and goathary schools with a general

overall positive attiide towards the effects of ICT on teaching and learning in relation to
improvements in literacy, numeracy and engaging students. 43% of primary level principals
ARSYGAFASR adzaS 2F L/ ¢ G2 &dzllLl2NIL (GKS RS@Sft 2
ydzYSNE-DeESAy3 2yS 2F GKS LINA2NRAGAASR I NBlFa ¥
development.

In 2013, desktop computers accounted for 54% of working computers available to students
in primary schools, 83% in pegstimary schools, and 51% in special schoélgute 4.1).

Tablets accounted for 5% of devices in primary and-pastary schools, and ne quarter of
devices in special schools. (2014, p. 12).

According to the EU Kids Online paf@rian O'Neill, 2012}he online activity use of-26

year olds in kland are significantly below European averages and that many young people
are lacking basic internet safety skills. The paper emphasised the importance of digital
literacy and its value towards enhancing creativity, literacy and other skills. The report
confirms the low levels and range of online activities amotig Year olds in Ireland. It

shows a lot of gaps and it shows a need for improvement. It is also mentioned that the data
comprised from EU Kids Online shows how much the internet influencegiastihat

children use online. The use of the internet for entertainment and socialisation is the

highest form of internet usage. According to the survey the most popular online activities of
Irish childrenaged#c I NBE Wgl G OKAY I AGARESNPSALIAR YISER OW
which scored at 76%. The survey also discusses the difference in activities depending on the
specific age bracket of the young person. For example watching video clips and playing
computer games are popular with all ages; comngation use (SNS, email, IM) is more for
teenagers. The use of the internet for schoolwork and social network sites also scored
favourably high at 58% each.

¢CKS LI LISN) dzaSa afl RRSNJ 2F 2LIIRNIdzyAGASasg gKA
of online activities used by Irish children. (Livingstone, S., & Helsper, E. (2007). Graduations

in digital inclusion: children, young people and the digital dividiew Media Society9(4),

671-696.). (2012, p.2).
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Stage 1 shows that 23% of young people osly kess than two activities online and
predominantly use the internet for schoolwork and video games. Stage 2 discusses how up
to 34% of young people agedl® use the internet for up to five activities to include

watching video clips. It is interesting mote that according to the paper 57% of young

people do not move beyond this step. Out of those who do progress on to Stage 3, 33% use
up to nine activities to include SNS, email, instant messaging and social network sites. Stage
4 includes 9% using entainment, online gaming and downloading films. Only 2% reach

Stage 5 which includes a wider range of web 2.0 technologies such as webcam, blogging and
reading online news.

¢KS LJ LISNJ dzaSa aAE Of dzZAiSNAR (2 NBLEBESy i LI i
RSGSNNYAYSR a 0SAy3 da[2¢6 dzaSs t2¢ NARA]TEDP ¢CKA
and range of online activities. Cluster two is identified as being quite entertainment focused.
Cluster three is relevant in relation to being condidd R & -XSNINGAHAHYTIG SRPE | & SN
range have a much wider range of activities to include school work, reading the news as well

Fa SYGSNIFAYYSyGo /€ dzad SN F2 dzNd NARSWUIIATTRARSéa  dya
focuses on communication based &dies and accounts for 25% of children. 7% represent

cluster five which is characterised as being higk and social networking focused. Cluster

six which is similar to cluster five in its high use and focus of social networking.

Cyprus
Education in Qyrus, whether public or private, is mandatory until the age of 15-g*mmary

to secondary and some parts of pestcondary education are all under the auspices of the

Ministry of Education and Culture (MoEC).-Brenary education, primary and lower

secandary education are mandatory and offered free of charge in the public domain. Pre
LINAYIFNE d0K22f Aa 2yS @SIFNRa RdNYIGA2Y YR Aa
ages 612. Secondary education is divided into two cycles: the lower (gymnasiuairthe

upper high school (lyceum and technical school). Figure 1 below provides a clear view of

how the educational system in Cyprus is structured, how many years are required for each

grade, which parts are compulsory and what choices are availabléufiergs.
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UNIVERSITIES — POLYTECHNICS AND OTHER INSTITUTIONS OF
TERTIARY EDUCATION
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The following tables indicate specific demographic as they are provided by the Statistical
Service (2015) of the Republic of Cyprus. Namely, Table 1 indicates in detail the number of
pupils (10yrs+) by schotylpe and sex for the school year 262Q213. Also, table 2 indicates

in detail the number of teachers, school type, and sex in Primary Education for the school

year 20122013.

Demographics of Students in Primary Education in Cyprus (10 yrs+)

STUDENTS
Typeof school
Public

Private

TOTAL

Co-funded by the
Erasmus+ Programme
of the European Union

Male

8.919

656

9.575

Female

8.205

697

8.902
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Demographics of Teachers in Primary Education in Cyprus

TEACHERS

Type of school Male Female
Public headmaster & teaching 772 3.588
personnel

Privateheadmaster & teaching 49 263
personnel

TOTAL 821 3.851

Lifelong Readers 2.0- LiRe2.0
Project N®: 2015-1-IE01-KA201-008625

The following table presents the number of pupils in Gymnasium circle (lower secondary) by

type of school, age, grade, and sex for the school year-2013.

Demographics of Students in Gymnasiuraleiin Cyprus

STUDENTS

Grade 1 Grade 2 Grade 3
Type of school  Male Female Male Female Male
Public 4.159 3.816 3.983 4.006 4.075 3.919
Private 721 714 854 745 871 802
TOTAL 4.880 4.530 4837 4.751 4946 4.721

The following table shows the number of pupils in Lyceum circle (upper secondary) by type
of school, age, grade, and sex for the school year Z0M3B.The one following itindicates
in detail the number of teachers, school type, and sex in Secondaratamuéor the school

year 20122013.
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STUDENTS

Type of school
Public
Private

Evening
Gymnasium

Evening
Gymnasium
private

Technical
Vocational public

Technical
Vocational
private

TOTAL

Grade 1

Male Female
3.163 3.918
823 831

44 15

0 0

1.290 301

0 0
5.320 5.065

Grade 2

Male

3.163

945

11

1.091

5.214

Demographics of Students in Lyceum cirocieCyprus

Female

3.904

846

256

5.015
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Demographics of Teachers in Second&gucation in Cyprus

TEACHERS

Type of school

Public Headmaster & High school

Teachers

Private Headmaster & High school

Teachers

TOTAL

Co-funded by the
Erasmus+ Programme
of the European Union

Male

2,259

458

2.717

Grade 3
Male Female
3.339 4.091
882 779
2 1
1 1
923 166
1 9
5.148 5.047
Female
3,931
954
4.885
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wSFRAY3I fAGSNFrOe KIFIAa 0SSy O2yOSLlidzZZtf AaSR o¢@
comprehensive aptitude to understand, use and reflect on written language forms in order

G2 I OKAS®S LISNE2YIlf YR a20AFt Fdzf TwitHi YSYy G ¢ o
0KS RSTAYAGAZ2Y LINBPGARSR o6& GKS tLw[{Qa NBLEZN
and use those written language forms required by society and/or valued by the individual.

Young readers can construct meaning from a variety of texts. Ea&lyto learn, to

LI NHAOALN GS Ay O2YYdzyAGASa 2F NBIFIRSNERX FyR 7
definition also indicates the importance of literacy in terms of the successful engagement of
students in the social and civic life by conceptugld A 0 |4 (GKS dadzy RSNRUGI Y
NEFEt SOGAYT 2y yR Sy3lFaay3da sAldK gNAGGSY GSE
2ySQa 1y2¢ftSR3IS IyR LRGSYUGALFIEZ YR G2 LI NIACGC
that literacy is important as it prades children with the necessary means to conceptualise,

attach meanings and negotiate the world of which they are part of, while they are at school

and later on as active members of the society.

Evidence from the report Teaching Reading in Europe:e2tmtPolicies and Practices

609! /9! td 9dz2NERAOSET HnmmM0 KAIKE A FearaldsinKlF & aA
theEUHT O2dzy i NASa KIR RAFTFTAOdzZ GAS&a dzaAy3d NBI RA
Europe is to achieve its benchmark by 26@@ percentage of lovwachieving 15y/ears olds

in reading, mathematics and science should be less than (EB%#opean Commission,

2009), the aforementioned situation needs to be reversed.

Research data on the availability of leisure time of children im@yjindicates that a
percentage of 62% of the children who attend the primary and secondary schools do not
spend their free time in reading literary books (Papavasiliou et al., 2005). Considering that
improved literacy enhances innovation, prosperity amthesion in society as well as the
well-being, social participation and employability of all citizens (High Level Group of Experts
on Literacy, 2012a) it is important for all governments across the world to regard it as their
legal obligation to provide Blhe necessary support for effective reading promotion to
students through the use of ICT.

The past few years, the Cyprus Education System (CES) has taken positive steps in order to
support reading. Namely, since the Education Reform and the developrh&levo

Curricula in the Republic of Cyprus, reading is being regarded as a core objective in the CES.
According to the new Curricula at all educational levels (preschool, primary and secondary
education) internal motives are provided n in order to encourelgddren to establish a

constant relationship with reading literature and outside the school environment (MOEC,
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200, p.35). In the next paragraphs we present the measactisns that have been
adopted to support literacy levels in Cyprus.

According to Nthaelidoug Evripidou (2012) in prprimary education the teacher is
responsible for identifying problems and reporting them to the Ministry through a specific,
participatory procedure and prdefined route. At this stage there are no standardised tools
or formal testing.

In primary level, since 2007y = G0 KSNB N5 (Sada o6KAOK | NB 0S5,
a01Fr3SaQ FT2NJ ARSYGATFeAy3d adGddzRSyida Wi NRA] QO
[ AGSNI O Q Nlzya o6& (KS /néBréludten (EERE) o ndroralil A 2 y I §
scale for all primary school pupils at the third and sixth primary school grade aiming at the
ARSYUGAFAOIGARZ2Y 2F LlzLAfta WIHO NRA1Q TFT2N Fdzy Ol
and the Directorates of Edation at the Ministry of Education and Culture (MOEC), so that

these pupils receive early support, while at school. A data bank is being kept for monitoring
d0dzRSYy 1aQ LINPINBAa&P -ZDHENDe FEhction& Siterac@Rréggaiimed S NJ H
was held fo the seventh consecutive year in the sixth grade of the Elementary School

(Primary Education). The total number of students that were involved completed 7695

essays for Language and 7721 tests for Mathematics. The results indicated the following:

1 5.8% ofstudents were likely to remain language illiterate. Also 3.1% of students
belonged to both risk groups.

1 The corresponding rates for the school year 2@D2 3 for sixth grade were 6.9% for
Language.

Synoptically, the results which emerged from these téastiicated the following:

T { LISOATAO aOKz22ta AYRAOFIGS KAIKSNI NFrGSa 27

1 Identification of sex differences with respect to literacy levels. Boys tend to face
more literacy problems than girls

T ¢KS a20A2S02y2YA0 ol OXNANRIzZFR 2T T OS82 A1 dzR &
linked to the literacy problems

1 Specific professional developmenin service training of the teachers is needed

bSSR (2 AYGUNRRdAZOSKkNBFAYS adzllll2 NI LINP INI YY

T ¢KS | ff2O0IORYR 20 MRS GTAZNOOW AYGNRBRdAdzZOSR Ay (K:
Oy 0SS dzaASR F2NJ a4dzLILR2 NI AYy3I &addzRSyda WwWkHaG N

=

(CERE, 2015; MichaelidqUéevripidou, 2012)

With respect to the last point regarding the consolidation period, a teacher from the focus
group stated that:
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The introduction of the consolidation period was an innovation of the curriculum
reform. During this period, pupils, in collaboration with their teacher, should
have had the opportunity to cover any gaps identified and focus on the
acquisition and corddidation of core knowledge. Unfortunately, based on my
experience this is not the case. Due to the increased material teachers need to
cover throughout the year, this consolidation period is not used to support
students but instead to cover the existingatarial. (Female, Teacher Focus

group)

At gymnasium level, there is a literacy programme that is running under the auspices of the
Educational Psychology Service (scientific responsibility) and the Secondary Education
Directory (administrative responsitiyl). This programme aims to provide equal educational
opportunities, prevent social exclusion by fostering basic skills, reinforcingstedém and
offering emotional support. Also, in the year 2@2805, in an attempt to enhance literacy
subjects, the istitution of teacher advisors for literary subjects in Secondary Education was
introduced. The teacher advisors visit schools, both public and private, and offer advisory
support, using new methods and approaches, often through teaching practices, wéyle th
prepare supportive material for literary subjects and samples of examination papers to
cover the fields of Ancient and Modern Greek, History, Latin as well as other literary
subjects (Michaelidog Evripidou, 2012; MOEC, 2015).

At the end of lower seaalary school (Gymnasium) and the first grade of upper secondary
(Lyceum) students participate in the Programme for International Student Assessment

(PISA). PISA which takes place in thyear cycles and it is organised by the Organization for
EconomicCdolSNJ} G A2y YR 5S@St2LIYSYyd o0h9/ 50 Llzof A a
performance in science, mathematics, reading literacy and cooperative problem solving

levels in more than 70 countries across the world. PISA utilises proficiency levels to depict

the type of &ills students are able to use at each level, for each cognitive area. Specifically,

Level 1 is the lowest and level 6 is the highest proficiency level. Students at Iceweth is

considered the baseline levéhdicates that students hold the basicl&kiwhich will permit

them to fit in and engage effectively in the social and civic life.

The following table indicates the average of student performance in reading and the
classification of Cyprus. It should be noted that in PISA 2012 Cyprus is positioned in the third
group which is comprised by the countries which score belevaverage oOECD

countries. As the table also shows, the 32.9.9% eydd&i-old students was identified below

level 2 and therefore are considered low performing readers. In addition, only a small
percentage of 4% was identified on the higher levels of the PISA rehidiracy scale (levels

5 and 6) (CERE, 2014).
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Average of student performance in reading and the classification of Cyprus in Pisa 2012.

" Lwe, s H
1b

Cyprus 6,1 17%| 251% 249% 13,2% 35% 0,5

OECD 1,3% 44% 123%| 234% 291% 21,1% 7,3% 1,1%

Another international large scaled survey which is being used/atuatethe reading

literacy levels is the Progressinternational Reading Literacy Study (PIRLS) and it is

conducted by the International Association for the Evaluation of Educational Achievement

(IEA). This programme has a frequency of five years to permit the participatory countries to
monitor their dhildren’'s literacy achievement. Cyprus participated in PIRLS in 2001 and the
NBadzZ Ga faz2z AYRAOFGSR GKIFIG addzRSydaQ LISNF2N
placing the country 26th out of the 35 countries ranked (Mullis et al., 2003).

It should benoted that currently Cyprus participates in the European Literacy Policy
Network (ELINET) which was founded in 2014 and has 78 partner organisations in 28
European countries. The main scope of this network is to improve literacy policies in its
participatory countries aiming at the limitation of the number of children, young people and
adults with low literacy skills (ELINET, 2016). ELINET is inspired by the work of European
High Level Group of Experts on Literacy (2012a) which defined 3 key issue®faaaur
literacy policies:

1 Creating a more literate environment
1 Improving the quality of teaching
9 Increasing participation, inclusion (and equity)

(High Level Group of Experts on Literacy, 2012a, p. 38)

The importance of the development of a digital environment and the utilisation of digital
devices into the school context has been highlighted in the Curricula of the Republic of
Cyprus. It is also crucial to note that in the new language curriculum therelear
connection between the ICT and literacy. Specifically, the language curriculum supports
comprehension and development of oral and written discourse in broadly used means of
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new technologies. Despite the fact that there is no ICT curriculuminmgpy education in
Cyprus, the new curricula are comprised of a wide range of strategies and practices about
ICT in an effort to support quality of teaching and learning through media in all subjects
(MOEC, 2010). A teacher who participated in the focosgfurther explains:

In the primary schools each classroom owns at least one computer and a
projector in order to help the teachers to support teaching and learning
procedures. Some schools are also equipped with interactive boards as well.
Depending onlte number of the students, primary schools have a computer
room where students can work in groups on specific educational software. This
software is provided by the MOEC. It should be noted though that schools
encounter many problems with the equipment.rmany occasions the software
or the computers do not function properly. Of course there are ICT counsellors
who visit the school at least twice a year to help teachers with the use of
technology in their teaching but this is not enough. (Teacher focuspgrou
female)

With respect to the secondary education classrooms are equipped with computers and a
projector. Also, in each school there ar& 2aptops and B portable projectors that can be
borrowed by teachers in order to be used in classroom (MoEC, HMNET, 2016).

Portugal
In this section key policies and national and European governmental reports are analyzed to

provide data on the status of literacy levels for Portugal from 2008 to 2014 with a special
highlight on reading skills and related ICT programs and initiativésreRee is made to

Lifelong Readers 2.0- LiRe2.0
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published in 2009; th&urostat regional yearbod015 (European Union, 2015); tRéSA
Reportas relevant for Portugal and tf@ECD 2015 Report on itk literacy, as well as

national statistics and government initiatives on young people and their use of ICT; and the
2015 OECD Study &tudents, Computers and Learning

The Economic Dimensions of Literacy in Portugal

I OO0O2 NRA Y 3 e EcbRoBu DMIBrisiensldf Litéracy in Portugal: A Reviel
published in 2009, literaaythe ability to understand and apply knowledge presented in

print ¢ has long been recognized as a key determinant of economic growth. Portugal
displays in this area among the lest literacy skills when compared to other European
nations. Contrarily to other nations, in Portugal literacy scores have little impact on
individual labor market success, except at the very highest level of literacy. This may be due
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to the low literacy mtensity of most jobs in the country. A large number of jobs in the
Portuguese labor market are low skilled in terms of reading engagement (approximately
71%). For these jobs, formal education can be thought of as having little to no value in terms
of laba productivity. Thus among low to sesskilled jobs, experience, seniority and/or

other structural factors are more likely to be important in determining wage earnings in
Portugal. Thus, one may characterize Portugal as a litggaoy environment. This l&ga

negative impact on schools and school education.

Because of undeinvestment historically the population has a low level of educational
attainment and the quality of the workforce measured on adult literacy scales is low
compared with OECD countrigShanging this rapidly is near impossible because the size of
incoming cohorts of graduates is shrinking, the upper secondary graduation rate is still far
from universal (although compulsory for 12 years since Z2@ED), access to tertiary
education remais restricted and unequal, and performance on standardized tests of
student achievement still leaves much to be desired.

It is also known that at the macieconomic level, literacy matters and that having a high
proportion of adults with low literacy score®nstrains economic growth. Thus, improved
levels of adult literacy scores in the population should eventually yield significant social and
economic benefits. In a study commissioned by the Portuguese Ministry of Education
(Coloumbe and Tremblay 2009) tkeds a 47% gap in real per capita GDP between Portugal
and the OECD average.

The quoted study highlights that Portugal should worry about the economics of literacy,
because of its influence on the capacity of the economy to create wealth, and because it
would reduce undesirable levels of inequality in education.

Eurostat Regional Yearbook 2015

In 2014, according to thEurostat Regional Yearbook 201the proportion of early leavers

from education and training in Portugal was 17.4%. However, between 2002014

t 2Nl dzart Ffa2 NBEO2NRSR | mtdp LISNOSydal3IsS LA
improvement, Portugal still registers a gap of 7 percentage points to the national target set

for 2020 in relation to the proportion of early leaversiin education and training (Eurostat,

2015:38).

There are some regions in Portugal where one fifth of the population was classified as early
leavers from education and training (Eurostat, 2015: 89).The biggest reductions between
2008 and 2014 were also raded in Portugal (in the Norte region there was a reduction by
more than 20%; in the Centro region (where IPCB is located); in the Algarve; and Lisbon).
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PISA

The PISA (Program for International Student Assessmengrnational report which began

in the yaar 2000 has, since then, been done periodically every three years, having to date
already written 6 international reports, the last edition corresponding to the year 2015.
Among the various indicators that are included in the report, student literacyoban
highlighted in three different areas, particularly: Mathematics, Science and Reading. The
PISA includes 34 countries associated to the OECD and 30 countries which are distributed
throughout the rest of the geographic areas that represent about 808 KfS & 2 NI RQ &
economy. Given that theiRe 2.(roject focuses on reading, in sum, the results for Portugal
can be listed from the year 2000 up to 2012, with regards to the data already published:

{1 2000: 27 place (410 points)
1 2003: 29 place (478 points)
1 2006: 3% place (472 points)
1 2009: 27" place (489 points)
1 2012: 30 place (488 points)

Taking into consideration the results obtained in 2012, the average performance relating to
reading for students who are 15 years old is 488 points when compardwt@ECD

average which is 496 points. In general terms, Portugal increased its points in three areas:
Mathematics (+2.8); Sciencés?,5); Reading (+1,6According to the OECD (2014),
highlighted reference is made to Portugal that, from 2003 to 2012, has been increasing its
general points as to student performance.

ICT statistics

In relation to the use of Information and Communication Technologies (®Driugal for

children between 10 and 15 years of age, data collected byNE€National Statistical

Institute, 2014) reported that 98% use computers, 95% access the Internet and 93% use a
mobile phone. 35% of students spend at least 4 hours on linmgluveekend days in

Portugal against the 30% OECD average (OECD, 2015: 42). Boys also spend more time than
girls (18 minutes across OECD countries).

In what concerns ICT use at school, Portugal is below the OECD level (OECD, 2015: 53),
although there has &en a significant increase from Pisa 2009 to Pisa 2012 results in
Portugal. The average time Portuguese students spend using the Internet at school is 24
minutes per day. 41%, however do not use the Internet at school during a typical school day
(OECD 201%5). When comparing 2009 to 2012 more students in Portugal had access to
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computers (98%). However, the access to laptop computers at school is still relatively low
when compared to other European countries.

In what concerns digital reading assessed tigtol?ISA 2012 data (OECD, 2015: 113),

Portugal scores below the OECD average. Most Portuguese students have moderate

browsing activity and when performing taskiented browsing, they score above the OECD

average (OECD, 2015: 115). This may mean that sisides selective in their online
YIEGAALGA2Y YR F2fft29 NBt{SOryd tAyla G2 a2t
is, however, not perfectly aligned with their performance in print reading (OECD, 2015:

119).

Initiatives to improve reading ski

Making the connection between digital literacy associated to reading, bas@E@1}2015)

data which compares reading on paper (print reading) and digital reading, in both cases,
Portugal has levels of performance below the OECD average. By makimg abjective

reading of the results it can be seen that Portuguese students have a lower performance
than expected with regards to reading in digital form, adding to the OECD (2015) report that
this result can have a direct relationship with a low perfonoain reading on paper.

Associating the data from the various PISA reports, Portugal has had an average score of its
Aa0dzRSYy(iaQ LISNF2NXNIyOS aAidda 6SR 6St2¢ (GKS h9o/
increase (but still not enough) in terms of therformance of Portuguese students. For this

reason, the Portuguese Government has been taking measures and initiatives that allow
Portuguese students to improve their literacy levels. It was through the 17th Constitutional
Government that the following n&inal programs have been issued:

1 Continuous Training Program in Mathematics for teachers of the 1st Stage of Basic
Education with the objective of creating an articulated network between the initial
training institutions and schools / school groups, imgi@g knowledge in
mathematics, teaching and curriculum (Order No. 812 / 2005 , 24th of October).

1 Training Program in Experimental Teaching of Science involving teachers of the 1st
Stage of Basic Education between 2006 and 2010 (Order No. 2143/2007, 9th of
February and Order No. 701/2009, 9th of January) that aimed to increase scientific
literacy levels of Portuguese students by developing the professional skills of
teachers of the 1st Stage of Basic Education.

1 National Program for Teaching Portuguegaother tongue) in the 1st Stage of Basic
Education (PNEP) that focused teacher training in the use of systematic methods and
explicit strategies for Portuguese language teaching in the classroom, in order to
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improve levels of reading comprehension and oralregpion (Order No. 546/2007,
11th of January).

1 In another aspect, associated with ICT, the same Constitutional Government,
through the Order No. 143/2008, dated January 3rd, createdTiehnological Plan
for Education (PTByith the main objective of plang Portugal among the five most
advanced European countries in technological modernization of education.
Following this initiative, the.Escolinhgrogram is designed for students enrolled in
the 1st to 4th year of primary education and teeescolgrogram for students
enrolled in the 5th to 12th year. Order No. 20956/2008, 11th of August, created
conditions so that families could be supported in acquiring computers and
broadband access according to their income and size of respective household. A
laptop was distributed under the.Escolinh@rogram, with internet access which
was known ag§ a | 3 I f @dvéhi@ncontained a set of educational software
related to the curriculum of the 1st stage of Basic Education. According to official
RFEGF X nwmn XAnswun GSINSBF fRKA & (eNEBcolgizdgsaRdvery & F2 NJ (|
favourable conditions were created for the purchase of laptop computers with an
internet connection, involving a partnership between the Portuguese Government
and mobile telecommunications companids,6,041 devices having been
purchased. This initiative lasted from 2008 to 2011. As claimed by Pereira and
Pereira (2011), th®TRrebled numbers in 2009 when compared with the figures for
2005, in the number of computers connected to the Internet incsds.

1 The 18th Constitutional Government ended the PTE initiative, having created a new
initiative by Order No. 10252/2015, 9®f September under the designatidearn
and Innovate with ICTwith the establishment of multidisciplinary teams of the
Ministry of EducationEducational Resource and Technologies Team (ERTE)
ERTE was acknowledged as a multidisciplinary team with the following main
objectives:

a) To propose methods aimed at integrating the effective use of ICT into curricula
and programs of ifferent subjects in a transversal way in all levels of education
and teaching.

b) To encourage and promote research into the use of ICT in educational contexts,
as well as the dissemination of these results.

c) To propose guidelines that will allow for the ctiea, development, monitoring
and evaluation of innovative and promotional initiatives of educational success
through the inclusion of ICT into the teaching and learning process.
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d) To promote initiatives that contributes to the defining of reference guidsdifor
initial, continuous and specialist training of educators and teachers in the
educational use of ICT.

e) Ensure participation in international projects and institutions involving the
study, promotion, evaluation and use of ICT in educational contexts.

Under the responsibility of ERTE other previous initiatives already under way were
reorganized, where it is possible to highligeeguraNet; eTwinning; Education for Media;
Programming and Robotids the 1st Stage of Basic Educatibearning laboratoris (e.g.
EdulLabs; Tablets in Education, Future classroddisiance learning.

Synthesising the various initiatives and programs intt@&Tfollowing tablepresents in
chronological terms, those that were most representative:

National Program Activity Entity/Institution Levels of teaching
Period responsible covered
Project MINERVA 19851994 Ministry of All levels of teaching
Education (GEP anc
DEPGEF)
t N2 I NI ¥ SbGsc 19962002  Ministry of All levels of teaching
XXI Education

UARTE, Internet in 19972002 Ministry of Science All levels of teaching

Schools and Technology
Program 20022005 Ministry of Science 1%t Stage of Basic
Internet@EB1 and Technology; Education

Schools of Higher
Education; FCCN

Project CBTIC@EB1 20062007 Ministry of 15t Stage of Basic
Education (CRIE)  Education

School Initiative, 20062007  Ministry of All levels of teaching
Teachers and Laptops Education

Technological Plan for 2007-2011  Ministry of All levels of teaching
Education Education (GEPE)

Safe Internet 200X k  UMIC; Ministry of  All levels of teaching
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Education
(ERTE/PTBEGIDCO);
FCCN; Microsoft

Initiativese-Escolinha* 20082011 MOPTC *1st Stage of Basic
e e-Escola** Education

** 2ndand 39 Stages of
Basic Education and
Secondary Education

Learningand 2010 X Kk Ministry of All Levels of Education
Innovating with ICT Education (ERTE
DGIDC)

Table: National initiative Programs related to the promotion and use of ICT in educational
contexts, in the period 1983016. (Adapted from Pereira and Perg(g®11)).

As can be seefmom the table abovesince 1985 to the present, Portugal has been
implementing a set of national programasd / or initiatives conducive to promoting the use
of ICT in the teaching and learning process in initial and continuingrigeof teachers

which, in full, already accumulated 30 years of experience. Another note, worthy of
highlighting, has to do with the fact that the vast majority of these initiatives have involved
all levels of educatiarHowever, it is also important toote that some of these initiatives
were only directed towards students of thé& $tage of Basic Educationr16 year olds)
because it was this education stage where the biggest gaps were felt both in equipping in
terms of computers and in connection arespective Internet access. Another aspect to
highlight is that there are still two initiatives running: tt&afer Internet'and'Learn and
Innovate with ICT The first remains imperative relating to the criminal context where there
has been, more seriolys the existence of issues related to cyber bullying, with paedophilia
and theft and use of personal data and identity. The second, simply for having a very wide
scope and a set of initiatives and programs at an international level, which already has a
relevant background, continues to be given the respective follpw

On a more global assessment there is a certain tendency for each Constitutional
Government and / or Minister of Education to leave their mark, which could even be
positive since it allowsf new, more updated and more consistent proposals to emerge
with educational and social challenges. So there is the realization that there is a certain
correlation between public policies with the different political cydl@sreira and Pereira,
2011).
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Ranmania
The levels of reading literacy based on national statistics

According to the report of Education Policy and Data CentePDC (2014, 2), learning is
measured through literacy rates which are important because literacy is a foundational skill
neededto attain higher levels of learning and national performance on learning
assessments. The EPDC statistics show that in Romania the literacy rate is 99% among the
youth population, higher than the average youth literacy rate in other upper middle income
countries. In comparison to other low and middle income countries in access to education,
measured as the primary school net enrolment rate and youth literacy, Romania ranks at
the 30 percentile in access and 76 percentile in learning.

Country reading levks/literacy levels based on international assessment measures

The mean score of students in fourth grade in Romania on the PIRLS (2011, 90) overall
reading scale was 502 points. This was significantly below tH&ElVerage of 535. Among

EU countries, jst Malta (477) had a lower mean score than Romania. The performance of
students in Romania was about the same across the reading purpose and reading process
scales, according to ELINET report (2015, 23)

The PIRLS (2011¢ading results for Romania in Grade 4, shows thgt S NX @ wmm: 2F
takers in Romania performed below the lowest performance benchmark in reading,
O2YLI NBR (2 Fy @SN} 3IS 2F wmo:r FT2N 20KSNI O2 dzy

The PISA (2012) survey the maths, science and reading skills of 15 y#ds revealed that
Romania fall far short of the EU average, 37.3% are low achievers in reading (EU average:
17.8%), 40.8% in maths (EU average: 22.1%) and 37.3% in science (EU average:16.6%). The
same stidy also shows big disparities in learning outcomes between students coming from
different socioeconomic backgrounds. 15 y@dats in the bottom 20% of the scale scored an
average of 404 in maths, as compared with 506 on average among those in the topd0%.
reading, according to Education and Training Monitor for Romania (2014, 7) the gap is even
wider (392 average for the bottom 20% and 496 for the top 20%).

In the ELINET repo(R015, 5) itis stated that w2 Y I YAl LI NIAOALI G§SR Ay
niGK 3INIRSNBEQ NBEIFIRAY3I O2YLINBKSYAaAA2Y AY HAnAmI
FaasSaaySydga 2F wmp &SI NR ZhisRredhs iNSbsBileyicdestribel S NI C
change over time in average reading proficiency, according to differanacteristics of the

readers. Romania performed well below the EU average in both PIRLS and PISA. The gap
between the performance in Romania and the EU average is larger in PISA than in PIRLS.
Between 2001 and 2011 in PIRLS and 2000 and 2012 in PI1S&foinen@nce did not

1 http://timssandpirls.bc.edu/pirls2011/framework.html
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improve significantly. In PIRLS, the pupils even performed worse in 2011 than in 2001. The
lack of significant growth at either level over the last decade is a cause of coccern.
substantial proportiorof pupils (around 35% in both sted) can be considered as low
performing readers. At best they can read simple texts, retrieve explicit information, or make
straightforward inferences, but they are not able to deal with longer or more complex texts,
and interpret beyond whatisexpliéitt a G+ §SR Ay G(KS GSEG ®¢

National educational standards with respect to literacy

In the Eurydice reporf2011, 57)tis stated thain 0 KS @I ad Yl 22NARGe 2F Od:
least two different types of indicators related respectively to word recognitieency and

knowledge of graphemphoneme correspondences. The most comprehensive coverage of

basic reading instruction can be found in Ireland, Greece, Spain, Cyprus, Luxemburg,

Romania and Slovenia. Their curricula include between four and six diffediattors for

G2NR ARSYGATFTAOFGAZ2Y YR (y2sfSR3IS 2F LK2yAOa

In Romania, the Law on National Education no. 1/2011 strengthened a competence based
curriculum in order to address quality issues in education. Trasalvapproaches under the
curriculum and new transversal assessment tests have recently been implemented, as
shown in the Education and Training Monitor for Romania (2014, 8).

As a result of ongoing reforms, Romanian policy makers have taken promisisgastep
strengthen literacy performance: for example, Romania has introduced in 2014 a national
evaluation specifically aimed to evaluate literacy related competencies in the field of
Language and Communication for the grades 2, 4 and 6. Furthermore, liigitedy was

made a focal point both in initial teacher training and in continuous professional
development of teachers. The most significant change, though, was the turn towards a
competencebased curriculum. (ELINET 2015, 8)

Distinction in literacy levemeasures and standards for primary and secondary education

I OO2NRAY3A (2 w2YlIYyAlLQa ySé bldA2yl f [ dzNNA Odz
study Romanian Literature and language in the primary school is to develop elementary
competences in written anral communication and conversacy with fiction and #imtion

texts appropriate for their age. The requirements of the new curriculum have substantially
changed how primary school children study Romanian language. The previous artificial and
arbitrary dvision of Romanian into three domaiggeading, learning content, and

communicationg has been replaced by a functional model (Noveanu et al. 2007, 182).

For the 15 yeaplds students reading attitudes and metacognitive strategies are envisaged.
az2NBE LINSOAAaAStes adddzRSydaqQ Syecz2eyYSyid 2F NBIRA
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strategies in order to summarize a text on the one hand, to understand emeémber a
text on the other hand. At this level, reading proficiency should be related to the enjoyment
of reading, and metacognitive strategies (Valtin et al. in ELINET report, 2015, 48).

The Ministry of Education, Research and Youth (2013), has prothroedh its National

Evaluation and Examination Service (SNEE: Serviciul National de Evaluare si Examinare SNEE)
standards for students to meet at the end of the 4th grade (age 10/11), at the end of the 8th
grade (age 14/15) and at the end of the 12th grddge 18/19), respectively.

Literacy levels with respect to the use of ICT in reading

In Romania, there is a national strategy covering training measures in Information and
Communications Technology (ICT) in schools. Central steering documents from the

Euopean Commission concernibg/ 2 YLISG Sy OS A gtiteethabstudedts aadS R A | €
teachers should use ICT in all subjects in class and also for complementary activities. The
documents also contain recommendations to uskamk readers, computer projectors

(beamers), communication software and multimedia applicatidfadt{n et al. in ELINET

report, 2015, 48.

1'a SYLKFaATl SR o0& { @NyfAf WA yA2 (IKISRS S& Na mo1xh no i
blrGA2y It 9RdzOFGA2Y A& 02y il &hdRso énkdiirkigesi K S LJdzL
GKS GSFOKSNEQ UNIAYAY3I F2NIAYF2NNIGA2Y YR R
school libraries into Centers for Documentation and Information (CDIs) is linked directly to

the objectives of the Ministry to develop infmation literacy to ensure access to
AYF2NYEGA2Y D¢

Greece
Greek secondary school pupils performed below average in international tests for literacy in

reading according to the results of the 2012 PISA (Programme for International Student
Assessmentroject, published by the OECD. The survey involved testing half a million 15
year olds in 65 countries in Maths, Science and Reading literacy skills. In Greece, more than
5100 15year olds from 188 Greek schools were tested. While the report found 4 sligh
improvement in Maths, literacy in Reading and Science remained static. The report found
Greek 15 year olds to be below average in reading literacy, with a mean score of 477 (OECD
mean was 496) giving it a ranking of 30th out of 34 OECD countries andut@hall

participating countries. Four previous surveys took place in 2000, 2003, 2006 and 2009. The
reading literacy results over the years have been as follows (hnumbers in parentheses): 2003
(472), 2006 (460), 2009 (483) and 2012 (477). The numberektively consistent over the

past 9 years (PISA, 2012).
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Greece took part in the 1991 IEA Reading Literacy Study, also known as the prePIRLS test.
Greece scored near the average. Future testing in 2001 showed a significant increase in the
average studenperformance, placing Greece in the 75th percentile. Greece has not taken
part in PIRLS since then. PIRLS is designed to assist participating countries in monitoring the
reading literacy of their fourtlgrade populations in comparison to other countries.

Compared to the United States, which the other countries are measured against, Greece

had a combined reading literacy score of 524, below the United States average of 542.
However, Greece scored higher than the international average, which was 500. Scores
between 510570 mean that the children could make elementary interpretations, were able

to locate specific parts of the text to retrieve information, and were able to make

observations about whole texts. They were not, however, able to make inferences and
RSAONAROGS IyR O2y(iN}ad OKINI¥OGSNEQ FOGAZ2yaod t
last ten years, the reformed curricula in Greece now encourage links between curriculum
subject areas and the new curricula in primary and secondary educatiomgetias of

2012/13. The new curriculum makes provision for an extra hour per week of Modern Greek
for reading literature texts, among other changes (Education Statistics, 2015).

Levels of reading literacy based on national statistics

The UNESCO Instituter fStatistics on Literacy Rates (2012) reports the following results for
Greece: % of females aged-28 who were literate in 2012: 99.30%; % of males aged415

who were literate in 2012: 99.45%. The literacy rate % of people aged 15 and above
increased 8B5% between 1981 and 2012. No specific statistics were found reporting literacy
levels for primary and secondary education aged children; however, if the rates increased in
the population age@15, they most certainly increased in childret6 (UNESCO, 2D).

Literacy levels with respect to the use of ICT in reading

For fifteenyearolds, a variety of reading materials and engagement in reading were very
important for developing proficiency in reading, as PISA 2000 and 2009 results suggest
(OECD 2002, 20dhn Online reading also had a positive effect, although this was not as
pronounced as the reading of printed texts (Eurydice, 2011). Students who were engaged in
online reading activities were generally more proficient readers than students who did little
online reading (OECD, 2010d). Online reading activities include reathagse chatting,

reading news, using an online dictionary or encyclopedia, participating in group discussions
and searching for information. These results suggest that materiatsaltyr considered to

be of lesser value in schools than fiction, e.g., magazines, newspapers and online reading
materials, may, in fact, help some pupils to become more proficient readers (Eurydice,
2011).
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In 012, 96% of pearold students in OECD couiats reported that they have a computer

at home, but only 72% reported using one at school. It appears that even computer use in
the classroom has a mixed impact on student performance. Students who use computers
moderately at school tend to have somewHhmtter learning outcomes than students who

use computers rarely. But students who use computers very frequently at school, do a lot
worse in most learning outcomes, even after accounting for social background and student
demographics. The results also shoavappreciable improvements in student achievement

in Reading, Maths or Science in the countries or schools that have invested heavily in ICT for
education. Put simply, ensuring that every child attains a baseline level of proficiency in
Reading and Mathmatics created better results than can be achieved by expanding to
highZech devices and services (OECD, 2015).

Education plays an important role in reading. Only 12.9% of people from low educational
levels read books. 43.1% of people with medium educeatead books whereas 70.9% of
people with a higher education read (Mathioudaki, 2005).

A study was made to determine the attitudes towards the use of ICT in 951 male and female
primary school teachers from all over Greece. The results revealed that gliitbe

majority believes that ICT is a useful tool for teaching and learning, and generally agrees
with its exploitation in schools, it appears that they are not yet fully convinced about the
advisability of the immediate introduction of new technologiegrimary education (Kiridis,
Drossos, Tsakiridou, 2006).

¢KS &aiddzReé LINBaSyuSR G GKS wnmn bAStasSy [/ KAf

presented interesting findings that are relevant to digital books internationally.

I OO2NRAY 3 W2 DPASTABY INBICR F2NJ Fdzy FlLANI & 27F0

for print over digital books, with 71% of kids purchasing in print. As a matter of fact,

OKAf RNBYQa 0602214 AY LINAYy(O INB GKS I NBSad 3N

In the U.S.reading rated at the top of leisure activities for kidd@; it drops for kids 1-13,
and then at 1417, reading is completely superseded by social media.

2 KSYy A0 O2YSa (2 GKS RAIAGIE @ad LINAYyG ljdzSad

54%o0f teens generally prefer print, 28% have no preference, and only 18% pr&feoks.

2 KATS Y2al GSSya Ay K-S hdurdaneek), HéaNd gidst A 3K NB

tended to read the most. Among these readers 56 percent prefer print.

For childen aged 1317, 92% said they play video games weekly and 66% responded that
they also read for pleasure. Almost all readers, then, are gamers. 93% of teens that read
also play games, as well as 94% of kids agE?l Again, the survey showed that they pref
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pritbookstoe. 2214& 0/ NHzyOKAy3a bdzYoSNBR 4 (GKS bASt a
Publishers Weekly, 2014, December 16).

According to the EU High Level Group of Experts on Literacy (2012), adolescents devote
more time to electronic and digital media ¢inding television, computers and electronic
games) than any other single activity. Some 77 % dif@hgearolds in Europe have a social
networking profile. Time spent online far surpasses time spent reading for the
overwhelming majority of young Europearihough this may be viewed negatively, children
and young people can also develop the skills needed to support academic work through
AYTF2NNXEE O2YLIzi SN WL Qb 5AFAGEE | OGABGAGASAE
teenagers who spend more time bremg the Internet for fun at home have better digital
reading results. (PISA 2009). The digital environment is not used enough as a medium for
reading promotion and for supporting the engagement of adolescents in reading. The
market for educational apps exploding and educational content is becoming a selling point
for handheld devices. Nevertheless, the availability-&feading material specifically for
teenagers, particularly in languages other than English, is limited (EU High Level Group,
2012).

1500people aged 15 and up took part in a survey in 2010. 6% of the people wai@ 15

years old. 43% of those questioned read at least one book vs. 34% in 2004. 7% of people
aged 1524 read>10 books/per year. Of those 9.4% were women and 6.8% were men.
43.8%aged 1524 read 19 books/year. Of those, the women read 40.2% and the men 28%.
Those who read more went on to university and lived in urban areas. Of those who finished
high school, the ones who had learned a foreign language or had travelled or liveatiabr
read more than those who remained in Greece. Of the avid readgéfsljooks/yr.), 85%

read books and 4% magazines. Of those who reHal books/yr., 57% read books as their

first choice and newspapers as their second choice. The@aters prefer newpapers

(40%) and magazines (11%Beaoks were not mentioned.

Use of ICT: 43% of people said they use computers and approximately the same number
visited the Internet daily to find information, write-mails, look at social media pages and
download musi¢National Book Centre of Greece, EKEBI, 2010, 2012).

In a survey undertaken by the Pedagogical Institute, 78% of students voted in favor of
enriching their literature course using ICT. The author pointed out that though the literature
lesson has evolved evthe past 30 years to accommodate the wishes of the
readers/children, the number of children reading literature has declined. First they
illustrated the books, then they reduced the segment of the book the children had to read,
followed by adding moderhterature and removing classical literature. None of these
actions led more children to reading; in fact, the opposite happened and literacy rates have
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dropped. They decided to enhance books in primary schools with recipes, brief ads and
webpages. This nyamake the students happy but it is doubtful if they will learn about the
great poets in school (Rizospastis, 2010).

Italy
Italy lags behind most OECD countries when it comes to the equipment and the usage of

information and communication technology (I@T}he school. For example, in 2011, only
30% of Italian students in the 8th grade used ICT as a regular instruction tool in science
classes, compared to the average 48% in an OECD cbuittgy/potential of technology for
transforming education goes wdlkyond equipping each classroom with an interactive
whiteboard or other comparable technology. Two initiatives of the national plan give
selected teachers and schools the possibility to pilot a variety of pedagogic uses of ICT and
to reinvent teaching antkarning in a technologgich environment: Cl@sse 2.0, that grants

a lump sum for one classroom within a school, and Scuol@ 2.0, for the entire school. These
initiatives have two objectives: showcase the power of educational technology and make it
even mae desirable; pilot new schooling models for the Italian education system. The
current national policy for largscale introduction of ICT in all schools, Piano Nazionale
Scuola Digitale, was launched in 2007. The current policy marks a clear discomiitiuity
previous national efforts to introduce ICT in schools: it aims at introducing the use of ICT
equipment directly in the standard, everyday classroom, rather than in separated computer
labs that have to be booked in advance; moreover, it transcendsptiisary boundaries by
seeking ICT adoption in all subject fields and at all levels of education. Understanding the
problematic of using Information Technologies, demands a consideration of some more
fundamental educational issues. ICT is often perceased catalyst for change: in teaching
style, in learning approaches and in accessing to information. Yet, the rhetoric for change
has been too associated with the symbolic function of technology in society, which sits
uncomfortably with teachers professiahjudgements. So educational computing, it would
appear, has yet to find its own voices. Technology plays an important and pervasive role
both in modern society and in modern education and everyday life. Understanding the
problematic of using Informatiomechnologies demands a consideration of some more
fundamental educational issues. It is not only perceived as a catalyst for change, but also
change in teaching style, and conversely not impressed by change that appears to focus on
what the technology cado rather than on learning. From this, it will emerge a clearer
template of what change is required in education, and the new expectations and
relationships for both teachers and technologies in order to achieve it.

20ECD (2010), Are the New Millennium Learners Making the Grade? Technology Use and Educational
Performance in PISA 2006, OECD Publishing
http://www.oecd.org/edu/ceri/Innovation%20Strateqy%20Working%20Paper%2090.pdf
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Status of national literacy levels

The analysis of all the documents and statistical information shows that more than half of
Italians do not read even one book a year. A survey by ISTAT (National Statistics Institution),
carried out in 2015, shows that only 42 % of people, aged six years ared(2domillions),

have read one book for professional or not educational reasons, during the past year.

This percentage stays stable, after a progressive decrease starting in 2012. (Graphic)

In fact, the number of people that read books is decreasing, mgofrom 43% in 2013 to
41,4% in 2014. All the data of 2015 are stable. The only difference regafdsyEarold
readers, who have increased from 51,1% in 2014 to 53,9% in 2015.

PERSONE DI 6 ANNI E PIU CHE HANNO LETTO ALMENO UN LIBRO NEL TEMPO LIBERO NEI 12 MESI PRECEDENTI L'INTERVISTA
Anni 2001-2015, per 100 persone di 6 anni e pit
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There are a lot of gender differences and social inequalities that irdkiéteracy levels.
Regarding gender differences, female readers are 48,6%, against 35% of male readers.
People who read the most, are young girls between 15 and 24 years: They (60%) read at
least one book a year. This percentage raises up to 66,1% bgiween 15 and 17 years

old. Female readers in their 60s or more fall below 50%, while male readers of all ages
always show a lower percentage, while boys between 11 and 14 years old stay around 45%.

Another variable that influences reading data is filace of origin. Thus, people from the
southern part of Italy read less than the rest of the country: 1 out of 3 reads at least one
book in a year (28,8%), while in the Islands (Sicily and Sardinia), readers have increased
moving from 31,1% in 2013 to 33% in 2014. However, in the northern part of Italy more
than 48% of people read a book per year (49,6% of readers live in-Mah).

Also the urban dimension of the places seems to influence literacy levels. In the
municipalities of metropolitan area, aglers are 51% of the population, while in small urban
municipalities with fewer than 2.000 inhabitants, the percentage decreases to 35,5%.

Besides, regardless of the territorial context, the Educational Level is one of the most
important factors that affetreading practice. 3 out of 4 graduates read books (75% in 2014,
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against 77,1% in 2013). However, the proportion lowers down to 1 out of 2 people among
undergraduates and A Level holders, (50,2%; 53% in 2012) and to 1 out of 4 for people who
hold a primay school diploma.

Another massive factor that influences reading habits is represented by the family context.
The propensity of children to reading books is directly related both to their parents' literacy
levels and to their reading habits and bodsiliarity.

Children readers between 6 and 10 years old, whose parents define themselves as fond of
reading, are 63,7%, while 1l4-yearold children readers are 66,8%. On the contrary,
children readers who belong to naeading families of the same age arespectively,

26,7% and 30,9%.

Almost half of the national readers (45,5%), thecatled "weak readers”, has not read more
than 3 books in 12 months. They were 11,5 millions of people in 2013, while in 2014 the
number decreased to 10,7 millions, since tkst of them turned directly to nomeaders.

This 6,8% decreasing proves the importance of th®¢of t SR aYI Ay i Syl yOS
order to avoid the progressive loss of irregular readers.

In Italy the secalled strong readers (people who read at leabbbk per month) are 13,7%
(14,6% women; 12,4% of men).

Almost 1 family out of 10 owns no books (9,1%: about 2,3 millions of families). This
percentage is well above the national average in Puglia (18,2%), Calabria (16,3%) and
Basilicata (16,1%). Among gefamilies who do own some books at their home place,
22,2% of people do not equally read a single book in a year, while 1 out of 4 (24,5%) reads
approximately three books a year (18,3% in 2014).

During the last years, a significant increasing on reakaigts has been given by the
spreading of digital products and eBooks. 4,5 millions of people (8,2 %) in the last three
months have read or downloaded books or eBooks. 6% of those people do not normally
either own or read printed books. The use of eBooksnty affects young people: in
particular, 22,4% of people aged-18 use the web as a constant tool in order to relate with
reading.

However, data highlight that most of the people who regularly read eBooks, currently reads
and buys also printed booksnse percentages of eBooks reading are related to the number
of printed books owned at home. Among eBooks buyers, people ag&d ¥60 own 50 or

less printed books are 17,4%, while those who own 200 or more printed books are 39,3%.

The international PISA022 Program for International Student Assessmeaneasures the
performance of 15/earold students in reading literacy, tested in 65 countries. The reading
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literacy is read as "the ability to understand and use written texts, reflect on and engage
them inreading in order to reach their goals, develop their knowledge and potential and be
an active part in society" (OECD, 2009). The OECD PISA 2012 National Report edited by
Invalsi (National Institute for the Evaluation of the education system) highlighte sotical
elements: Italy ranks slightly and significantly below the OECD average. It is between the
26th and the 34th place in the ranking of the 65 participating countries and it is between the
19th and the 25th place about the 34th OECD countriekaly almost on€fifth of 15year

old students is below the critical threshold of the minimum required skills in order to make
the reading and functional activity. Against a national average share of low performers in
reading equal to the 19.5% of the tdtstudents, high schools have only the 5.6% and
technical colleges the 20.3%, but the incidence rises to the 41,7% for the Vocational Training
Centers and to the 44.9% in vocational schools. In addition, only students of secondary
schools, with an averagd 537 points, achieved in reading significantly higher than both

the national and the OECD average. Students of technical institutes (476), of vocational
schools (415) and the Vocational Training Centres (421) are all below both the national and
the OEC[verage. Students in the North West (514) and North East (511) are placed above
both the national average (490) and the OECD average (496), with a statistically significant
difference: the Center (486) and the South (475) get a result in line with thenlt@verage.

The Central Italy is also in line with international benchmarks; the South ranking below this
value, especially in some regions it is below the national average; South Island (453) is
placed significantly below both the averages of refererasewell as the Area's convergence
regions (Campania, Calabria, Puglia and Sicily) that, overall, get an average score of 465. In
particular, it concerns a high rate of illiteracy, which affects about the 70% of Italian adults
and that puts Italy the lastlace among OECD countries for literacy and the second lowest
for math skills.

FIGURA B D1 LITERACY DEGLI ADULTI TRA I 16 ED 65 AMMNI PER PAESE. Anno 2012
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The Italian young from 16 to 29 years, no longer in an educational/training program but
equally engaged in an occupational activity, that is thealted NEET (Not in Educatjo
Employment or Training), are the social groups with the lowest levels of literacy. Only the
18.2% of them reaches level 3; young workers reach the 32.3%, students reach the 42.9%
and workers and students the 45.8%. It is necessary to improve theioreship with

reading, because they rarely read. From the data analyzed, it well emerges which are the
objectives and priorities regarding the actions and the promotion of reading strategies

"The European Commission support for the production of this publication does not constitute

Co-funded by th : .
- Erasmfsfgrsgra%mz an endorsement of theontents which reflects the views only of the authors, and the

of the European Union Commission cannot be held resptfesifor any use which may be made of the information
contained therein."



LiRe Lifelong Readers 2.0- LiRe2.0

Project N®: 2015-1-IE01-KA201-008625

(Ntional Plan for the Promotion of reading, good practices,.gtghich need to be taken in
order to raise awareness and create new readers, among young people and not only.
Promotional activities, infrastructural interventions must pay particular attention to the
South, since not even a third of residents reads ooekba year, and the levels of
participation in cultural life are much lower than the national average. There is a huge gap
between the southern regions and the rest of the country, which can no longer be ignored,
since the fate of the book and culture nessarily coincides with the destiny of Italian

country.

Reading habits and interests of youth

Ireland
The results were taken from two separate Focus Groups. One focus group (School 1) took

place on 16/03/16 in a Secondary School. Students in this group are aged 15 and 17 and are
all in their fourth year of PogPrimary school which is a transition yearween Junior and

Senior cycle and are male and female. The second student focus group (School 2) that
results are taken from were a group of students in a different school. Students in the group
range from aged 14 to 20 and included both male and female stients in School 2 are
currently completing Junior Certificate and Leaving Certificate equivalent courses.

Students in School 1 listed sports, listening to music, going out with friends and watching

Netflix as their favourite things to do in their free time. Students in School 2 expressed a

variety of different things that they like to in their spare time sashhanging out with

friends, being outside, playing guitar, sleeping, watching TV, playing PlayStation, watching
Netflix and eating. Favourite leisure activities that were mentioned by students in both

schools were sports, tennis, football and going to ¢fyen. School 1 students specifically

mentioned football, martial arts and playing guitar are their favourite hobbies. Only one

student from School 1 and two students from School 2 said that they like read books in their

free time. The rest said thatthey\dR y 234 f A 1S (G2 NBFIR 2NJ &l AR (K
read in their spare time. In relation to how many books that students read a year, the
FyagSNBE 3INBlIGfe GFINASR Y2y3ad GKz2asS FalSRo
2NJ Hé |y R erédstly in §cKoBlaliSSchbol 2, one female student aged 18 answer

3, one male students aged 19 said®and another female student said 1.

When asked what kinds of books do they like to read students in School 1 said that they

g2dzZ R NBIF R (a lAyae @RRYRE KT { OK22f W 2yS YIS &
F62dzi R23 O6NBSRaQ Fy20KSNJ YIS aiddzZRSyd 3SR
FYyaA6SNBE FNRY aidzRSyda ¢6SNBE WSPOSNEROUKAYIQ | a ¢
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Wilson booksY I 3+ T A ySa yR 062214 lo2dzi LIS2LX SQa RI A
students aged 17 said that she enjoys reading books that are based on diaries such as The

Diary of Anne Frank. Another male student aged 17 answered that he enjoys books that are

based ortrue stories and articles online. One particular male student aged 16 said that he
2FT0Sy R2S&a y20G O02YLX SGS | FdzZf 0221 Fa KS a3
FSYFHES &aGddzRSyd F3ISR mt aFAR &4KS NBFRAa H 06221
usedtoreadnor (1 2 LJ®¢ 2 KSy [[dzSadA2y SR o62dzi G4KS RSON
GKIG aKS NBIFRa ftSaa y2¢ 0SOlFdzasS aKS Aa aodzae
14 said that she likes to read books that are based on films andtigecend The Fault in

Our Stars on holidays. When asked about books such as The Hunger Games or Harry Potter,
0KS adGdzRSyida Ay {OK22f ™M &FAR GKIG GKS& RARY
other books that they do like are sports based bookgipalarly based on football.

Students from school 2 listed off specific features that they would look for in a text such as a

topic that they are interested in like crime, football, true life stories. One particular female

students aged 17 said that sheexifically looks for books with characters that she can

NEBfIFGS G2 tA1S OKFNIYXOGSNAR GKFG FNB 2F | aAYA
. SIF1TSND GGKIFIG aKS ¢l a F2yR 2F 6KSYy &aKS ¢4l a &2
look for in a tekare if it has something interesting in it like local news or events in

newspapers or magazines. One particular female student aged 18 who stated she read 1

book a year said that she much prefers books or magazine based on fashiorypake

famous peoje. A female student aged 15 in School 1 said that she would judge whether a

0221 A& 3J22R 2NI y2i0 RSLISYRAY3a 2y AGa O20SNJI I
0KS SeS¢ AT Al KIFIR a322R NBOASgaé o

When asked how often do they visit a bookshop dbeaty students in School 2 every
student apart from 2 said either never or once a year. The two students (one male 19, one
FSYIFHES myo GKFEG &aFAR (KSe @GAaAld o0221akKz2Lla |y
and that they buy books from the book ghdStudents in School 1 said that they visit
bookshops mostly around Christmas to buy books for themselves. Also mentioned was the
Mobile Library in the area which one student (female, aged 14) said she attends with her
Mother and little brother. All stuents in School 2 said that they have a library in the
Literacy Class and that they read during class and during book club. One male student aged
My alAR GKIFIG KS R2SayQi dzasS GKS fAONINEB |34 |
forthemtoread) f f &0 dzRSYy (G a A2 {AKR2RIE MO & [2AKRS yW 1S3 SR
are part of the curriculum or not, students responded saying that it is for their class work as
well as for their own enjoyment and that as part of their Book Club they must whtsk
review but it can be based on any book that the students chose. In School 1 students said
that they have a school library and that they use it sometimes as part of class. They also said
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books and put them at the front office for students to see. All students in School 2 apart

from two said that they would not discuss the books that they read with their classmates

and that they would not recommend the books thaethread to others however all

students in School 1 said that they would recommend books to their friends and classmates.

When asked how they might chose a book from the bookstore or library students gave a
range of answers in response. School 1 studeaits that they would chose a book based on

its cover or the blurb on the back. Several students said they would chose based on their
knowledge of the author and if they had read previous books by the author. AlImost
mentioned by a student was thathe wouRi2 { F2 NJ { S& ¢ 2 NRaged1X)|{ S WwWT?2
and if it looks interesting. One female student aged 17 said she would pick a book if they
were relatable or based on TV or a movie. Another student in School 2 said that he often
brings a book home and rda it to see if it is good. When asked where do they like to read
books, students answered a mixture or home and at school. Many of the reluctant readers
seemed to read most at school and very rarely at home whereas the more advanced readers
prefer to readat home. In School 1, all students said that they much referred to read at
K2YS |a Al ola wo2aeQ yR (KSe& O2dzZ R NBIFR Ay
student aged 17 in School 2 also said that she much preferred to read at home in bed. |
School 2 one female student aged 17 mentioned that she enjoyed reading while flying and
travelling. In relation to their access of books at home, students in School 2 all said that they
regularly read magazines and newspapers at home and that many bbthles that they

have are books from school or were novels that were part of the school curriculum. Nearly
all of the students mentioned that they have access to books that their parents own at

home, in particular books on crime, fiction and music as asg#ncyclopaedias and novels.

Two students mentioned that they read online at home as well as through the use of e

books and kindles.

All students were asked if their parents encouraged them to read. One girl aged 17 said she

KFra ay2 SyO2dzNINBRSYS¢( LI ABSNBEARE 2yS YIS &addzF
Y& LI NByGta SyO2dzaNF3IS YS (2 NBFIR YR GKS& It ¢
said that his Father regularly encourages him to read and recommends books to him quite

often. Onemalestudéda | ISR My aFAR GKFG KS Aa NB3IdzZ |1
tftFe@{GFrGA2Y YR NBIRé®d ¢KS YI22NAR(Ge 2F (KS @&
have a lot of encouragement to read from their parents when they were younger and in
Primaryschool but this has diminished as they have gotten older. This seemed to be a

common response to all students and they all felt that they were encouraged a lot more by

their parents to read when they were younger. In School 1 all students felt that their
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parents encouraged them to read but that they had been much more encouraged when
they were younger and in primary school.

All except one student (male aged 19) said that they prefer to read printed texts and 2

students said that they use anreader (femde aged 18, and male aged 19). When students

in School 1 and 2 were asked if they were interestediieaglers or digital books the

responses varied greatly. In School 1, 3 female students ag&8 &4did that they had-e

readers. In School 2 some studestsd they would like to use them and might find them
SFaASNI G2 NBIRZ 2yS adGdzRSyd oYIrES 3SR mT1UO A&
e0221a Ay a0OK22t dé 1 26SOSNI I FSYI{ES aiddzRSy
way andthesmells® 0221 a®¢ hGKSNI adl 0SYSyibdoksoikK I & 6 S NJ
FdZRA2 0221a& 6SNBE GUKSE@QNB Fyy28Ay3e alyy2enry
YR GKF{G ay202Reé dzaSa (GKSY®é {(GdzRSydGa YSyidaz
readingnews or journal articles. Students in School 1 said that they regularly online

particularly on Facebook. One female student aged 14 said that she reads a lot on Facebook

such as articles on social issues like bullying. This same student also said fiedttlktece
NEIFRSNE YR YAYRfSa gSNB w022t{Q IyR GKIG aKS
can use it to look the word up and find out its meaning. Snapchat was also mentioned by

students in School 1 and as one female student aged 14 saighibavould send a snapchat

picture of a book she was reading to her friends. All students in School 1 said that they

would be more likely to read if they had access to iPads amééers and could download

the books at home. Several students in Schoals® said that they would use google to look

up information on things and then share it to their Facebook or other social media accounts.

When asked about difficulties or challenges that they face when reading or when using

technology to read, nearly alf the students in School 2 said that they are easily distracted

YR KI @S YdzOK fS&daa O2yOSYidNlI A2y 6KSY NBI RAY
a2YSUKAY3e YR GKAA ¢2dz R OFdzaS GKSY (2 0S02
mentioned not having freeme and the high cost of books being some of the reasons that

prevent them from reading more, they also mentioned that in relation to usingaglers it

can be very bad for your eyes. Students in School 1 said that Facebook should be used to

share book rewws or information on authors to encourage reading promotion among

young people using ICT.

Cyprus
Reading habits and reading interests of teenagers has been the focal point of research

studies the past six decades. Reading habit is considered as anamipaspect for
developing a literate society in this world as it forms the character of the citizens and assists

them in the development of proper thinking methods (Palani, 2012). Recent studies have
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also highlighted the significant positive correlatiortlween academic achievement and
reading habits (Kaur and Pathania, 20%&1gh, 2011; Sherafat and Murthy, 2016

In order to draw conclusions about the reading habits and reading interests of children in

/| @LINHzA 6S NBGIGNRSOS AyTFRAM WiRPRAFYHEY aKBSOKINEER
investigate the reading motivation, attitudes, habits and behaviours of primary school

students in relation to reading and develop programs to promote a love of reading.

According to research findings,-30% of the childreexpressed positive attitudes towards
reading, 20% were neutral and-30% of the participants were negative. A 57.8% of the
research participants stated that they like visiting bookstores as opposed to a 34.4% who
like visiting public libraries. In term$ @ading preferences, the children stated that they
prefer comics, adventure and mystery stories. On the contrary, only a small percentage of
students (9.6%) indicated their preferences in reading newspapers, tales with princess and
princesses (10.8%) amibgraphies (11.7%). In terms of reading at school, 29% stated that
they read a book in silence approximatek Hays per week whereas a percentage of 26%
replied that they do this practice every day.

In terms of reading using technological means abst, the vast majority of students

(60.8%) do not seem to use technology to read stories. Only a percentage of 16.8% uses
computers and only the 15.1% uses the internet. Even a smaller percentage of students uses
their mobiles (2.3%) or their tablets (4%)read stories at school. However, a large number

of participants use technology at home. Specifically, 27.7% of the children use computers
and the internet (23.4%) to read stories at home. Nevertheless, it should also be noted that

a percentage of 39.2%o not use technology to read at home (Kyprianou, 2014). A

participant from the focus group offers an explanation of this limited use of technology in
schools and at home:

Although some efforts have been made to support the use of technology in

schools, lhe infrastructure is not adequate and it is not supported to a great

extent. However, the main reason of the limited use of technology in terms of

supporting reading is that a considerable number of teachers and parents do not

hold the belief thattheus@ ¥ L/ ¢ OFly LX I & I @AGLEf NRBES A
reading commitment, and reading skills. On the contrary, they believe that the

use of technology has a negative impact upon reading. (Teacher focus group,

female).

Several studies however, contratiibe aforementioned by highlighting that the use of ICT
R2Sa LINRPY2(iS OKAfRNByYyQa fly3dzt3S FyR fAGSNIC
Y2N}Y &G 9 CStfFKXZ HaAaMHT [ StflyRZ | Aff 3 adzZ KSt

motivation to learn.
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International studies have also investigated the reading habits and reading interests of

teenagers. Specificallyy a study regarding reading which was conducted in 30 schools in

the southwest of England, findings indicated that a 61% of the 707 schoadésts (11 and

15 yrs old), claimed to be reading a book at home. Moreover, these participants tended to

select books that other students have enjoyed and were relevant to their own experiences

FYR O2yOSN¥ya o1 2LIISNE HAnpOIDA O RHR NRQS MHEIfdR &2
LISSNB AY adzLIR2NIAy3 G§SSyF3aSNEQ NBFRAYy3I KIoAl
teen readers, reading takes place almost exclusively in a social context and is seen as an

effective way to cement peer friendships. Theserts actively seek to read the same

materials as their closest friends and use reading (talking about reading, exchanging reading
YFGSNRFES F2ff26Ay3 GKS alyS asSNrnSao Fa | F2

This influence of peer recommendation also highlighesgap that exists between what

teenagers read and what teachers offer them as reading material. An earlier study

conducted by Thomson (1987) highlighted this gap by stating that the majority of student
GSFOKSNRQ 1y2¢6f SR3IS dFforthensthius AMa&ingfiherDidchpalyle A a G 2
of making commendations that will permit school students to enhance their reading skills

and habits.

Portugal
In this chapter attention is given to reading habits and interests of Portuguese youth

retrieved from deskesearch and a focus group interview with young people and two focus
groups with teachers and school librarians (and reports on these interviews). Information is
also collected on what young people like to read and how they approach reading printed
and dgital material, with a special emphasis put on the use-tdaders or ebooks or any

other form of online reading material and Web 2.0 tools in connection to reading.

Lowsskilled readers and social background

Research shows that over 50 per centofto@ay t 2 NIidzZ3dzSaS e2dziK | NB O
skilled in the key subjects of reading literacy, mathematics and science, although these

YydzYo SNE INBE AYLINROGAY3IADP ¢KAA NBadzZ G OF NNASa A
economic prospects because workershaskills below Level 3 will have great difficulty

competing in the global knowledge economy. Portugal has among the lowest rates of

persistence to upper secondary completion in Europe, a fact that limits the efficacy of
schootbased interventions for thesstudents. International comparative data suggest that

upper secondary graduation is a critical marker, one that maximizes the probability of

students reaching Level 3 on the international proficiency scales. Level 3 has been judged to
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be the level neededtb support tertiary participation, lifelong learning, labor productivity
and democratic engagement.

Teachers in Focus group 2 highlight some concrete reasons connected to reading that may
explain early school dropout and the low levels described irpdragraph above: some
students in the 3 cycle of basic education (4% yearolds) still have problems with

reading in the sense of decoding texts, which seriously impairs their possibility of enjoying
reading or making sense of what they read. Reseaocttiirms thatreading among children

11 to 15 may still be affected by low reading comprehension. A student who cannot
comprehend what he reads, cannot be motivated to read. Thus choice of reading material
may be as important as strategies to scaffold iegdBut prior to this, there is the need to
help students decrease their perceived difficulty and avoidance of reading, when this is the
case. There are multiple aspects of motivation to reading, but studies have shown that
teachers need to enable studento experience the benefits and uses of reading all types of
texts in multiple concrete situations.

More specifically, research has it that treading proficiency of Portuguese youil highly
conditioned by their social background. Students coming from socially disadvantaged homes
achieve much lower average scores than their more advantaged peers. Comparative
analysis of the PISA data suggests that reducing the level of sociallibegqueeading

practices and hence educational outcomes is one of the most effective ways of improving
overall scores. The OEGudy Students, Computers and Learri2@L5:3) further

reiterates that the digital divide is better bridged by ensuring thatrg child develops

baseline reading and mathematics skills than through expandingtaayhdevices and

services.

One particular set of data to be gathered from several reports is that the early school
dropout percentage is higher among boys than it ioamgirls and that the percentage of
girls in tertiary education in Portugal is higher than that of boys (Eurostat, 2015), which
points to a growing gap between the literacy levels of boys and girls that deserves the
attention of policy makers and educasr

Characterization of students as readers

A survey conducted at Secondary School Manuel de Arriaga, in the Azores region (one of the
NEIA2ya gAGK KAIKSNI RNRBLRdAzO f S@Stav Ay t2NId
people and reading) developedidng the school year 2009 and 2010 shows that in grade 7,

47% of the young boys consider reading to be positive; by year 8, the percentage is 50%; by

year 9, 55% of the boys consider reading to be positive. All these percentages are below

those for girlsThis survey also shows that boys read less than girls per day; in fact only 8%

do so every day in grade 8; 11% in grade 9; and 2% in grade 10. As to type of reading, boys
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in grades 7 and 8 claim to prefer reading magazines or newspapers, cartoons antlueglve
stories; in grade 9, besides adventure stories, boys claim that they also appreciate detective
stories, crime fiction and science fiction. The most interesting data of this survey relates to
results among grades 7, 8 and 9 male teachers, 31% of wbigdider reading boring and

pw: 2F gKAOK OfIAY GKIFIG GKSe& 2yfé NBIR 2yO0S
given books. As to the activities that they consider more useful in connection to reading,
83% highlight debate and discussion abdg book; and 87% literature analysis and
interpretation; as well as research under teacher supervision (74%) and research done by
the students themselves (63%). Focus group interviews (focus group 3) highlighted that
among the interviewed boys and girls ahked to read there were books at home and

parents read; although parents did not buy books for their children, there were other
relatives that would, as one student stated.

l y20KSNJ adz2NSes O2yRdzOGSR AY Hnanmm thylR HAMH O
young people in 9 Higher Education Polytechnic institutes and universities, aged 18 to 25,

YIed 0SS dzaSR (2 NBFESOUG 2y @2dzyISNJ aidzRSyidaQ
education. Higher education students will be among the students whaehievers. It is

also known to be true that from childhood to late adolescence the rates of voluntary

reading decrease and that the older the student the less he reads for pleasure. The majority

of the 1116 students surveyed claim they read to get infation and keep updated; one

third claims they read in order to learn, and only 19% claim that they do so for pleasure. 5%
NEIFIR (G2 W3S 2dzi 2F GKS NBIf ¢2NIReéd ¢KSNB |
females, even if more females than makesswer that they read because they like to do so

(46,8 versus 36,4).

Among the interviewed students, aged 13 to 15, males and females, the majority said they
read because they have to, for school work. They said they used the school library
frequently, © relax, to read about their interests and to get books from to take home on
loan. Only 2 claimed they read for pleasure. What they prefer to do for entertainment is to
practice sport, watch television and listen to music.

Teachers in Focus group 2 addhese that students like their online social networking
through mobile technologies, also. According to these teachers there are a couple of young
students that are passionate about reading, there are others who are regular and efficient
readers. Some Hgearold students may be reluctant and marginalized readers because
they still lack the decoding skills necessary to read; others because they still cannot
comprehend what they read and therefore additional pedagogies of reading are required to
motivate them for reading. One fact mentioned by one teacher in Focus group 2 is that
while these students may not like to read they like to hear others reading. Students in focus

group 3 attribute the lack of enthusiasm for reading among their peers to the factlibas
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are many other entertainments that concur with reading books, such as short news pieces
on the internet and quick access to flash news.

Mention was also made by the focus group teachers that when asked to read literature,
young people may still ndully comprehend what they are reading; one further aspect
mentioned is that the reading materials that constitute mandatory reading (and the didactic
approaches to them) in the classroom may not be appealing to students and therefore are
felt as boring.

Libraries and classrooms

School libraries and reading promotion events are mentioned as effective actions that bring
students closer to reading. School libraries not only buy the titles that are compulsory

reading for the classroom or which are advertisedhe National Reading Plan, they also try

G2 Sy3ar3asS gA0K GKSANI NBFRSNBEQ AyGaSNBada | yR
feel at ease to do any kind of reading they like, on tablets, on the computer, through

magazines and books, for informatidor school work and for pleasure.

School libraries work in tandem with classroom teachers to provide the books for set
readings and to support the owutf-class readings that students are encouraged to do. They
are open to new mobile technologies and raaglion various supports and are part of a
wider library network that supports their training in new technologies for reading and in
reading promotion.

Teachers in focus group 2 highlighted that the engagement of students as old as 14 or 15
depends very mucbn the type of book and its theme and on the emotions and passion a
teacher or any other adult reader can impart to the reading. These teachers also seemed
detached from new mobile technologies in connection to reading.

The interviewed teachers and schdibrarians (teachefibrarians) in both focus groups (1

and 2) reported the slow inclusion of web technologies into school libraries but not in the
classrooms for the purpose of reading. One of the school librarians described that only 3 in
circa 600 usex of the school library revealed computerediated reading habits: one used

an ereader, the other was sued to reading on his owratl and a third would read books

both online and offline.

Romania
Reading is a great educational review for all walks of life. Reading expands the mind's

vocabulary and gives a more positive impact on a person's life. This obviously is a good thing
because as a child who is growing, it is important for the mind to devielthe best way it
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could. There is a quote saying that people who read, succeed. In what follows we shall refer
to studies conducted in Romania. In order to obtain an image as close to reality and in order
to be objective in assessing reality, we shalihte primarily to the National Strategy for

Youth Policy 20152020, drafted in 2014 by the Ministry of Youth and Sport and to various
sociological studies and research relevant to our interest.

Comparative research data by age groups show that younglpewe involved in a higher
extent in various forms of cultural activities. However, Romanian youth participation in
cultural activities cannot be considered as being high and it is rather casual. A quarter of
teens say they never read literature; 8% aodsaily, 20% 3 times per week, 24%-2 times
per month, while 20% read literature only32times per yeat

According to a study conducted in 2012 by the iVOX sociological research commissioned by
the National Authority for Management and RegulatiorfC@ammunications, the young

Romanian have the following preferences related to places to read: bed (42.97%), outdoor
locations (17.29%) computer (9.64%), bus or other means of transport (6.24%), bathroom
(6.08%), school (6.06%), library (4.89%), kitchédv{3), bookshop (2.2%) and other

locations (1.6698)

The available studies regarding the moment when young people prefer to read reveals that
evening and weekends are often mentioned. Also, during the holidays they read required
books foreseen in the cunulum but also books of their choice (with a more concentration

in the 1618 age group).

In Romanian society young readers are slightly different because they prefer to buy books
from online bookstore for their comfort but also because most often the griane better

than in the traditional bookstores. Most of the time they read on modern devices such as
smart phones and eBook readers and they sometimes read books published on different
blogs. Technology created a kind of emptiness in libraries and muséenhsternet prices
being more attractive.

According to a study in 2015, girls prefer to read the texts in digital format, while boys
prefer text printed on paper. Specialists say that girls far exceed the boys on enthusiasm for
reading. The girls quity adopted the "digital literacy" while boys are more comfortable

with traditional printed texts on paper, such as comic books, textbooks, newspapers

Approximately 80% of European young people between 15 and 24 use computers and the
Internet every dayRomania is among the countries which have recorded low levels on this

3 http://mts.ro/wp-content/uploads/2015/01/Strategia-tineret-ianuarie-2015. pdf
4 http://ivox.ro/download/get/f/raport-cat-cum-si-ce-citesc-romanii-2012
5 http://jurnalul.ro/stiri/observator/fetele-prefera-cititul-in-format-digital-studiu.htmi
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indicator, along with Bulgaria, Ireland and Greece. Referring to our country, poor living
standards and disinterest in reading has led to a situation where although there are books,
documentaries and volumes of studies in electronic form, they are accessed to a very
limited extent. In Bucharest, there is even a digital library, but it is accessed by people aged
over 25 years. Compared to the data of the present reality, Romania aimshiizao
competent institutions and organizationgovernmental and nongovernmental ones, in a
concerted effort of expansion, quality raising and increase the efficiency of formal and non
formal learning for young people in order to better prepare themlifang and working and

in order to develop their cultural background.

Greece
Perhaps the most pertinent research done in Greece is a study by the University Research

Institute for Mental Health (Kokkevi, Fotiou, Xanthaki, Kanavou, 2011). The study estamine
what Greek adolescents aged 11, 13 and 15 years old do in their spare time. According to

the results, sports activities, use of computers and listening to music are the most popular
pastimes, independent of gender and age. When weekly activities wephgdareading

came in seventh place with boys at 26.6% and girls at 40.8%. The authors did a further
breakdown of this data by age and graphed the results for 11, 13 and 15 year olds. Reading
books came in sixth place for the combined age groups. 47.8% yéar olds read, while

30.9% of 13 year olds read and 22.2% of 15 year olds read. These results show that there is a
steep decline in the percentage of students who significantly reduce what they read by the
age of 15.

16.4% of adolescents, primarlpys aged 1345 years of age, spend at least 6 hours a day
behind a screen, be it the television, computer or playing electronic games. Compared to
2006, in 2010 the number of students that spend time (at least 6h/day) behind a screen has
practically triped. Students spend less time watching TV and more time behind a computer
screen indicating that they have replaced television with computers.

According to the Nielsen Book Summit (2014), in the U.S., reading rated at the top of leisure
activities for kid$)-10; it dropped for kids 113, and then at 147, reading is completely

superseded by social media and other forms of entertainment. When it comes to the digital

dad® LINAY( ljdzSaidAaz2ys SSyQa LINBFSNByO&r F2NJ LN
print, 28% have no preference, and 18% strongly prefeoeks.

The prevalence of tablets among children is also growing. Tablets are the preferred method

of watching videos, gaming and social networking among children agé8.14s kids hit

adolescere, smart phones begin to dominate over tablets. However, 44% of teens reported

GYSSRAY3 | oNBF]l] FTNBY Y20AfS¢é RSOAOSad 2 KAfL S
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(tht read 36 hours a week), those who read the most within the teen segment terekto
girls around 15 years old. Among these readers 56 percent prefer print.

For children aged 137, 92% said they play video games weekly. 66% said they also read for
pleasure. Almost all readers, then, are gamers. 93% of teens that read also play games, a
well as 94% of children age€l@.

Despite thetecki | @& Yy I GdzNB 2F YIFye 3IFYSNI {ARaQ K2YS
they generally preferred print books teleoks. Additionally, gamers often spend four times

more leisure time gaming than they speon reading for pleasure and their preferred

activity is gaming, even over television. Kids and teens that are also gamers were more likely

to respond that when they read, it was often for school rather than for pleasure. Though

this information regardshe US, it mirrors similar reading patterns in Greece in regard to
preferences, gaming and the literacy connection.

Adolescents in Europe devote more time to electronic and digital media than any other

single activity. 77 % of 1B6-yearolds in Europe hava social networking profile. The

majority of young Europeans spend more time online than they do on reading. The authors
0StASPS GKIFG GKAA AYF2NXIE O2YLIMzi SN WL | 8 Q K
reading proficiency. They claim that tesgers who spend more time browsing the Internet

for fun at home have better digital reading results (PISA 2009). However, they acknowledge
limitations in using the digital environment for reading promotion of adolescents, one

reason being the limited numibef available resources. The market for educational apps is
exploding for handheld devices (EU High Level Group, 2012).

Engaging in certain online activities also has an impact on digital reading performance. In
each of the 19 countries that took partthe digital reading assessment (Greece did not),
the more frequently students search for information on line, the better their performance in
digital reading. Students, who spend their time online with emails and chat, do not perform
as well (PISA, 2009).

The National Book Centre of Greece has conducted three natide surveys on reading
behaviour between 1992010 on the population as a whole. They found an increased
interest in book reading in 2010, despite the economic downturn. Greek eBooks were
laundhed in the trade market in 2010, following their rising success in the Ersglesiking
countries. Their degree of penetration, though, six years later, is very low. This is due to the
lack of a lowcost, readers such as Kindle, no large Greek langudpeles inventory, such

as Amazon, and the relatively high price of tablets. Greek langug®ls amount to
approximately 7000 titles, today, and include mostly ePub versions of the new titles that
come out in printed form. Most of them are available thréudunes and through dedicated

e-bookstores such as myebooks.gr and cosmotebooks.gr.-Cepyiterature has been
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promoted by initiatives such as openbook.gr. An acclaimed mediampublisher (Periklis

Douvitsas, from Nefeli Books) has recently laundhed W ¥ | A -RdoKiphdfoRrS Q S
OFFIANBFROYSGUEZ AYAY3 G aSNBAOSa 2FFSNBR (2
to e-retailers and readers). Their focus is mainly on mobile distribution, through a reading

app (The Age of Discontent, Kabopiooilos, January 12, 2016).

In a 2010 survey on 1500 people, 15 years and older (90 wei8 yBars old), 43% of those
guestioned read at least one book vs. 34% in 2004. 7% of people agedread 10 books

or more per year. Of those 9.4% were women &8P6 were men. 43.8% aged-25 read

1-9 books/year. Of those, the women read 40.2% and the men 28%. People in the following
categories read more: those who went to university, those who live in urban areas, those
who had learned a foreign language or Healelled or lived abroad. Of the reasons stated
F2N) y2d NBFRAY3AY od» alAR (GKSe& RARYyQil KI @S
boring, and 11% said they had health issues. Of the avid reaeF$9Hooks/yr. read books

and magazines. Thoseéha read<10 books/yr. read books and newspapers. The-non

readers preferred newspapers and magazines. When listing how readers make their choices,
the first choice was recommendations by friends or relatives (66%), then visits to bookstores
58%. The Interniewas rated lower, at 15%. They read mostly during vacation (44%), on
weekends (21%) or daily (21%).

As for the use of ICT: 43% of people used computers whether their parents finished
university or if they only had a secondary education. Both groups @it Internet daily
at an average of ~38% to find information, writeérails, read social media pages, and
download music (National Book Centre of Greece, 2010).

Papastergiou and Solomonidou (2005) investigated gender differences in Internet use by
Greekhigh school pupils within school and out of school environments. A sample of 340
pupils (170 boys and 170 girls), aged1lByears, completed a written questionnaire on

their attainability, location, frequency and purposes of Internet access. The dalgsana
AK26SR GKIFGO Y2NB LlzLAt a dzaS GKS LYyGSNySia 2dz
within school and that boys have more opportunities to access the Internet. Both inside and
outside school, pupils' favourite Internet activities relate to nmf@tion gathering for

personal purposes and to entertainment. Boys use the Internet for entertainment and Web
page creation more than girls do, whereas no other significant gender differences were
noted regarding pupils' other Internet activities, suchcasnmunication via €nail, chat or
videoconferencing, Web surfing and information search for personal or school purposes.

PISA 2000 and 2009 results for fifteggarolds, suggest that a variety of reading materials

and engagement in reading were very imfaont for developing proficiency in reading
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(OCD 2002, 2010d). Students who regularly read fiction and other materials, such as
magazines, newspapers and nonfiction, tended to perform particularly well in reading
surveys. Reading comic books, however, matsgenerally associated with better reading
performance. However, comic books could be useful for inspiring less motivated students to
try other reading material. In addition, online reading also had a positive effect, although

this was not as pronouncedks the reading of printed texts. Students who were engaged in
online reading activities (readingreails, chatting online, reading news online, using an

online dictionary or encyclopedia, participating in online group discussions and searching for
information online) were generally more proficient readers than students who did little

online reading. These results suggest that a wider variety of reading materials provided in
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a0K22fta YAIKG 0S KSELIFdAZ Ay AYyONBlteddyod 0628&4aCQ

find fiction less appealing than girls (Eurydice, 2011).

Italy
The young, including the very young, distinguish themselves by reading very little. Six out of

ten consider the Internet as their main source of free and independent informafibose

who keep themselves informed through the Internet, usually participate more often in
Internet campaigns, signing petitions, as well as in actual demonstrations. However,

participation in political initiatives involves more those whim addition tothe web- get

AYF2NNYIEGAZ2Y GKNRBdAzZZK GNI RAGAZ2YLEFE ySgaLl LISNA ®

information seems to trigger therefore a virtuoso circle for participdtiG@enerally

speaking, we can confirm the negative trend where Italian teenagre little inclined to
reading, which is considered as a boring and oppressive activity, dropped down from above
and imposed by teachers.

As for the majority of the notbook-lover teenagers, reading is seen as an obligation, so
they read at home, alonéconsidering reading as a school assignment to be executed at
home, like a schoaontinuum). 1418-yearold teenage boys who read extra schoolwork

are 55%, while teenage girls are 77%. Teenagers between 14 and 18 who spend their free
time reading are 21%

About half of the Italian teenagers who attend secondary schools (between the ages of 11
and 19) do not read books in their free time and those who do, they read very little (only 5%
of all reads at least one book a weéKylore than 90% of teenagersearegular Internet

users and 60% of them have at least one hand held desmarf(phonetablet ande-

Shttp://www.demos.it/a00511.php
’See. REPORT ISTAT Produzione e Lettura Di Libri in Italia 2013, concerning the years 2011-2012, available on
http://www.istat.it/it/archivio/90222, pp.1-5. The datum is also confirmed by Report 2014 and 2015.
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readel. Young people generally read at home, outdoors, on means of public transport, at
A0K22t>X AY (GKS fAONINEBI | GiKSENI FNBESHFRAID KR 8z
However, the reading datum seems to be influenced in quite a significant way by the

presence of readeparents in family.

Young people today seem to prefer digital material to the printed one, especially the weak
readers, as an-book can be easily copied, cut, pasted, underlined, noted down, put into
paragraphs; therefore, it can be personalized and customized to various learning styles
much more easily than a paper text.

Young people use with a certain ease and without sensing@amypetition either ICT or
Web 2.0 tools or printed books. Reading on the web and, most of all, readingp@oke
therefore, does not exclude or eliminate the printed book; on the contrary, if-argianized
and handled by a teacher, within an educatiopeggramme, the use of-book can play an
active role in improving and making more effective every reading method.

Types of texts that interest youth and modes of reading

Ireland
The results are taken from two separate Teacher Focus Groups. One tookpdace

Secondary School (SchoelTeachers) with different subject peptimary teachers. The

second took place in an education centre (Schedléachers) with a variety of different

ddzo 2S00 GSIFOKSNE® 2KSY |41 SR WI AbbteaBn@rsia 2dzy 3 L
the School 1 focus group expressed that they felt that young people do not read during their

free time but instead engage in other activities such as going online or going on their

phones. Similar findings were discovered in with the StRBoeachers. Areas such as

playing sports, video games, and social media were all mentioned as activities that young

people participate in. It was the overall opinion that reading did not appear to be a way in

which young people spend their free time.

All teachers in School 1 expressed awareness of a number of students that they teach that

have learning difficulties which can cause challenges when reading. Also mentioned in

NBtl A2y G2 RAFFAOdZ GASA AYy NBI RATh&ASchoal | ISy
2 teachers elaborated on this much further and gave answers on why some young people

have difficulties in reading such as some students lacking basic reading skills or primary
education, norREnglish speakers, gaps in knowledge and comprabenkack of exposure to

reading as well as learning difficulties such as dyslexia. One particular School 2 IT teacher
mentioned that many students have difficulty focusing on reading and that many are over
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stimulated from social media. This teacher alsentioned the difficulties for many young
LIS2LX S SAGK €1 y3Idz3S 6 NNASNI 6AGK GKS SEAAGS
English.

2 KSy a1SR W2KI(G GeéeLSa 2F GSEGa R2 &2dzy3 LIS?2
mentioned that boys in particular have preference for action and sports related books and

girls enjoy drama, novels and blogs. School 2 teachers mentioned online tools su&h as

spaces etc. The Literacy teacher spoke about boys having particular interest in sports and

sport persons biographies, crime and science fiction. In relation to female students the
0SFOKSNI YSy (A 20yASTRS (i LASICCANDASE WKtk takanZa Yidge T S Y I €
interest in. These were books around women with difficult lives, adoption and drug use. It

was also noted that the many girls had taken an interest in celebrity books and a book on

beauty and skin care. Other popular books that we waentioned by teachers were books

that were also made into movies such as The Hunger Games, P.S | Love You, Harry Potter,

The Fault in Our Stars etc.

¢SIFOKSNAR Ay 020K F¥20dzaz 3INRdzZL) 6SNB a1 SR W52
material of theirintNS A 1 KQ Ly (GKS { OK22f wm ¢ SEngikhSNJ C2 O dz
teachers said that they did not help their students to choose reading material. Those that

said they do recommend reading material to students expressed that they most often

encourage studnts to read material that is relevant to their specific subject area. The IT

teacher in the School 2 group often suggests reading material based on the students

interest, usually online, and feels like IT is their preferred method of reading. The Literacy
teacher in School 2 said that she specifically orders in books that she thinks that the young
people might be interested in based on their interests such as beauty, hairdressing, child

care or sports. She also mentioned that during reading time she vgugdest specific

books to particular students based on their interests.

The School 1 teachers mentioned a school library where students can be taken for class or
study groups and that students have access to the library but only the English classes have
specific reading material or books in their classes. This is also the case in relation to School 2
and a small library is located in the Literacy class.-BEglish subject specific teachers in

School 1 expressed that they do not allow time for readingpfeasure during class time.

hyS GSIFOKSNJAYy {OK22f wm YSYGA2ySR OGKIFG GKI
class at different intervals to give students time to read. The IT teacher in School 2 said that
during ICT classes, free time is often gitestudents to allow them to read articles of their

own choice online. Teachers in School 2 also gave information around a timetabled schedule
F2NJ NSFRAYy3I Ay (KSANI aOKz22fd 91 OK Ofl aa KI a
time to read any booknagazine, newspaper or online text that they wish. In both schools,
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time is also sometimes given to students at the end of classes for them to read whatever
they chose.

In relation to encouraging reading for pleasure, teachers in School 1 mentionedsaidas

as the use of iPads and iBooks, greater interaction and recommendations from English
GSIFOKSNAR FYR fAONIYNE |adaradlyda a ¢Sttt a
could be taken in order to encourage reading for pleasure. School 2>gisessed similar

answers and mentioned the use of IT to promote books, the use of audio books as well as

the inclusion of various types of reading material in the school library. Several School 2

teachers mentioned the need for books to be relevant to shedents and that students

participate in choosing material for the library.

{ SGSNIt G(SIFOKSNBR Ay {OK22f ™M YSyilAz2ySR WillA
in the factors that prevent young people from reading books or other reading maténred

particular suggestion from a teacher in School 1 is that reading could be improved by
AYyGSaANIGAYy3 1Se& 62NRa FNRBY NBFIRAYy3a Ayiaz2z SGSN
1Y26Q oKIFIG O2dzZ R Y2UAQF (S @2dzy3 ai32L)X S (2 NB
SELINB&a&dSR &aAYATFN yasSNE adzOK & WElTAyS&aac
levels of literacy and general lack of interest.

Both schools referred to the National Strategy to Improve Literacy and Numeracy among
Children and Young People 262020 devised by the Department of Education and Skills as
a way in which the Department of Education and the National Curricula promodiéenigeéor
young people. Also mentioned by both school was the integration of reading into the
National Curricula particularly in the English and Irish syllabus.

2 KSy |a1SR GKS jdzSadAazy W52 @2dz O22LISNI S 4A
Both schots spoke about integrating literacy in daily lesson plans and annual schemes of

work. All teachers said that literacy and numeracy must be incorporated into their lessons.

School 2 mentioned that there is a Literacy working group in their school andarelass

policies; literacy assessments and creating pricth environments are regularly discussed.

In relation to involving parents and the wider community in promoting reading, both
schools said very little was done outside of the school. Both mentidimat there is no local
library apart from the Library Bus that sometimes visit the area.

2 KSy a1SR WI2¢g R2 @2dz IS0 AYF2NN¥SR [ o62dzi Y2
@2dzy3 LIS2LJ SKQ . 20K 3ANRdzLJA 2F GSI OKSMA YSyida
they would find out about modern reading promotion methods for young people. National

Adult Literacy Agency and Reading Association of Ireland were also mentioned as being

excellent resources for information on reading promotion. The ICT teachers irstlotiols
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expressed significant engagement of their students with ICT and Web 2.0 technologies as
listed wikis, blogs, journal articles and websites as some of the tools used in their classes to
promote reading. Both schools said that they do not currenlg ereaders or ebook in
teaching, School 2 said that computers and laptops are regularly used by students and
would consider purchasing them for the school if there would be beneficial and effective in
reading promotion. Teachers from both schools ghat a huge challenge in using ICT and
Web 2.0 tools for reading is the need for constant monitoring of students and that young
people often get distracted and go on to other websites or social media sites. This is
considered to be a massive challenge whising ICT within schools.

Cyprus
The reading interests of middle schesdkth, seventh, and eighth gragtudents in a

metropolitan, public school located in a southeastern state Atlanta, Georgia have been

examined in a study conducted by Higginbothd®99). The results of this study showcase

the differences in interest by sex, as females reported a stronger interest in Romance,

Friendship, Animal Stories, Adventure, and Historical Fiction, while the males reported

stronger preferences for the categos®f Sports and Science. Moreover, the male

participants had a stronger preference for rbation than did the female participants.

| SOSNII 9 tF3AYyryAQa aiddzRe gKAOK gl a 02y RdzOG SR
between male and female students witegpect to their reading interests by highlighting

the fact that boys tend to read more nonfiction than girls.

A female teacher who participated in the focus group also reported this difference by
stating that

Female and male students tend to read differgenres of books. Based on my experience
YIS a0dzRSydaQ 7| @hedeiidydcSnotdISyywiNdgd gamasE scierc® | a
fiction, comics, graphic novels or mysteries fantasy, science fiction, sports stories and funny
stories. On the contrary,jids choose to read narrative and popular fiction, romance stories,
or fashion texts (Teacher focus group, female).

The statement provided by this teacher complies with several studies which depicted an
interest in the investigation of sex differences @ading. Specifically, it has been repeatedly
found that girls generally prefer to read narrative and popular fiction, romance stories,
plays, poetry, books about contemporary issues or fashion texts whereas boys are more
likely to read cartoons, comics, aehture texts, sport texts, news or science fiction (Katz &
Sokal, 2003; Topping, Samuels, & Paul, 2008).
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Portugal
Ly (G0KS adz2NSe oé L,dzo SNRZ [ F NN 3F3AF FyR tANS

aimed at typifying readers were introduced: Fregu®eaders, Occasional Readers, False
Readers and Nonreaders. In the group of the young male adults, there is a percentage of
56,3 of Frequent Readers, 26,2% of Occasional Readers and 17,5% of Nonreaders; Young
female adults, by contrast, show the follawi results: 53,9% of Frequent Readers, 36,1% of
Occasional Readers, but only 10,1% of Nonreaders. On the whole, girls read more. In what
concerns preferences of text type, females and males highlighted novels (80.6% and 42.3%
respectively), while males ted significantly higher for essays (17.1% as against 7.7% among
females). There is a marked preference of girls for romance (49.8%), followed by adventure
(39.1%) and mystery (36.9%), while boys rated adventure first (41.3%), followed by science
fiction (32.2%), mystery (29.4%) and history (26.6%).

These data fall in line with the opinions expressed by boys and girls in the focus group,
although there were no striking differences between them. At 1I% their favorite books

are diaries, adventure, essaymvels, adventure, true stories, ndittion, and crime fiction.
Teachers in focus group 2 highlighted also historical fiction, besides this eclectic mixture and
emphasized that any book that dealt with values, social themes, adolescence issues (eg.
pregnancy) and justice would engage readers more; they also claimed that books connected
to movies would be more popular among those that take books on loan from the library.
Some teachers claimed that visual and graphic novels and cartoons would be popaler (Fo
group 1), while one teachdibrarian in Focus group 2 claimed that her experience showed
her the contrary.

Reading and web2.0

Ly GSN¥Ya 2F GKS F20dza 3INRdzL) NBAaSIHNOKIZ addzRSy
educational potential may be summed up in one point: little involvement with reading on

web 2.0 and resistance to transfer the experience of reading a book to othelgq

valuable experiences on web and mobile technologies, besides little experience in

participatory methodologies in connection to reading.

The students interviewed did not connect reading and books easily to online reading. For
them (focus group 3), ook is different from an-$ook, reading a book amounts to a

totally different experience from reading a book online and the reading most people do
online is essentially fragmented and superficial. The internet is associated to reading short
pieces of new, articles, searching for information; not to the experience of reading a book
or a literary work of art. The internet gives you access to videos and to documentaries,
claims one student, as if the internet gave you access to one type of informationoakd b

to another. However, when questioned on what they like to read, they mostly converged to
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reading about real life issues, historical facts, technologies, besides adventure,
autobiography, and novels, which they are unaware can be equally found o®liree.
student clearly stated that the experience she has with a physical book could never be
equaled to reading online.

The focus groups with teachers (focus group 1 and focus group 2) clarified that young
people devote a long time to surfing on the intetra on their mobile phones: they read

short pieces of news and browse through websites. Despite the time devoted to reading on
the web, they do not necessarily read fiction. According to teachers and librarians
interviewed reading is not an entertainmefdr young people but a school requirement.
There may be a few students who are readers and fewer who read for pleasure and
entertainment, but listening to music on social networks, playing online, social networking
through mobile phones, or sports are flaore absorbing activities for young people. This is
confirmed by the young people themselves, although they were shy to confess that they
used a lot of online social networking.

Romania
Reading provides the child the knowledge about the environment, attubhuman and

animal life, about the historical past of the people, about different jobs and professions,
cultural artistic and morateligious educatiof Young readers learn very early the parallel
using of books and modern auawisual books as an esg&l means of efficient learning.
Children can read both literary works dedicated to them and others which by the
problematic beauty of language and messageriest adults alike.

Among the literary prose, tales and stories remain the most popular owesl by children
from early childhood to adolescence. The educational value of fairy tales is great. They make
a valuable contribution to the development of knowledge and affective processes, to the
formation of character and personality traits. The cridfiseading among pupils, the
decreased appetite for books in favour of ICT and difficulties of lyrical approach lead to
identifying new ways in which young people get back into the library and in direct contact
with the text, paradoxically through matergal applications from the media.

According to a study conducted among primary school, secondary school and high school
students, to the question what they like to read, most students interviewed answered:
(45.11%) like to read novels, (41.13%) prefer tdrenagazines, (31,32%) like to read

poetry; 19.63% mentioned among items scientific book, 8.18% prefer memoirs, 16.52% read

8 http://www.tribunainvatamantului.ro/importanta-lecturii-in-instruirea-si-educarea-elevilor
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newspapers, 10.76% read plays, and 16.55% opted for variant "something else” (fairy tales,
stories, comics, online articlés)

Accading to the same study mentioned above, the high school level8)4tudents are

fond of novels 29.01% and 25.29% of journals. At the secondary school lexdl)(3@ung

turn preferences especially for novels (12.4%), magazines (11.26%) and poet@%a)1 @t
primary school pupils like poetry in a very low percentage (6.54%), then magazines (4.57%)
followed by the category "something else” (i.e. fables, stories).

Preferences related to physical bookstore and online bookstore differ in accordance with
the criteria considered. Thus, young people choose online stores when they think to
products range offer (55.02%), to the price promotions offer, discounts (64.31%), comfort
(63.98%) and available information (60%). Participants choose physical bookshames w

they consider the atmosphere (74.7%) or fastness (53.71%).

The same study shows that 44.6% of young people prefer more special reading devices (e
readers and tablets). As age increases, the preference for reading digital formats decreases.

Firstly, ina digitized society, which does not promote any interest in culture, young people
copy the same pattern, understanding that they do not have to read. Yet, with technology
development ebook have emerged and, people, attracted by the new devices, startdy sh
to pay little attention to reading. For examplebeoks are an easy way to find favorite
books, they are easy to carry and to store. In the train, underground or tram, to make the
trip more enjoyable, young people (especiallyli® cast their eyes oan eBook.

Secondly, even if the contemporary world is built all over by modern technology, some
young people are still attracted by a classic book, they want to smell the leaves just printed,
to browse and to understand its message, to understand theresffof the author to write.

In conclusion, technology and reading are incompatible, young people always trying to take
their time with other pursuits, not being able to appreciate the value of a B8ok.

As mentioned above, the National Youth Strategy 202B20 aims to develop young
people's interest in reading, including also reading books in digital format. For now, either
out of ignorance or simply the lack of identification of an immediate advantage makes the
use of Web 2.0 tools very rare among youmapple. In the best case, they use social
networking platforms (Facebook, Twitter, etc.) for distributing material of interest.

9 http://www.ccdab.ro/biblioteca%20ccd/Elevii%20si%20lectura%20in%20secolul%20XX!. pdf
10 http://revistaderecenzii.ro/ionela-sorescu-rolul-tehnologiilor-moderne-in-promovarea-lecturii-in-
randul-tinerilor
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Greece
Malafantis (2006) in an overview of the literature and through a review of multiple studies,

had much to say aboduiteracy and strategies to help people improve their reading skills.
Most of his recommendations stem from the role of teachers.

1. Teachers can create a pleasant environment in the classroom that promotes reading.

2.The presence of a library in the cdasom or a library corner affects the reading stance of
the students and can lead to the decision to read. In Greece, most schools have limited
libraries; very few schools have good libraries. The first step, therefore, is the creation of
libraries in theclassroom or in the community in order to increase availability books.

3. Children develop a curiosity for those books they are familiar with.

4. Research in Greece, which agrees with a number of international research findings, show
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that childrenhave @ SNE A RS NI y3IS 2F NBIFIRAY3A LINBFSNBY(

teacher knows what book preferences children of any age and gender have. When children
participate in programs that emphasize autonomy and free choice as regards to reading,
they exhbit intrinsic motivation and increase their use of strategies for reading
comprehension

5. Teachers should model reading to the children and be a model for them since, for some
OKAf RNBY> G(GKS& Y& 0SS GKS 2yfeé | Radingg G KS@
attitude (beliefs, feelings, enthusiasm and behaviors related to reading) is an important
factor that children observe and pick up. When teachers share their own reading
experiences, children are drawn to the book and to reading.

6. The emotionatelationship of a teacher to each of his students is also important for the
cultivation of the love of reading.

7. Teachers must know their students' reading preferences in order to provide them with
the right reading material. High interest coincides wittquent reading and better
performance in it.

8. When students themselves can choose books and the texts to be read, they spend more
time in learning and understanding the material. The children in the sixth grad&l(years

old) that had the most posive reading experiences at school were those who were able to
choose what to read. Children should be free to choose between a wide range of genres.
Also, the freedom of choice resulted in greater commitment to their work, increased effort
and perseverare in the face of difficulties.
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9. ontrary to the widely held view that educators only need to cultivate intrinsic
motivation, it has been argued that motivation is a multidimensional phenomenon, and that
the teacher must recognize that, external motivatim the sense of tangible remuneration,
can benefit students with low motivation and interest in reading.

10. Reading Aloud informs, confirms, amuses, creates curiosity and inspires. psally

teens and young teenagers enjoy books that portray strongtemns. The more excitement

GKS GSFOKSNJ aK2ga F2N) gKI G KSkaKS NBIFR&AZ (KS
reading.

11. Sustained silent reading (SSR) is a method in which students read material that is their

own choice for a certain period of timResearchers have identified certain benefits from

{{wY @2dz NBIR (KNRdzZZK2dzi (GUKS Rl &z y20i 2yte ¢
Reading is for everyone. It strengthens <@l § SSY>X GKSNBXQa I FTNBSR2Y
competitive. Reading is commicating with the teacher andlassmates about a text and

discovering that it can be interpreted in different ways by different people. Children have

quiet time to collect their thoughts. Books are written to be read ceteecover and not just

in part. The teacher trusts that the kids actually read without proof by filling in a worksheet.

This develops a love for reading, a climate of confidence and responsibility. Children are free

to choose books they think are good and worth sharing.

12. It is advisaklto encourage boys to read literature portraying male heroes with whom
they can identify. This relationship between masculinity and reading is key to gender
differences in regard to reading attitudes and tastes.

13. When 16€12 year old children themselveagere asked about reading, they said that
teachers should tell them interesting stories, show them films, suggest books to read and
take them to the library.

14. In another survey, children in Grade8 fesponded by saying that teachers should talk
to them about interesting books and help them create images in their minds about what is
happening in the books. These findings suggest that children are not confident enough in
their choice of reading material and feel they need the suggestions and recomnienslat

of teachers. The younger the children are, the more they seem to be affected by the
recommendations of their teachers.

Italy
Young lItalian people love reading mostly those texts which are not perceived as an imposed

reading. Free choice takes place from below, beyond school recommended readings,
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through channels that should not sound as an imposition. In this way, the beshgeadi
model is the one provided by the peer group, that benefits also from the advice through
social networks.

Nowadays, young people read less for fun. 31% bf-gearold young state that they read
for personal pleasure at least five days a week: in 202§ tvere 37%. This reduction
occurs especially among males and older teenagers, who generally read less.

As for literary genres, Italy aligns itself with a general transnational tendency which tends to
consider the youth literature with a comparative appah. Hence, not surprisingly, the
young's favourite genres are those linked to the presence of a strong plot: adventure,
sciencefiction, detective stories and fantasy; poetry is placed at the bottom of the ranking.
As for the authors: Rowling, PaoliniaBgelisti, Troisi; Meyers (mostly among girls), John
Green, Collins seem to be the most common read, as well as beloved, readings.

Teenagers between 14 and 18 like books that tell stories about youth issues and everyday
life, treated in a simple and redlis way, since they like to find their own experiences within
the pages of the book. As an alternative, fantasy books seem to allow an outward escape in
a world that may be also lived in by teenagers in their video game experiences, the
experience of readig thus mirroring other experiences of augmented reality. Magazines
(relating to engines, sports, music and ICT) and comic strips are considered an enjoyable
form of reading by most of young readers.

Moreover, a book will be successful with young peopieshows a simple and modern
language.

Meetings with the authors can stimulate young people to read, almost as much as entering
a library or a bookshop full of books (this applies especially to strong readers).

Technological instruments, like tabletsor@ 21 42 KIF @S Ay ONBIF aSR & 2 dzy:
read: 8.2% of the whole population (that is, 4.5 million people, equal to 14.1% of the people

who have surfed the Net in the last three months) has read or downloaded online books or

eBooks in the last three maims.

By now, young people represent a new reader model, which we may call medial reader and
which has been progressively more visible in the last decade. This reader moves in the
textual flow of the media; uses texts of every type; tends to direct itesifairds easily used
media and texts; consequently, he/she uses mobile phones rather than books and verb
visual texts instead of writings.

Being a technological tool (pc, tablet, smartphone) owned nearly by every young person, yet
the young seem not to usdther e-readers or eBooks very often, while they continue
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readingq either for studying or for pleasureprinted texts, which are said to grant a deeper
concentration. However, teenage readers agree that eBooks take up little space, are
cheaper and of eagsstorage. Moreover, although not so keen in using ICT as a current study
tool, the digital generation can find any title immediately with a download and can start the
reading right away.

On the contrary, online reading is regarded as an option in catextsf which have

originally been created in digital forrlg, information sitesWikipedig sharing media
platforms like YouTube or Flickr, social networks like Facebook or Twitter...). Using such
apps and tools, teenagers are therefore able to stagontact with their teachers, who may
involve them beyond the usual school schedule, hence providing the digital classroom with
extra work, and explanations (e.g. educational videos and other useful information for their
cultural training).

Young people uslly use the Internet out of school, therefore their ICT competence mostly
develops outside the school environment and on the basis of their needs and desires. It is
thesoOF £ f SR aRAIAGIE IASYSNIrGA2yés O2yadlrydate O
respect, the privileged tool remains the smgtione, because it enters in a pocket and is

handheld.

A huge matter which needs to be discussed is represented by illegal downloading practices,

which may regard also the eBooks market. In this respect, owgrng the opposing and

often unproductive positions between cultural and pirate industries, involves a radical re
RSTAYAGAZ2Y 2F GKS NBfIUGA2YAKALI 0SG6SSyYy | dzZRA S
most, are also those who spend more on culturadarcts (reading, music, film).

Strategies for promoting reading

Ireland
Literacy and Numeracy for Learning and (lepartment of Education and Skills, 20ikl)

the national strategy to improve literacy and numeracy standard among children and young

people in the Irish education system. The strategy seeks to identify challenges faced within

the education system in order to develop national literacy and numeracy levels. The

strategy acknowledges the need for our concept of literacy to include much monettiea

alAfta 2F NBFRAY3 YR gNAGAYId ¢KS AGNIFGS3Te
understand and critically appreciate various forms of communication including spoken
fFy3dz3ST LINAYGISR GSEGZ ONRI RPTFhastradgp RAF X | YR
identifies the needs to develop the literacy skills of all young people through paper and
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digital forms such as through emails, the internet and digital media. It emphasises the
benefits of using ICT to promote literacy such as readinglibies being connected to
education progression, to attain high skilled jobs. The report states that

children who do not learn to read, write and communicate effectively are more likely to
leave school early and in later life to be unemployed or ins&iNed jobs, to have poorer
emotional and physical health, to have limited earning power, and are more likely to be
imprisoned.(ibid, p. 9)

Effective strategies and educational interventions are pivotal to improving learning

outcomes and standard for atudents particularly those from disadvantaged secio

economic backgrounds. The strategy also reiterates the need for literacy and numeracy skills

to be consistently developed from early childhood the whole way up throughpastary

schooling. This is nessary in order to create lifelong learning process. The need for such

A0NY GS3e gAGKAY LNRaAK aoOKz22fta A& ol OlSR dzJ o
schools has serious difficulty with reading or writing; in some disadvantaged schoass this i

a4 KA3IK Fa fyzald 2yS Ay GKNBS addzRSyidiade I f
NBadzZ & GKIFIG amt LISNI OSyid 2F Iff LNRAK FAFGSS
GKS ftAGSNY Oe alAatfta (G2 FdadQiz)2y STFSOGAOST e

During the period from20k nvn GKS aGNJ> GS3@& AYa G2 GNFAasS
importance of oral and written language in all its forms (including print, writing and digital
YSRAIFI ®0¢ OAOARI LIdmMT O ® L G inhpbriaree of digiadliteiay A y ONB
and include assessments of primary and podfA Y NB &dGdzRSyGaQ FoAfAle
material as part of the national assessments of English reading (ibid, p. 18). It is also hoped

that the strategy will influence PISA tegj scores and aims to halve the percentage of 15

year old students performing at or below the lowest level 1 in the reading literacy and

numeracy PISA tests by 2020.

The strategy encourages parents and communities to support their children and that they
have an important role in literacy development. The report states that

The National Assessments of Mathematics and English Reading in 2009 show that there is a
strong link between the home environment and student achievement. For example, high
achievemenwas associated with the amount of books and educational resources in the

home, while low achievement was associated with practices such as locating a television in a
OKAf RQaE 0SRNR2Y | yR aLISyRAy3d SEOSaaArodsS GAYS

There is also an awareness of the need of particular support for parents with literacy

difficulties and for families to engage with the wider community in order to develop their

OKAf RNByQa fAGSNI Od RS@OSt 2 LIVYSy iibedadzbeitigd & DA &A
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valuable resource for families to promote literacy and encourage reading and in particular

are valuable in providing assistance for families who find it difficult to meet the financial

costs of providing books and resources in their honié® concept of a reading space helps

to create a lifelong love of books and reading amongst children. This link with libraries is

also important within the school structure and creates a positive reading environment that

can include print and digital matil for young people. As part of the strategy objective to
ONBIFGS g NBySaa 2F LINIYOGAOFET &adSLia GKFG LI N
and reading, the Department of Education and Skills pledge responsibility to such details as
campaigny 3 LJdzof AO AYyF2NXIFGA2y (G2 Faairad GKS LI NE
development, making online and digital resources available and provision of spaces that can

0S dzaSR G2 lraaraid GKSANI OKAf RNByQa fAGSNI O

The strategy ackneledges the need for teachers to engage in professional development in

order to improve the teaching of literacy. It states that there needs to be an emphasis on
SyadsaNAy3a GSIFOKSNB GdzyRSNRGFYR GKS LINRPOS&aa oeé
readng3 Af £ & I NB &AddzoaSljdzsSyiate RSOStE2LISRPEGAOARE
methodologies, achieve literacy attainment for children from socially disadvantaged

backgrounds, supporting additional needs as well as engaging with parents. With ti@is the

is an objective within the strategy to cooperate with the Teaching Council to ensure that

digital literacy and how ICT can be used to support and enrich literacy developments plays a

role in initial teacher education courses for both primary and goshary levels. The

strategy also expresses a need for teachers to be provided with the best resources and skills,

in online and other formats, in order to promote literacy effectively.

The strategy documents potential and existing challenges thatastary teachers face
within the national curriculum in their attempt to improve the quality of literacy and
numeracy. Examples of such challenges include the open nature of the Junior Certificate
English syllabus which gives choice to teacher to engagedtueients with varied literary

and nornliterary texts. However, due to over reliance on textbooks and too narrow focus on
examinations, the use of such reading is not fully exploited. It is also mentioned that there is
a challenge of engaging boys in Adrrary texts due to the lack of diversity of available

texts with a much broader range needed. The strategy also examines the challenges
involved with the English and Irish pgeimary syllabus not being able to fully utilize
electronic devices or digitahedia. The strategy expresses a need for young people to be
given the opportunity to engage with IT to facilitate the development of literacy as well as
the reading of literary and nchterary texts in both English and Irish. (ibid, p.52).

The draft of his strategy was responded to by many associated education and reading
associations in Ireland. One such response was compiled by Reading Association of Ireland:

A response by Reading Association of Ireland to The Department of Education and Skills
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Documernt- Better Literacy and Numeracy for Children and Young People: A Draft Plan to

Improve Literacy and Numeracy in Schools, February gRéading Association of Ireland,

February 2011)n its response, The Reading Association of Ireland recommends that a

clearer definition of literacy and even a broader conceptualisation of literacy be provided in

the national plan. For example, RAI refer to a need for a distinction between literacy and

specific reading literacy. There is also a recommendation for themadtgan to specify

f AGSNI O OKIFIy3aSa FyR RS@OSt2LIYSydia RSLISYRIF Yy
difference in what we mean by literacy for ey&ar old and for a year old? What changes

g2dz R 60S SELISOGSRKE 06 H A therEferdne ofumiltiedial L | £ &2 |
literacies within the plan but suggest that there is a lot of room for expansion on how ICT

can be specifically used and utilised in the promotion of reading and literacy. RAI refer to

The NCTE (2008) to give an insight in® K0T literacy related skills that young people need

such as the use of technology, skills to share information online as well as create and
analysemuliY SRALI GSEG&DP w! L NBO2YYSYR (KS AyOf dza A
multimedia literacy to apjicable to the definition of literacy used in the national plan so

that it will in turn become a regular provision within all future strategies and policies for

literacy.

CNRBY (KS RS@GSt2LIYSyd 2F (GKS adGNI dS3awas I LINE 3
developed by Donegal Country Childcare Committee Ltd, 2012. The programme aims to
FLILINBOAIGS K2g || @2dzy3d LISNA2yQa fATFS OlFy 068

0S02YS tAFSEt2y3 NBIRSNE>X RSY2yaidNIrQridiS K2g OKA
promoting the importance of positive images through books, and how teachers and parents

can be influential reading role models to young people. The programme emphasises the
importance of creating lifelong readers and that encouraging children to readicanhgm

a lifelong interest in reading and gives practical reading tips and information on library

services.

There are many views on digital literacy in Irish Education; some of these views are
expressed in a submission by the Department of EducatiorS&iil$ to the Joint Oireachtas
Committee on Education and Social Protection in 2013 which discusses Digital Literacy
(Department of Education and Skills, 2013)

This document gives an overview of a range of policy issues which touch on digital literacy
to include The National Strategy to Improve Literacy and Numeracy among Children and
Young People 20312020(Department of Education and Skills, 2Q1tish results in the

OECD PISA Digital Literacy Test and ICT in schools in Ireland.

The documentackno®R3ISa (GKS Ay OfdzaAzy 2F RAIAGEE € A0
definition of literacy and the need for young people to be able to read digital media as well
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as the inclusion of digital literacy in the targets and actions set out in the strategy plan.
There is also an acknowledgement of the PISA 2009 results that showed gender
discrepancies such as in the print reading and assessment of digital reading, girls performed
significantly better than boys on average in all countries. The link between fregeding

and better literacy skills is also reiterated in the report.

Students in Ireland who reported that they did not engage in any print reading for

enjoyment (42% of 15 year olds) achieved significantly lower scores on both the-gueahcil
paper test an the digital literacy test than students who read for up to 30minutes a day

(26% of 15 year olds). Students who read fo680minutes per day (16%) achieved
performance levels on both print and digital reading that were better than those (sic) did no
leisure reading, or read for up to 30 minutes a day. Students who read for more than one
hour a day (16%) performed at the same levels on print digital reading as those who read for
30-60 minutes (2013, p. 6)

Cyprus
The development of a literate environmerat home, in the classroom, in the workplace and

in the community is important in cultivating literacy skills and positive attitudes and habits

towards reading (EFA Global Monitoring Report, 2006). An earlier systematic review of

Andrews et al., (2002) dicated the positive effect ICT on literacy learning in English. Since

then, ample evidence suggests that the use of ICT in the curriculum could improve writing

and reading skills, develop speaking and listening skills as well as support collaboration,

creativity, independent learning and reflection. Indeed, ICT has been used both in literacy
campaigns as well as to support the dissemination of education of disadvantaged groups
(UNESCO, 2002). In addition to this, research studies indicate that new tegiesabdier

access to new means that make reading more available to the students who have being
ARSYGAFASR G2 06S WG NRa1Q oal NEKXZ uHnnpT bSd

During the last decades a number of strategies have been proposed in order to motivate
children to readSegers and Verhoeven (2002) suggest that reading interactive storybooks
can assist primary pupils to expand their vocabulary and conceptualise the structure of
narrative texts. This findings comes to a consensus with the perspective of other researchers
who claimed that using ICT during reading can offer phonological awareness, vocabulary
development, reading comprehension and spelling (Van Daal and Reitsma, 2000) as well as
assist in the conceptialisation, visualisation and interpretation of challengkig te

(Birmingham and Davies, 2001).

It is evident therefore, that new technologies can play a vital role towards the improvement
2F OKAftRNByQa fAGSNIOed ¢KS da! OG b2gHE NBELRN
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Commission suggests the use of a dig&gnvironment in an effort to improve literacy levels

amongst students. Namely, the digital contexts such as social networking within which

students interact every day, could be transformed into reading resources and act as a means

that links the academiwork with the use of computers (EU High Level Group of Experts on

[ AGSNY O HAMHOUL® ! Oly2¢f SRIAYT (GKS AydSaNI G
Lesesne (2012) proposed the use of book trailer in order to support literacy through the use

of technology. Specifically, a book trailer is a visual representation of a book like a movie

GNI Af SN OKIG FAYa G2 OFLIGAGEGS LIS2LX SaQ FddS
The book trailer is converting words into images and sometimes inclads& and/or

words and dialogues. The underpinning idea of the book trailer concept lies to the fact that

the person who watches the book trailer will be eager to read the book.

The Digital Book Talk is an online database which offers readers with sp&oifmation

Fo2dzi GKS 06221Qa YIFIAY ARSFX Ada YFAYy OKF NI O
Ddzy 1SNJ 9 YSyye ouHnnyl0 SKAOK Ay@SadAdalriaSR KA
perceptions regarding reading and book trailers indicated that studentdified their

attitudes towards reading upon their participation in the research activities. Specifically,

they appreciated and conceptualised the value of narrating a story through creative ways in

terms of comprehending the book content.

Neuman (2009) dras our attention to the positive effects of combining computers,

television, and radio in addition to printed materials. Her main argument was that this
O2YoAylLilGAz2y OlFly SyKIFEyOdS G2 | 3aINBlLIG SEGSYyld OK
learning. dedy | YR *SNXKIfftSyQa onnmo0 &addzReée Ffaz Ay
used to stimulate early literacy skills in kindergarteners at risk. Through a number of

randomised experiments the researchers depicted the excess value of video storybooks for
understanding storyline and vocabulary. Another important finding of this research study

was the positive effect of multiptehoice questions during the video storybooks on

OKAf RNByQa fSINYyAy3od

The positive effects of the use of technology is depicted RSy > { KF YANE FyR CS
(2013) study which revealed that teenaged pupils (agegll&Bwith learning disabilities

who used laptops, had significantly improved their spelling capabilities as opposed to the

group of participants who did not use laptapi their study, Segd@drori, Korat, and Klein

6HnmoO SEIFYAYSR 6KAOK YSIya OFy o0SG34GSN adzLiLik
concluded that the group of participants who were reading émoek with adult mediation

exhibited the greatest progss in letter name recognition, emergent word reading, and
ISYSNIf NBIFIRAYy3A FY2y3a ff GKS LI NIOAOALIN G2 NEB
(2013) study revealed the positive effects of the use of Hebrew educatidnables in

terms of supportingileracy among Israeli preschool children at risk for learning disabilities.
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Connor and her colleagues (2013) highlighted the positive effects of technology on school
children by revealing that the greater the extent of time thgchde teachers spent using

the software, the greater were the benefits for their students in terms of reading
comprehensionTeale and his colleagues (2013) also indicated the positive impacts of an
online learning environment aiming at the promotion of literacy. In this onlinenieg
environment, nine to twelvegrearold atrisk students in American elementary schools with
adult mentors had the opportunity to engage in book discussion and authentic literacy tasks
and exchange letters.

Motivation has been identified by the resea@MNE | & |y AYLRNIFydG T OG0 2

engagement in reading activities. As researchers conclude, when children are motivated to
read for pleasure then they tend to develop positive stance and cultivate their reading skills
without putting too much cogizant effort (Mullis et al., 2003; Seitz, 2010; Snowball, 2005).
As the OECD/UNESCO (2003) report suggests, those who spend more time reading for
pleasure, read a wide range of materials and indicate more positive attitudes towards
reading. As it was alstated, & | f Yegedydne who struggles with reading and writing

O2dAt R RSOSt2L) RSljdzZr 68 tAGSNI O &A1Aff&T IADS

Experts on Literacy 2012a, p. 30). Motivation has been discussed thoroughly during
0 S+ OK S NBAU ashit @t thal WilRhelp reluctant readers to engage effectively in
activities that are meaningful to them and attached to their own interests

2S ySSR (2 Y2U0A@I 4GS atdzRSydGa 2 NBFRX Ly
a wide variety of resourceand topics in a variety of forms. These topics need to
be enjoyable for all students in order to engage even the most reluctant ones.
The material needs to be meaningful for them and connected to their own
interests. For example, students are more keertawics such as sports, comics,
action which unfortunately cannot be found in the school or classroom libraries.
Therefore, if you want to engage all students, if you want them to develop
reading habits you need to provide them with material that satistiesr

diversified needs. The material should satisfy their personal interests and create
them the need to read and explore. In this way only, they will develop positive
attitudes and turn into successful readers (Teacher focus group, female)

Portugal

Themagjor milestones relate to the creation and implementation of a national initiative to
promote reading through the National Program for Teaching Portuguese (PNEP) in 2007; the
ongoing PTE program that follows on previous projects and programs sudisaliaha

and eSchool. This sequence in terms of time and simultaneity of the initiatives in ICT and
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Reading were synergies that were s#iven and that allowed a real return on resources
available for students and on reading improvement. In 2008, theeOxb. 27282/2008,

14th of November, came to continue the PNEP where it stresses the need to continue to
have the improvement in the reading comprehension levels and oral and written expression
of the students as its fundamental objective.

In this same lia of implementing initiatives, the National Reading Plan (@Rlano

Nacional de Leitura) was created in 2005 by the Joint Order No. 1081/2005, 22nd of
December, aiming to promote the development of skills in reading and writing as well as the
broadeningand increasing of reading habits of the whole Portuguese population. In this
regard, the PNL beyond the obvious promotion of reading in itself, also sought to create
favorable social environments for these practices for different audiences, identifying and
valuing teaching practices aimed at stimulating the pleasure of reading among children,
youth and adults, in formal and informal spaces. In this field particular relevance was given
to the Network of School Libraries (RBE) in order to intensify the cowititbooks and

reading in school, particularly in classrooms, in libraries and in the family context. According
G2 !'fe RF SG If ownncov cZpnn 1AYRSNEBINISya A
schools involving, in turn, 700,000 students, abdwat 1,300 school libraries were covered.
This process also accounted for 15,000 educators and 70,000 teachers.

It should be noted that the PNL involved all levels of education. In an informal context, the
PNL included all institutions or entities thatutd promote reading (cultural, recreational

and social welfare institutions), other naronventional reading spaces (theaters, hospitals,
prisons, public transport ...) and the social media. The external evaluation to PNL allowed,
according to Costa et £008), to prove that students from pigchool up to the 3rd Stage

of Basic Education were reading more. One reason for this had to do with guided reading
activities in the classroom which, according to Ramos (2010) helped to increase students'
reading sKIs and, in particular, increase the emotional relationship of young people with
books and raise interest in them.

Alongside the curriculum initiatives, as previously referenced, initiatives were implemented
in nonformal spaces for teaching and learnif@r example, the Reading Week that

involved more than 1,400 schools that included activities such asptales, meetings with
writers and illustrators, book fairs and shows. Another aspect included the presentation of a
list of works recommended by theNlR which had a great influence since these books were
sold to the public with a stamp with the "PNL" logo, which conferred a quality assurance
seal.

'd GKS alryS dAYST I ¢6S0aridsS gla ONBIGSR gAlK
initiatives were pubtized and all publications were in digital format. It should be noted and
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pointed out that this website was (and is) constantly updated. Under the PNL LER+ initiative
GKS aAyAadNER 2F 9RdzOFGA2Y A&dadzsSR aAS@&ESNIf o0NEP
t NEPINF YY LGYa wSIRAY3I ¢AYSn 6AGK | asSd 2F 206
to the implementation of the reading activities and the detailed inclusion of stages and

steps to achieve them (Ministry of Education, 2007).

In digital spacehte PNL website continues active to date
(http://www.planonacionaldeleitura.gov.pl it contains a number of areas, which are listed
below:

1 Ler+ Schools (functioning in 2016): Write a Poem; NatiBealding Competition
/| 2y OdzNER2T [/ 2YLISGAGAZ2Y Lysd RS /FaGNRBT t NP
2016; Spoken Books; Tell us a story; Project Ler+ Sea; Eastern and Western Readings.

1 Novas Leituras/ New Readings

T [SNb SY CIYNfAF owSFRAY3 Y2NBO a | Tl YA
1 Adults (Reading more) Ler+

1 Reading Club

1 Ler+ Teatro (Theatre)

1 Reading Volunteers

T TSN 5t {IIgRS O6wSIFIRAY3I Y2NBUO YI {1Sa &2dz KS
1 Quizzes and Competitions

1 Ler+ (Reading more) Studies and Research

1 Practices of Reading programs in OECD countries

T a/ FYAYK?2 RIF&a [SGNIaé¢y adzZ GAYSRALF { dzLJLJ2 NI

1 Digital Book Libraries (3/6 year olds; 7/10 year olds; 11/13 year olds; 14/16 year
olds;)

It is easy to verify that the PNL continues to be associated with a wide ranggativies

and activities where goals related to the development and deepening of skills for Reading
are combined, where various actors, spaces and ages are embedded. In this context, it is
also worth noting the variety of digital resources therein contdingith ICT having an
important role both in the diffusion or the availability of numerous different multimedia
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digital resources. The interviewed teachers in Focus groups 1 and 2 continuously referred to
it as a booster for reading among young peopldobkus group 2 they admitted it was

limited in what concerned the range of interests of students, but it was a list they could fall
back on whenever necessary.

In conclusion, in the initiatives described, ICT is often used as a tool in a transdisciplinary
process, whatever the subject, subject area or fwomricular subject area. In this sense,

with regard to the promotion of reading and its respective competences, ICT will always be
used instrumentally, understood as a support for teachers, as underlyppsufor

materials & resources included in the planning of educational activities. Tavares & Barbeiro
(2011) reinforce that ICT will always be regarded as instrumental in education for
communicative purposes, while enabling teachers and students to recod@ssroom space
and consequently the learning space. This has become quite obvious in today's digital
society, and there have been repeated calls issued by the Ministry of Education for teachers
to use of ICT in order to promote access to books, stitimgand diversifying reading
activities, as well as retrieve information about books and respective authors (Ministry of
Education, 2007).

As stated by Ramos (2010), the results of the research on the PNL and the role of ICT have
shown that new and diffeent ways of reading are being promoted, involving new ways of
gathering, selecting and interpreting what is contained in the texts that children read in
multimedia environments and through multimodality. For this reason, Ramos (2010) also
states that reathg activities through ICT, since it is especially attractive to children, can be
used advantageously. New approaches to multimodal literacy may lead to the
implementation of reading abilities of different texts and in different forms, separately,
consecuively or simultaneously (Tavares & Barbeiro, 2008).

However, despite the consensus positive view of Tavares & Barbeiro (2011: 29), to make
good use of ICT it is necessary that "(...) the reader is a good reader." Hypertext, which
transforms one 'simple'ext into ‘'open’ or 'plural’ texts requires that each reader has to
choose and select their reading path from different 'subtexts' as well as the respective links
between them and the global text. This association between hypertext and hypermedia
makes theexts become 'more fluid' and with a wealth of different (and custom) 'reading
itineraries'. This means that the reading is performed on the computer screen where the
GSEG A& UFEtAO1I SR GUKNRAZAKQI A& UY2gSwddl ARU A&
and internal links' where each reader becomes responsible for their own 'reading path'. For
this reason, Tavares & Barbeiro (2011) reinforce the reader's need to anticipate and go on
reflecting on their reading project because they also considetr ¢lectronic reading

becomes a complex activity that involves various actions and cognitive operations.
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In a more critical and reflective dimension, it is important to remember that today's

students move around in new contexts. In this context, Rosnays(2@fers to the fact that
OdzZNNBy il &aGdzRSyilia KIFI@S 06S02YSE Ay KAA 62NRAZ
these are students who have moved very quickly from the 'real world' into the 'virtual

world'. In this 'virtual world' the present dayuslents, as proposed by Johnson (2005), are

also to be considered as 'polychronous’, because they move from screen to screen and
navigate, almost simultaneously, in real spaces and virtual spaces. The latter are those they
most spend their time in and wherthey carry out their activities.

In this new digital reality, as proposed by Tavares & Barbeiro (2011) and Ramos (2010),
conditions are created so that the reading process performed by the students can be
distributed into 3 different types:

a) Reading Y zapping: a kind of quick reading that tends to eliminate and select
information, often driven by personal tastes, with emotion and, mostly by chance, that
turns into Reading of a random character;

b) Selective reading: in this case there is a diresbastion with a givenreading
project which seeks specific information or a reading that candeepen or complement a
given aspect.

c) Extensive or in depth reading: it corresponds to a type of reading that aims to
increase a given information but thatgeires available time from the reader.

In a digital environment, whatever the associated type, it is important to take into
consideration the opinion of Rouet (2001) who states that reading in a digital format is
associated with the designated phenomendiiangnitive overload' for the reason that in

very small fractions of time the reader has to make several decisions related to reading
being done across a wide variety of options that are available. The potential confusion that
may arise will not only hauw® do with the hypermedia support factor but with the

students' difficulties in being able to identify markers and discursive categories. In this
context, Tavares & Barbeiro (2011) refer to the need of the students to also possess a set of
discursive sk, which will allow for a proper reading of the media of text in hypermedia
format.

Comparing an analogue connection and a digital context, Silveira (2014, 5) states that "(...)

the challenge is not in the reading itself because the brain activation psdoe the reader

act seems to be invariable, but in the way mediation reading is responding to stimuli from

GKS RAIAGIE flyRAOKLISE ® ¢KS NBIFIRAY3I YSRALIF (G2
an agent that reinforces it, creating reading cuéisiwhere an extensive culture of reading

can prevail and not only a reading based on timeliness and usefulness. This requires that the
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reading correspond "(...) to an address, a path to a resource and an incursion"” (Silveira, 2014
9).

Furthermore for Sileira (2014), the creation of a culture should include 4 synergies: the unit
(understand reading as a phenomenon and social act, the reading should be framed in a
given educational community so that everyone feels affected around reading); homogeneity
(it is understood that reading creates a democratic and pluralistic approach among
individuals so that it can lead to a standardization of attitude towards reading); Longevity
(create contexts throughout all of the schooling years students can live under mgead
culture at all levels of education and without any constraint or limitation); and simplicity
(make reading a simple process where the operation of the reading culture can be done
voluntarily and spontaneously within the respective educational commynitythis sense,

the school will have to teach students to adopt different paths and endower them with the
skills that lead them to being able to carry out contextualization and interpretation
mobilizing interactive reading processes.

In Portugal the comibation of national programs and/or initiatives either through the
Portuguese language (particularly reading) and ICT, enabled several generations and
students, to the present, to have experienced this interaction that has enabled the
promotion of readingskills where articulate and proactive digital skills have been included.

In the opinion of the interviewed teachers (focus group 1), best practices in the classroom
should focus on reading other types of texts than those that are mandatory reading in the
curriculum and the PNL; promoting opportunities for pleasurable reading; choosing themes
and topics that young people relate to; engaging more with books that havegieith

other media (trailers, videos, movies, webpages, flying books, etc.); readund; @roviding
good models for reading aloud; as well as promoting interactivity with the reading through a
series of web 2.0 technologies. Among these, focus group 1 mentichedkes, digital book
libraries and repositories, mobile technologies usedréading and writing about the

reading or creating competitions, use of interactive whiteboards to support reading
activities; using blogs and the library Facebook page; as well as use of QR codes in
connection to reading.

Romania
The literacy levels in Romania can be improved if the factors that lead to the present

situation are correctly identified and taken into account. So, according to the situation
registered in PISA tests between 2000 and 2009, there is a great differerwedrethe
European countries with respect to the number of the weakly effective readers. Compared

to the situation of the testing in 2000, the average number of the effective readers
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diminished. As an exception, there are countries where the situation ivgar¢Poland,
Switzerland, Hungary, and Germany). In 2009 the Romanian students got almost the same
results as those in 2006. With respect to reading/literacy Romania placed on the 49
position out of 65 countries which took part in the test. 4,776 studant159 educational
institutions in Romania, both in the rural and urban areas (vocational education institutions,
professional education institutions and theoretical education institutions) participated in

the testing. In 2012, 5,250 15 year old studeintd 78 Romanian schools proved that the

rate of low literacy level results diminished, so European Commission considers that
Romania shows notable progress.

The research outcomes prove that there are three risk factors which contribute to

increasing the amber of weakly effective readers, such as the gender difference in reading
FoAtAGASEaY GKS a20AFf adl Gdza @5FA TKSNIWO RS NEQ
countries in the extent to which studelaivel factors (such as family structureNaB Yy 1 8 Q 22 6
status and immigrant background) and schémlel factors (such as how resources are

allocated across schools) associated with performance show that policies and practices

KFE@S +y AYLI Ol 2y 0 2 (a&ksh@up dykhé BISApoft ROIIABF 2 NI | y C

What strategies can help young people in choosing texts, accessing texts, being less
reluctant readers?

This question seems to be addressed only to teachers, but writers, librarians, even parents,
could also be interested in advising/ helping young people with improving their reader

status. With respect to this issue, the opinion expressed in an intervidwIbydzf writérN

and editor, is relevant; when asked what we should do to promote reading to young people,

he suggested that we should give them books other teenagers read, instead of books that
somebody considers to be educative. We should also devekging programs, libraries

should offer new titles, writers should be invited in schools. In a word, Ministry of Culture

and Ministry of Education should develop a series of policies together. A previous project

report (Chelariu 2010, 9906) mentionedthatt LY G SNX & 2F SRdzOF GA 2y | §
important that we promote those texts student considers relevant and interesting; these are
authentic texts for teenagers. The reader renders authenticity to a text, relating to it with
interestand endowingli ¢ A G K YSIFyAy3d> RdZNAYy3a (KS NBIRAY3

What would make young people read more?

G{ OK2 2 f a auohoinKover BuNitila and assessmeetsd to perform better than

schools with less autonomy when they are part of school systems with more acchiyntabi
arrangements and/or greater teachgrincipal collaborationid@ OK2 2t Y I PISASYSy (i ¢
2012, 24). This view could lead to a greater autonomy of schools with respect to choosing

GKS GeLsSa 2F GSEGAa Y2NB I LILINE LINGversinsofther (G SSy |
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02 LA Oa YR (GKS GSEG& 6KAOK INB RANBOGEE fAYy]
for selecting the texts in the curricula. Another idea would be to use adapted reading

materials, in order for the reluctant readers to hasasier access to fundamental literary

works.

How can ICT promote reading? What are the benefits of using ICT for promoting reading for
young people?

Taking into account only the educational framework, there can be traced two main
directions of specialigt Q 2 LAYy A2y a NBfl SR (G2 dzaAay3a L/ ¢ F2
students. On the one hand, it is useful for students to have quick access to a lot of

information by means of internet or for teachers to replace the old black/white board with

the computer On the other hand, literature teachers and specialists in literature and theory

2F NBIRAYy3 KIFI@@S aASNAR2dza R2dzoda Foz2dzi +F O2YLd
access in an emotional fictional universe. They fear that the technology mediatiomén

GKS NBFRSNRa ¢62NIR YR GKS gNAGSNDa dieNI R O2
(2014, 159160).

What strategies/tips can teachers use to promote reading through the use of ICT?

Most of the teachers admit that including the new teclhogies in the educational system
represents a priority, which is why computers are frequently used as an auxiliary in teaching
and learning. A proper form of using ICT in a literature class would be an educational soft
that could be more effective as teega students often prefer what fulfils his/her need for
knowledge and reject what is out of dated. An educational soft represents a learning
opportunity not only for students, but also for teachers, as it stimulates the critical thinking
and the educationgbartnership in an interdisciplinary and attractive context.

What strategies/tips can parents use to promote reading through the use of ICT?

The research in this direction has not lead to much information about this issue, but the role

model offered bythe parents remains very important. In Romania, 60% of the children live

in rural area, where the social and economic level of many families is pretty low, so, even if

0KS aildzRSyda KIF@S 00Saa (2 L/ ¢> G #ebtd NI LI NByY
them to help their children. School has often the most important role in guiding children

towards reading.

How can young people be more seibtivated with respect to reading for fun?

Romanian students are the least motivated in all the particiganintries, according to PISA
results (2012, 29). Lack of motivation not only for reading, but also for mathematics or
science may have a tight connection to the social and economic environment, so, in order to
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increase their motivation, the wider communitiyey live in must be involved. An example of
community involvement in promoting reading is the campaigh @S  ldevelgp&d g =

a. NBI 1 ¢ gr6up bf steidanés in Cluj. The open objective of this campaign is to

LINEY20GS | yR Ay ONXRdreatH readhgdandamboify the ctlvites thek y

students developed, there are sessions of informing high school students about the

importance of reading to their personal developmeAnother interesting campaign started

in Cluj in 2014, where a small groappeople initiated a movementcalled. 221 a 2y & 2 dz
facd 3 dzNBAYy 3 LIS2LX S (2 aKINB GKSANI LI aaizy F2
original activities. Considering that a book can be representative for a person, the

2NBI yAT SINB2RE1F 05T R ¥ (leicBuragedl peopleSd pdst sbich a selfie on
Facebook, then several shops, includingabadk2 LJ ' YR I RSyGAadiQa 27F7F;
discount. An interesting proposal was addressed to the mayor in Cluj, suggesting that the

readers Bould travel for free with public transportation, at least one day in a month.

What strategies would help young people in using ICT for reading?

There are several examples of strategies which are effectively used in Romania and one of

them is creating a ghulating reading environment, referring to reading for fun. In order to

create such an appropriate reading environment, it is necessary to offer interesting texts

FYR Y2UA@FdAy3a LXFOSa F2NINIFAaAy3d (SSal ASNAC
a0K22ft KFftf 2NJAY | fA0NINEBXI NBIFIRSNRa G4Syiax
important especially for children who come from families where reading is not a tradition,

a2 UKSe 3ASG GKS FSStAy3a GKI isenidteRiflgrds A a | & C
Ay @2t SR Fa GKS 3JFR3ISGaA YIS NBFRAY3I a022f S
developed for teachers to help especially boys to improve their reading skills, sUdings

technology to get boys interested in litergget the net) could be also used with girls who

are reluctant readers.

In 2015, literacy rate considering youth (15 to 24 years old) was 96.8%, 96.6% with male
population, 97% with female population in Romania. Comparing these figures to the data in
1992, which showethat the literacy rate was 99.1% (99.2% with male young adults and
99.0% with female young adults), it is obvious that the trend is a decreasing one (UNESCO
2013, 41).

How can the literacy levels in Romania be improved?

The answer at the question can bH#eyed in a short variant: motivation. The key of solving
the literacy problem with young people, or with teenagers, is to increase their interest in
learning, to offer them a motivation powerful enough for them not to drop out or to despise
school. Someansiderations in MoLeYa Guide (2010, 28) for motivation suggest some

reasons that make teenage students have a decreasing interest in learning. Research
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showed that developing a positive and informal atmosphere, different from that they

experienced in scha and the negative feelings associated with, is important in motivating

young adults to learn, so one of the ways to improve literacy levels and to prevent dropping

out is to change the atmosphere inschabl! NXf I ESR FyR AYyF2N¥YIFf G
adults to feel confident and happy. Such feelings are fundamental for motivation and success

Ay ESENYAYyID ¢KS SY@ANRYYSYy(d A& Ffaz2 AYLRZ2NII

What national measures/policies can be taken to combat low literacy levels?

As many young adults report negatigeperiences from school and they often associate
them with failure, irrelevance and boredom, the educational curriculum should be improved
and this is one of the directions that could be followed at the national level. In order to
combat low literacy levsl there can be taken several national measures, such as:

1 Preventing dropping out school by stimulating the students. The relation between
dropping out school and illiteracy is direct and illiteracy could be seen as the final
result of droppingout. Acc& Ay 3 (2 . 23RIFY {AYA2Y I [ KI ANY
Federation, in Romania dropping out is 17% and this is an increasing problem. The
Education Ministry initiated a prograrg, ¢ KS { S O 2 yilich AdKresye®ts ¢ =
children and young adults who left eduman system, but this chance is hardly
accessed.

1 Developing a new curriculum which can respond to the real needs of the&itury
students can be another way to improve the literacy level. In 2010, in a Draft of
Committee of the Regions Notificati (rapporteur Mireille Lacombe) submitted to
European Parliament, it was asserted that the functional illiteracy affects all the age
categories, not only young people, and the issue is more and more important
because it occurs both with the unemployed awmith people who have a job. The
fight against functional illiteracy represents an essential component of lifelong
learning which means it also involves the education system that should produce less
low literate school leavers.

What measures can be takenthe school level to combat low literacy levels?

It is obvious that traditional systems did not function for many of young adults, so the things
that motivate young students should be considered upon, in order for schools staff to create
new ways andtrategies that help them progress. Teachers should be offered professional
development opportunities, and then they should use their abilities and their experience to
create more active learning activities which will eventually generate a higher rateraftcly
among students. Schools may conceive not only training courses for teachers, but also
optional courses for students where they can break the routine.
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What national measures/policies can be taken to promote reading for-hghstudents and
drop-outs?

A different selection of the texts in curriculum would be one of the most important national
measures that can be taken to promote reading for teenage students who areibigh

before they drop out. Teachers, especially Literature teachers, recommnoetheir students

literary works which belong to the classic/canonic list, but this way teenage students may
become reluctant as they do not like or understand the texts. A more effective measure

would be promoting the type of texts they prefer, disregaglthe fact that their

literary/aesthetic value is low or inexistent. Moreover, it is known that formal education

often uses learning strategies based on reading, writing and listening activities, so the

students having difficulties related to these i could learn better by other methods.

[ FaldX odzi y2aG tSFrad GKSANI LI NByidiaqQ tF01 27
a2YS yraA2ylf YSIadaNB’a akKz2dz R | faz2 Ayg2t dS a
significant results.

How can ICT batilized to combat low literacy levels?

Various, interesting and appropriate resources and materials, according to teenage
a0dzRSyGtaQ AyiSNBadga yR ftSINYyAy3 ySSRaz | NB
materials should be good quality, easy t@deand understand. In this context, using ICT

could be an important factor for raising/increasing their interest in learning, although not all

the teenage students are interested in ICT and some of them may need an additional

support foraccessing ICT.

What measures integrating the use of ICT are in place or could be employed?

In order to integrate the use of ICT in combating low literacy level, it is necessary to help
both teachers and students to get access to school, especially in those areas where the
infrastructure is poor, then to support schools to purchase enough PCs. At the local level,
there are programs, projects, various activities which involve use of ICT in libraries and
schools, which contribute to improving the literacy with teenage studéRiSA, 2012).

Greece
The first and one of the most important influences on reading habits is the family. Having

books at home does not necessarily mean that parents or children read them. When parents
read, talk about books they liked as children,tvasgbookshop or library with their children,

or read aloud to them on a regular basis, then they are more effective in making their
children love reading from an early age. The majority of students that took part in our Focus
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Groups say that their parenencourage them to read. Having the necessary reading skills
from an early age is also very important and it is suggested thasgteol education is vital
in that respect. (Fragiadaki, 2012)

The latest data from the Greek book market show that parentissgtend a considerable
amount of money on books for their children. At a time when book production is half what
it used to be in 2008, books for children are published at the same rate and account for 1/5
of the total book sales representing 22.2% of tdiaok sales up from 21.4% in 2008. This, in
turn, creates a boost for literature directed at young readers. (Baskozos, 2016).

2015 data fromwww.greekstatistics.den/greecein-figuresshow that 68.1% of Greek

homes have an Internet connection and 98.5% of those are broadband connections. 65.7%
of Greek people aged 174 use the Internet for social networking, 85.4% for reading
magazines and newspapers and 47.7% for education andrigaiRiesults from the
a0dzRSytaQ C20dza DNRdzLJA | f a2 akKz2g GKIFG &2dz/3
social interaction. Some students aged @ have even read a digital book. Teachers who
participated in our Focus Groups find that their studests more interested in digital

rather than printed material. Teachers read blogs to get informed but do not tReaglers

or e-Books because they prefer traditional books and are not very familiar wWRbaslers or
e-Books. Household spending for educatmmposes has increased from 2.9% in 2004 to
3.5% in 2014.

Another very important influence on reading skills and nurturing a love of reading is school.
In Greek schools, Literature is taught as a separate subject. There are 757 official school
librariesand a network for schools with multiple functiongww.sch.grconnects 16,453
schools from all over Greece. It is available to a community of 1,300,000 students and
160,000 educators and administrative staff. It proviédearning services, communication,
collaboration, egovernment services as well as helpdesk and-ssgport services.

Digital material and scenarios for teaching literature, linking it to other subjects and making
use of technology are available to tearh. ERT, the Greek National Television and Radio
station, has collaborated with primary and secondary school teachers to match-aisdal
material from its archives with school books. A set of resources linked to teaching literature
exists atwww.ert-archives.gr/VV3/public/main/ertatschool.aspxin this resource, teachers

have designed a set of scenarios on Greek literature that link it to other subjects and use ICT
technology. Tie scenarios are available online and were funded by the European Union and
the Greek Governmentwivw.proteas.greekanguage.gr Teachers who participated in the
Focus groups do not use any IT toolptomote reading, though.

Teachers of literature are encouraged to use forums, blogs, Facebook, Twitter and Wikis to

share creative work produced by their students. Creativity, collaboration and
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communication are also encouraged as means of understandimgtreicting, modifying

and experimenting with texts. Creative writing and projects using multimedia are mentioned
as examples of work produced by the students that can lead them to exploring more texts,

will improve their critical skills and, through shagitheir work with others, appreciate

reading, in general. In reality, fewer than half of the teachers who participated in the Focus

Groups use blogs or wikis.

School libraries are staffed by2lteachers that spend one or two working hours each day in
the library. Each of these libraries has to be ope [2ours a week. There are more school
libraries that have been put together by teachers and parents that do not fall into this
category. Whereas teachers refer their students to the library to do researdiread, they
also find that many of their students rarely visit the library. Students use the school library
more when they are 104 and less when they are 1B, but most of them say that they
would not like to visit the library.

The Greek curriculudoes not allow for enough time for activities that promote reading.

The time allocated for covering the necessary material is not enough to begin with and any
changes made so far have only added extra material and hours making it very difficult, if not
impossible, to include activities to promote reading. Suggested activities from EU projects
such as Lifelong Reading and Boys Reading are: expressive reading, partner reading, silent
reading, discussing what you read and working with teachers and schooltoatesate
something. These activities all require class time that is not available. On top of that, the
amount of homework also limits the time students have after school to read and engage in
creative and collaborative tasks. This is supported from dgtadth the teachers and

student Focus Groups. As students grow older and their curriculum demands more and
more, they read fewer books per year. Teachers also say that class time for reading would
be more available if they could be more flexible with theericulum. In their opinion one of

the reasons their students do not read more is that they have a lot of homework.

Despite these constraints, teachers and parents as well as volunteers have organized events
and activities that interest and inspire younggple. These are available on the school

network www.sch.gr School newspapers, available for those who want to share their work,
are published omvww.schoolpress.sch.gr

Baseal on their personal preferences, several professionals are offering ideas, help and
support on creating cartoons, comics, movies, reviews, radio programs, songs and theatre
activities. Teachers and schools can make use of the material available in thefform
tutorials, seminars, lesson plans and examples of previous creations, as well as visits,
workshops, seminars and talks in the following sitesw.educartoon.gmwww.junior-
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comicdom.grwww.theatroedu.gr www.karposontheweb.orgwww.i-create.gr
www.kinouneno.gr.

Research suggests that teachers need special training to promote reading, especially when
dealing with reluctant readers, higlisk students, and dropouts. Training should start with
university students who will go on to become teachers in prinmaryecondary education.

Their support and training should be lotgym and updated instead of shetérm and
fragmented, following data collected by reliable procedures that will keep teachets-up

date with issues related to causes of low literacy.
(www.eacea.eacea.europa.eu/education/Eurydice./documents/thematic_reports/130EL.pdf

)

Methods/approaches in combating low literacy levels

+2fdzyGSSNAE Ay 3INRdzZLJA &adzOK |a WwSIFR G2 aSQ 2N
G2 NBFR 0dzi KIS RAFFAOMzZ 6AS&d WwSIR G2 alSQ
club in Thessaloniki. They read aloud to groups of people in publiespdach as retirement

homes, public libraries, psychiatric facilities, schools for the blind and shelters for the
K2YStSaaod WL wSIFIR F2NJ hiKSNARQ y2i 2yteé NBIR
Around 800 people currently belong to this groupeylare active in Athens, Thessaloniki

and Crete. Both groups are active on social media sites. That is where volunteers keep

offering their services and organize events. (facebook.com/diavasemou,

www.giatousallos.qy).

Social surroundings also influence reading preferences and attitudes. Young people are
more influenced by their peers than their parents. Sharing their opinions on what they read
and creating something original will not only engage young people mmatrevill also
encourage their peers to read more. A local library can be of immense value. In Greece
there are 46 public libraries, 29 of which are central, equipped with mobile library units. 9
were founded more than a hundred years ago. Medialab iswheest project of the Future
Library team funded by the Stavros Niarchos Foundation. Medialab has equipped nine
municipal libraries in different parts of Greece with the necessary equipment for providing
teenagers, students, professionals, unemployed pe@wid immigrants with opportunities

to immerse themselves in ideas and technology through services that focus on the
development of their creativity. The libraries chosen are in Drama, Livadia, Nafpaktos,
Kozani, Trikala, Chania, Keratddmnapetsona, andlioupoli. The
www.medialab.futurelibrary.gsite is under construction at the moment. Following the very
successful summer campaigns in 2.3 and 2014, Future Library managed to engage

and motivatechildren, librarians and local people who volunteered in the campaign,
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creating a network for the libraries involved, providing a forum for members, training
librarians and eventually putting local libraries on the map in the community. The National
Library of Greece has taken over since then in coordinating reading campaigns that are now
different in each area and take place at different times. New premises are under
construction for the National Library of Greece. This library is due to open within 2016.

Local libraries, public libraries and school libraries are not connected the same way that
academic libraries arevvw.seab.grwww.kallipos.gy. Not only that, but a different
Ministry is involved in overseeing them. Right now the government is preparing a legal
framework that will take care of these matters. At the same time, they are applying for
funding, so that it will be possible to intepnnect all Greek libraries.

The Ministy of Education approves of several competitions and events that publishing
houses organize to promote reading. Psichogios hosts a page with tips on how to promote
reading (it has no reference to ICT or Web 2.0 tools), and, among other activities, shows
children how an eBook is made and offers to arrange a visit by a writer to the schools that

are interested. Events are primarily for younger children. Metaixmio, another publishing
house, organizes a national reading competition for primary and secondaoglsc It is in

its fifth year and many schools from all over Greece take part. There are prizes for the
students and books for ten of the participating schools. Again, the publisher can arrange for
the author whose work is the subject of the competitidém visit interested schools. There is

a blog available which can host the creative writing part of the competition for teenagers.

The Greek branch of IBBY (International Board on Books for Young People) also organizes a
competition each year with awards¥d 0 KS 06Said OKAf RNByQakeézdzy3 |
program for promoting reading and an award for any school, library or other body that
promotes reading with the use of ICT, mainly the Internet.

Bookshops often invite writers to present their book® land read for their audience,

FyagSNI ljdzSadAz2ya yR RA&AOdzAa GKSANI 62N] @ hyS
OSNBY2ye& 2y LINRAI Sa @2G4SR 2y o0& (KS NBIRSNaAO®
another for young adult literature. In 20183,000 readers were involved in this endeavour,

45% of which were from smaller cities and towns.

Publishers are facing numerous problems. 47% believe the absence of a national policy is
one of those problems. They offer solutions such as: supporting programs that promote
reading on a local and national level, establishing a national authority exalusiv

responsible for books and reading, and supporting and modernizing libraries (Kapos, 2016).
The Greek National Book Centrgy n which used to provide data, coordinate activities

and events, organize book fairs and conduct surveys, was closed ancetirganized but

under a different organization, the Hellenic Foundation for Cultunsw.hfcworldwide.qgr.
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Lack of coordination by a central authority is also mentioned in academic studies and in
articles in thepress.

Lack of data is also a problem when it comes to assessing the situation in Greece.
www.biblionet.gr a portal that provides information on books, is not deemed reliable as it is
understaffed and cannot keeyp-to-date.

+SNE NBOSyi(fezx 9daNRPLISFYylF { LI OS YR (4KS hyl
CtKS .221Q S@Syid Ay 6KAOK aS@OSNIf 3INRdzLJA LI

with the aid of new technology. Out of the three groups sede¢ione focused on

redesigning the classics so as to make them more attractive to young readers. Vivl.io draws
upon literary classics and aspires to enable readers, especially children aadgiescents,

to create their unique booispecific universe, batat home and in the classroom. In an
interview, Giorgos Papanagiotou describes how they incorporated maps of the locations
mentioned in the book and how much more could be incorporated such as timelines,
character maps and interactive games. There arguctions for children, parents and
educatorsonhowto 3DINA Yy i &a2YS AidSYyad ¢KSNB Aa | faz
game available so that readers can createrB@dels based on the plot, eventually creating
their very own experiences revolving arad the plot while playing at the same time
(www.popaganda.gB1-01-2016). Interestingly, one of the people involved in the team is

the webmaster ofvwww.eanagnostis.grThe ge encourages readers to read arBeok the

first week of March as part of a campaign to promotB@&oks. The site also includes useful
information and lists on-@®ooks and €keaders in the Greek market.

There are not many-8ooks available in Greek. Fedtucational purposes, though, there are
quite a few classics available for free that could be used effectively in the classroom. There
are also titles in English and other foreign languages that can be of use in different contexts.
A good example would ke 9" High School of the Volos Municipality, which has uploaded
eleven free books on its online library. The list includes two international titles in Greek. The
material is available to the students through the official school network provided by the
Ministry of Education.

Italy
In order to increase Italian literacy levels, all social adtoesders, educators/teachers and

familiesi must act in a concerted way, while remembering that such levels are deeply
influenced by readers' soceconomic conditions. Investments must be made in training
teachers, in new technologies that make reading activities engaging, and in raising
awarenesamong families. In order to bridge the so@oonomic gap, egalitarian and

general access to education must be guaranteed from early childhood, and family literacy
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programmes must be promoted. Learning materials and methods must be examined
regularly, inight of growing digitalisation, in order to motivate the learner, and greater use
must be made of informal sources of learning. Development of software for schools should
be promoted, in order to help teachers identify new approaches to improving lit€kacy

In order to address the issue of reluctant readers, we must look at how books are written;
they should be simpler and more engaging in terms of structure, narrative and language
used. EBooKs represent a current book technology, and can play a determul@ngs they
represents a form of technology that is "adaptable" to the rights of the readers.

Cavanaugh suggests various "best practices" for addressing reluctant readers, focusing in
particular on those aimed at active involvement and customisatiom@zring different
models, he identifies 5 essential techniques that offer an effective strategy for those who
are demotivated and/or "tired" of reading:

1 Facilitating access to a wide range of reading materials.

1 Guaranteeing readers the opportunity to redaly varying the typ& and above all
the numberi of the characters.

1 Always providing the option of multiple methods of reading and/or interacting with
the text.

1 Facilitating access to dictionaries and glossaries in order to enrich the reader's
"vocabulay" as much as possible.

1 Systematically using pireading techniques or reading guides (for example:
suggesting questions that the readers can look for answers to in the text, and
encouraging them to make a note of their expectations).

These techniques amot only effective for "reluctant readers"”, but also for-ealled
"remedial readers".

A close link has been found between eBooks and the set of strategies deemed most
effective to support reading. Compared with physical books, digital texts can easilsidee
larger and their appearance can be changed. Easy access to a wide range of reading
materials is another inherent feature of eBooks, and it enables customised libraries to be
developed for reluctant readers. The multiple methods of interaction betwtberreader

and the text is, in turn, a feature of digital texts and of the latest generation devices. Text
to-speech software can easily be applied to digital texts, transforming electronic books into
audio books: this possibility opens up the option ygtematically exploring integrated

11 See Council of the European Union Report on Literacy, 15 November 2012,
http://hubmiur.pubblica.istruzione.it/alfresco/d/d/workspace/SpacesStore/7f777c65-4e05-4{8f-8242-
eae856985c69/consiglio_alfabetizzazione_261112.pdf
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strategies of guided accompaniment, to facilitate rediscovery of the pleasure or significance
of reading through a combination of text and voice.

The most important element that encourages young people to read more isghse of
having the freedom to choose, and so transitioning from imposed reading to elective
reading. If we are forced to read as a duty, expecting no delight, we are likely to find it a
boring business. Great importance is placed on what Aidan Chamaesalied "the

reading environment". Since reading is a-Bfghancing occupation, not a pastime, the
reading setting, both in school classrooms, and at home, not to mention young readers'
Spare time, plays an active role in enhancing reading skills. ieaftiud to young children,
creating an adult environment which lends itself naturally to reading, creating dialogue
based reading and opportunities for discussion, response and debate around reading, are
just some strategies that have been found to becassful, according to the leading
theories.

ICTs represent a new opportunity to make reading more engaging and, as Marchetta notes,
the use of the internet and social networks can be a winning strategy in this regard.

Indeed, thanks to solutions that offéaigh levels of technological content, ICTs extend the
possibilities provided by Assisted Technologies (AT) in terms of developing independence.
As Pavone observes, the use of disability assistance technologies in educational contexts
involves both didacttmethodological issues and technical issues regarding the choice of

RSOAOS® L/ ¢axr RdzS (G2 GKSANI AYKSNBYy(d TSI Gdz2NBa

NAI2NE FRILIWGIOAfAGEN®

It is important to make the most of the potential offered by new teolagies, by not

focusing solely on the direct use of digital technology in the classroom, but on the indirect
benefits that one can achieve through creative use of technology, if it makes sense to use it;
and if huge gaps can be identified to rethink tesghthanks to new tools that can help

achieve an old, but evezurrent and necessary objective: encouraging-neader students

to read, and stimulating those who already read to do so more regularly and with greater
awareness. The Italian curricula, frgore-primary to secondary school, are based on

collective projects in terms of reading: students are taught to read using the same texts. This
is good practice, which could be implemented through targeted use of ICTs. This involves
two separate levels of &ning to use ICTs. On a basic level, conscious use of ICTs should be
taught, through training in web quest and page rankings, and therefore what Bandini has
defined as a "philology of the web". In this sense, it is fundamental to work to create
platformsand digital bookshops that are both easy to find and accessible.

On a second level, ICTs can be used specifically to promote an approach to reading that is

more spontaneous and/or wilful, through effective practices such as skimming and
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scanning. Furthermme, hypermediality and intertextuality of online texts make it possible to
include links and ad hoc references to other forms of media associated with the text being
read, thus enhancing the reading experience in a radtisory way. Furthermore, a
growingtendency to create book previews and booktrailers places the book within a viral
and social realm, putting it on a par with other forms of media (for example films), which
are perceived as being more appealing. Finally, social media and blogs can sgep@as
teaching tools to create and fuel a fruitful reading circle before, during and after the
collective/semicollective reading of a text.

To use Prensky's definition, today's students iegital natives (they have accepted the
communicative formsf the media that they use in their ddag-day lives), and so their

method of learning is in line with extremely rapid exposure to information, processed, in
turn, at the same time as other inputs, with the same degree of efficiency previously
reserved fo computer CPUs. The term used to refer to this ability is multitasking, making
the link between digital natives and the pervasive influence of technology on their lives even
clearer. Added to this is a clear predilection for graphics over text, a preferem hyper

textual type organisation of knowledge (random access rather than sequential) and greater
efficiency in terms of working online. These distinctive traits, that represent a different
"model through which to see and construct the world", typicithose born and brought up
with technology, are at odds with slepaced teaching techniques, based on progressive
steps, which do not take online approaches or gamified forms of learning into account. This
happens because education is exclusively predidy the secalled "Digital Immigrants”,

adults who have had to adapt to learning the language of technology, less spontaneously,
and who continue to be inclined toward traditional methods of communication.

The only way to proceed is to change the form@htexts, through a decisive move towards
the introduction of gamification and edutainment in teaching. Teaching must become more
fastpaced, multidimensional and interconnected, while continuing to pursue the objective
of developing reflectiveness andtoral thought, central to the traditional approach.

The natives' approach to communication and learning is, in fact, gsased, focused on
customisation and sharing of information with their peer group (peering). The
characteristics of the technologies@uired by the natives can be used effectively by

parents and schools to bridge the gap between their language and that of the natives. From
this perspective, technologies provide a tool to implement constructivist type lessons and
pedagogical practicesa brder to make this possible, ICTs must not simply be adopted as
work tools, teaching agents or sources of information; ICTs must be transformed into
genuine learning environments that make the most of the approaches favoured by digital
natives. As suchCTs must be regarded as "tools" that enable the students' potential-to co
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construct their learning journey, making it more social and therefore customising it to suit
their cognitive styles and educational needs.

Young people are motivated to read wherethdiscover that reading a book can be a way of
taking care of themselves, a tool which not only promotes knowledge but also acquisition of
awareness. Young people often perceive books as objects that contain stories about
characters that they can identifyith and reflect upon. Identifying with characters in a book
helps them to discover hidden sides of their personalities and dispel fears and anxieties. As
such, the pages of a book can offer them a way to better understand themselves and those
around them

Digital teaching techniques, and the use of ICTs in particular, offer teachers, parents and
adults anactive teachingtrategy, capable of bridging the gap between young people and
learning, and putting them to the test in an environment that is moréeeslio their way of
thinking and acting, combining knowledge and krlogw, which has not often been done in
Italian society.

The use of CToffers strategies for work, sharing and cooperation that enables young
people toapproach reading in an integrateday and encourages them to engage in
independent reading and learningoung people can engage in reading more easily thanks
to ICTs, because such approaches enable them teerseus games, digital sharing
platforms edutainmentplatforms that offertools for an "alternative”, but not episodic,
reading experience. Over time young people become more assiduous readers, perhaps
without even noticing that they are readitfg

Methods/approaches in combating low literacy levels

Literacy is a personal, economic, cultural and social issue. As such, a series of social actors
from businesses to media, NGOs, social parties, those working in the area of informal
education, cultural institutes, and social servicesust be involvedn initiatives aimed at
improving literacy levels.

The creation of a cultural context aimed at promoting reading and improving literacy
requires greater availability of reading materials in schools, libraries, and media libraries,
but also in unconventiondbcations, as well as in the home, and greater support for
families. Parents must be made aware of the crucial role that they can play in improving
reading and writing skills in young people, and in supporting them to be motivated to make
an effort with reading, from early childhood and throughout their school years.

12 Observations drawing on http://www.educazionedigitale.it/
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These measures are particularly urgent in relation to readers from disadvantageéd socio
economic backgrounds. Certain data indicates that family literacy programmes are cost
efficient and veryeffective. To reduce the socEconomic gap and provide young people

with a solid base for adulthood, it is fundamental that their education system encourages
the development and stimulation of language, including through games, and that this task is
entrusted to qualified personnel. Education professionals and teachers must be equipped
with the necessary skills to identify and treat language and learning difficulties from an early
stage. This involves improving elementary school teachers' pedagogicairstelitms of

teaching reading and writing, for example through the pedagogical use of ICTs.
Furthermore, measures to support teachers in secondary schools to teach reading and
writing skills across all subjects, and to promote access for all teachexpéote

consultants, would contribute to strengthening skills and achieving further progress.

The education systems have not taken full advantage of the impact of new technologies on
literacy. A review of teaching materials and methods in light of growigigatisation, and
support for teachers in using new pedagogical methods, can reinforce learners' motivation.

Employers could be made more aware of the advantages, in motivation and economic
terms, associated with improving reading and writing skills anengloyees, and

encouraged to take appropriate measures: promoting development and implementation of
family literacy programmes, particular for families that are disadvantaged in-sgcoioomic
terms. Learning materials and methods must be examined relgularlight of growing
digitalisation, in order to motivate the learner, and greater use must be made of informal
sources of learning. Development of software for schools should be promoted, in order to
help teachers identify new approaches to improviieracy.

The technologies must be incorporated into the dayday learning environment, so that

their presence is accepted and it becomes natural to use them. In Italy, new technologies in
educational contexts are often still located in dedicated envirentai specifically,

computer labg without any transformation of spaces, schedules or roles.

It is therefore important that educators (and schools, first and foremost) review their role in
relation to Media Education, to facilitate the development ofriew media ecology" within
which young people can create a new form of citizenship, within a public space transformed
by new media. As such, technologies should be viewed as an "intergenerational bridge",
rather than as a reason for separation.

Culture, clanged by new media, has become more participative today, and has enabled new
environments to be built in which young people learn through:

- affiliation: participation in different communities;
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- creative expression: production from the bottom up of camtéhat combines different
languages;

- collaborative problerrsolving: group cooperation, which is often asynchronous and always
remote, which makes use of online tools;

- circulation: management of information according to its methods of dissemination and
application.

In order for these transformations to translate into learning opportunities, young people
must be able to develop the abilities necessary to use ICTs in a conscious and active way,
through:

- Games: considered the basis for all learning, ipafarly in early childhood, games

represent an opportunity to develop problesolving skills, in an informal context that limits
frustrations arising from lack of success and stimulates the desire to put oneself actively to
the test;

- Simulation: the oportunity to see knowledge represented in new and eekanging

forms stimulates interpretation and reading of phenomena from various perspectives. As
with games, of which simulation is a component, progress is made through trial and error, in
an approacho learning that is very closely linked to the concept of "discovery";

- Performance: the ability developed by assuming different identities, by creating an avatar
or writing alternative biographies. Role play is an example of this: requiring peopleeto tak
on new perspectives becomes an educational tool in and of itself, privileging processes
more so than results;

- Appropriation: critical and aware acquisition of material already produced by others, for
the purposes of a personal and creative reformulataf content (through original
combinations and genre and language remixing);

- Multitasking: Pedagogical approaches that facilitate multitasking do not limit potential
learning styles in favour solely of focused attention but, on the contrary, consider
alternative learning methods;

- Distributed knowledge: the ability to use technological and social tools (archives,
calculation devices, interconnected networks) and entrust part of the workload to them, in
order to be able to channel attention into otherdies, which are sometimes more complex;

- Collective intelligence: the ability to expand your knowledge by interacting with the
knowledge of others. From a pedagogical perspective, this translates into the need to
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stimulate knowledgébuilding in a cooperatie way, and to encourage the formation of
learning communities, including remote communities;

- Transmedia navigation: consisting of being able to use and produce materials expressed in
different languages and distributed across different media.

- Negotiaton: faced with the availability of information from global sources, this consists of
the ability to engage with different perspectives, which often contrast with one another.

AThe mainstreaming of ICT also depends on teachers' learning and training wppest as

well as on the availability of a sufficient number of digital pedagogic resources. [...]
Otherwise the ICT equipment may not be usédit therefore seems clear that the potential
offered by ICTs goes beyond simply equipping classrooms withokldiser devices. The
structural renewal plan must instead consider how to make teaching the main objective and
ICT the tool that enables it. This process began in Italy witlPilieo Nazionale Scuola
Digitale[National Digital School Plan].

The priorites are to provide tools to support ICT integration into all curricula and to develop
assessment systems for teachers in relation to the results achieved in terms of ICT skills. The
main deficit in Italy consists of the fact that the skills associated théHCT field are not
integrated into educational courses in the individual subject areas. The curricula needs to be
reformed in a way that aims to align the teachers' current teaching practices witha€£d
practices; a reform process that would certigilve capable of producing rapid results

without the need for significant budget expenditure.

Integrating investments in digital infrastructure in schools, wiring, WiFi in classrooms,
multimedia and scientific labs, is the main integrative measurdéGduse, and is in line with

the priority objectives specified by the OECD. At the same time, more teachers need to be
able to train at the regional training centres. The Italian digital school scene is varied. There
is no shortage of interesting projecasd good practices, but these phenomena are not
always coordinated. It is therefore fundamental that the Ministry works to coordinate the
various networks of schools and teachers. Aligning technological resources with traditional
teaching methodologies, #i the objective of improving the quality of teaching/learning, is

a measure that can serve to integrate ICT use if teachers succeed in effectively using the
technology for the purposes of better pursuing the teaching/educational objecdfives

13 See Avvisati, F. & Hennessy, S. & Kozma, R.B. & Vincent-Lacrin, S. (2013). Review of the ltalian
Strategy for Digital Schools.

14 http://www.openeducationeuropa.eu/en/article/E-learning-Nordic-2006---Uncovering-the-Impact-of-ICT-on-
Education-in-the-Nordic-Countries.
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Bestpractices to promote reading and writing

Ireland

Title Effective Interventions for Struggling Readers

URL http:// www.educationie/ en/ EducationStaff Informatior’ NEPS
LiteracyResourcéneps literacy good practice guidepdf

http:// www.educationie/ en/ EducationStaff Information/ NEPS
LiteracyResourcéneps literacy resource packpdf

Funding Agency Duration

National Educational Psychological Servic{ The synthesis of research findings reporte
are drawn from twelve studies all
completed within the lasi5 years.

Short Description (max. 200 words)

Effective Interventions for Struggling Readgidational Educational Psychological Servi
2012)

This is a guide for teachers, learning support and resource teachers in special educat
settings. This gde has been developed by psychologists from NEPS and aims to help
teachers in primary, posgtrimary and special schools, by sharing information about
evidencebased approaches to teaching reading for students agé8 gears old. It
encompasses all studentvith reading difficulties, dyslexia, as well as those who have
progress in reading and may have general learning difficulties. Information can be ap
to students from disadvantagdohckgrounds, minority groups, students with reading
difficultiesand for those whom English is not a first language. The focus of the guide i
reading skills, the ability to decode and understand text.

Objectives (General & Specific)

To assist teachers, learning support teachers, resource teachers and teacbeesial
education settings.

Give assistance to struggling readers.

Evidencebased approaches to teaching reading.
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Focus on reading skills.

How to help students who struggle with reading.

Description of Main Activities and Methods

1 The Good Practice Guide also comes with an accompanying resource pack.
Throughout the Good Practice Guide there are links to relevant materials in the
resource pack, linked to the relevant literature and guidance.

1 The guide collates research evidence framange of sources and suggests how t
evidence can be applied to teaching practice.

1 The guide shows that the following areas should be part of an effective prograt
of effective reading instruction:

- Phonemic awareness and the teaching of phonics.

- Deamding and word studies, including the learning of a sight vocabulary.
- Language development, to include vocabulary development.

- The explicit teaching of comprehension strategies.

- Meaningful writing experiences

- The development of fluent reading by readiagd rereading familiar texts.
- A widerange of reading materials.

- Opportunities for both guided and independent reading.

1 The research refers to Brooks (2007) and his use of ratio gains as a method of
measuring progress in reading and sets a standard by which literacy interventi
for failing readers can be measured.

- Ratio gain is the amount of progress a student makesading age, divided by
the time spent between pre and post intervention.

- The calculation of ration gains must be done by using a test that gives age
equivalent scores.

- 9EIYLXSY LT I &GdRSyd YI18a 2yS @
course of ongyear, then the ratio gain is 12 months (progress) divided by 12
months (time spent) giving a ratio gain of 1.
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- Brooks (2007) suggests that we should be aiming for students to make ratic
gains of 2 and that we should be aiming for struggling readers to twake
years progress in one year.

1 The guide emphasizes the need for structured, explicit and systematic teachin
NEFSNE (G2 WadNHzOGdzNBa &ALISOALFEAT SR
enhancing progress for struggling readers are the syatec teaching of phonics
and teaching sight vocabulary. Also included is a specific guide and advice on
Teaching Sight Vocabulary/ High Frequency Words and other specific website
contain high frequency words and related activities.

1 The guide recomends the use of small groups or 1:1 tuition for effective teachi
of reading and that the teaching of reading in groups of more than 4 or 5, are I
effective approaches for the teaching of reading.

i The guide also advises on the frequency and duratfantervention and that
short, intensive interventions, with daily, targeted support are most likely to be
effective.

1 The guide advises on teaching to the point of automaticity as well as teaching
students to read fluently.

1 The guide gives detailed reface to several forms of assessment that can be ug
by teachers in assessing literacy skills.

Results

(p. 8 & 9) The guide gives examples of results from interventions that are well targete
well delivered and how these can be effective wsthdents from aange of backgrounds
and with a range of abilities.

(p. 8) MacKay (2007) in relation to a ten year project in West Dunbartonshire to eradi
Attt AGSNI O GAGK cnzZnnn abdzRSyda Ay {02
Analyd & O2NBa 06St2¢ (GKS e cY fS@St 2F ¥

It also refers to results from Nugent (2010) who found that children from the Travellin
| 2YYdzyAGé YFERS 20SNJ I @SIFNRa LINRP3INBaa
period, while Kennedy (2010) found students in schools with disadvantaged status mg
very significant progress when their teachers engaged in focuses professional
development.

The raising of teacher expectation is also cited as being a feature of raising achie¢vem
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and success. (Eivers et al., 2004)

The guide refers to the need for small group and 1:1 tuition and refers to results that
aLISOATe GKFG WGKS fINHSad axi s 2F Iy §
a0dzRSy i aQ 0=l dzaK rreéf b inlthe gulle isitanShinndet al. (L0 P foln
that an inclass model of support, was not effective in raising the achievement of failin
readers.

The guide refers to the fact that regular assessment angang monitoring of student
literacy aclievement is associated with positive outcomes.

Cooperative Learning and Peer Support are referred to in the guide. There is also a s
guide to using Paired Reading and that is a highly effective intervention.

The guide gives five evidenbased iterventions that has been collected in Ireland over
four years of research by NEPS. These are interventions that have been proven to be
effective in Irish schools.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

(p. 17)

The guide refers to computer assisted learning. The NRP (2000) noted that computer
assisted learning has a lot of potential particularly in relatiomtod processing
approached, as reading and writing activities can be integrated. It is mentioned that
specifically targeted programmes especially those with spdeetiback can have a
significant impact.

The guide gives specific advice and tips regarding motivating and engaging students
are relevant to the LiRe2.0 project of creating lifelong readers.

(p. 17) The following approaches are recommended:

-alb 1S tAGSNY O& SE LIS NatSestOeSerytds ifeSag to/ciirrerit 2
environmental events.

- Provide a positive learning environment that promotes student autonomy in learning
- Allow choice. Empower students to make decisions.
- Build strategies such as goal setting,s@lécted leaning and collaborative learning.

- Give feedback that is motivational but not controlling. The best type of feedback is
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informational feedback that conveys realistic expectations and links performance to e
It is better to praise students for efforather than to praise for ability.

- Give the students opportunities to engage in meaningful reading and writing activitie
AyOf dzZRAYy3 NBIFIRAY3I GKSANI 26y YR LISSNAQ

- Offer students access to a wide range of high quality reading material.

The guidancludes a guidance document on the use of positive declarations in the
classroom. This could be used in the LiRe2.0 project as a tool for teachers to promotg
reading. Psychological research has shown that making bold positive declarations ab
future reading achievement can have a significant impact on both reading ability and
attitude to reading (see McKay 2006). The expectation is that each child will make a
minimum of 3 positive declarations per day about future reading achievement and the
enjoymentof books/ reading. Declarations can be general or specific and can be done
individually, in groups or as a whole class group.

The guide emphasizes the need for effective reading instructors, teacher education a
continuing professional development ahdw this is linked with attaining significantly
higher student achievement. This correlates with the teacher training workshop outpu
within the LiRe2.0. Reference is also made to-teacthers delivering programmes and
tapping into the power of parents. This also relevant to LiRe2.0 in creating lifelong
readers and that many people play a role in supporthydevelopment of literacy and
reading skills of children. An awareness of supporting parents andaammers could also
be acknowledged in the resrce section and toolkit as part of the LiRe2.0 project.

Everything that is included in the guide can be included as recommendations to teach
promote reading and create lifelong readers and be adapted to include the promotion
the use of ICT amdeb 2.0 technologies in reading promotion.

The inclusion of the effective usage of paired reading in the guide ties in with the use
Web 2.0 technologies in reading promotion and the ability of young people to engage
collaborate and react to what theyad. All reference to pair reading in the guide can be
adapted to be relevant to promoting reading through the use of ICT.
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Title Effective literacy and numeracy practices in DEIS schools

URL https://www.education.ie/en/Publications/InspecticiReports
Publications/EvaluatioiReports
Guidelines/insp_deis_effective_literacy_and_numeracy 09 pdf.pdf

Funding Agency Duration

Department of Education and Science

Short Description (max. 200 words)

In this publication(Department of Education and Science, 20@&pectors from the
department of education and science describe ways in which schools can help childre
learn better in the areas of literacy and numeracy. The publication is intendsuipjoort
the sharing of good practice among schools and teachers. It describes a range of
approaches that schools and teachers have taken in the teaching of literacy and num
in eight schools designated as serving areas of considerablestmmmic dsadvantage.
The work of each of the eight schools is described in individual chapters. Chapters 2,
and 9 describe effective best practices in relation to literacy and reading promotion.
Chapters 3, 5 and 7 focus on mathematics and numeracy.

Objedives (General & Specific)

It is hoped that other teachers and schools will be inspired by the success and progre
the eight schools mentioned and will use the best practices given to promote and liter
and numeracy within their own schools. Oveveral days with each of the schools the

inspector reviewed relevant school documents assessment data, observed teaching
and learning in various settings, interacted with pupils, staff, management and parent
The report uses the findings of each schinabrder to offer best practice for other school
teachers and parents. It is recommended that schools and teachers use the good pra
of each school and adapt the recommendations to their own school.

Description of Main Activities and Methods

One particular school is discussed as showing best practice in maximising literacy
achievement. Observations and recommendations that were made were:

- A systematic, wholschool approach to raising literacy standards.
- In school literacy team

- Targetingspecific language needs
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- Significant number of teachers have completed, or are currently pursuing; f
graduate studies.

- The school has prioritised the development of editigracy skills.
- Carried out a wholechool literacy review.

- Willingness of staffd update their teaching skills

[@=N
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- Completed a pilot of the model.

- Production by the school of a training DVD for the literacy work station mod
for the staff.

Literacy Work Staon Model: (p. 1316).

Participation is timetables for an hour each day.
- 9+ OK Ofl aa RAaLIlI&a (GKS aSaarzyQa

- Throughout the hour, students must spend time at four out of the five differ
work stations.

- The stations are listening, guideglading, independent reading, writing, word
detective work.

- Each students spends twelve minutes at each station.
- The stations are then followed by a whaikass plenary session.
- The mainstream class teacher directs the guided reading station.
- The learniig support teacher manages the wedeétective station.
- All activities have clear learning objectives.
The Listening Station:
- The listening station is managed by the pupils themselves.

- A group led by a captain, listens to the recording of a story or a dhageling
session.

- The station is set up with headphones and a listening device.
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The Guided Reading Station:
- This is compulsory in every literacy session.

- The teacher teaches reading skills and strategies using texts that provide a
appropriate level of chllenge.

- The choice of texts is monitored closely.

- This session includes-reading of texts, reviewing difficult words, new words
and new books.

- The teacher uses encouraging prompts and questioning techniques to
encourage new words.

- The teacher records stlents reading in a reading log.
Library Station:
- The aim of the library station is to enable students to read independently.

- This station has cushions, rugs, posters, ldagmat books and displays of
students work.

- Reading material is presented in fdanowsing baskets.

- There is a reference book basket, a comic/newspaper/ periodicals hasket
LI2SGNE o6Fa{1Six IyR | o6l aiSa Fdatesliva
books.

- The reading material varies depending on reading abilities.
- The group captailogs the reading texts.
- Students select and read themselves.

The Writing Station:

- Students are offered a variety of writing tools such as coloured pencils, pen
and crayons as well as various types of paper.

- The teacher provides a number of writing activities.
- These can include: fact files, menus, letters and reports.

- Students are encouraged to brainstorm and plan what they will write.
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- Also included are interactive word walls, word families, posters with gramm
and punctuation conventions.

- The students select their best effort to be placed on display in the writing
corner.

The Word Detective Station:
- This is the most highly structuresg:ssion.

- Involves direct, systematic teaching of phonics, new vocabulary and senter
construction.

- Teachers use flashcards, charts, posters and word walls as part of this stat
- This session also includes a kinaesthetic approach to learning punctuation
Plenary Session:

- Each literacy lesson concludes with an eight minute plenary session called
WphSgailltlQo

- This is when students give feedback about the last activity that they comple
and what they found helpful in completing the task.

The findings alsinclude collaborative planning and-teaching of phonological awarenes
are pivotal in raising literacy standards. In relation to leading success in reading, a wh
school phonic programme is included as being a best practice programme within one
particular school. Included in this programme is teaching manuals, teaching materials
charts, photecopiable books, flashcards and a tutorial video.

Whole-school approach to the teaching of reading is also mentioned in the report as b
a key feature of begpractice within one particular school. This includes a policy on
integrating reading, targets that students must meet and are expected to achieve as v
resources, materials and methodologies. Activities such as IEAR Everything And
Read are alsoonsidered to be best practice in reading and literacy promotion.

Results

The Literacy Work Station Model is described has having many beneficial results. Evi
is reported as being seen in how adept the students are at describing what they are

learning and how they are learning. Teachers report students being able to rdacwech
greater fluency and expression. The results of standardized assessment have also in
with students becoming more independent as learners and move confidently through
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stations choosing books to read and selecting topics for writing. Teael& spoke about
the confidence that they have gained from the literacy work station model.

Teachers are referred to having great success in standardized tests due to the
implementation of the phonics programme in every classroom.

What parts of thisprogram or ideas derived from it can be adapted for the LiRe 2.0
project?

Each area identified in each of the schools as being beneficial in reading and literacy
promotion and can be recommended to other schools and teachers as a guide of whg
programmes or activities can be included. These recommendations can be includet

of the LiRe2.0 resource collection on the website or as part of the toolkit.

Title The Reading ProcesA Guide to the Teaching and Learning of Readi
Dublin, 2014.

URL http://www.pdst.ie/sites/default/files/Reading%20Booklet%20
%20t0%20circulate.pdf

Funding Agency Duration

PDSTProfessional Development Service fg
Teachers

Department of Education and Skills.

Short Description (max. 200 words)

This manual has been compiled by members of the Professional Development Service
TeachergProfessional Development Service for Teachers Department of Education ar
Skills, 2014)Its sole purpose is to enhance teaching and learning in Irish primaoplsc
and will be mediated to practising teachers in the professional development setting.

Objectives (General & Specific)

The booklet attempts to highlight the main components that should be considered in w
teaching reading. Such as, varied and rich vocabulary, development of phonological

processes, the need for relevant comprehension strategies, focus on reading flaadcy,
attitude and motivation. The booklet seeks to provide background knowledge on each
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these areas by outlining practical suggestions that can be applicable in the classroom,
Recommendations are given for the planning and teaching of reading as weduggested
6 Step Approach to a Reading Lesson.

Description of Main Activities and Methods

Attitude and Motivation (p. #): The booklet advises that teachers can promote excitem
and motivation to read by providing students with:

- Interesting andich texts

- Choice of text

- Authentic purposes for reading

- Opportunities to explore, interact and experiment with text.

Best Practice tips are also given as way of fostering enjoyment of reading and is
recommended as being achieved in several ways such as:

- A print rich environment

- Choice and control

- Reading to students

- Optimal challenge

- Opportunities for collaboration and social interaction

Also included is a detailed explanation of ways of motivating students such as reading
sharing, reading to studes, using fads, films and TV, poetry, inventories and surveys, [
discussion groups, classeated books, publicity campaigns, different audiences, readin
timeline, read with a friend, this is your life, lonely texts, TV vs. Reading and Where in
World. There is also an inclusion of tips to work effectively with unmotivated students.

Reading Fluency:

The booklet describes a range of activities that can be used at home and at school to
support the development of fluent reading such as guided read@eyling partners, peer
tutoring, C.A.P.E.R, Readers Theatre and Shared Reading. Recommended websites i
given that would be useful for teachers looking for resources on reading fluency such
http://www.p dst.ie/node/294http://www.aaronshep.com/rt/RTE.html
http://www.thebestclass.org.rtscripts.html
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http://www.teachingheart.net/readerstheater.htm

Comprehension Strategies: (p.-12)

The booklet suggests the importance of comprehension strategies that need to be tau
order to develop independent readers. It is mentioned that digdinstruction time into
pre-reading, during reading and pestading. This allows teachers to design activities
around each area and provides an opportunity for teachers to demonstrate strategies
readers can use at each stage of the reading proéesamples of reading strategies giver
are predicting, connecting, comparing, inferring, synthesizing, creating images, self
questioning, skimming, scanning, determining importance, summarizing and paraphra

Word Identification Strategies: (p. 15)

Theconcept of word attack is described as a way of tackling unfamiliar words. Word
ARSYGATAOFIGA2Y a0GNI GS3IASEa ySSR 2NBdRAlY
WNB I RAY3 2yQ WdzaAy3d Fylf238Q WO2yalisha A

Vocabulary: (p. 16)

Activities to support vocabulary development are included in the booklet such as smal
words in big words, semantic gradient, compound words, multiple meanings, vocabulg
deep processing activity, word wall, word taxonomy, valwiogabulary, vetting vocabulary
and word of the week.

Phonological Awareness and Phonics: (p. 22)

The booklet emphasizes the importance of phonics and how they are key to the readir
process. Methodologies such as syllabic awareness, gimetawareness,hyming games
and phonic awareness. Other strategies for phonics that are included as best practice
making and breaking words and chunking.

The booklet gives evidence of assessment in reading that can be used to monitor a st
reading developmentrad the impact of reading initiatives.

Reading Assessment Continuum is included in the booklet with best practice assessm
initiatives such as setfssessment, conferencing, portfolio assessment, concept mappin
guestioning, teacher observatioteacherdesigned tasks and tests, standardized testing
and diagnostic tests.

Top Tips for Parents/ Guardians are also given for student8 amé 6" class. (p. 41)

1. Encourage your child to visit the local library as often as possible.
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. RecogniseantdINJI A 4SS @2dzNJ OKAf RQa STF2NI Ay

3. Ensure your child has access to a wide range of reading mateaspapers,
magazines, guides etc.

4. ¢+1S Fy AYyOiSNYySG Ay RAFTFSNByild OKAfR
5. Discuss ideas and points of view proposed by newspaper artiades et

6. Provide a wellit study/reading area.

7. Ensure that you value and enjoy reading yourself.

8. Allow your child to choose his/her own reading material.

9. Encourage your child to read for informatidimetables/ weather/ forecasts/
menus.

10.Encourage your chilabttry and guess unknown words.

Results

There are no specified results mentioned in the guide.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

All strategies, activities and methodologies in the manual can be used and adapted fo
LiRe2.0 project. They can be used as part of the teaching training tutorials, as part of t
Toolkit and online in the resource section. These areas are all releraetichers in their
teaching of reading.

Cyprus
The following tables provide awverview of national best practices that aim at promoting

reading and writing though the use of ICT. Therefore, we provide a description of the
national programs that have been completed or are currently being implemented with the
objective of promoting rading and writing through the use of ICT, or Web 2.0 tools, or
some form of technology/digital material in general.

Title Life Long Readers

URL http://www.lifelongreaders.orqg/
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Funding Agency Duration
Lifelong Learning Programme 24 months

Short Description (max. 200 words)

Lifelong Readers (LiRe) Project aimed to provide school librarians, teachers, and
administrators with guidance and tools for encouraging children of agesté develop
lifelongreading habits.

Objectives (General & Specific)
The Lifelong Readers (LiRe) project aimed:

1 To convince stakeholders about the need to devote more time and effort to
reading promotion and to place reading for pleasure at the centre of their
policies,approaches and practices.

1 To provide stakeholders with guidance, training, and an array of tools for reac
promotion in the primary school.

i To initiate change by implementing reading promotion programmes in all
participating countries.

Description of Main Activities and Methods

The LiRe project built a reading promotion framework which features: (i) Summary
descriptions of successful reading promotion programs; (ii) Principles, strategies ant
approaches for promoting the joy of reading, building regdcommunities, and
sustaining reading cultures; (iii) An extensive collection of reading promotion actions
grouped under such categories such as Reading Promotion through Play/ ICT/
Volunteerism/ Awards/ the Arts; (iv) An annotated catalogue of relegantces and
resources; (v) Reading promotion evaluation tools.

In accordance to the abov&ated aim, the general objective of the LiRe project was tt
create and disseminate a Lifelong Readers Framework, which strived to convince, ¢
and support readig promotion in European primary schools. The LiRe Framework
gathered reading promotion experience and knowhow from across the EU and the ¢
organised it into solid and accessible bits of information, and made it available to
stakeholders. It provideddih actual examples of successful reading promotion and
general guidance regarding successful designing and implementation of such
programmes.

More analytically, the completed LiRe framework features: (i) Summary descriptions
successful reading promeoti programs; (ii) Principles, strategies and approaches for
promoting the joy of reading, building reading communities, and sustaining reading
cultures; (iii) An extensive collection of reading promotion actions, grouped under
categories; (iv) An annotatezhtalogue of relevant sources and resources; (v) Readin
promotion evaluation tools. LiRe Training Modules have also been developed and
implemented, which address the reading promotion training of teachers, school
librarians, and administrators.

After developing the framework, the LiRe consortium proceeded to implement readi
promotion action plans in several EU primary schools and published Implementatior
Reports (Case Studies); these case studies were presented to all stakeholders as

examples bapplied, wholeschool, LiRe reading promotion programmes. Translated,
"The European Commission support for the production of this publication does not constitute
Co-funded by the . .
Erasmus+ Programme an endorsement of theontents which reflects the views only of the authors, and the
of the European Union Commission cannot be held resptfesifor any use which may be made of the information
contained therein."




LiRe Lifelong Readers 2.0- LiRe2.0

localized and condensed versions of the LiRe Framework have been published and
disseminated. Partners presented and published about the Lifelong Readers project
order to maximizets impact on European reading promotion.

Results/ What we learned

Reading promotion is rarely organised as a wksaleool educational programme, or
planned and encouraged on a natiande basis, let alone on a European basis. Throu
its Reading Promain Framework and Training Modules, the Lifelong Readers projec
provides the first of its kind programme at a European level, encouraging education:
authorities and schools to view reading promotion as something that has to be pursi
in an organised, sgematic and systemic manner.

LiRe engages and addresses the needs of all school staff members; it covers all fac
reading promotion, such as reaching disadvantaged pupils and families, involving p:
promoting reading to children, promoting resd through ICT; it also amasses a large
body of successful reading promotion actions, providing schools with an assortment
choices.

Descriptions of successful reading promotion programmes (Framework Part A); this
set of twenty four documents whh summarize real cases of successful reading
promotion programmes. In this manner, the framework provides stakeholders with s
information about how a successful reading promotion programme looks like.
Research report & Guiding Principles, Strategra$ Approaches (Framework Part B),
which communicates to stakeholders research results regarding reading promotion,
well as guidance through a series of Guiding Principles, Strategies and Approaches
used when designing and implementing a reagingmotion programme.

The Assortment of Reading Promotion Actions (Framework Part C), which aims to
compiles and assorts one hundred and two proposed reapiinghotion actions, from
which a school may select and adjust the ones it finds most appropriates foontext
and its own reading promotion programme.

Reading Promotion Sources & Resources (Framework Part D); an annotated catalo
theoretical sources and educational resources which pertain to reading promotion.
Through this product, primary schbadministrators, librarians and teachers have acce
to a large and multifaceted body of sources and resources that will help them in thei
efforts to build quality reading promotion programmes.

What parts of this program or ideas derived from it car ladapted for the LiRe 2.0
project?

The whole approach of LIRE can be adjusted to match the needs of the current proj
The LIRE framework that is based on a whole school program is very appropriate, a
with the reading promotion actions and activities as they were designed and
implemerted for this project.

The adjustments we need to make in several of these activities are related to the tal
group. In this regard, we will use texts more relevant to children and engage tools st
comics, tablets, games that are connected to thedperiences as well as Web 2.0 tools
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Title Are you reading?

URL http:// www.cardetorg/ diavazoumé
Funding Agency Duration
Lifelong Learning Programme 24 months

Short Description (max. 20@ords)

The project explored the reading motivation, attitudes, habits and behaviors of primary
school students. At the same time, it aimed to develop and implement a pilot project tc
promote a love of reading. Specifically, the project explored why, dwen, and how
children read in Cyprus and developed strategies and approaches that encouraged th
read.

Objectives (General & Specific)

In-depth scientific research into the causes behind the poor literacy levels in Cyprus, il
order to detect one of the obstacles to be removed and the other incentives and additi
positive factors that should be strengthened.

Proposal for a specific, comprehensive strategy and approach, which can be used dirt
part of the Education Reform and the new Curriculum.

Support of schools, directors and teachers in implementing the new Curriculum for
Literature and the pursuitfathe central objective to foster a love of reading.

Description of Main Activities and Methods

The results are derived based on data collected from laiggde mixed research
methodology (mixed methods), with the participation of students, parents$ i@achers in
all grades of the elementary schools in all districts of Cyprus. Collected quantitative ar
gualitative data both through questionnaires and through interviews and investigative
laboratories. Followed by processing and analyzing data.

Tools vere designed based on the findings of the literature review and considering the
Cyprus composed as to dimensions of reading attitudes of studént$® grades. After
designing the six research tools, a pilot implementation was conducted.

Data collectio included:

Focus groups for students't, 3" grade at Primary school

Interviews with parents of students; 3 grade at Primary school

Focus groups with teachers who teach #¢13" grade at Primary school

Students Questionnaire™c 61 grade Primary School

Parents Questionnaire for student¥ 4 6™ grade Primary School

Interviews with teachers who teach if'4 6" grade at Primary school

Main deliverable for the project was Guide to Promote a love of reading and the samp
Readng program, which consists of the following parts:
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wSFRAY3 . 221 FTYR Y2UAQl GA2y INBIFRAYy3a S
General Strategy: Parallel development of reading skills and reading motivation
Approach and techniques to promote a love of reading

Guiding principlesor effectively promoting a love of reading

Libraries, schools and communities that support a love of reading successfully

Results/ What we learned

The project at the beginning, formed a complete and factual picture of the reading
attitudes, habits and behaviors of students of Cypriot primary school, motivation and
positive factors that can enhance or strengthen the engagement of children in the boo
and barriers that restrict love reading in Cyprus. This was achieved through staige
study, the findings and recommendations of which were utilized to develop appropriat:
strategies and approaches to removing barriers and increasing incentivessafting books
from primary school pupils.

The results of the project respond to the following questions:

What are the reading attitudes, habits and behaviors of primary school pupils?

What barriers and other factors operate negatives for reading books from primary sck
pupils in their spare time?

What incentives and other positive factors may enhance or strengthen the involvemer
primary school pupils with the book?

What strateges and approaches could remove barriers and enhance incentives for res
books from primary school pupils?

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

The cultivation of love for reading offers advages that last for the entire life of children.
The main ideas of this project can be adjusted to match the needs of the current proje
Cultivation of positive attitudes and perceptions towards reading books in his spare tin
Incentives for students

Involvement of teachers and parents / guardians

Collaboration between school and parents / guardians

Support training of reading experts

Title Science Fiction in Education (SciFiEd)

URL http://www.scifieducation.org/

Funding Agency Duration
Comenius LLP project 24 months
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Short Description (max. 200 words)

The SciFiEd project, focuses on providing teachers with tools, training, and guidance f
will assist them in enhancirtgeir teaching, making science more attractive to students,
connecting it with realife issues such as the environment, and providing girls and othe
marginalised groups with access to science.

Objectives (General & Specific)
The general objective dhe SciFIEd project is to create and disseminate a SciFi in Educ
Toolkit, which will strive to convince, guide, and support educators in introducing Sciel
Fiction in education, gather and develop experience and knowhow in this field, organi
into solid and accessible bits of information, and make it available to stakeholders.
More specific the SciFiEd project aims to:
T LYONBIFAS LlzLAfaQ Y2UA@ A2y FyR | OK
the introduction of Science Fiction in educatio
1 Enhance the quality of teaching Science and Technology, as well as an array o
subjects to children aged35 and higher.
1 Connect science education with rddé issues such as the environment.
1 Provide girls and other marginalised groups viaétter access to science educatiol
1 Contribute to the improvement of initial teacher education aneservice
professional development of science teachers and to the exchange of innovativ
teaching practices.

Description of Main Activities and Methods

Research Report and Summary of Suggested Approaches and Methods (Part | of "Sc
Toolkit").

LYGNRBRdzOGA2Yy (2 {OASYyOS CAOGAZ2Y IYyR Al
Review of Significant SciFi Texts for Children and Young Adults

Guidelinesand ldeas for Incorporating SciFi in Various Educational Areas (Part IV ef "$
Ed Toolkit")

Guide for Educators: How to Use Multimedia Technologies to Effectively Introduce Sc
Fiction in Education.

Sample Cros€urricular SciFi Units

Results/What we learned

Based on results of field research performed in partner countries, we may draw the
following conclusions:

In some participating countries, like Poland and Romania, SF literature is well develog
and popular among children and young peoptethe rest of the participating countries
science fiction for children and young adults is at a developing stage. In some countrie
such as Cyprus, recent developments in the field show an emerging appreciation for ¢
development of the SF genrAs fr as translated SF is concerned, American science fic
seems to be popular in most participating countries.

In all countries, while there is not much reference to teaching scientific facts, concepts
processes through SF. This is not found in teatta@ming either and a vast number of
educators are not familiar with SF and its pedagogical potential. Nevertheless, a limite
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number of practitioners do propose and employ interesting educational activities that
utilize SF.

In all participating countrig the inclusion of SF in curricula is marginal and limited, if it
exists at all. Additionally, when referred to, it is only included under Literature and nev
relation to Sciencelnterdisciplinary approaches to SF are rare and only generally
descriked. The pedagogical and educational valences of SF literature are not fully exp
AY SRdzOF GA2Y>X Y2aid 2F (GKAa AaadzsS o0SAy3
In all countries, there is the potential for SF to be introduced by teachers should they
choose, and thenajority of educators believe that SF could be of use in many areas su
Science, English & Communications, Maths, Social Studies, Environmental Education
History.

Teachers and experts recognize multiple educational benefits stemming from SF in
education: increased student motivation; vocabulary and language skills; critical thinkii
environmental and civic sensitivity; imagination and-eslifeem; opportunities to explore
GraA2ya 2F GKS TFdzidz2NB ' yR ONX ( hdpssiadd catial
6 NBySaa lo2dzi aOASYyOST &aiddzRSyiaQ NBI
technology, culture, society, and the environment.

There are at least four types of activities for utilizing SF film and other media:

Use of comics or film as a stimulating introduction to a new subject/theme;
Interrogations of the scientific bearings of-fickcenes;

Peruse of séii film and cartoons to study phenomena and even perform measurement:
(using technology);

Analysis of hovgcience, technology and scientists are depicted in these media.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

The use of the science fiction as a book genre can be a useful tool in order to engage
children in reading as it is appealing thildrenand it fits to their interests.

Title European Pictures Book Collection Il (EPBC 1)
URL http://epbcii.eu/

Funding Agency Duration
ComeniudMultilateral LLP project 24 months

Short Description (max. 200 words)

EPBC Il aimed to create a collection of picture books from all 27 member states with
accompanying educational material using cutting edge ICT. It will benefit from the
advancement of educational technologybuild a comprehensive, interactive and user
friendly database which will make all of the project outputs availabkiran

This project is a continuation of the origirtalilopean Picture Book Collection (EP®@ich
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was created by European scholars and educators working in the field of children's litel
and teacher education. Through reading the visual narratives of at least one picture b
from each member state, therit EPBC was devised to help both teachers and children
learn more about their European neighbours' languages, literatures and cultures.
EPBC Il project promoted a structured pedagogical use of picture books focusing on ¢
language teaching and lgang. The picture books appeared as flipping books (either th
whole book or parts of it depending on copyright persniss) and will be accompaniby
on-line interactive activities that will bring thel@oks in dialogue with each other and
engage studets in creative literary, linguistic and cultural comparative processes.

Objectives (General & Specific)

The project aimed to build a European Picture Book Collection (EPBC) by European <
and educators working in the field of children's literegland teacher education and
purported to bring to children across Europe at least one picture book per country.

More specific, the project goals are the following:

Collect picture books from 27 EU states and ethnic, linguistic or religious groups withit
them

Make them available to children, educators, librarians, and scholars

Provide the means and support to educators in order to incorporate EPBC Il in their
teaching

Description of Main Activities and Methods

The main activities of this project are:

Bibliographic Catalogue: useful information regarding all 65 picture books of the EPB(
collection

Group of suggested activities that can be used in the classroom (Culture, Language,
Literature translated ifenglish Estonian German Greek Polish Romania

Guide for Teachers: guidelines and suggestions on how to get started with the EPBC
translated inEnglish Estonian German Greek Polish Romanian

Training Modules for Teachers: these modules are a usefufdotéachertrainers who
wish to train teachers in the use of EPBC Il or other European picture books.

Online Activities: short, interactive activities connected to specific books from the colle
Results/ What we learned

Exploiting picture Booksye learned that the read image is:

Required: the study of images as separate entities from the text

Image- text: different sources of information that contribute in different ways to the
narrative of history

Pictures Books from Educational area (literafy students are:

Adopt a positive stance towards reading literature

Develop literacy awareness through metacognitive reflection

Appreciate and take pleasure in the aesthetic qualities of European pictures books

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?
EPBC Il is having a profound and multifaceted impact on educators and students and
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teaching/learning practices, by encouraging, enhancing and supporting:
Improvements in pedagogical approaches regarding

the teaching of European languages and literatures

The learning of modern foreign languages

The quality and European dimension of teacher training and student learning
The development of innovative I@asal content and pedagogies

That impact can be transferred to the current project with some adjustments.

Title Edu Comics Project

URL http://www.educomics.org/

Funding Agency Duration
Comenius LLP project 24 months

Short Description (max. 200 words)

EduComics show educators how online comics can be used in the classroom to enh
learning, engage and motivate students, and use technology in a practical and effect
way. The project created trainingaterial for teachers and organized seminars for
teachers in Greece, Cyprus, UK, Italy and Spain, in order to show strategies and les:
plans in their schools.

The potential for Web comics to be used in education offers educators a means of ut
multimedia (text, images, audio and video) with their students in most curricular area
For example, within science, a student can navigate through a web comic book that :
different characters/actors arguing about a science topic. In languages, charactéts c
be placed in a restaurant were they have to order a meal. A web comic can also allo'
audio in the languages.

Objectives (General & Specific)

The main goal of the project was to help children forge an alternative pathway to
literacy by writingdesigning, and publishing original web comic books.

More specific, Edu Comics goals were:

To show educators how online comics can be used in the classroom to enhance leat
engage and motivate students

To create training material for teachers and organseminars about the educational us:
of comics for teachers in Greece, Cyprus, UK, Italy and Spain.

Description of Main Activities and Methods

Description of Pilot Studies:

PAAY3 RAIAGEE O2YAOa (2 RS@Sft 2 LJvatidndaRiS \
interpretation (elementary schoaj Cyprus) (EN)

Pilot Use of Educational Digital Comics in teaching Modern Greek Language in a cla
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Junior High school (Greece) (EN)

Educational Digital Comics in a class at Junior High School (Italy) (EN)

Educational Use of Digital Comics in a class at Primary School (Italy) (EN)
Incorporating Digital Comics in the Learning Of English as a Foreign LanguageYiar3|
Secondary School Students (Spain) (EN)

Pilot Implementation of Digital Comics in teaglish as a Foreign Language Classroom
4th-Year Secondary School Students (Spain) (EN)

Enhancing Teaching and Learning at Primary School with Digital Resources in the
Classroom: A case study using ComicLab (SPAIN) (EN)

Digital comics to develo@ (i dZRSYy 14 Q AYRSLISYRSy-G | OGA D
Secondary/Adult school (Czech Republic) (EN)

Use of Educational Digital Comics to support language learning in a group of UK stui
aged 1213 (UK) (EN)

Pilot Uses of Educational Digital Comics in Clagssro

Use of Educational Digital Comics with Students of Secondary Education on the sub
INTRASCHOOL VIOLENCE "AdReaction” (EN)

Pilot Use of Educational Digital Comics in teaching Modern Greek Language in A cla
Junior High school (EN)

Multimedia Story Telling for Students of Primary Education
Web Comics nella didattica (IT)

Results/ What we learned
Comics from a pedagogical perspective:

9 are a worldwide language understood
challenges the senses
transform the abstract into concrete
boost theimagination of teenagers
are motivating

{1 are visual
What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?
The use otomics in educatiors based on the concept of creating engagement and
motivation for studentslt has been noted that the use of a narrative form such as a ct
can foster pupils' interest in science and help students remember what they have lee
It also provides a means of fostering discussion. So, in the current projecithgto
make readng an integral part in the lifehildren who are currently unenthusiastic about
books, we believe that comics will serve as a pleasant form of reading that students
worship.

il
1
1
il
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Title COMENIUS ALCUIN project (Active Literacy: Competence and
Understanding, Internally NaturalisegF-rom Decoding to Understanding

URL http://www.ea.gr/ep/comeniusstudy/outcomeDetail.asp?id=215

Funding Agency Duration
Comenius project 26 months

Short Description (max. 200 words)

COMENIUS ALCUIN projeiched at the development of reading methods which would
encourage children to develop their reading skills, transform them into competent
readers and users of their mother tongue as well as English as a second language. -
project also aimed to enablewsents to analyse and critically evaluate literary texts of
various genres as well as European perspectives, and degrees of sophistication.

Objectives (General & Specific)
The main goals of the projeatere:
1 develop efficient and concrete pedagogicattimod
9 assist teachers to motivate students to develop their reading skills
1 help students acquire the ability to analyze and critically evaluate, both in writi
and speaking, literary texts of various genres as well as European perspective
degrees okophistication
1 develop methods of reading which will motivate them to address more deman
texts
1 enable students to carry out reflective-ttepth readings.

Description of Main Activities and Methods

Distribution of questionnaires regardirgti dzZRSy 6 4 Q NBI RAy 3 KI 0
implementation of new modules took place. New didactic approaches were continuol
tested in the classroom.

After each testing period of new pedagogical methods, all teachers and two student:
from each patner school participated in a partner meeting, and discussed the results
the previous work period.

Three academics from universities ensured the quality of all evaluation materials as
designed the questionnaires and related the results and amabyf all evaluations to
current research. These academics collaborated with teachers and students in the
designing of new pedagogical methods.

The procedure of the project was published and accessible on the forum, thus ensur
communication between apartners.

Dissemination was continuously carried out by website, workshops at schools, librar
0SFOKSNBRQ GNIAYyAy3a O2ffS3ISa | yR | NIA O
Development of several useful and practical guidelines applicakiteetolassroom
aAlbdzr A2y Ay GKS FT2NX 2F ¢SIFOKSNBRQ Ddz
Development of the project website to ensure sustainability of the project.

Results/ What we learned
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M® 9aillofAaKYSyld 2F aiddRRSydaQ NBIFRAy3
2. Choiceof different literary text types

3. Development and implementation of ten new pedagogical ideas, used with the
different literary text types

4. Evaluation of the use of the different literary text types, and the implementation of
ten new pedagogicatieas

5. Establishment of a Forum for communication amongst all participants, exchange ¢
ideas, experiences, cultural enrichment, work sharing, etc.

6. Cultural enrichment through meetings, country visits, and forum discussion.

7. Involvement of all stakedtders in curriculum decision making: students, teachers, a
researchers.

8. Improvement of motivation of students through the implementation of the outcome
of the project so far.

9. Enrichment of teaching and learning methods aiming to motivate studentsad
literary texts.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

COMENIUS ALCUIN project hgatofound and multifaceted impact on educators and
students and their teaching/learning practices. Rartarly it made a difference in the
a0dzRSyGtaw adgdzReé 2F ftAGSNY GdzZNBE 6 KA OK O
increase in reading literature.

This impact can be transferred to the current project with some adjustments to also
include the use of with the usef ICTbased, open educational practices and resources
SYKIFIyoOoS ff addzRSyitaQ NBFRAYy3I KFEIoAdax

Portugal
The information described above is further detailed in the tables below that describe

national programs that have been completed or are currently being implemented with the
objective of promoting reading and writing through the use of ICT, or M@lbools, or
some form of technology/digital material in general.

Title Biblioteca de Livros Digitais (Digital Book Library)

URL http:// www.planonacionaldeleituragov.pt/ bibliotecadigital

Funding Agency Duration

Ministry of Education ongoing
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ShortDescription (max. 200 words)

The Digital Book Library is a Web 2.0 initiative, structured by the aggregation of a
number of shared individual projects, interwoven in a dynamic links and RSS web. ]
Library aims to create a community space on lifiernet, that lies beyond the
traditional concept of place of publication on the network, understood as a mere
repository of work.

Objectives (General & Specific)

The Library is a place of sharing, exchange of experiences, gathering of all those w|
promote and enjoy the pleasure of reading and are interested to expand their cycle
friends and acquaintances.

Main objectives:
- Improve reading and writing skills;
- Share expertise and knowledge;

- Participate in initiatives integrated into multiple formsrefading and writing
characteristics of the 21st century.

Description of Main Activities and Methods

Integrated in the multiple actions of the National Reading Plan, the Digital Books Li
is a dynamic space for initiatives related to reading andingjtwhich is assumed as an
aggregate of established authors of books and approved by the National Reading F
and simultaneously as a repository of works done by people interested in creating g
texts motivated by the book you just read.

Results

Thedigital books library is the first official initiative and properly regulated with qualit
assurance of the Ministry of Education of Portugal. Taking into account the fact that
young people do appreciate reading in digital form, this repository is arllerte
resource for teachers. This feature provided more opportunities leading to an increg
reading habits by young students.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

For Lire 2.0 project this repository is a feature already tested and known by teacher
students. which may facilitate its use for research purposes. Another added advant;
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has to do with the fact that it is a repository certified by the Ministry afi¢adion which
gives it a quality assurance label.

Title Novas Leituras
URL http://www.planonacionaldeleitura.gov.pt/novasleituras/
Funding Agency Duration

Porto Editora Publishing House and the 2015
Ministry of Education

Short Description (max200 words)

This site is designed to showcase more books and it has as main objective to make
authors and illustrators known. The site contains three tabs: Highlights; authors; bo
This site facilitates access to a biography of the author or illustrattxt and

Ydzf GAYSRALF F2NXYF G LYy GKS GFo BKAIKEA
guestions directed at authors and illustrators. This creates conditions for a closer
relationship between the reader (students) and the authors and illustrators.

Objectives (General & Specific)

The main goal is to bring readers (students) closer to authors and illustrators throug
digital interaction (digital mail). The web interface allows you to make comments an
promote discussion between authors / illustratoand readers (students and teachers
Another objective is to disclose a brief biography of authors and illustrators.

Description of Main Activities and Methods

The site aims to be a place that creates conditions for a review and more reflective
discusion of the available booksyRroviding an email formit reduces the "distance"
between readers (students and teachers) and authors / illustrators. This makes rea
(students) feel clogeo authorsand creates greateempathy.This emotion mayrovide
a greater willingness to read and thus increase the reading habits of the younger
students.

Results

No actual immediate results. However, this is a process that needs time for readers
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(students and teachers) to get used to including it in tiheutines. However, it should b
highlighted that its impact has been positive due to its innovative character. It is the
time the Ministry of Education has allowed the rapprochement between readers ang
authors / illustrators.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

For Lire 2.0 Project this site is important because it will develop activities and data
collection with authors and illustrators. The site lets you get clos¢né¢ authors and
illustrators of books which will enable dialogue and deepen knowledge, answer
guestions and also establish partnerships and collaborations betwertente creators
(writers and illustrators) and students.

Title Digital Storytelling Project TALES)

URL http:// www.storiesforlearningeu/?page id=37&8ang=en
Funding Agency Duration

LLP- Comenius 20132015

Short Description (max. 200 words)

TALES (in which Portugal was a partner) investigates the educational impact of ora|
digital storytelling in formal education. It includes state of the art about digital
aG2NRGStEtAYy3dS R20dzySyidlGdAz2y 2y SEF YLX
created by schools (age rangel8) and, most importantly, a manual for teachers
(November 2015).

Objectives (General & Specific)

To investigate the impact of oral and digital storytelling in formal education and to cr
a set of cognitive tools to empower teachers to introduce storytelling into their pract
effectively.

To create annnovative educational approach to be introduced and applied Europe W
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To develop new teaching methods and materials involving storytelling and include t
as innovative approach and new content in initial angeénvice teacher training course

Degription of Main Activities and Methods

State of the art analysis. Investigation of the position of storytelling and storytelling
techniques in school education, initial andanS NJDA OS (G SI OKSNJ G NI
countries.

Collection of good practice in Europe. 20 examples of good practices will be collect
assessed and described.

Creation of draft training material. The first steps will serve as the basis for a set of
publications (manual, guidelines, teacher trainingdules) in English and in each
partner language (+ French) to be used by teachers, trainers and teacher trainers.

Pilot storytelling projects. All partners will pilot a storytelling project in a school in th
country.

Digital storytelling. An authorinol for creation and publishing of digital stories will &
used in the frame of a European contest, as well as during some of the pilots. All th
digital stories will be gathered in an innovative exploratory portal (in this website).

National training dys. Each partner will organise a national dissemination & training
in his/her country.

An international conference. At the end of the project, an international conference \
be organized for dissemination (location to be defined)

Results

1. State ofthe Art Report

2. In order to allow students from all over Europe to create and share multimed
stories, an authoring tool, 1001voices, has been developed within the frame
the TALES project. The tool supports the creation of interactive multimedia
(combning text, audio, images and video), multilingual stories.

3. ¢KS /w9l ¢LbD ! al![¢La95L! b! ww! ¢L 4+
(downloadable from
http://www.storiesforlearning.eu/asets/1001voices ENG.Qd§ particularly
useful for planning digital storytelling with children. It uses a free tool that car
gotten from the following mail through registration:
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storiesforlearning@gnibcom

4. There is also a Good Practices Report which includes, for example, a chapte
Gal {Ay3 RAIAGIE AG2NASA oA @KHLiad t 2
.St AAdzYE T 2 KIE G REKSIEV BelgiSm; OfCuberddps\ Belyika
Waffles, Beer and mddaalls from Liege KHLin Belgium; Is there a Moocy
Way?¢ KHLimg Belgium; the project Under the same sky: my food is your foo
athttp://www.1001storia.polimi.it/generate/INTERATIONAL/1620dy the
Politecnico di Milano (Italy); Multi Lingual Digital Story teliriReace School
London- United Kingdom;

5. A manual aimed at teachers and teacher trainers on how to implement
storytelling practices into formal education.

6. Training modies

http://www.storiesforlearning.eu/assets/TALES training_modules.pdf

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

Theparts that concern multimedia narratives done by children and the training of
teachers.

The state of the art report that concerns digital storytelling.

Title | Livros Falados / Spoken Books

URL | http:// www.planonacionaldeleiturayov.pt/ escolasprojectosphp?idTipoProjecte93

http://area.dge.mec.pt/pnlif/default.aspx

Funding Agency Duration

Ministry of Education /PNL/ | Ongoing o
+AAN2 WIYA2NI 6] g‘f
Libraries Network (RBE)

Short Description (max. 200 words)

The project aims at producing audiobooks through digital tools. The project is develop
two parts, one concern the audio and graphic record of readings performed by the stuc
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In addition to targeting the incentive to read through, the project atmacilitate access tg
a wide range of texts to minority groups.

Objectives (General & Specific)

The project has two main objectives:
-To promote reading through diverse ways of reading;

-To encourage the production and dissemination of audiobookschpols and by students

Description of Main Activities and Methods

The proposed activities aim at training reading skills, promote ways of reading, such as
reading aloud, reelling and interpreting texts, as well as develop projects on creating
audiolooks in two distinct thematic areas (in accordance with the objectives of the PNL
Curricula standards): Oral Health and Nutrition; and The Oceans.

Results

The project was a success in schools. The chidreduced audiobooks were released
onlinebyi KS &a0K22ft fAONINARSazZ +Aanz2 YIF3AFTA

The project is still running; therefore it is early to assess itsreal impact, especially in tel
evaluation of its potential for WEB 2.0 educational technologies.

What parts of this progranor ideas derived from it can be adapted for the LiRe 2.0
project?

Fundamentally the idea of creation and dissemination of audiobooks through the web :
other digital platforms by students for the promotion of reading; and the dissemination
theseOKAf RNBYy Qad LINPRdAzOGA2ya | Y2y3 20KSNJ C
to peer project and its involving children in the creation of content may be good starting
points for LIRE 2.0

Title Caminho das Letras
URL http:// www.planonacionaldeleiturgov.pt/ caminhodasletras
Funding Agency Duration
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Ministry of Education’/PNL 2008/2010

Short Description (max. 200 words)

dGh /T YAYyK2 RFa [SGNIaé¢ Aa | LAE2G wsa5s
the earlystages of schooling. The project had as its main purpose the design of an
interactive app to be made available online to the teaching of reading in schools. It
promotes and sustains the autonomous reading of students through digital books, amd
other aims

Objectives (General & Specific)

The project offers to students the possibility to explore an amazing universe of very
appealing images, texts and sounds, which may awaken their curiosity for words and t
The main objectives of the project are:

- to provide an interactive learning tool for reading and writing;
-to give students a digital online tool to stimulate autonomous reading and writing;

- to give students, teachers and families the opportunity to experiment with reading dig
books.

Descrigion of Main Activities and Methods

The interactive platform available on the WEB offers an integrated set of images, word
texts with which students interact to build their own reading pathways or be oriented in
their reading.

The tool offergpossibilities for the development of several reading competences:
autonomous reading; reading with parents and the family; practice reading in the
classroom.

Results

The WEB app was made available as an important support tool for teachers and learn
supported by the National (Curricular) Plan for Teaching of Portuguese Mother Tongue
(PNEP). It has been widely used in schools and in the family context of pupils for the p
of reading. Descriptions of teacher users show it be a motivating applcadr students
that stimulates reading.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
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project?

In the perspective of the Lire 2.0 this project highlights the relationship between learnir]
and the training processeof reading through games and digital books. The games and
interactive texts proposed may be a reference to the project LIRE 2.0.

Title Portal das Escolas

URL https://www.portaldasescolas.pt/
Funding Agency Duration
Ministry of Education Ongoing

Short Description (max. 200 words)

The project Portal for Schools is an online platform of the General Direction of Educati
Ministry of Education, through which the Resources and Educational Technology team
ensures the management of digital educatidmesources created and made available by
schools themselves (teachers and classes). It is a platform for sharing resources.

Objectives (General & Specific)

The main objectives of the portal are the sharing and use of digital educational resourc
teachers can create and make available on the Portal of educational resources.

The integration of the repository of digital educational resources Portal with the Europe
Bank of Digital educational resources guarantees the access of schools to thousands
educational digital resources.

Description of Main Activities and Methods

The Portal of the schools is the reference site for schools and is the largest collaborati
online network of education in Portugal. The Portal is intended for schools, ednahti
communities of Basic Education and Secondary Education, including teachers, studen
families.

Results

"The European Commission support for the production of this publication does not constitute
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The schools Portal was created within the technological plan of education and is used
schools and by teachers. It plays a key rokehiaring WEB 2.0 resources created by teach
and students. Is the largest collaborative online network of educational digital resource
Portugal.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

Within the framework of the Lire 2.0 Project, it is relevant to highlight this shared

collaborative space that works as a repository of digital resources for use by schools,
teachers, students and families, as well as explore how it may be further explored in th
sense of purposeful networking that supports teachers and students in their learning ar
teaching.

Romania
Below there is a brief of two national best practices that aim at promoting reading and

writing though the use of ICT.

Title Books which becamenovies

URL http:// www.biblionet.ro/ upload documentgdocumeni24718/attachement1
72166/Ghico2thdolescentn20%20CIujpdf

FundingAgency Duration

GhOill Al y D2 3| October 201Z march 2013
Library

Short Description (max. 200 words)

Theprojecti / Sy NBa 2F SEOStfSyOS F2NJ FI OAf
ISR Ml &2 ORYOSAOSR (12 KSELI £ A0 NI NR Y
interest and, as a result, one of the outcomes of the project is a Good practices Gui
services and programmes dedicated to teenagers and young people.

The guide includes a detailed stiption of the services and programmes dedicated t(
0SSyl 3ISNBE IyR &2dzy3d LIS2LIX S 6KAOK KI @S
| 2dzy i@ [AONINB 2NJ 20KSNJ LMzt AO f A0 NI N
GKAOK 06SOIYS Y2 @kiachlege Kideénks aged betwee T to18.
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Objectives (General & Specific)

G. 2214 ¢6KAOK poo§rant aiffed: Y2 OA S & ¢
1. to present a series of films based on literary works;
2. to make the students discuss about those literary works;

3. to develop thestudents capacities of identifying in a movie details which are
related to the techniques of production, such as image, light, sound, scenery,
motion, costumes etc. in order to stimulate their critical perception, the
communication ability and the pleasuoé reading by this type of media
education.

Description of Main Activities and Methods

G. 2214 ¢KAOK pdo§ran svaded foen @ ke® Sidple idea: developing th
young people critical spirit regarding reading a literary text and also watching a moy

This was the very reason why the organizers chose several movies based on novel
Romanian literature, whit could be found among the obligatory texts in the Romaniz
literature curricula, considering these could also be possible items at the baccalaurg
exam. While at Romanian literature classes the students learnt to analyze a literary
in a critical wg, in several perspectives, they did the same with the movies so, throu
these movies, the organizers managedievelop certain debates novel vs. movie.

Preparations for the activities involved collaboration with college teachers and a stu
in Film awl Television at University of Cluj. After choosing the movies, the most

important parts in them were selected, considering the relevant parts in the movies
the novel perspective. The fragmentation of the movies was necessary in order to s
the mog important elements which had to be pointed out.

The first effective activity in the program consisted in a visit to the library, which aim
to make the students familiar with the cinema techniques, so the participants learne
about the beginnings of cama, about types of movies. They also found out what is
behind the screen, from the producer to sound engineers. At the end of the meeting
students were asked to form several teams and to make short movies on a subject
prefer.

The following threectivities were similar and consisted in watching a set of sequeng
from a movie based on a novel, but they were asked to read the novel previously. B
sequence was discussed together a teacher and the discussion focused on the exte
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movie directdNR & | LILINR | OK NB aLISOta GKS y2@St
movie vs. the novel etc. The students could come closer to the literary text by mear
the movie.

The fifth activity represented a Movie maker workshop, coordinated by a librandn a
the students learnt how to paste photos, to add text, music or comments to the ima
and other facilities the application offers. The result of their work, the short movie,
participated in a competition which represented the final activity in the progra

At the end of the program the students were asked to express their opinions about 1
activities and they manifested their pleasure of taking part in other similar projects.

Results

G. 2214 ¢KAOK pdo§rénm wasSconpi@entari té the educational proceg
in school and within family. The impact of such a program is greater as it uses audi(
video resources which are carefully selected, in order to help young students to be
exigent in choosing the téxthey read or the movies they watch.

Such a program can be used in other domains (history, sciences or ecology) by wat
documentaries. The commentaries that follow watching the documentaries should k
coordinated by a specialist.

This type of progna helps school to move to the library and this is a way to encoura
teenagers to read more. At the same time, this is an opportunity to show them that {
library could be used as a place for socialization.

The cinema education stimulates critical leaand perception, the analyses and the
debates on the emotions and topics triggered by watching a movie. The teenagers
learn how to use the movie as a support of their own creativity.

What parts of this program or ideas derived from it can be adagt®r the LiRe 2.0
project?

This type of program which involves different materials and resources could be
considered attractive by teenagers, as, in general, they are interested in new
technologies such as the techniques involved in producing a movie, and they could
associate readigp novels with watching movies and discussing then about differences
and specific features of the two art works.

The library involvement in the program may show teenage students that this is not ¢
GF 0221 a02NBK2dzAS¢3 o0dz2 df Ra® Sl aO2REN
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free time.

Title DIGIFOLIO

URL http://www.biblionet.ro/upload/documents/document/24719/attachement/172173
/Ghid%20copii%20020Brasov.pdf

Funding Agency Duration
aDS2NHS . I GdurayA | 16 weeks
Library

Short Description (max. 200 words)

DIGIFOLI@Program addresses to-84 aged children and to their teachers and it aims to
develop multimedia skills and to improve knowledge about the way electronic portfolios &
made. The main advantage of this program is that it does not teach students about B[
but about the way it is used to learn.

¢KS YSGK2R A& afSINYyAy3I o6& R2AY3IE YR A
easy to use, intuitiveDIGIFOLI@an beimplemented with limited resources in county

libraries or in school librags and it has a major impact for children, as it ensures access t¢
different technological devices, the necessary knowledge to use them effectively and, su
and advice in making the electronic portfolios, the possibility of sharing their performance

Objectives (General & Specific)

DIGIFOLIO aimed :
1. to develop knowledge related to the way the electronic portfolios are made;
H® (12 RSOSt2L) OKAf RNBYy Qa Ydz GAYSRAI 0O2Y

3. to support developing and presenting the electropactfolios made.

Description of Main Activities and Methods

1. Instructing children about the procedure of making the electronic portfolios. This activi
may be organized as a quiz.

2. Opening the accounts on the administration system for electronic portf@liteebly).The
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librarian creates an account on the platform for each group, then the username and pass
are given to each student. Each student accesses his/her own work Ispateoducing the
dzZA SNY I YS FyR LI aag2NRX GKSy NBIfAteta |
instrument.

3. Developing multimedia communication skills consists in: using the web 2.0 instrument
making the electronic portfoliosVoki; usinghe web 2.0 instruments for making the
electronic portfolios; Prezj using the video camera and digital recorder; using the photo
camera and making a banner in Photoshop Elements; using the web 2.0 instruments for
electronic portfolios; Youtube; usig the web 2.0 instruments for the electronic portfolies
Wikispace; using the scanner; using the graphic tablet.

4. Finalizing the electronic portfolio by integrating all the resulted objects within the proje
saving and editing them in free access.

5. Making a presentation of the activities developed within the project by means of Glog

6. Making a video for promoting the program by means of an instrument called Animoto.

Results

The main features of the project are creativity and interactivsty it had a major impact on
every group involved in: students, librarians, teachers and even parents. Students becan
more and more eager to learn something new from the librarians at every meeting. The
intense work, much information, many web 2.0 instrents presented, using and applying
them the alert rhythm of work imposed by students became a real challenge for both
librarians and teachers.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0 proje

The approachused in this program can be used in Lire2.0 because it ensures:

-40GdzZRSyiaqQ | O00Saa (2 RAFTFSNBylG (SOKy2f 23
using them, assistance in making the electronic portfolios, the possibility of valorization g
sharing their performances;

-0SFOKSNBQ RAIAGLIE alAtfa AYLNROSYSyd |y
implementing new technologies in class;

LI NBYyGaQ 2LILIR2NIdzyAatde G2 1y2¢6 |yR Sl aat @
performances.
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Greece

Title Imago 2010

URL
http://eacea.ec.europa.eul/llp/projects/public_parts/documents/comenius/acc_mes_fin
report_2007/com_mp_142381_imago2010.pdf

Funding Agency

EU Comenius Project

Short Description (max. 200 words)

In the media ageghildren face reading literacy and visual literacy challenges even at p
school and primary school age. The development of broad literacy skills, which go far
beyond a purely texbased approach (e.g. critical and competent use of visual materia|
codingand decoding of pictures) would, therefore, appear necessary. However, schoq
education has traditionally focused primarily on the acquisition of written language. T}
need for an "aesthetic literacy" remains mostly ignored. The early years are critibal in
development of language and reading skills. Working with images is particularly appe
to children, promotes notinear, lateral thinking and can motivate learning. Including
(visual) literacy is particularly valuable in language learning progi@neildren from an
immigrant background.

Objectives (General & Specific)

The main goal of this project was to develop and test a Eurojséda curriculum for visug
literacy for teachers and student teachers in ym@émary and primary schools. The pose
of this project was therefore to develop, test and evaluate new materials and curriculg
where the use of symbols, images and texts can be practiced and shared. The mater
to develop elementary visual skills, evoke interest in visual formgmfession, promote
individual articulacy and help to advance verbal and-merbal linguistic skills in the form
of bestpractice examples.

Description of Main Activities and Methods

Elementary and primary school teachers were given the necessary professional skills
trained in visual skills and levef-learning diagnosis in training sequences and further
training modules. The international comparison in the project gives songhinsito
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cultural differences and visual communication. The reference to three different scripts
(Latin, Cyrillic and Greek alphabets) makes this a particularly exciting project.

Results

The results of the project have been published for practicing teechnd it has been
augmented by including publications for children. Articles intended for specialists and
teacher trainers have also been published.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

Theproject addressed aesthetic literacy, which is important because the visual
presentation of a given text is very important in determining whether it will be read by
students in the target group and whether the reader will suggest it to a peer. This asp
also applies to reading using ICT materials.

Title [ SG Q& Ly i NFHe dt@ePrince . 2 2 ]

URL http:// www.etwinningnet/en/ pub/connect browse people sch
ools and pro/ profile.cf

m?f=28&8=en&n=43099
http:// new-twinspaceetwinningnet/web/ p43099Avelcome

http://ourlittleprince.wikispaces.com/01.Home

Funding Agency Duration

eTwinning 20102012

Short Description (max. 200 words)

¢CKNBES LINAYINE aOKz22f OflaasSa ¢2NJ] SR i
t NAYy OSQ A yperformlances,fSlisié preNdhta@tioris and comic books published
the Internet. To make the experience more real, pupils produced a Little Prince visit
their own country, presented it on stage and organized an exhibition about the proje
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Objectives(General & Specific)

The pupils were 102 years old. The aims of the project were to motivate pupils to lo
reading, to help them improve their foreign language skills, to make contact with pe¢
from other countries and to improve their computer, the@t drawing, writing and
speaking skills.

Description of Main Activities and Methods

Pupils use various techniques to design/draw scenes from the book. Pupils' drawing
were then scanned, exchanged between the classes and printed. As part of the fina
pupils organized an exhibition in their schools. The slide presentations made by pug
all the classes were put together in order to create a joint presentation. Similarly, all
videos from the theatre performances were merged to create a jointienov

Results

The final presentation and comic were published on the Internet. To make the
experience more real, pupils also produced a Little Prince visit to their own country,
presented it on stage and organized an exhibition about the projeendburaged
collaboration between the classes in all phases of the execution. There were a varie
teaching methods used which were stimulating for the pupils.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

The collaboration and the culmination in fun and stimulating activities, which include
the active participation of the pupils. There were also several methods exploited, giy
the range of pupils a choice to exploit their talents in the area wherg th# most
comfortable.

Title | Lifelong Readers: A European Reading Promotion Framework for Primary S¢
Librarians, Educators and Administrators

URL | http://www.lifelongreaders.org/

Funding Agency Duration
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EU Comenius Multilateral proje¢ 2011-2013

Short Description (max. 200 words)

Lifelong Readers (LiRe) aimed to provide school librarians, teachers, and administra
with guidance and tools for encouraging children agei6o develop lifelong reading
habits. Because low levelsydung Europeans' literacy skills have been repeatedly
documented, the EU emphasizes and encourages the need for lifelong learning. Life
reading goes hanth-hand with lifelong learning.

Objectives (General & Specific)

LiRe collected, developed, angobanged good practices for promoting the joy of readi
building reading communities, and sustaining reading cultures. As only a small numb
EU member states have achieved good results in the field and have produced innove
reading promotion prodats and processes, the project, via pertinent and concrete
European cooperation, aimed to benefit reading education and improve the training ¢
school librarians, educators and administrators across the EU. Another aim was to in
change by implementipreading promotion programmes in all participating countries.

Description of Main Activities and Methods

To achieve these aims, the LiRe project built a reading promotion framework which
featured: (i) Summary descriptions of successful reagnognotion programs; (ii)
Principles, strategies and approaches for promoting the joy of reading, building readi
communities, and sustaining reading cultures; (iii) An extensive collection of reading
promotion actions, grouped under such categories suicRaading Promotion through
Play/ ICT/ Volunteerism/ Awards/ the Arts; (iv) An annotated catalogue of relevant sg
and resources; (v) Reading promotion evaluation tools.

Results

The LiRe Training Modules addressed the reading promotion training of teachers, sc
librarians, and administrators. The material was piloted, implemented and the results
were disseminated by all partners.

What parts of this program or ideas deriveddm it can be adapted for the LiRe 2.0
project?

There are many parallels between the LiRel.0 program and LiRe2.0. The initial prog
touched upon reading promotion through ICT skills and it addressed a target audiend
approximately the same age range the LiRe2.0 project, though it was more limited.
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Title Bookraft

URL | http:// www.etwinningnet/en/ pub/connectbrowse people schoolsand pro/pr
ofile.cf

m?=28&8=en&n=28256
http:// new-twinspaceetwinningnet/wel/ p28256ivelcome

http://etwinningbookraft.blogspot.be/

Funding Agency Duration

eTwinning 20102011

Short Description (max. 200 words)

In this project, school librarians cooperated with teachers in Poland, Cyprus and

Greece to enhance pupils' enjoyment of books throagdfts and creative activities. The
pupil age range was between-1¥ years of age.

Objectives (General & Specific)

The project aimed to encourage reading pleasure through a variety of creative activit
and crafts, to teach library services and meellucation through e€lwinning, to apply

peer education on the teacher level, as well as on a student level, to make the librari
more interesting and attractive and to make the pupils "library ambassadors."

Description of Main Activities and Methods

A rumber of subject areas, including cremsricular areas, were considered in this
project: Drama, History of Culture, Informatics / ICT, Language and Literature, Medig
Education and Music. The activities were conducted in Greek and English. Among th
used wereaudio conferencing, chatqmail, forums, mp3 recordings and other software
(PowerPoint, video, pictures and drawings), Video conferencing, Virtual learning
environments (communities, virtual classes) and web publishing.

Results

¢KS NBadzZ i ¢6la GKS ONBFGA2Y 2F | 0O2YY13
0SOlFIdzaS 2F (KS RAaLI I @& 2F (KS adGdzRSy
more interesting and attractive. Pupils successfully collaborated across majegtsaileas
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and learning platforms, thus broadening their educational experience.

What parts of this program or ideas derived from it can be adapted for the LiRe 2.0
project?

Factors which LiRe2 can benefit from include the cooperation between schiumls,
engagement of pupils in crogsirricular subject areas and the use a variety of ICT tool
FAYIETATS YR WLMz0f AaKQ GKSANI LINP2S O ac

Title | Young Poets Society

URL | http:// www.etwinningnet/en/ pub/connect browse people schoolsand pro/pr
ofile.cfm?f=2&l=en&n=35771

http:// new-twinspaceetwinningnet/wekl/ p35771ivelcome

Funding Agency Duration

eTwinning 20102011

Short Description (max. 200 words)

Poetry can motivate students and present a wide range of learning opportunities. Thi
GKS at 28iy& { 20AS{e¢ LINIG8®QieE differérdztddifies &
selected and exchanged poems by great poets of their countries, explored their
characteristics. They then cooperated with each other in an effort to write their own
poems using vaous structures and styles.

Objectives (General & Specific)

Therefore, the project aimed to introduce students to the world of poetry and to learn

read many different styles of poetry. In addition, they were required to work
collaboratively and commuoate with each other, share ideas and concerns, and discq
ways in which the pupils themselves share common characteristics with the students
other countries, using poetry as the means for-spression and sefkalization.
Furthermore it aimedad motivate students to improve their use of the English languag
through reading and writing poetry and reinforce their grammar, vocabulary skills,
creativity and development of their imagination.
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Description of Main Activities and Methods

CKS WY Qi 68PGS GKSANI 24y LI2SYa dzaAiy3
cinquain, quatrain, sensomgmotion poems, couplets, diamonte poems, limericks,

shape poems, tanka, ballad, and free verse). All these poems were accompanied by
illustrations made byhe students themselves. Their combined work was incorporated
into an ebook under the title "Young Poets Society: Collection of Poems". Students g
use their poems creatively to make their own video or audio files, dramatize them or
them into songsThe resulting material was hosted in a blog specially designed for thi
project.

Results

The students successfully completed the project. In the process they became acquai
with the different types of poetry through the hands approach afforded thm by the
project, and rounded up the effort through digital means. A blog was also created. THh
was the added benefit of using a language that was not their native tongue, to
communicate.

What parts of this program or ideas derived from it can be adagtfor the LiRe 2.0
project?

The collaboration with students from other schools and other countries is a main
motivating factor as is using ICT tools. It is a good idea to have as a project finale an
activity that the students select and which will nesdéate the use of technology.

Italy

Title .1 b!' 5! ® tSNEA&AGSYUG NBFRSNERQ O2
URL http://www.progettoxanadu.it

Funding Agency Duration

Hamelin Cultural AssociatierBologna From 2004

[ AONXY NBE W{Itl 02N&a!
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University of Bolognaacultyof Education
Sciences

Short Description (max. 200 words)

Xanadu is a reading promoting project dedicated to teenagers, which expands within
in a already rooted and continuously growing network of schaats$ libraries. Its intention
is to create an interactive community of teenagers who confront and interact to each
other, starting from their own experience of reading and cultural consumption through
close dialogue among various parlances: books, fibmsics, music, video games, the
Internet and new technologies. It proposes a competition based on a bibliography on
specific topic.

Xanadu website becomes an active place of exchanges and debates. The winner of t
competition is not a reader or a clalsst the book that kids loved the most, which is
celebrated at the end of the year during a meeting with writers, musicians and experts

Objectives (General &Specific)

- to create a project that promotes reading among teenagers;

- to supply new stimulus angheans to help kids in their course of growth and
individual identity development;

- 02 RSQOSt2LJ ONAGAOIFE ailAff |yR LISNA2
reality;

- to stimulate different cognitive capacities which give the opportunity to raad
understand different parlances;

- to renovate the book property of the Italian libraries.

Description of Main Activities and Methods

The project creates two complementary routes, one for the kids and the other one for
librarians, teachers anelducators.

Activity for kids:
- literature workshops;
- contests to determine the most loved stories;

- comparison through new media;
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- multidisciplinary routes (novels, short stories, poems, music, comics, movies and vir
reality);

-meetings with authaos;

-UKS ARSIt fAONINEB O0GKS WLISNXIYySyld o022
the kids).

Activity for teachers, librarians and educators:
- training courses;
- conferences and study days;

- independent work groups which interact online.

Results

11 editions

50.000 kid participants

Over 1,000 class participants

Over 700 titles among the most interesting classical and contemporary literature
3,778,521 visualizations of the site of Xanadu

Prize 2007 for the best book and literatyseomoting project of the Ministry of Cultural
Assets and ActivitiesBook and Reading Centre

What parts of this program or ideas derived from it can be adapted for the LiRe
2.0project?

Ideas and activities of the above project that can be used foL.tRe 2.0 project:

- creating a community of kids and literature promoters who confront and dialog with €
other personally or online;

o 7 7

-ONBIl GAYy3 | ¢So0aAdsS GKFG 3AFIKSNBR GKS W
with close examination fike

- using the Xanadu training methods for reading promoters through courses and semi
dialogues between school and library networks, by means of the ICT.
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Title Multimedia and reading
URL http://www.trovarsinrete.org
Funding Agency Duration

Public and Multimedia Libraries of Since 2000
SettimoTorinese

Short Description (max. 200 words)

The project involves kids and students of the local schools in routes that stretch
among books andchultimedia technologies, suggesting that the new tools are not g
menace to books and reading, but they construct an enormous access opportunit
the informative and cultural resources; moreover, they allow the creation of a
community sharing the same iertests, as well as provide with a place to publish or
promote personal ideas and researches.

Objectives (General & Specific)

- to promote Internet and multimedia access as the appropriation of a new culture

- to encourage integration among the new media and the traditional communicatig
tools;

- to detect the most appropriate multimedia forms in order to promote reading;

- to establish a connection between the multimedia and the rest of the expressive
activities, exploiting creative potentiality;

- to develop learning methods and the use of new technologies in luhieative
forms;

Description of Main Activities and Methods

- reading workshops in every school;
- multimedia workshops;

- experimental focugroup, constructed by teachers, librarians, communication
experts to organize the online learning community;

- web connection among all the schools involved in the project;

- establishment of a scholarship reserved for graduates in Communication Sciend
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the research on the transformations of reading and writing induced by multimedia
technologies;

- cultural and technologic training for teachers;

- creation of a shared website, forums and onlines debates groups
- narrating and surfing: kids and adugather the memories of the city;
- online game;

- blog(online journal)

Results

Promoting a multimedia and interdisciplinary approach to reading

What parts of this program or ideas derived from it can be adapted for the LiRe
2.0project?

-creatingreading and writing workshops in schools, provided with paper and digitg
narrative texts, updated annually;

- creating a forum as a functional place for a group of readers which includes autf
readers, reading promoters;

- developing reading, net sunfy and writing projects about local stories to learn anc
transmit the memories of the territories of belonging.

Title | A 2f S 33 ApHI&IIdtErGaional Book Day
URL http://www.ioleggoperche.it/itthome/
Funding Agency Duration

AIELGEE AL Y9RAG 2 NBE Q| February, 9th 2015April 2392015

Short Description (max. 200 words)

240 thousandooks will beertrusted to thousandsof zealouseaders:the
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Messengers, who, itheir turns, will entrustthe booksto asmanyreaders ashey can
reach.The Messengers will meet the people to whom entrust the books at schools
universities, at workplaces, on local trains, in libraries and in bookshops.

Objectives (General & Specific)

A national campaign aimed to promote the acteéding as a viral one.

Description of Main Activities and Methods

250000 copies of printed books have been freely distributed by the reading
messengers

L2f S332LISNOKS sS0arAidsS KFra 06S02YS GKS
connected with readig which have been organised by the messengers during-the
months lasting campaign

Results

Interest raised on reading as a social activity.

What parts of this program or ideas derived from it can be adapted for the LiRe
2.0project?

- creating a web andocial platform, through which sharing reading tools, events a
activities, as well as create actual contacts among strong and either weak or relu

readers.

Title Le parole tra noi leggei@he light words between us], by Gargano
Trifone

URL http://forum.indire.it/repository/working/export/6554/index.html

Funding Agency Duration

INDIRE Istituto Nazionale From 20150 the present

Documentazione Innovazione Ricerca
Educativdltalian National Institute for
Documentation, Innovation and
Education Research]
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Short Description (max. 200 words)

Reflections on the new aspects of reading introduced by the various digital devicg
and the differences between these and the traditional bdokm

The teaching course introduces the teacher to the new forms of digital textuality &
therefore, to the tools andapps that the prosumeproducer and consumer student
finds and uses in a social and collaborative environment.

Online reading implies thexistence of a reader who makes choices, within the
context of "possibilities” for expansion, junctions and decisions prepared by the
author.

Some web 2.0 software also encourages collaborative (or collective) writing
experiences, as do the social netwgiatforms.

Objectives (General &Specific)

The project includes two parallel and complementary paths, one aimed at teache
and the other at students.

Objectives for the teachers:

1 Using ICTs, to help students engage in written and transmjiteduction,
both in terms of communicative intentions and the characteristics of the te

Objectives for the students:
1 To pay attention to the forms of videariting and multimedia communication
1 To use ICTs to produced significant texts in both rigidfigxeble form.

1 To use ICTs in a cooperative and collaborative way.

Description of Main Activities and Methods

The activities use visual and multimedia communication tools in reference to the
expressive strategies and technical tools of onioenmunication.

- Phase Involves watching two videos, each just a few minutes long, on the
innovations brought about bweb 20 and on the need to protect one's own
privacy/online security.

- Phases 2 and 3 offer workshop ideas to use in class.
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